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Knowledge is not for knowing: knowledge is for cutting.

Michel Foucualt, 1971



FOREWORD

Michelle Fine

onored to be invited to open this stunning volume, I am full body aware of
the precarity of my positionality.

As I'write, I sit perched at the edge of an always unjust multi-racial democracy in the
United States, dangling as a critical scholar looking on/with/alongside as migrants,
refugees, asylum seekers and even citizens of color are being violently re-presented,
criminalized, detained, and deported, painted with the brush of “the enemy” from
without and within. In the first 9 months of the Trump administration, we
see/hear/feel /fear daily, on our streets and our screens, workers/children/religious
people/mothers/day laborers/nannies brutalized and disappeared by masked agents
of ICE (Immigration and Customs Enforcement), a bloody diversion as billionaires
line their pockets and private prison profits swell. We listen as “Christian” white
nationalist rhetoric saturates the airwaves. We tremble and try to protect as our
international students are silenced and surveilled, constrained and deported for
speaking of a genocide. We shudder as migrant children are zip tied, arrested and
separated from their parents. We bear witness with horror to a strategic and
performative state-sponsored assault on migrant neighbors/kin/classmates, as
foreplay to authoritarianism.

And yet we resist—in ways hyper local and transnational.

Holding hands across oceans and national borders, collaborating across
universities and communities, gathering voices of displacement and solidarity,
VOLARE offers an intellectually and aesthetically brilliant, transnational, multi-
media platform and radical education project, at once accountable to communities
under siege, and curated to “be of use” in times of conjunctural crises.

VOLARE: A gesture of epistemic justice

In the words of the editors:

VOLARE is an experimental, transnational effort to build an open access digital
reposition grounded in ethnographic fieldwork and populated by multimodal
testimonies... Its aim is not just to document stories but to amplify voices and
mobilize them for education... to rethink the place of testimony in higher
education... a pedagogical and epistemic intervention into how forced displacement
is taught, heard and made meaningful within academic and social contexts.
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VOLARE is an antidote to the creeping nationalisms infiltrating our classrooms
in my country and yours’; a gift to our multicultural solidarity sensibilities; a call to
nourish humanities in our classrooms; water wings for early educators who dare to
enter the choppy waters of multicultural/transnational testimonies. A brilliant
curation of testimonies of students, teachers and community members of minority,
migrant and refugee status—VOLARE enacts a gesture of epistemic and
representational justice.

Schools are both the perfect place, and, of course, a deeply contradictory site to
build democracy.

As the editors write, “The aims of the project were never merely functional; they
were political, epistemic and pedagogical.” Of course, “displacement is complex” and
equally so, “for educators, the challenge is often daunting: how can students truly
engage with such a phenomenon in formal educational settings that are often
themselves structured by exclusionary or rigid systems of knowledge transmission?
How can we avoid turning lived experiences into abstract data or theoretical
ruminations? How can we invite learners into ethical, critical and transformative
engagements with real people’s stories?”

Beyond a stunning archive of voices and struggle, even more so, VOLARE
positions teachers as intellectuals and actors in kneading social consciousness, as
doulas of democracy and midwives of multiculturalism, so that the children of
Bulgaria, France and Greece can know/hear/feel/appreciate and see themselves as
entwined with the full tapestry of cultures in their home countries. Stitching our
lives together, refusing the border guards of a Euro-centric school curriculum.

VOLARE refuses both the flattening and the romanticizing of migrant stories;
rejects a pedagogy that silences, marginalizes or tokenizes migrant narratives and
insists instead that migrant stories are essential to our national and transnational
stories; core to troubling and expanding our understandings of nation, history,
whiteness and to stretching the moral boundaries of “who belongs.” (Opotow, 1990)

Can you imagine a more compelling, and more difficult space, in which to
smuggle delicious, heart breaking, agentic, and devastating stories of migration,
laced with loss and desire than in schools—where all children must attend?

Coming to America: I do not come to the topic dispassionately

My position—perhaps like yours—is muddy; for me, in the waves of the trans-
Atlantic journey from Poland to New York, early 1920s. (Fine, 2017)

That is, I know something of immigration, from another continent, another
historic moment, another global conflagration. That is, I write as the daughter of
immigrants, Jews from Poland, who arrived in 1921 each at age 7, fleeing pogroms,
landing on the shores of New York City, Ellis Island, Rose Hoffer the youngest of 18
children and Yankel Yankelovich, an orphan traveling with his grandmother.

I still tear up when the Statue of Liberty, offering refuge to the (largely white)
tired and the poor, catches my eye. [ know in my belly the aching of those who fled
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home countries, embodied by my mother’s depression and migraines. I know too
the muscular dreams and ambitions of migrants, held in the stain-soaked flannel
shirts of my father, the plumbing supply salesman. As I have written, I know that the
affects of profound loss and insatiable desire sleep together in many immigrant
homes.

[ know the wisdom, the stilled tongues, the buried burdens, the embarrassment
of an accent, the adultification of children, and yes the trauma perhaps; the name
calling but also the hilarious volley between “tradition” and “the new country”; the
tensions of knowing one’s home culture, in smells and loud relatives and songs and
humor, and the hushing of voices, the changes of names, the Christmas tree in the
Jewish living room by the bay windows, soft (but very clear to children) enactments
of assimilation. I know the dynamics of “Jews becoming white” and I know that Black
and Brown immigrants of today endure journeys that bear no resemblance to the
complex schlepping of my parents’ generation. It is a leap of faith/a betrayal to call
them both “immigrant stories.” (see Fine, 2017)

And so I know that “bearing witness” is not enough.

After We Witness: The Obligations to Act

In their compelling introduction to VOLARE, the writers cite my 2006 call to “bear
witness” to the impact and survivors of structural violence. That was two decades
ago—so much has happened since, both liberatory and oppressive. The extractive
and inequitable residues of racial capitalism and forced displacement are on full
global display. And so today I offer a friendly amendment to my earlier pleas.

Beyond bearing witness, what are our responsibilities as scholars and teachers
once we witness and accumulate testimonies of displacement?

I respond, humbly, we must act, with/alongside/in the service of those most
brutalized/impacted, to challenge dominant representations, erasures and
caricatures and to incite what my old friend Maxine Greene called “aesthetic
provocations”—as  contrasted with  “anesthetic = numbing’—to  invite
witnesses/spectators/those not (yet) impacted to trouble the dehumanizing
(mis)representations that circulate and open them/our-selves to imagine what else
is possible. That is, as scholars and teachers, how might we move our research toward
action to awaken, to pierce the epistemologies of ignorance/the refusals to humanize
the Other or what Dianna Taylor would call percepticide—killing off of what we have
seen/known to be true? (Taylor, 1997)

This volume signals one bold response; VOLARE asks that we TEACH the
testimonies of those who have fled/been banished/those who travel on boats and
planes and on land/those who come with money and those who come without, to
nations welcoming but more often demonizing. VOLARE invites us to teach
educators and youth, so that these narratives are not forgotten but deeply
heard/felt/understood; so that dominant nationalist narratives are contested; so that
migrant and refugee children can (be)long in their classrooms, so that majority
children understand the world in its deeply unjust and yet pluralistic fullness; so that
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schools may grow a mycelium layer of entanglement and resist the forces that would
like to separate us. (see Finesurrey, Romero et al, 2025)

From the heart of VOLARE comes a belly deep urgency to ask what is our
obligation to educate our students, and therefore also our teachers, about the rich,
complex, divergent journeys of our migrating neighbors? What stories are carried in
their souls? What forces of displacement haunt their nightmares? What dreams are
driving their journeys? What experiences propel them, and what do they encounter
once they land in our home countries?

Augusto Boal, in Theatre of Oppressed, offers us a compelling positionality. He
asserts that beyond witness we might take up being a spect-actor. Unlike a passive
witness, a spect-actor steps into the scene to change the dramatic action and
experiment with alternate story lines. The spect-actor/scholar/teacher ruptures the
“fourth wall” between those who embody the grave consequences of global injustice
and those who bear witness. (Boal, 1993)

VOLARE is a bold invitation to pierce the fourth wall; to meet/hear/engage with
the range of migrant stories that float onto our shores, show up in our classrooms,
haunt our social media screens, serve us dinner, care for our grandparents, babysit
our children. Those who have conjured VOLARE insist that we move past “bearing
witness” and act. As we all muse, how can I be of use in a world destabilized by so
many conjunctural crises, the architects of VOLARE escort us into the most radical
space for social transformation—the classroom.

A Critical Participatory Turn

VOLARE signals a pedagogical revolution, with technical pzazz, multi-media
platforms, a rich web of interdisciplinarity and narratives that reveal the sweet and
very sour turns of lives migrating across the world. In the next iteration, I would love
for the teachers to grow—in students—the capacities to be oral historians, so that
they themselves might interview elders from their own or Others’ communities;
conduct oral histories with children from a range of cultures and nation states;
gather recipes and family folk tales and homemade medical cures from around the
globe. While it is astonishing that students will be working with and learning from
the VOLARE archive; I can only imagine how much more powerful it would be if
they themselves were the researchers, the analysts and the authors of texts that can
stir the consciousness of their world(s). (see Fine & Torre, 2021; Fine, Finesurrey and
Rodriguez, 2012; Finesurrey, et al 2025)

Gratitude for showing us a way forward

With huge appreciation for the editors, researchers, the migrants who shared their
lives, the teachers who are about to become the midwives of multicultural
democracy, refusing the seductive pull of dominant ideologies and insisting instead
on nurturing a rich and complicated “we” to imagine and build worlds not yet.
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INTRODUCTION
Amplifying voices:

Building a Voice Lab Repository as political praxis

Alexandra Androusou, Anna Apostolidou,
Ilia Iliev and Pierre Johan Laffitte

Introducing displacement

hahram Khosravi (2010) closes his autoethnography Illegal Traveller by echoing
Walter Benjamin’s exile trajectory from nearly a century earlier (p. 131). He
writes:

Benjamin’s pessimism, organized in way similar to Kafka’s, one of his ‘defeated
ancestors, forewarned that ‘There is hope, but not for us, envisaging the
catastrophes awaiting Europe. This book is also organized along the lines of such
pessimism, aiming to evoke memories of my defeated ancestors, stateless, slaves,
Jews, Palestinians, Romani people, refugees, the undocumented and all those who
have been forced to be the border. Zakhor [Remember]!

Khosravi, a gifted Iranian-born anthropologist, had the bitter privilege of being able
to see, and to write, about his experience of displacement, his roots, and the visible
and invisible borders he encountered by drawing on a rich patrimony of voices
marked by war, persecution, and exile. His work offers a textured, deeply reflexive
account of what it means to live in-between and maybe, in this way, it somewhat
alleviates his own pain of not being heard. For the vast majority of those
experiencing forced migration, this is not a chosen condition; and their voices are
unlikely ever to be heard in academic classrooms or theoretical discussions—unless,
as Khosravi does, someone insists on their presence.

Various contemporary approaches have recently tried to address the question:
can displacement be more than a condition of loss—might it also serve as a means
of self-realization (Varadharajan, 2023)? The VOLARE project’, which stands for
Voice Lab Repository: Experiences, Tools, and Inclusion Methodologies for Minority,
Migrant, and Refugee Education, emerged from this very question. VOLARE is an
experimental, transnational effort to build an open-access digital repository

1 For more information about this Erasmus+ funded project see here: https://VOLARE-
project.eu/
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grounded in ethnographic fieldwork and populated by multimodal testimonies,
such as video interviews, soundscapes, learning activities, pedagogical tools,
reflective exercises. Its aim is not just to document stories, but to amplify voices and
mobilize them for education.?

It is really hard to teach about displacement. Not because it is obscure or
unknowable, but because it resists simplification. Displacement is not one thing;
there is no singular experience, no universal cause, no one narrative that can contain
it. Whether produced by war, persecution, systemic racism, poverty, or climate crisis,
displacement is an inherently multi-layered, context-specific phenomenon. Its
expressions vary widely depending on geography, historical time, social structures,
and institutional systems. Even the disciplines that attempt to approach it—each
from their own epistemological standpoint—grapple with its elusiveness. This
recognition was also central to our collaboration across universities and countries,
each carrying distinct academic traditions and disciplinary orientations. In
discussing displacement, we soon realized that migration has unfolded along
divergent trajectories of inclusion and exclusion, and that education systems have
responded very differently to the growing heterogeneity of classrooms. The three
countries represented in VOLARE (Greece, Bulgaria, and France) illustrate this
variety in a notable way. Greece and Bulgaria, once primarily countries of emigration,
have in recent decades become countries of reception, while France has a long and
complex history of migration linked to former colonies, political asylum, and refugee
arrivals. Each context has developed its own educational structures and pedagogical
approaches to migration, and in all three, minority populations (such as the Muslim
minority in Thrace or Roma communities in Bulgaria and elsewhere) reveal multiple
forms of integration, marginalization, and educational recognition, which needed
to be addressed.

Pedagogical theory tends to examine the institutional, developmental, and
affective dimensions of how displaced learners and teachers move through
educational systems (which are themselves anything but homogeneous). Psychology
emphasizes trauma, resilience, and identity formation. Semiotics examines the
symbolic expressions and communicative dimensions of ‘being out of place’
Ethnography, especially in its participatory forms, opens up a space for holistic
engagement, illuminating the social relations, embodied experiences, and meaning-
making practices of individuals navigating their lives across the lines of borders and
belonging. Equally important, the history and sociology of migration have
contributed essential insights to this field. Social sciences have examined the
broader structural and historical dynamics of migration, while also interrogating the
role of stereotypes, exclusionary discourses, and racist or xenophobic rhetoric. By
situating displacement within social and historical frameworks, these perspectives
reveal how societies construct categories of belonging and otherness, and how power
operates through both institutional arrangements and everyday language. This
analytical angle complements psychological, ethnographic, and pedagogical

2 Enter the VOLARE Digital Repository here: https://repository. VOLARE-project.eu/

Voices of Displacement 14 » VOLARE. Voice Lab Repository


https://repository.volare-project.eu/

perspectives, underscoring the importance of interdisciplinarity when addressing
migration and education. Moreover, the researchers are perfectly aware of their own
limitations and try to keep the fine balance between exoticising their interlocutors
and an empathy based on common human experiences.

The journey of the VOLARE project

Over the course of two years, the VOLARE project unfolded as a sustained,
collaborative, and politically engaged effort to rethink the place of testimony in
higher education. More than a research project or repository-building exercise,
VOLARE emerged as a platform for inter- and cross-disciplinary experimentation, as
a pedagogical and epistemological intervention into how forced displacement is
taught, heard, and made meaningful within academic and social contexts.

VOLARE began from an urgent recognition: despite the proliferation of
migration-related discourse across media, policymaking, and scholarship, teacher
training in Southern Europe remains dramatically under-resourced, particularly in
regard to high-quality, research-based, multimodal educational materials that
foreground the lived experiences of displaced and racialized students. This absence
is made more acute by the shift toward digital and distance learning, which often
reproduces exclusionary pedagogies and ready-made platforms under the guise of
innovation. The members of VOLARE chose to respond to this sweeping tendency
by weaving together ethnographic fieldwork, testimonial narratives, critical
pedagogies, and digital infrastructure to produce a repository of educational
resources rooted in the voices of those most impacted by displacement.

The aims of the project were never merely functional; they were political,
epistemological, and pedagogical. The decision to prioritize real-life testimonies
from students, teachers, and community members of minority, migrant, and refugee
backgrounds was a move towards striving for some degree of representational
justice: to place these voices not at the margins of educational discourse, but at its
center. Testimony in VOLARE is not simply a topic for a course in the curriculum, or
what we broadly term as “data”; it is epistemic material, i.e. a form of knowing,
resisting, and reconfiguring the normative structures of what counts as knowledge
in formal education. The volume at hand responds to this complex challenge by
exploring how forced migration can be understood not only as rupture but also as a
site of meaning-making, resistance, and identity formation, both in how displaced
individuals narrate their own lives and in how we, as educators and researchers or
policy-makers, choose to engage with those narratives. It is intended to work as
accompanying and illuminating the choices that shaped our platform. Compiling
this book is not conceived as an independent or detached product; rather, it connects
the work of the repository with the relevant scholarly literature. In doing so, it
provides an accountable framework that both grounds and justifies the
methodological, pedagogical, and design decisions made throughout the project.
Therefore, this volume does not aim to present an exhaustive analysis of
displacement. Instead, it begins from the recognition that displacement is complex,
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and that it matters greatly how we teach it—and that we teach it. For educators, the
challenge is often daunting: how can students truly engage with such a phenomenon
in formal educational settings that are often themselves structured by exclusionary
or rigid systems of knowledge transmission? How do we avoid turning lived
experiences into abstract data or theoretical ruminations? How can we invite
learners into ethical, critical, and transformative engagements with real people’s
stories?

To realize this vision, the project brought together four distinct but
complementary partners: the National and Kapodistrian University of Athens (as
leading partner), the University of Paris 8, the University of Sofia, and the Athens-
based digital collective Sociality. This transnational and interdisciplinary
collaboration was itself part of the project’s critical ethos. Disciplinary boundaries
were not upheld but deliberately blurred. Ethnography met digital design; pedagogy
engaged activism; aesthetic architecture intersected with systems engineering. This
was by no means a smooth sail. Yet, as it turned out during our intense and close
collaboration, VOLARE became both an inter-disciplinary exercise (bridging
disciplines such as anthropology, pedagogy, digital humanities, and design) as well
as an intra-disciplinary challenge (bringing divergent subfields within disciplines—
such as critical pedagogy, applied ethnography, and multimodal literacy—into
conversation and confrontation). Our collective face-to-face workshops played a key
role in every stage of this process. Local, online and transnational meetings (in
Athens, Sofia, and Paris) served as moments of convergence, where research teams
refined methodologies, exchanged experiences, reviewed emerging materials, and
deliberated over pedagogical strategies. These workshops were also
intergenerational and cross-sectoral: experienced educators worked alongside
graduate students; university researchers engaged directly with school teachers;
digital designers sat with ethnographers to co-develop tools that were not only
functional but pedagogically meaningful. These settings embodied VOLARE’s
commitment to reflexive pedagogy, where learning is not simply the transmission of
knowledge but a practice of collective inquiry, reorientation, and transformation.

Throughout the project’s timeline, the consortium engaged in multiple phases of
action and reflection. These included the initial design and ethical framing of the
fieldwork, the training and coordination of researchers across three countries, the
development of interview protocols, and the filming of 48 in-depth interviews with
students, parents, teachers, activists, artists, mediators, and legal experts across
Greece, Bulgaria, and France. It is worth noting that these testimonies were not
extracted from the social and educational field of migration. They were co-produced,
contextual, and participatory to varying degrees, aligned with ethnographic
methods that treat narrative as relational practice rather than as static artifact.

Moving from the field onto the screen, the material underwent careful and
rigorous processes of montage, subtitling, editing, and translation, with attention to
maintaining both the semantic and affective truth of what was shared. Here, the
team’s continuous dialogue was pivotal not only in constructing the repository’s
infrastructure, but in rethinking how a digital interface can serve pedagogical and
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ethical goals, rather than flatten or aestheticize trauma. These efforts culminated in
a digital repository that is not simply a content hub but a curated, immersive, and
multilingual environment where testimonies are linked to educational resources
(academic texts, creative works, classroom activities, and theoretical reflections).
But even more than that, the structure and narrative trajectories of the digital
environment mirror the complexity of displacement itself: layered, intersecting,
non-linear, and always in motion.

The platform does not follow a single chronological path or hierarchical
classification. Instead, it offers multiple entry points, reflective of the diverse
perspectives and experiences that constitute the field of intercultural education.
Users are invited to navigate through testimonies not as isolated events but as
relational nodes—each one embedded in broader pedagogical, sociopolitical, and
emotional contexts. The experience of navigating the repository becomes, in itself,
a pedagogical act: the user encounters disorientation, translation, echoes, and
disruptions—qualities that reflect the experience of displacement and the necessity
of critical reflection.

This structure embodies not only the epistemological polyphony at the heart of
the project but also the complementarity of the persons who co-act within it.
Students, educators, community members, artists, and scholars are not positioned
as separate, compartmentalized identities but as interdependent contributors to a
shared educational space. Their voices speak across and with one another—at times
converging, at times diverging, yet always enriching the dialogic fabric of the
repository.

Our hope remains that this narrative architecture resists closure. That it refuses
to flatten testimony into fixed categories or digestible pedagogical outcomes.
Instead, it invites the learner into a process of ethical engagement and reflexivity. In
doing so, the digital environment itself becomes a critical pedagogical space, a site
where inclusion is not simply represented but enacted, and where education
becomes a practice of attunement to the complexity of lived experience.

In this sense, the repository reflects the project’s broader political and
educational commitment: to hold space for wuncertainty, plurality, and
transformation, and to support a model of learning that is grounded in relationality,
accountability, and co-production. In our logic, the digital form is not secondary to
the content, but a dynamic carrier of the project’s political values and
methodological choices. Through its structure, the project performs the very
pedagogy it seeks to inspire.

Resisting the canon

Displacement narratives are thick with emotion and insight and, as affect studies
show, “movement and mobility, which are central aspects in the study of migration,
have always been entangled in how affect is conceptualized and understood. To be
affected, after all, may also mean to be moved, as the condition of affectivity traverses
senses of displacement, transformation, and passage” (Piocos, 2025, p. 171). Scholarly
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works engaging with emotion in the study of migration literature have significantly
reshaped the field, demonstrating how affect-based methodologies offer more than
analytic tools for reading texts as ethnographic data or textual evidence. Instead,
these works position such writings as aesthetic interventions—deeply felt and
politically charged contributions to debates on contemporary migration and the
structures of uneven globalization. By foregrounding the sensory, emotional, and
embodied dimensions of displacement, affect studies have opened new critical
pathways for understanding migration as both lived experience and cultural
production. Nonetheless, these narratives are not solely informative or emotionally
moving; they also expose structural violence and offer deep reflections on survival,
agency, and solidarity. And, what is more, these stories resist containment. They
cannot be fully captured in a textbook or museum installation, nor should they be
reduced to tales of victimhood or survival alone. Furthermore, displacement is not
solely about the person who moves, who is displaced; it is just as much about the
societies, institutions, and publics that are shaped by and respond to that
movement. As such no one can ever claim to be an expert on it.

Most of the VOLARE team members3 write in this volume aiming to contribute
to the critical tradition inaugurated by Peter Gatrell in The Making of the Modern
Refugee (2023), who powerfully challenged the portrayal of refugees as passive, silent
subjects of humanitarian or institutional intervention. Like Gatrell, we refuse the
framing of displaced people as merely bewildered and bereft subjects, or persons
defined solely by trauma. Instead, this collection foregrounds their voices, agency,
and narrativity—not as supplementary to their experience, but as central to how
displacement is lived, interpreted, and resisted. Through multilingual, multimodal,
and interdisciplinary contributions, the volume asserts the epistemic authority of
those who have negotiated the turbulent currents of displacement long before being
allowed to narrate them. By curating testimonies and positioning them at the heart
of pedagogical design, the volume not only reinforces the importance of refugees’
own understanding of what befell them, but also challenges dominant regimes of
representation. In doing so, it offers both a theoretical and a practical model for
critical pedagogy that treats testimony not as illustration but as political praxis and

3 The academic coordination was led by Alexandra Androusou (Professor, National and
Kapodistrian University of Athens) and Anna Apostolidou (Assistant Professor, lonian
University). Key contributions to research methodology, ethnographic fieldwork, and
educational design were made by Prof. Nelli Askouni, Prof. Vassilis Tsafos, and Matoula
Papadimitriou, Electra Floropoulou, Christos Stefanou, and Elina Tsiroga (University of
Athens team), alongside Prof. Ilia Iliev, Dr. Dafina Pandin, and Niren Hasanova (Sofia
University team). The Paris 8 team, focusing on pedagogical anthropology and critical
philosophy of education, was represented by Prof. Pierre Johan Laffitte and Dr. Del Aram
Bidabad. The digital infrastructure and visual environment were designed and implemented
by members of the Sociality cooperative: Antonis Faras, Kalliopi Karlou, Dimitris Mytakis,
and Grigoris Tsardanidis, in collaboration with architect and artist, Dr. Eirini Koumparouli.
The cultural and musical dimension of the repository was curated by singer and expert in
Eastern Mediterranean music Despoina Apostolidou.

Voices of Displacement 8> VOLARE. Voice Lab Repository



epistemic intervention. Gatrell’s original argument—that refugees must be
understood not as passive victims but as agents of their own histories—might, at first
glance, appear uncontroversial in today’s scholarly climate, where emphasis on
survival, resistance, and testimony has become increasingly prevalent. Yet the
continued dominance of institutional, bureaucratic, and often media-driven
narratives that frame displaced people through pity, trauma, or decontextualized
suffering demonstrates just how radical his intervention remains. On the other
hand, the few pioneering efforts to bring the voice of migrants, or in Bulgarian case
ethnic minorities, directly to the classroom demonstrate how much technical and
intellectual sophistication is necessary for such endeavour.*

At the level of university teaching, this presents both an untapped opportunity
and a significant challenge. “Because of their central role in global humanitarian
advocacy, refugee narratives enjoy significant cultural capital and are circulated in a
wide variety of educational contexts. Research on the persuasive power of narrative
indicates narratives can teach refugee realities in transformative ways to non-refugee
learners” (Glanville, 2023, p. 202). Adair, Fasselt & McLaughlin (2025) provide a
comprehensive overview of migration literature, exploring its diverse forms and
critical approaches, within which formal and informal education feature centrally.
Glanville, who argues for a Cultural Refugee Studies Pedagogy and treats refugee
narratives as public pedagogy, also considers pedagogy for teaching refugee
narratives in formal education, outlining an extended learning cycle that approaches
refugee narratives as sites of intervention. Her approach coincides with VOLARE’s
political positioning. Glanville’s framing of the pedagogical challenges posed by
refugee narratives—what they teach, how they teach, and how they are taught—
resonates deeply with the methodological core of the VOLARE project. These
questions cannot be answered in the abstract; they require attention to the
conditions of narrative production, the institutional and epistemic contexts in which
stories circulate, and the methods through which they are mediated and received.

Within this methodological grounding, real-life educational settings were used
to test out the virtues and weaknesses of the VOLARE repository. The significance of
testing the repository with diverse audiences lies not only in evaluating the
platform’s technical and instructional design but also in grounding its content in
lived pedagogical encounters. In May 2025, while the platform was still under
development, selected testimonies and multimodal resources were piloted in both
in-person and digital educational settings across Greek universities and training
programmes, while in June they were presented to Bulgarian students. These
included undergraduate and postgraduate university courses, as well as professional

4 For instance, ethnographer Assen Balikci’s experiments with participatory filmmaking
illustrate these challenges. His project Roma Portraits, in which Roma students filmed their
own communities, largely failed because audiences struggled to grasp culturally specific
moments, prompting a professional re-edit. After nearly a decade of experimentation, Balikci
achieved success with Muslim Labyrinths, a film praised for its nuanced intercultural
mediation.
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development programmes for educators working with refugee and migrant
students.>

This ethos of bearing witness, as articulated throughout the VOLARE project,
aligns closely with Michelle Fine’s call for research that does not simply observe or
extract but engages ethically and politically with the lived realities of oppression and
resistance. In her essay Bearing Witness, Fine (2006) insists that critical research
must position itself as accountable—to those whose lives are being studied, to the
histories of structural violence they navigate, and to the transformative possibilities
that emerge through solidarity. Drawing from social psychology, she advocates for
“research designed to provoke action for a more just distribution of resources and
dignity” and she details the intersecting oppressive mechanisms that naturalize
injustice and make resistance difficult. Her approach of theorizing methods and
problematizing accountability aligns with VOLAREs emphasis on the
methodological imagination (Fine, 2018), and even cultural fantasy (Al-Mousawi,
2025), necessary to uncover and minimize the institutional injustice that is firmly
rooted in our academic cultures of knowing and teaching. VOLARE seeks to make it
known in the academic classroom that “[i]n unjust societies, everyone is an insider.
In systems of domination, no one is free of contamination. There are no bystanders,
no witnesses and no positions of neutrality” (Fine, 2006, p. 93). Bearing witness, in
her sense, is not passive; it is an active, situated method of listening, interpreting,
and amplifying the power of testimony, grounded in the political urgency of critical
research.

The interviewer, in turn, faces the question of how visibly to demonstrate their
own presence to the potential audience. It is crucial for students to recognize how
deeply the researcher’s social, gender, age, and institutional background shapes the
responses of their interlocutors. In this sense, a self-effaced stance—such as the use
of an impersonal voice-over—can be misleading, even carrying the hidden
arrogance of a presumed objectivity. At the same time, attention in the classroom is
perhaps the most valuable pedagogical resource, and it may not be wise to expend it
on yet another display of the anthropologist’s reflexivity. There is, of course, no
perfect solution. Yet, in some of the testimonies presented in VOLARE, the
researcher becomes visible through the sometimes ironic, skeptical, or frankly
critical gaze of their interlocutors.

5 At the Department of Early Childhood Education at the National and Kapodistrian
University of Athens, the materials were introduced in the undergraduate course “Pedagogical
Interventions in Open Settings” (taught by Alexandra Androusou) and in the postgraduate
course “Qualitative Approaches in Educational Research” (taught by Vassilis Tsafos).
Simultaneously, the Ionian University’s Department of History and Digital Humanities
hosted a pilot session within the undergraduate course “Multimodal Narrative and
Ethnography” (taught by Anna Apostolidou). Moreover, the VOLARE material was tested in
the UNICEF-supported teacher training programme Teach.in.G., in the module “Social
Identities in the Digital Environment”, offering pre- and in-service educators practical
exposure to testimonial-based learning environments. In Bulgaria they were presented to
students of BA and MA program of Ethnology and Cultural Antropology.
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In the same vein, in his EASA 2018 keynote address, Shahram Khosravi (2019)
performs a similar tactical move when he urges us to see what borders look like from
the other side. His plea to shift the methodological standpoint to the other side of
the border gives rise to counter narratives about and around borders. It also acts as a
way of seeing that is in opposition to the state-centric perspective and minimizes the
risk of falling into the trap of methodological nationalism, i.e. reproducing concepts
and epistemologies used by the state. This persistence on the meticulous
examination and reframing of our standard and normative methodologies lies at the
heart of the Voice Lab Repository project.

These pilot implementations were pedagogically significant for several reasons.
First, they allowed the research team to assess how students, educators, and trainees
engage with testimonial material when mediated through a multimodal digital
environment. The sessions were designed not merely to display the repository’s
content but to activate it in real-time dialogue and critical reflection. In some cases,
guest speakers whose stories are featured on the VOLARE platform were invited to
participate, thus collapsing the distance between subject and learner and
foregrounding the ethical relationship between narrative and pedagogy. This
dialogic engagement reinforced the platform’s core commitment to participatory
education and the epistemic authority of lived experience. It also provided essential
feedback on how the affective, aesthetic, and thematic layers of the material resonate
in diverse classroom settings. The process confirmed that the digital interface,
developed in close collaboration with Sociality, was more than a delivery mechanism
and did indeed function as a pedagogical environment shaped by principles of
inclusion, plurality, and critical engagement. Moreover, the VOLARE project was
also presented in a series of national and international academic venues, allowing
the team to share methodological insights, fieldwork material, and components of
the digital repository.®

Throughout this partnership, the challenges were many; logistical, ethical,
linguistic, epistemological. The questions keept multiplying as we moved forward.
How to secure informed consent when the narrative shared might change a person’s
life trajectory? How to subtitle testimonies without losing the subtleties of emotion,

6 These included: the ISLRF Colloquium “Les Xémes Rencontres de 'Immersion en Occitanie”
in Carcassonne (22-23 March 2025), where Del Aram Bidabad presented Aprene: The
Pedagogy of Reception; the 7th International Conference “Digital Culture & AudioVisual
Challenges” in Corfu (9-10 May 2025), where Anna Apostolidou discussed Resisting
Standardization; the 7th Creative Writing Education Conference “Writing in the Real World”
in Paris (15-17 May 2025), where Anna presented Multimodal Ethnography and Creative
Pedagogies; the 6th Panhellenic Conference on the Sociology of Education in Volos (23-25
May 2025), where the Greek VOLARE team organized a round table on the project’s
methodological and pedagogical dimensions; and the International Conference
“Anthropologists and new audiences: Pathways to teaching and learning’, organised by
Teaching Anthropology Network (EASA, 16-18 October 2025), where Anna Apostolidou,
Alexandra Androusou and Effie Plexousaki presented Listening Otherwise: Rethinking Voice,
Authorship and Pedagogy in Digital Anthropology.
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code-switching, or cultural nuance? How to ensure that multimodal material is not
merely illustrative but actively instructional? How to keep the digital repository from
becoming a cold archive rather than a vibrant, living pedagogical tool?

In grappling with these questions, VOLARE aligned itself with the tradition of
critical pedagogy as articulated by thinkers such as Paulo Freire, bell hooks, Henry
Giroux and others. In Pedagogy of Indignation (2015), Paulo Freire offers a powerful
final reflection on the ethical and political dimensions of education, insisting that
teaching is never neutral and must be rooted in a critical response to injustice.
Written in the face of growing neoliberalism and social inequality, his work defends
indignation as a legitimate and necessary reaction to dehumanization—a form of
moral clarity that fuels resistance and transformative action. Freire calls for a
pedagogy grounded in critical hope, dialogue, and love, where educators embrace
their role as political agents committed to the struggle for human dignity, justice,
and collective liberation. Moreover, in Teaching to Transgress: Education as the
Practice of Freedom (1994), bell hooks reclaims the classroom as a space for critical
thinking, liberation, and healing. Drawing from her own experiences as a Black
woman, feminist, and teacher, she argues that education should be a deeply engaged,
dialogical, and transformative process. For hooks, teaching is an act of resistance—
a way to challenge domination, awaken consciousness, and create communities of
care and accountability where learning becomes a path to personal and collective
freedom. This tradition insists that education can never be neutral—it either
reproduces the dominant order or disrupts it. In centering the voices of those
marginalized by the nation-state, by the education system, by dominant narratives
of progress and belonging, VOLARE seeks not just to teach about displacement but
to learn from it, to treat it as a site of knowledge, resistance, and collective
reimagining.

This pedagogical ethos animates every element of the repository. Testimonies are
not simply linked to teaching tools. They become teaching tools. By engaging with
these voices, students and educators are invited into a dialogic space where
knowledge is co-produced, where listening becomes a political act, and where the
boundaries between subject and object, knower and known, begin to blur. In this
way, VOLARE offers not just a collection of materials but a proposition: that
testimony-driven education, rooted in critical pedagogy and multimodal
engagement, can reshape how we understand not only displacement but what
education itself can be.

As the chapters of this volume demonstrate, each contribution is a different facet
of this collective experiment. Some speak to methodological innovations, others to
aesthetic design, others to field experience or classroom implementation. But all are
united by a shared belief that the voices of those displaced are not peripheral to
education. They are its very foundation, and listening to them, curating them with
care, and bringing them into pedagogical spaces is not just “beneficial” or
“innovative”—it is simply necessary.

VOLARE has attempted to offer a methodological response to this predicament
by refusing to treat refugee narratives as ready-made educational content. Instead, it
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foregrounds the processes through which these narratives are co-constructed,
curated, and embedded into pedagogical practices. Who speaks, to whom, in what
language, through what medium, and with what purpose. These are not secondary
concerns but central design principles of the project that aims at creating a space for
close listening to overlapping and contradicting voices on discplacement. By linking
testimonies with multimodal educational materials and critical pedagogical
approaches, VOLARE does not just use refugee narratives to teach. It teaches through
and about the narrative form itself, exposing students and educators to the
complexities of representation, authorship, and agency in contexts of displacement.
Testimonies in our view are not decontextualized artifacts but are situated within
relational, participatory, and ethically negotiated frameworks.

The structure of the volume: Interlinked threads of a collective effort

The chapters that follow represent the many facets of this shared endeavor. They are
written by members of the consortium and critical friends who have shaped the
VOLARE project and its repository in theory and practice. The volume is organized
in such a way as to illuminate the epistemological and methodological foundations
of the work and its implementation in university teaching and other educational
practices.

Like the repository it accompanies, the volume speaks in many tongues. True to
the project’s ethos of inclusion and epistemic multivocality, the chapters appear in
multiple languages—each text is presented both in the author’s native language and
also translated in English. This polylingual format is not a mere gesture of
accessibility; it is also within the framework of a political and pedagogical statement.
It affirms that no single language can claim epistemic authority over the experiences
and knowledge of displacement, and that understanding must emerge through
translation and acculturation, which might take linguistic, cultural, and disciplinary
forms. Throughout the editorial process, we have deliberately maintained the
language-specific conventions of punctuation, typography, and diction, respecting
as much as possible both the norms of each linguistic tradition and the idiosyncratic
style of each author.

Equally diverse are the epistemic frameworks that shape the book’s contributions.
Anthropology, education, sociology, history, semiotics, media studies, architecture
and digital technology converge not as competing lenses but as complementary ways
of knowing. Each chapter is grounded in its own disciplinary tradition, yet remains
in active dialogue with others, embodying the cross-disciplinarity that the VOLARE
team cultivated throughout the project. This heterogeneity is not (and ought not be)
resolved into consensus but allowed to resonate, creating a volume that practices
what it theorizes: a critical pedagogy of plurality, rooted in testimony, and alive to
the countless forms that knowledge—and voice—can take. The structure of the
volume also reflects this commitment and the texts are organized is such a way as to
offer the reader a sense of our common trajectory, and follow the implementation of
VOLARE, stage after stage, as a living process. Moving from its political motivations
to its conceptual grounding, the volume charts the arc of the project through
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fieldwork, filming, editing, and the integration of testimonies into classroom
settings.

The curtain opens with a foreword by the esteemed academic and activist
Michelle Fine, who links the political significance of VOLARE with her own work.
Her opening situates this volume within urgent global struggles over migration,
displacement, and education. Writing from the unsettled edge of a multiracial
democracy, the author bears witness to the violences of border regimes and the
moral responsibilities of scholars and teachers in such times. Through a deeply
personal reflection that weaves historical memory, political critique, and
pedagogical vision, Fine’s elegant prose introduces VOLARE as a transnational
project of epistemic and representational justice—an archive, a classroom, and an
invitation to act. Joining her own voice to those struggling to be heard, she frames
the book not simply as documentation of testimony, but as a resounding call to
educators to transform witnessing into engagement, and knowledge into solidarity.

The first chapter, signed by Del Aram Bidabad and Pierre Laffitte, sets forth the
epistemological and ethical foundation of VOLARE through the lens of welcoming
migrant singularities. Drawing on Peirce’s notion of abduction and Freinet’s
experimental pedagogy, the authors propose an opening logic—a form of knowledge
that arises through encounter rather than deduction. This first part positions
VOLARE as both a political and pedagogical experiment, one that refuses to treat
migrants as data or “flows,” insisting instead on the dignity of singularity. The
authors present this not as a method but as a conscious overall stance where ethics,
epistemology, and community converge to shape a praxis of hospitality that learns
from life itself.

In the second chapter, Anna Apostolidou and Alexandra Androusou draw on
teaching methodology and digital anthropology in order to foreground the need for
multimodal education that subverts the dominance of text-based pedagogies and
describes the process of imagining and developing a repository that works as a
methodological proposition for understadning and teaching displacement. Their
work situates VOLARE within a lineage of critical and anthropological inquiry that
challenges the dominance of abstract learning and insists that education, like
displacement itself, must be felt as much as conceptually understood. By designing
for discomfort, they advocate a learning architecture that privileges relation over
mastery, complexity over closure, and care over control. This chapter grounds the
project’s central proposition: that digital artefacts can act as pedagogical
interventions, transforming classrooms into spaces where knowledge is co-created
and embodied, thus performing tangible political effects.

Nelli Askouni’s contribution builds on this stance by highlighting the
sociopolitical weight of teaching through testimonies, especially in formal
educational settings which often remain resistant to complexity. By examining
VOLARE as both a pedagogical and political project, Askouni illuminates how
testimony, especially that of migrants and refugees, can challenge conventional
models of university teaching and open new pathways for critical and emancipatory
learning. Her analysis foregrounds education as a site of struggle and possibility,
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where knowledge is not merely transmitted but re-enacted through encounter, and
active struggle. Firmly rooted in democratic and humanistic values, the essay
powerfully argues that pedagogical tools such as VOLARE can reshape how we teach
and learn about displacement, identity, and social justice, reminding us that the
voice of the “Other” is indispensable to the renewal of higher education itself.

The next contribution moves us to the field process of the project, where Ilia Iliev
and Niren Hasanova, both members of the VOLARE research team, open a window
into the lived realities behind the collection of testimonies. Through a dialogical,
interview-like exchange that mirrors the very encounters they describe, the authors
stage an ethnographic reflection on listening, positionality, and translation. Their
chapter traces how testimonies of displacement in Bulgaria were gathered,
contextualized, and transformed into pedagogical resources, attending closely to the
ethical and epistemological tensions that accompany such work. Drawing on
Hasanova’s personal narrative and Iliev’s field experience, the chapter embodies
VOLARE’s commitment to shared authorship and situated knowledge, turning the
act of interviewing itself into a pedagogical and ethical practice. What emerges is a
deeply reflexive exploration of testimony and trust as foundations for educational
understanding.

Turning from field to screen, the chapter contributed by Christos Stefanou
examines the process of filming migrant and refugee testimonies within the
framework of VOLARE. Based on the experience of the Greek team, it explores the
interplay between ethnographic interviewing, cinematic representation, and the
ethical dimensions of representing the “Other”. Leveraging his role as the refugee
education coordinator at the Eleonas camp, Stefanou reflects on the significance of
intimacy, trust, and cinematic proximity in the testimonial process. The chapter
further addresses issues of narrative economy, editing, and the potential risks of
overexposure or emotional exploitation of the narrators. Ultimately, the text
highlights the power of visual testimonies in shaping collective memory and argues
for their use as educational material capable of cultivating empathy and human
understanding.

Following this, Anna Apostolidou turns the lens inward, tracing the complex
responsibility of transforming raw testimony into pedagogically usable form. She
writes from within the intricate machinery of VOLARE, where the technical act of
editing becomes a form of secondary ethnography and ethical predicament.
Through accounts of cutting, assembling, and listening, Apostolidou reveals how
each editorial choice carries consequence: shaping what can be seen, heard, and
ultimately learned. The chapter meditates on montage as both an analytic and
ethical practice, where the boundaries between representation, pedagogy, and
authorship blur, reminding us that to edit a voice is also to answer it.

In the elegant text that follows, Matoula Papadimitriou offers a reflective journey
through the methodological and political landscape of VOLARE. Blending her
personal predicaments with collective experience, she explores how research, art,
and activism intersect in the work of critical imagination. More specifically, she
illuminates the often-invisible process of collecting, matching, and curating
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multimodal materials; she takes us through the careful work of connecting
testimonies with films, artworks, books, songs, and other media that expand their
meanings and affective resonance, while trying to remain true to the people who
speak and her own relationship with (some of) them. In doing so, the chapter shows
how multimodality is not an aesthetic embellishment, but a methodology for
approaching complexity, fostering empathy, and opening centrifuge paths of
understanding. Situated at the crossroads of theory and practice, the text
contributes to the book as a reflective hinge; it links the epistemological questions
of representation and voice with the practical labor of creating a living, dialogical
space where stories, images, and sounds meet in the hope of honoring the “subjects”
of our research.

Eirini Koumparouli takes stage next as she details the visual and architectural
principles that shape the VOLARE digital repository. The chapter carefully unfolds
the design process as both an aesthetic and a place-making act. The author
documents her effort to craft a handmade digital artefact that resists standardized
templates and invites embodied, reflective navigation and seeks to engage the
visitors on an intellectual and kinaesthetic level. It portrays the key questions,
approaches and dilemmas raised in her attempt to eschew ready-made content
development and offer a holistic immersive experience in a digital place that reflects
the methodological and aesthetic principles of the VOLARE team. Through
experiments with collage, texture, and spatial composition, Koumparouli shows how
form itself can nurture attentiveness to displaced voices and sustain a kinaesthetic
mode of learning. The essay reframes design and visual perception as modalities of
meaning-making, where aesthetics become pedagogy and digital structure becomes
lived place.

As a representative of the Sociality Cooperative, Antonis Faras continues on a
similar note, with a chapter that explores the making of VOLARE as a digital
commons: an infrastructure built through constant negotiation between educators,
social scientists, designers, and developers. Situated at the intersection of education,
design, and informatics, VOLARE brought together diverse epistemic communities
whose aims, vocabularies, and temporalities often diverged. While educators
approached testimonies as ethical and relational encounters, designers translated
emotion into interactive visual form, and developers focused on building stable
technical infrastructures. Interestingly enough, these tensions, rather than
hindering progress, became sites of learning. Through iterative workshops, co-
design processes, and continuous negotiation, participants developed new modes of
shared understanding and collective knowledge. The chapter argues that such
collaborative infrastructuring transforms educational technology into a living
experiment, where difference has the potential to become productive, and the very
act of building a system becomes a pedagogical practice. VOLARE thus demonstrates
how co-design, grounded in the principles of the commons, can turn obstacles into
inquiry and transform technological development into an ethics of care.

The next chapter enters the realities of classroom-centered decisions, where Del
Aram Bidabad and Pierre Laffitte present the main tenants of Institutional Pedagogy.
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Drawing on Célestin Freinet, this text takes the reader from ethos to ethics, opening
up a dialectic between singularity and community. This part illuminates how the
VOLARE project seeks to transform the act of welcoming displaced learners into a
praxis of encounter and co-construction. Its pedagogical grounding draws explicitly
on three traditions that converge around a shared ethos: Freinet pedagogy,
institutional pedagogy, and immersive multilingual education. Freinet pedagogy
offers VOLARE its materialist and cooperative foundation. Rooted in everyday
experience, it treats learning and education as a collective process where each
participant, child or adult becomes both author and actor of knowledge.
Institutional pedagogy, in turn, brings VOLARE a reflexive, analytical and political
dimension. It emphasizes the collective organization of the educational
environment as an institution in movement; a living structure that continually
interrogates its own functioning, hierarchies, and affects. It also takes into account
the subconscious dimensions of desiring, psychic life of each subject, both adult and
children (or adolescent), and also group-dynamics phenomena. Finally, the
immersive multilingual approach, inspired by the Calandretas (Occitan immersive
bilingual schools), extends this cooperative dynamic into the linguistic and cultural
sphere. It affirms language not as a tool of integration or standardization but as a
space of plurality and encounter, where every idiom, but also every personal speech,
carries a world. In VOLARE, this multilingual ethos is also both epistemological and
ethical: it welcomes the migrant’s linguistic repertoire as a resource for his or her
existence and for the group’s, rather than a deficit.

In chapter eleven, Dafina Pandin situates the VOLARE project within the lived
realities of Bulgarian schools, where teachers and students navigate multicultural
and multiethnic learning environments. Drawing on both international and
Bulgarian traditions of reflexive pedagogy, the chapter shows how reflection (be it
personal, communicative, cooperative, or intellectual) becomes a bridge between
difference and understanding. Through vivid classroom examples, Pandin
demonstrates how reflexive practice cultivates empathy, interethnic dialogue, and
value-oriented education, transforming the classroom into a site of democratic
encounter that moves towards the formation of skills and competencies in teachers
and students, which strengthen interethnic communication through acceptance and
respect for differences.

In tracing how the repository, as a finished artefact, re-enters the social sphere
from which it has emerged, the VOLARE team has tried to document how it has been
received by various audiences. Elina Tsiroga’s chapter offers a reflective and data-rich
account of the trial and evaluation phase of the VOLARE repository as an
educational environment grounded in testimony, focusing on two of the audiences
that tested the repository in the project’s trial phase. Through the voices of teachers
and students who engaged with the platform, the author examines how digital
interaction can become a form of listening and social awareness. Her findings reveal
that participants experienced the repository not merely as a tool but as a space of
transformation, where emotion, reflection, and dialogue converge into learning. By
linking empirical research with critical pedagogy, Tsiroga positions listening as an
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act of recognition and hope, demonstrating that the digital can serve not as
mediation but as relation.

Moving to a more epistemological angle, in the chapter that follows, historian
Stathis Pavlopoulos distills three key insights for the digital humanities that emerge
from the VOLARE project, reflecting on its challenges, innovations, and its
departures from prevailing epistemologies of the archive. As he argues, moving
beyond sterile formalism or techno-optimism, VOLARE proposes a participatory,
multimodal, and human-centered model of research that foregrounds the voices of
displaced individuals as active agents of knowledge. Combining video interviews,
related digital artifacts, and an aesthetically rich, accessible interface, the platform
redefines what counts as data, archive, and narrative. The project does not merely
present stories; it fosters democratic engagement, critical pedagogy, and a renewed
sense of digital citizenship. At its core, VOLARE is a political and educational
endeavor that insists on transparency, inclusivity, and epistemological openness as
fundamental principles for producing and communicating knowledge in the digital
age.

The following chapter advances a theoretical synthesis centered on the question:
what does it mean to construct a praxis at a migratory regime? In this culminating
text, Pierre Johan Laffitte offers a philosophical and pedagogical meditation on
praxis as a living, fragile, and deeply political process. Drawing from traditions of
institutional pedagogy, psychoanalysis, and emancipatory politics, Laffitte explores
how educational praxes, notably those engaging with migration, resist macrosocial
standardizations and instead foster singular, communal, and ethically engaged
forms of life. Through an intimate reflection on the VOLARE experience, he reveals
how testimony, vulnerability, and collective responsibility interweave to give rise to
what he sees as authentic learning spaces. Far from proposing universal solutions,
this chapter advocates for the continual reinvention of tools, discourses, and
relations, grounded in precarious openness and mutual recognition, anchored on a
deeply translinguistic, transdisciplinary ethos. The author describes praxis as an
ontological mode of collective existence that links material creation and social
transformation It is both a theoretical compass and a poetic homage to the
profoundly political stakes of educational encounters in migration. In this light, to
teach is to create the conditions for presence—an act of resistance against
abstraction and an affirmation of life as shared praxis.

The volume closes with two brief meditations on the power of voice. In her
laconic note, Despoina Apostolidou reflects on recording the twelve songs
embedded in the VOLARE repository. Singing across dialects and emotional
landscapes, she offers an invitation to twelve languages and twelve homelands, her
voice a living bridge that renders translation unnecessary. As she writes, “music has
no language; it is the language.”

Finally, a personal postscript by Alexandra Androusou reflects on the pedagogical
and emotional journey of leading this project from conception to completion.
Looking back on a demanding yet transformative three-year path, she performs a
deeply introspective dive that weaves collective reflection with political urgency.
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Androusou opens up the internal dialogue that accompanied the project: the
constant re-evaluation of goals, the recalibration of intentions, and the persistent
questioning of what it means to do critical educational work in times of
displacement, war, and social fragmentation. Her reflection is steeped in the ethos
of critical pedagogy, drawing from thinkers like Freire, Mezirow, and Giroux, but also
grounded in lived experience—from Calais to Ritsona, from refugee camps to
classrooms across Europe. Her postscriptum reminds the reader that VOLARE was
never a neutral endeavor; it was from the start a deliberate choice to stand with those
silenced and marginalized, to create a repository that holds not only testimonies but
also our own complicity, anger, hope, and responsibility.

Hopefully, these chapters are not merely descriptive of a project, but, read
together, they compose a constellation of interventions that seek to reimagine how
we teach, how we learn, how we choose to remember and how we remain open to
other(ed) experiences. Through this volume, and through the VOLARE Repository,
we extend an invitation to reimagine education not as an exercise in transmission
but as an act of listening, of curating living knowledge, and of creating pedagogical
spaces where voices—especially those too often silenced—are not just heard, but
responded to. Having a voice and learning to listen to another’s voice might be the
single most important trait of learning how to be human. In the words of Hannah
Arendt (1968), still timely today,

however much we are affected by the things of the world, however deeply they may stir
and stimulate us, they become human for us only when we can discuss them with our
fellows. Whatever cannot become the object of discourse - the truly sublime, the truly
horrible or the uncanny - may find human voice through which to sound into the world,
but it is not exactly human. We humanize what is going on in the world and in ourselves
only by speaking of it, and in the course of speaking of it we learn to be human.
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PART I.

Pedagogies of Welcome,
Methodologies of Encounter



UN(E)

Un mot d’ordre : Accueillir pédagogiquement les
singularités migrantes

Alaw ol )l J2 et Pierre Johan Laffitte

a contribution de I'équipe francgaise a cet ouvrage ne vise pas a établir une

méthodologie fixée d’avance, reconnaissable et duplicable, mais a témoigner

de notre méthode : 'abduction, le taitonnement expérimental? (Freinet, 1950)
et la volonté de nous ouvrir a la richesse non prévue des rencontres avec des
situations et des subjectivités, tout cela nous a forcé a structurer notre discours a
partir de leur singularité. Notre propos, sur trois chapitres, se constituera d'un trajet
et une perspective tracés au travers d'un échantillon emblématique de la matiere
pédagogique que nous avons récoltée pour le site VOLARE.

Non pour la résumer, mais pour présenter sa cohérence progressivement
émergée, dans ce premier moment.

Puis donner a éprouver, dans notre deuxiéme chapitre, ce qu'est une praxis
pédagogique (a partir de la pédagogie coopérative et de la pédagogie bilingue
immersive), et ce que peut étre la rencontre de cette derniére avec d’autres praxis que
nous avons vu se mettre en place pour accueillir les populations migrantes : refusant
de traiter nos semblables de fagon « massive », en termes quantitatifs de « flux »,
d’agents économico-sociaux a gérer, mais de fagon a accueillir des singularités — tel
serait le « mot d’'ordre » sous lequel nous plagons le telos de toute praxis ; et ce, quelle
que soit la nature de cette singularité : psychique, physique, existentielle, familiale,
linguistique, culturelle, politique...

Un tel choix constitue une bifurcation non seulement d’objectif et de méthode
d’action, mais de logique, d’éthique et finalement d’épistémologie et de philosophie.
En effet, selon la sémiotique de Charles Sander Peirce, « singularité » n'est pas
synonyme de « particularité » : cette derniére est toujours explicable par déduction

7 Ce concept définit le fondement psychopédagogique des « méthodes naturelles
d’apprentissage » de la pédagogie de Freinet (Freinet, 1956). On peut le rapprocher, outre de
la psychologie du développement piagétienne, de I'épistémologie du bricolage, venue de
Claude Lévi-Strauss (1962), et qui demeure consciemment ou non, un paradigme crucial pour
les praxis émancipatrices du XXe siécle en éducation, mais aussi en psychiatrie (pensons entre
autres a la psychothérapie institutionnelle).
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ou induction, a partir d'une loi générale sous le signe duquel elle est un... cas
particulier du réel. Une singularité ne se déduit ni ne s’induit, car il s'agit d'un point
hors du filet dessiné par la loi générale initialement considérée comme pertinence,
un point porteur de sa propre loi, bien que non encore inscrite, attendant encore sa
pleine assertion dans le réel et dans nos habitudes d’interprétation du monde : une
singularité s'accueille, dans un geste, tant concret qu'éthique, d'ouverture, et appelle
une logique de I'ouvert — ce que Peirce nomme une logique abductive et une logique
du vague (cf. Laffitte, PJ., 2020 et 2025). En d’autres mots, notre réflexion nous
ménera, dans notre troisiéme chapitre, a nous demander ce quon appelle, a
proprement parler, une praxis, a la lumiere de 'accueil des populations en migration.

1. VOLARE : construire un savoir entre expérience, politique, éthique et
pédagogie

VOLARE donne, en premiére instance, la parole aux personnes qui ont traversé
I'épreuve de la migration, et ce qui en ressort est la force d'un savoir qui a traversé
I'épreuve : pathei mathos, dit Eschyle. Pour accueillir dignement un tel savoir, de tels
étres, il s'agit d’accueillir leurs besoins vitaux et sociaux, leurs désirs existentiels et
créateurs, et leur dignité subjective, politique, spirituelle — universelle et
indiscutable.

Un mot d'ordre pourrait résumer cette urgence, simple et complexe a la fois :
« Accueillir la singularité, les singularités ». Cette expression doit sentendre d’'un
point de vue autant logique qu'éthique: comment respecter la subjectivité
existentielle en chaque étre plutét que de le réduire a des catégories générales
« gérables » et « traitables » ? Cela ne se peut qu'en se donnant une définition précise
de ce qu'est une subjectivité existentielle (et non un agent biopolitique) ; et ce, en
théorie autant que dans la pratique de la vie quotidienne.

Mais ce projet est immédiatement politique. La singularité ne s'oppose pas au
« travail du commun » (Nicolas-Le Strat, 2016). Accueillir les singularités, cela n'a
rien d’'une atomisation du socius, et il n'y a dans notre approche aucun
individualisme de méthode, version discursive de I'anthropologie néolibérale. Au
contraire, pas de singularité sans une communauté sur fond de laquelle elle peut
dessiner ses arabesques propres : et selon la qualité de ce fond, les arabesques seront
soit empéchées, soit portées dans ce qu'elles ont de plus vif. Comment, donc,
travailler la qualité de ce commun, c’est-a-dire le groupe, le milieu dans lequel
chaque enfant, adolescent ou adulte sont accueillis inconditionnellement, sans
jugement, mais pas de fagon anomique, ni anonyme ? Nos singularités entrent dans
la construction dialectique d'un commun, d'une communauté dignement humaine,
aussi précaire et temporaire que soit cette derniére : tel est le socle anthropologique
des pédagogies que nous allons présenter (Laffitte, PJ., 2020, p. 83sq.) ; or il nous
semble que cette position est a méme de faire écho dans la situation si violente,
instable, voire inhumaine, d'un camp de migrants ou d’une situation irréguliére,
voire clandestine.
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La participation du groupe frangais a VOLARE est essentiellement consacrée a
fournir un appareil d'outils pédagogiques. Outre des personnes dans le champ social,
bénévole, culturel, mais aussi d’éducateurs populaires, psychanalystes et artistes
(nous n'insisterons pas ici sur ces praxis, mais nous n'en tenons pas moins a les
saluer), nous avons souhaité focaliser notre travail sur l'apport des pédagogies
coopératives et bilingues immersives. Notre participation, vis-a-vis du projet de
VOLARE, peut sembler décalée — elle I'est —, et quelque peu éloignée, voire hors de
son propos — nous ne le pensons pas. Nous nous adressons aux groupes de travail
éducatif avec des enfants migrants, dans lesquels nous considérons avant tout des
sujets, des praticiens, et peu importe qui est migrant ou pas, qui est en situation (ir-
)réguliére : en matiére d’accueil, dans un groupe vivant, dans une praxis digne de ce
nom, la fonction d’accueil repose sur les épaules de tout le groupe, sur la qualité que
le groupe arrive a donner a 'ambiance du milieu.

2. Quand la praxis pédagogique rencontre les praxis migrantes. Une mutuelle
contamination des éthiques et des savoirs

Dans la disposition du site de VOLARE, le volet proprement pédagogique se trouve
souvent « en seconde ligne », dans les documents qui permettent d’approfondir des
aspects pratiques, théoriques, etc. (lectures, films, etc.), et propose une approche en
trois étapes.

a. Savoirs, savoir-faire, éthique. Matérialisme pédagogique et anthropologie de
subjectivités en mouvement
La premiére étape consiste a présenter les outils issus des pédagogies coopératives
(pédagogie de Célestin Freinet et pédagogie institutionnelle fondée entre autres par
Fernand Oury — cf. Vasquez et Oury, 1967 et 1972, Laffitte, R., 1999, Ribas, Aristide,
2016, et sitographie), qui nous semblent pertinents pour construire une réponse
concrete au sort de I'enfance migrante dans un milieu éducatif accueillant, étayant
et émancipateur. La pertinence de ces outils est avant tout concrete : une pédagogie
populaire, ne colitant (presque) rien et pouvant s’instaurer méme dans les
conditions les plus précaires (accueil de la parole de chacun ; liberté radicale de la
parole et de la pensée de chacun ; organisation autogérée de la moindre situation ;
production immeédiate collective et personnelle ; fonction thérapeutique du milieu
lui-méme vis-a-vis des subjectivités accueillies). Ces outils sont issus des classes
coopératives de ces pédagogies, qui sont présentes autant en France qu'en Gréce® (et
bien d’autres pays !).
Dans cette étape, nous avons tenu a montrer comment ces outils rencontrent une
seconde pédagogie : I'immersion linguistique telle quelle est mise en ceuvre par les
Calandretas occitanes, qui construisent un milieu pédagogique coopératif sur un

8 Nous sommes heureux ici d'indiquer le mouvement de pédagogie Freinet grec, Skasiarxeio,
et les nombreux autres amis pédagogues qui nous ont accueilli dans leur monde en lutte, en
vie.

Voices of Displacement 34 » VOLARE. Voice Lab Repository



accueil multilingue et multiculturel (Calandreta, 20u, Laffitte, PJ., 2020, p. 133sq. ;
Bidabad, 2026). La dimension translinguistique et transculturelle (Prax-Dubois,
2024) est fondamentale dans cet accueil, mais plus largement dans la définition du
sujet humain quelle implique. Ces outils déploient en effet leur efficacité sur tout le
spectre d'une anthropologie accueillant autant la singularité que les appartenances
communes, mouvantes, qui forment la réalité sociale qui manque tant a la
désintégration culturelle et existentielle des personnes en exil. Outils didactiques,
dispositifs pédagogiques, orientations anthropologiques et politiques : comment
une traduction de ces différents enjeux entre eux est-elle possible de fagon
quotidienne, et la encore, adaptable a des situations précaires daccueil
pédagogique ? Clest I'une des questions qui sous-tendent en permanence nos
délivrables.

Ces «langues pédagogiques », coopérative et multilingue, sont toujours
présentes, I'une ou plusieurs d’entre elles, qui créolisent (Glissant, 2009) nos
différents délivrables (vidéos, audios, systémes textes/images, textes techniques,
monographiques ou théoriques, etc.).

b. Réver une rencontre qui cabosse et renforce nos puissances d étre et de savoir

La deuxiéme étape consiste a traduire cet ensemble, pédagogies coopératives et
pédagogies multilingues et multiculturelles, dans une « projection », voire un réve :
comment les proposer a un usage direct des groupes praticiens sur le terrain de
l'accueil des populations migrantes ? Comment pourraient-elles étre traduites,
cabossées, adaptées, aux besoins urgents, voire en proie au chaos, des praticiennes
qui tentent de mettre en place un accueil de l'enfance et de l'adolescence en
migration ?

Cette question est traitée d'une part en donnant tout simplement la parole aux
équipes ou personnes qui mettent en ceuvre ces outils (en Gréce comme en France),
mais aussi en proposant des pistes de réflexion et de coopération. C’est sur ce plan
que se situe notre participation dans cet ouvrage, dans les différents chapitres que
nous prenons en charge : I'équipe francaise a « révé » la rencontre entre deux
mondes : celui des personnes passionnément engagées dans l'accueil des singularités
migrantes (et au premier plan nos collégues, amies et, dans une certaine mais réelle
mesure, nos modeéles grecques), et celui de nos amies des praxis pédagogiques qui,
depuis un siecle, produisent un appareil technique, théorique et anthropologique
d’'une pertinence que nous considérons jusqua présent inégalée dans le champ de
I'éducation occidentale contemporaine. Et il nous incombe de déployer ce que
pourrait recouvrir une telle rencontre dans un avenir qui, nous l'espérons, naitra de
cette rencontre ayant pour nom « VOLARE ».

3. Vers une praxis a régime de migration ?

Enfin, la troisiéme étape se veut, apres la traversée de la matiére praxique, un regard
sur le projet global de VOLARE.
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Il s’agit d’une réflexion proprement épistémologique et logique, sur ce qui se
dessine a I'horizon de ce programme d’accueillir la singularité : une logique de la
singularité est une logique vague, au sens de Charles Sander Peirce (cf. Laffitte, PJ.,
2020 et 2025). Une logique qui ne peut se déployer que dans une micropolitique : or
le micro n’est pas qu'une pure conséquence de la logique macrosociale a une échelle
restreinte ; le « micro » est au contraire le lieu d'une intensité de présences qui
forment le degré de complexité anthroposociale sans doute le plus noué.

Ce qui assume la reléve (Aufhebung) d’une telle complexité, d’'un point de vue
matérialiste, cela sappelle une praxis : concept ontologique, pratique et physique,
désignant une situation théorique et pratique qui désigne tout autant une aire
d’existence (de coexistences), qu'un faire (collectif), et qu'un espace social commun.
Une « praxis pédagogique » (Francis Imbert, 1986) : clest de la que sont issus tous les
éléments que nous apportons a VOLARE.

Et comment définir une praxis dont la définition consiste précisément dans
l'accueil des singularités migrantes ? Dit autrement: comment concevoir une
existence, une pratique, en situation de migration a régime praxique ? Comment,
réciproquement, faire naitre un concept de praxis a régime migratoire ? Comment,
théoriquement et pratiquement, le concept de praxis (re-)nait dans la praxis
migratoire elle-méme ? Clest la réflexion conceptuelle que nous proposons, sans
volonté de systéme, de ce que nous aurons éprouvé et acquis grace aux rencontres
multiples que nous a offertes notre compagnonnage dans l'aventure ayant pour nom
VOLARE.

VOLARE, dans son geste méme d’un recueil de voix vives en migration, incarne
cette poussée ou épistémologie, éthique et politique ont méme souche.

Bibliographie

Bidabad, D. (2026). Aprene : pédagogie de l'accueil ; une pédagogie pour créer un
environnement inclusif et accueillant. In Actes des Xes Rencontres de I'immersion.
Comment imaginer apprendre a parler une langue pour ne pas la parler ? ISLRF.

Calandretas (Confédération occitane des écoles laiques), & Aprene (Etablissement
d’enseignement supérieur). (2011). Calandretas, 30 ans de creacions pedagogicas. La
Poesia.

Castoriadis, C. (1973). L'institution imaginaire de la société. Seuil.
Freinet, C. (1956). Les méthodes naturelles dans la pédagogie moderne. Bourrelier.

Freinet, C. (1966[1950]). Essai de psychologie sensible appliquée a I'éducation. Delachaux et
Niestlé.

Glissant, E. (2009). Philosophie de la relation. Gallimard.

Guattari, F. (1972). Psychanalyse et transversalité: Essais d'analyse institutionnelle. Frangois
Maspero.

Imbert, F. (1986). Pour une praxis pédagogique. Matrice. (Reprinted in Nimes: Champ social
Editions).

Laffitte, P. J. (2020). Pédagogie et langage: La pédagogie institutionnelle, a la rencontre des
sciences du langage et de 'homme. L'Harmattan.

Voices of Displacement 36 » VOLARE. Voice Lab Repository



Laffitte, P. J. (2021). Le langage en-dega des mots: Rencontre & laube du langage entre
psychothérapie institutionnelle et sémiotique peircienne. Editions d’'Une.

Laffitte, P. J. (2025). Greffer de l'ouvert: Fonction éthique de la logique du vague dans le champ
clinique. Nouvelle Revue de I’Enfance et de I’Adolescence, 11, 105-120.

Laffitte, R., & AVPL. (1999). Mémento de pédagogie institutionnelle: Faire de la classe un milieu
éducatif (J. Oury, Avant-propos). Matrice. (Reprinted in Nimes: Champ social
Editions).

Lévi-Strauss, C. (1962). La pensée sauvage. Plon.

Nicolas-Le Strat, P. (2016). Le travail du commun. Editions du commun.

Prax-Dubois, P. (2019). Décoloniser le multilinguisme a 'école frangaise: Pour une pédagogie
rhizomatique et transgressive. Cahiers internationaux de sociolinguistique, 16(2), 43-
74. https://doi.org/10.3017/cisl.1902.0043

Vasquez, A., & Oury, F. (1967). Vers une pédagogie institutionnelle (F. Dolto, Préface). Frangois
Maspero. (Reprinted in Nimes: Champ social Editions).

Vasquez, A., & Oury, F. (1972). De la classe coopérative a la pédagogie institutionnelle. Frangois
Maspero. (Reprinted in Nimes: Champ social Editions).

Documentaire

Ribas, A., & Aristide, C. (2016). Les semailles: La pédagogie institutionnelle a [‘école de Javrezac,
Cognac.

Sitographie

Aprene (centre de formation supérieur occitan) : www.aprene.org

Calandretas : www.calandreta.org

Champ-PI : www.champ-pi.com

Fimem (Fédération internationale des mouvements de I'Ecole moderne): www.fimem-

freinet.org
Icem (Institut coopératif de I'Ecole moderne) : www.icem-pedagogie-freinet.org

Réseau Pédagogie institutionnelle international : www.reseau-pi-international.org

Voices of Displacement 37 » VOLARE. Voice Lab Repository


https://doi.org/10.3917/cisl.1902.0043
http://www.aprene.org/
http://www.calandreta.org/
http://www.champ-pi.com/
http://www.fimem-freinet.org/
http://www.fimem-freinet.org/
http://www.icem-pedagogie-freinet.org/
http://www.reseau-pi-international.org/

ONE
Our watchword:

Pedagogically welcoming migrant singularities

Del Aram Bidabad and Pierre Johan Laffitte

he contribution of the French team to this volume does not aim to obey a yet

established methodology, recognizable and reproduceable, but to make a

testimony about our method: abductively, by experimental trial-and-error®
(Freinet, 1950) and the will to get opened to the unpredicted richness of encounters
with situations and subjectivities, we have been compelled to structure our discourse
from their singularity. Our purpose will be a journey in three waves through a
representative sample of the pedagogical material we collected for the VOLARE site.
Not to summarize it, but to present is progressively emerging coherence, in this
present moment. Then, in the next chapter, so as to allow readers to experience what
pedagogical praxis is, and what it can mean when it encounters other forms of praxis,
that is, those we have observed emerging to welcome migrant populations. Such
praxes refuse to treat our contemporaries as a mass, considered in quantitative terms
as “flows”, or socio-economic agents to be managed, but in a manner that truly seeks
to welcome singularities. Such would be our watchword, under which we set the telos
of every praxis, whatever the nature of such singularity: psychic, physical, existential,
familial, linguistic, cultural, political... Such a choice represents a bifurcation not
only in terms of objectives and methods of action, but in logic, ethics, and ultimately
in epistemology and philosophy. Indeed, according to Charles Sander Peirce’s
semiotics, “singularity” must not be heard as a synonym of “particularity” the latter
is always understandable by deduction or induction that link it with a general law
under the sign of which it lies and exists as a... particular, real case. Singularity cannot
be deduced nor inducted, for it is a point out of net drawn by the general law initially
considered, a point standing with its own law, though uninscribed yet, waiting to be

9 The concept of tdtonnement expérimental (experimental trial-and-error) originates with
Célestin Freinet and constitutes the psycho-pedagogical foundation of his “natural learning
methods.” Beyond its connections with Piagetian developmental psychology, it can also be
related to the epistemology of bricolage as developed by Claude Lévi-Strauss (1962)—a
framework that has consciously or unconsciously remained a crucial paradigm for
emancipatory praxis in the twentieth century, not only in education but also in psychiatry
(consider, for example, institutional psychotherapy).
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fully asserted, in the real and in our habits of interpreting the world. Hence, a
singularity cannot be but welcomed, in a concrete and ethic act of openness, which
requires an opening logic: what Peirce calls a logic of abduction and a logic of
vagueness (Laffitte, P.J., 2020 & 2025). In other words, our reflection leads us to
question what one may properly call praxis in the field of welcoming populations in
migration.

1. VOLARE: building knowledge through the interplay of experience,
political considerations, ethical reflection, and pedagogical practice

VOLARE primarily gives voice to those who have undergone the experience of
migration, and what emerges is the strength of knowledge forged through trial:
pathei mathos, as Aeschylus put it. To welcome such knowledge, and such
individuals, with dignity entails attending to their vital and social needs, their
existential and creative desires, and their subjective, political, and spiritual dignity—
dignity that is both universal and indisputable.

A guiding principle could summarize this urgent, simultaneously simple and
complex task: “Welcoming singularity, welcoming singularities.” This expression
must be understood both logically and ethically: how can we respect the existential
subjectivity of each individual, rather than reducing them to general categories of
“manageable” or “treatable” beings? This is only possible by establishing a precise
definition of what constitutes existential subjectivity (as opposed to a biopolitical
agent), both in theory and in the everyday practice of life.

But this project is immediately political. Singularity does not oppose the “work
of the commons” (Nicolas-Le Strat, 2016). Welcoming singularities does not entail
the atomization of the socius, and our approach carries no methodological
individualism, no discursive version of neoliberal anthropology. On the contrary,
there is no singularity without a community upon which it can trace its own patterns;
and depending on the quality of this communal foundation, these patterns will
either be constrained or supported in their most vivid expression. How, then, can we
cultivate the quality of this commons—that is, the group or environment in which
each child, adolescent, or adult is welcomed unconditionally, without judgment, yet
not in an anomic or anonymous way? Our singularities participate in the dialectical
construction of a commons, of a truly and dignifiedly human community, however
precarious and temporary it may be. This forms the anthropological basis of the
pedagogies we will present (Laffitte, P.J., 2020, p. 83sq.). Moreover, we believe this
stance is liable to ring a bell to people working in situations of extreme violence,
instability, or inhumanity, such as a migrant camp or in contexts of irregular or
clandestine migration.

The participation of the French team in VOLARE is primarily devoted to
providing a set of pedagogical tools. Beyond individuals working in the social,
volunteer, or cultural fields, but also popular educators, psychoanalysts or artists (we
won't insist here on such praxes, but we do insist on showing our gratitude to all of
them), we choose to focus our work on the contributions of cooperative and
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immersive bilingual pedagogies. Our participation in the VOLARE project may
appear somewhat off-center—and indeed it is—and even somewhat removed, or
seemingly outside the scope of the project—yet we do not believe it is. We address
educational working groups with migrant children and adolescents, in which we
primarily consider subjects as practitioners, regardless of whether they are migrants
or not, or in (ir-)regular status. In matters of welcoming, within a living group, and
within a praxis worthy of the name, the function of reception rests on the shoulders
of the entire group and on the quality that the group is able to bring to the
environment ambiance.

2. When pedagogical and migrant praxes meet: a mutual contamination for
ethics and knowledges

Within the project, the pedagogical component often appears “in the second line,”
in the documents that allow for a deeper exploration of practical, theoretical, and
other aspects (readings, films, etc.), and it offers a three-step approach.

a. Knowledge, skills, and ethics: pedagogical materialism and an anthropology
of moving subjectivities

The first step consists in presenting the tools developed within cooperative
pedagogies (Célestin Freinet’s pedagogy and institutional pedagogy founded by
Fernand Oury among others—cf. Vasquez and Oury, 1967, Laffitte, R., 1999, Ribas,
Aristide, 2016 and online sources), which we consider particularly relevant for
constructing a concrete response to the situation of migrant children within an
educational environment that is welcoming, supportive, and emancipatory. The
relevance of these tools is above all practical: they belong to a popular pedagogy that
costs (almost) nothing and can be implemented even under the most precarious
conditions. Such pedagogy rests on the welcoming of each individual’s voice; the
radical freedom of speech and thought; the self-managed organization of every
situation; the immediate collective and personal production of sense; and the
therapeutic function of the environment itself in relation to the subjectivities it
hosts. These tools originate from the cooperative classrooms developed within these
pedagogical traditions, which are present both in France and in Greece® (among
many other countries!).

In this stage, we sought to show how these tools intersect with a second pedagogy:
linguistic immersion as implemented in the Occitan Calandretas, which build a
cooperative pedagogical environment grounded in multilingual and multicultural
welcoming (Calandreta, 20m, Laffitte, PJ., 2020, p. 133sq., Bidabad, 2026). The
translinguistic and transcultural dimensions are fundamental to this approach—not
only for welcoming learners, but also for redefining what it means to be a human
subject. These tools demonstrate their effectiveness across the full spectrum of an

10 Let us remind the existence of Skasiarkeio, the Greek movement of Freinet pedagogy, and
all many other pedagogist friends that have welcomed us into their struggling, living world.
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anthropology that embraces both singularity and the shifting communality that
constitutes the social reality so often missing in the cultural and existential
disintegration experienced by people in exile. Didactic tools, pedagogical
frameworks, anthropological and political orientations: how can all of those
dimensions be translated into one another through everyday life and work, allowing
for flexible adaptation to even the most precarious conditions of pedagogical
welcoming? Here is one of the underlying questions that will permanently
accompany our deliverables.

These two “pedagogical languages,” cooperative and multilingual, are always
present—one or both of them—in our various outputs, creolizing them (videos,
audio recordings, text-image systems, technical, monographic, or theoretical
writings, etc.).

b. Dreaming an encounter that challenges and deepens our power of being and
knowing

The second step consists in translating this ensemble—cooperative pedagogies
and multilingual, multicultural pedagogies—into a “projection,” or even a dream:
how might these approaches be made directly usable by practitioner groups working
in the field of migrant reception? How could they be translated, reshaped, even
“bruised,” to meet the urgent, sometimes chaotic needs of practitioners striving to
create spaces of welcome for children and adolescents in migration?

This question is addressed, on the one hand, by simply giving the floor to the
teams or individuals who are implementing these tools (in Greece as well as in
France), but also by offering avenues for reflection and cooperation. It is on this level
that our contribution to this volume is situated, through the various chapters for
which we are responsible. The French team has “dreamed” of an encounter between
two worlds: that of those passionately engaged in welcoming migrant singularities—
first and foremost our Greek colleagues, friends, and, in a certain yet very real sense,
models—and that of pedagogical praxes which, for over a century, have produced a
technical, theoretical, and anthropological apparatus whose relevance we consider
as yet unmatched within the field of contemporary Western education. It is our task
to unfold what such an encounter would be, in a future that, we hope, will be born
from the encounter that has already taken the name “VOLARE”

3. Toward a Praxis under a Regime of Migration?

Finally, the third stage—after traversing the praxical material—aims to have a look
to the overall project of VOLARE.

It is a properly epistemological and logical reflection on what emerges on the
horizon of this program dedicated to welcoming singularity: a logic of singularity is,
in the sense of Charles Sanders Peirce, a vague logic (cf. Laffitte, PJ., 2020 et 2025).
A logic that can unfold only within a micropolitics: yet the micro is not merely the
restricted-scale consequence of a macrosocial logic; rather, the micro is the site of
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an intensity of presences that constitutes perhaps the most intricate degree of
anthroposocial complexity.

That which assumes the Aufhebung of such complexity, from a materialist
perspective, is what we call a praxis: an ontological, practical, and physical concept,
designating a theoretical and practical situation that at once implies an area of
existence (of coexistences), a collective making, and a shared social space. A
pedagogical praxis (Francis Imbert, 1986): from this notion arise all the elements
that we contribute to VOLARE. But how can we define a praxis whose very definition
consists in the welcoming of migrant singularities?

In other words: how can we conceive of an existence, a practice, situated within a
praxis-oriented regime of migration? Conversely, how might we give birth to a
concept of praxis functioning at a migratory regime? How can we, both theoretically
and practically, let a concept of praxis (re-)emerge from migratory praxis itself? This
is the conceptual reflection we propose—not with the intention of constructing a
system, but rather of offering an analysis of what we have been able to observe and
experience through the multiple encounters offered by our companionship in this
adventure named VOLARE.

VOLARE, in its very act of welcoming alive migrating voices, embodies this
merging movement where epistemology, ethics, and politics share the same root.
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AYO
IMoAvutpomikotnTa otV TPLrofdOpia exmaidevon:

Mo pe@odoroyikn mpotoot)

Avva Amootolidouv, AAe&avSpa Avdpouoou
H exraidevon o€ éva oTaupodpout

OLKOVOLLKEG, TIOAITIKEG, TOAITIOMIKEG, KOWWVIKEG Kol TEPLBOAAAOVTIKEG

avokotatdéelg ennpedlovv —kat B€tovv Tawtdypova o apdiofitnon- oAoéva
Ko evrovotepa toug Oepedinrdelg Beolovg Tévw oToug omoioug exouv edpouwbei ot
oUyxpoveg kowvwvieg. Kevtpikdg Oeopdg avipeoa oe autovg, n) ekmaidevon, vbiotorot
pa Badid petapdpdwon mov kablotd avorykaio TNV avactoxaoTikn Bempnon twv
maSaywylkov pog dedopevav kol avtavakAaotikwy. Eivat mAgov kowvdg tdmog 0
Siarmiotwon dtt, dnwg 1 edpevpeon tou loutepPépyov édepe piot EMAVACTATIKI TOWT
ot Sédoom tou yporttov Adyou —otadiokd eykaBidpUiovtdg tov oTnv mpopetwmido
TNG KOVOVIOTIKNG YVWwong kot Stoapopdwvovtag cuvakdiovba Tig mopadoyég tng
VEWTEPIKNG SUTIKNG ekmaidevong— €Tat kat ot onpepveg Yndilokég oavadiapBpwoelg
HEG wBOUV EMITAKTIKG Vo ETOVEEETACOVE T EKTAUSEVTIKG oG Topadeiyporta. Auth
1 emoave€etoon dev pmopel va eivat ovoloo ik, ov ev Eexiviioel oo to onpeio pndev:
tn pebodoroyia.

B PLOKOUNOTE, OTWG KL 0tV TO KOITAEEL KAVELS, o€ €va LloTopikd onpeio kapmng. Ot

Ye o emoyr) Omou ta podnotokd mepLaAiovra kabopifovrat GAo Kot TEPLOGOTEPO
and Ynodlaxég vrodopég, aiyoplOkd mpdtuma kot popdeg Sdyuong tng yvwong
péow mAatdopuwy, to {ATnpo g popdrg otnv ekmaidevon avadveTal WG Vo
BaButata moAitiko StakBevpa. To oxrpo peoo amd To 0Tolo 1 YVWoT TopAyeToL Kot
KUKAODOpPEL eV aVTOVOKAL ATAWG, 0AA& evepYd SLotptopdWVEL, TIG EMLOTNLOAOYLIKEG
agieg ko tepapyieg, kaBopilovrog oe peydro Padpod v mpdcPaocn kot tn cUppETOXT
(BA. xou to emopevo keddAouo tng NéAANg Aokovvn). Avtd daivetan EexdBopa otov
TPOTO e Tov omoio ta movemoti i e§akoAouBolv v Sivouv TTpoTeEpAOTITA OTIG
KeLLeVIKEG Oe€ldtnTeg —Tnv avayvwon, tn ypodn, tnyv mapabdeon, tn cuvleon- wg tnv
Kuplapyn popd1 voplpomomnpévng yvwong, otnpi{opeva oe pioe abgatn, oxedov
«duown», pebodoloyia. H mavemiotnpiokn aibovoa mapapével, wg emni to mAeiotov,
Sopnpevn yipw omtd TO KEeIUEVO: TA TPOYPEUHATH OTTOUSWYV GUYKPOTOUVTUL HECW
KOATOAOYWY  aVayVwOopdTwv- 1 a€loAOYNon mpaypoTomoleital HEow SoKIpiwy,
avapopwv kot SaTpPwv- akopn kot o SldAoyog, PpovVOpEVIKA TPodhopikoq Kol
aVOLYTOG, GUXVA avtikatomepilel tn Aoykn tg ypodrg —odeirer v eivon odiytd
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Sopnpévog, va Baoileton oTo emiyeipna, Vo xprotpomotel avoubopEg Kot TopoatopTES.
To xeipevo, og qwtod T0 MAKiolO, dev eival aMA®G éva péco pabnong: mapovactddeton
avtifeta w¢g BepatodpvAakag g eykupdnrag g yvwong. H ocuppetoyr otov
axodnpaiko (Sta)Adyo mpoimobétel To va propei kaveig va pAdel pe Keipeva, vo
Ypadel pe Keipeva ko Vo oKEPTETAU LETW TOU KELLEVOU.

Y10 mpwtomoplakd toug €pyo, ot Weis kau Fine mpotevav mpv amd xpdvia €va
OKETTIKO YUpw amd tn peBodoroyia tng ekmaidevong mou eotidlel Atydtepo otn
Bewpnuikn Stcadrvion kot meplocoTePo oty NOIK SETHEVOT: «|LX UTTOXPEWOT] OXL
AW Vo ekToTioTel 0 Kuplopyog Adyog, aAAd va BonBnbouv o1 avayviot(pl)eg ko
oL aKkpoaTipLa v GavTaeTovv ov PpiokovTat oL XWpolL TG avtiotaong, tng mpdéng
kot TG Suvardtnrog. AnpiouvpyolUpe €peuva TTOU OTOXEVEL OTIV “KATAAUTIKY
eykupotnra’ tng Lather: épevva mov mpokodei dpdon», ypddouv atnv apyr tou
BiBAiov Toug (Weis & Fine 2004, 0. xxi). Auti) 1 Spdon ypetdetou pepikég Gpopég va
otpadel mpog TG O OepeAwdelg memoldrjoelg pog, OMWG O DOVOPEVIKE
avartddpactog deopdg petadl yvwong kot Kelpevou. Autd cupPaivel S1ott 1) dutikn
KEIHEVIKT|] TYEHOVIOt ovTovokA& ot BoBUTepT €mOTNHOAOYIKT TTpOKATAANYN: TV
memoifnon ott 1 yvwon petadideton kaAUtepa péow NG adaipeong, NG
Yoy pukdTnToag Kot tng ampdowmng codrivelas. Onwg £xet Seiel n avBpwmoAoyia tng
ekmaidevong (Ingold, 2017- Wortham, 2012), pia tétolo memoifnon 61 povo mepropilet
to Tt Bewpeitan yvwon, cAAd emimAéov meplBwplomotel ekeiveg/oug mou ot {weg, ot
LOTOPIEG KO OL TIPAKTIKEG TOUG SV «Xwpave» eUkoAx ot popdr] tou kewpévou. Kot n
KUPLOPYIO TWV KELLEVOKEVTPLKWY TTOUSAYWYIKWDV EMIUEVEL, TP TO YEYOVOG OTL TTOAAEG
amd Tig gpumelpieg ylo i omoieg Siddokoupe 18l 0TO TAXIOLO TNG AVAYKOOTIKTG
peTakiviiong- eivat amo tn GpUoT TOUG PN YPAUUIKES, EVOWIATES, KTOCTIACHATIKEG KOl
TOAUTPOTIKEG, Kot dpa aduvaro v eykifwtiotovv otnv Kelpeviky ¢oppa. O
EKTOTIIONOG, €ISIKOTEPQA, EIVOL EVAL «OVTIKEILEVO» TOU OVTIOTEKETOL EYYEVWS OTNV
TETPAYWVI APXITEKTOVIKT] TNG oeAidag 1) g 000vng. ZedimAwveral og Bpaiopota, o
OLWTEG KO HETATOTIOELS TNG YAWOOWNG, OUXVA OF €1KOVEG akavovioteg. Emopévwg, 1
SiSaokoAiot TG HETAVAOTEUOTG OTTOKAEIOTIKA HEOK OO OCUUPOTIKEG KELUEVIKEG
popdég evéxel tov kivduvo va tnv oomedwoel —va petatpéper Tn Prwpévn,
OUYKPOUOLOKT| epmelpio o€ Sedopéva, pPeAéteg mepimtwong 1) oTelpo oxfHATa AGyou.

To moapov kepdAalo mapovotalet tn oxediaotikn Aoyikn tov épyouv VOLARE xou
urootnpiler 0tL 1 SISAOKAAIN TOU EKTOMIOHOU otaUTEl €K TWV TPOYHATWY €Vl
Stadopetikd péoo -1 koitepa, pio Sidopetikny amd tnv Kupiopyn, pebodoroyikr)
otpatnyikr). Yrodewkviel Oti 1) moAutpomikr) eknaidevor, dtoav Sev avtipetwmiletal wg
aobnTikd 1 eAkvotiko emifepa 0AAG w¢ ouvykpotnuévn pebodoroykr| mpdtaon,
propei va avadiotdel tooo to mepLlEXOHEVO OGO KAl TNV Toudoywytkn He TpOmToug
TOAMTIKA Kaploug kal 1oTtopikd pubpiotikoug. Aivovtag mpotepaudtnta otn dpwvi,
OTNV €IKOVY, GTI) HVIHN, 6TOV pUOHO Kot aTnV TAONYNOT GTOV XWPOo —aToL el Tov
dlapedyouv twv mEPLOPICH®Y TNG Topaypadou kal TG vumoonpeiwong- T
ToAUTPOTIIKA TEpIPAANOVTA ctvoiyouv veeG SUVATOTITES Yo TToudaywytKr] okeldTnTa,
VOO TOXAOHO KA, 0TIV XpeLdletal, emiotnporoyikr| cvurakor]. Ta idia cutd otoryeio
opilouv tnv amaykioctpwon amod Tig kabeteg Sopég kat mpoeToLudlovv TIg doLTrTpLeg
Ko TOUG POLTNTEG VA EVEPYOUV WG KPITIKAX UTTOKEIPEVX GTNV KOVwVia.
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Achodwg, pio Tétola TPoogyyLon Sev adpopd ATOKAEITTIKA TNV EKTTAISEVGT) KL TLG
TOUSAYWYIKEG EMOTHHEG. ZUVSEETAUL PECH KOL HE TX TTPOTAYHATA TNG EDAPHOCHEVNG
avBpwmoroyiog oto Ynodlakd oupdpaldpevo, OMWG OUTE GUVOULAOUV HE TNV
emotnpotoyio. H petafarropevn dpion tng avBpwmoroyiog wg enotipung onpaivet
611 0 opilovtag Suvatotrtwy tng (emova)koBopiletan Stopkwe ad Tig ouvliKeg Tov
napovtog. H petadopd tng Sarah Green mepi «kOUmwv» yvmONG ATOTUTMOVEL akpLPw§
auth ™ Suvapikn):  avBpwmroloyia Sev eivat éva povadiko vijpa, cAAd éva epimAoko
TAEYHA (OTOPIK®WV SlSpOUwY, SIEMOTNHOVIKWOY OVTITHPAOECEWY KOl EMITOTIWY
nopepPdoswv (Green, 2014). Onwg vnevBupiler 1 Green, k&Be oTiypr) mov Tepvd,
KdOe eVvoLOAOYIKT| T} XWPLKT] LETATOTILOT) IOV GUpPaivel, petafBdAAeL Tig ouvBikeg Tov
kaBioTovv Suvarh Tnv avBpwroroyia Kt OpwS, To medio EMIPEVEL, CUXVE TTOP&yOVTOG
anpoadoknta Opopda amoteAéopota. AuTI] 1| XPOVIKI] €VOEXOHEVIKOTNTA TNG
avBpwmooykig potidg cuvdéetan otevd pe tn Béon tng mopovoag peAETNG, OTL )
TAPAYWYT] YVWOOTNG VL TTAVTOTE EVOWHATWHEVT] KXl GE GUVAPTNOT e HETHPANTA
Oeopkd, moAltikd kou emotnpoloykd tomia. E&icou kevipikn oto emiyeipnua tg
Green eivow 1 empovr) Ot ot avBpwmordyol odeirouv va vmepPolv TtV omtAn
damtictwon g Vrapéng kot g ouvletdnrag twv dtadopwv. Avtibeta, 1 Tpocoyn
pog mpémel va otpadel otig Sloudopeg Mo €XOUV oNHAciN 08 GUYKEKPLEVOUG TOTOUG
KoL XpOvoug, Kot aTov TpOmo pe tov omoio awtég ot Stadopeg Siapopdwvouy Tig
Suvardtnteg yio Spdom ko mapepPaon. To kpiowpo dev eivar n St n Vmapén g
TOKIALXG, AAAL OL ONUAGLOAOYIKEG Kot TTOALTIKEG TNG emumtwoelS. Etol, to avaAvtikd
KaOKOV pOG €YKELTAL OTO VX €0TIACOUHE otV «udr» tou iSlou Tou KOpmou: va
KOTOVOTIOOUNE TWG T VApota Jeopevovral HeTa€l TOUG Of OUYKEKPLUEVEG
Sapopdwoelg, kal mwWG autég ot Slopopdhwoelg SieukoAvvouv 1] amokAgiouvv
ouyKekpLpéveg popdég moapépPoong. Auvtp n Oswpnon g avBpwmoroyiag,
epopHOCUEVT] OF €val EKTTOUSEUTIKO TEXVOUPYNHX, OVTOUTOKPIVETHL TANPWG GTNV
¢udaon tou moapodvrog kepoAaiov otnv tomobetnpévn SloutepodTnTe, OTOU T
mokilopopdia dev avtipetwmiletot wg abnpnpevn yevikeuon cAAL wg GUYKEKPLHEVO
oUVOAO evtoTiopevwy emdpdoewv Tou kaBodnyouv tig peBddoug kot Toug Adyoug mou
u100eTOVE KL TTAUPAYOULE.

Av 1 avBpwmrodoyin emiBupel vo mapopieivel emikoupt o€ €vay KOGHO StapopdwEVo
amd ToV €KTOTMIONO, TNV emodhdAeio kot T pn wootipn (Yndaxn) Swapecordfnon,
odeidel va avampooavatodioer tn pebodoroyikn tng davtacia wote va pmopel
TOWTOXPOVA VAL VIXVEVEL Ko Vo otelkovilel, va poBoivel kot va Si8dokel pe véoug
tpomoug. Ilépa amd TG onuewwoelg mediov ko v eBvoypadikny meprypadn, 1
avBpwmoroyia pmopel vo mapépPel ofpepa ouVSIHHOPDWVOVTAS EPYUAEIR, XDPOUG
Ko mAatdhOppeg mou Oev avtovakAoUv 1) TEPLYPAPOUV ATAWG GUYKEKPLUEVEG
TOATIOHUIKEG TIPUYHATIKOTNTEG, XAAL €ivalL LKOVEG VAL TI§ EUTEPIEXOUY, 1] KO VO TIG
«018dokouv». H moAutpomikn moudoywytkr}, ov yivelr avtiAnmen wg oavOpwmoioyikn
pebodog, emtpemel T ouvuTapén Sl OPETIKWY XPOVIKOTITWY, KOTHOXVTIATIPEWY Kol
aoONTIKWOV KaTaypadov TOU AAALWDG THPAPEVOUV TOKAELGHEVEG oo TV aibovoa
Sidaokaiog. Autog o maudaywylkog TPOoUVATOALGHOG avTipeTwTtilel To Yndrokod oyt
ATAWG WG epyaAeio Sidyuong, AAAd WG TOTO GUVAVTNONG, OTTOU 1] APXITEKTOVIKT| TNG
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padnong oépet NBikd xou moAtikd Pdpog (BA. kou to «keipevo tng Eiprjvng
KoupmoapoUAn ctov topo).

Yrootnpifoupe 6t N moudaywyikr| a&lomoinor tng TOAVTPOTIKNG HLapTuping, e18iKd
OTO TAQICLO TNG UETAVAOTEUTIKIG KXl TPOCHUYIKNG HETAKIVI|ONG, TpoohEpel eva
LoYUPO avTl-aprynNHo amévavTL oTa OECHIKA CUOTIHATA YVWOTG TTOU Telvouy gite va
kotakeppatifouv 1§ va kaBoAkomolovv. Avti va petatpeet T Plwpévn epumelpio oe
UEAETN TEPIMTWOTG», ) TOAUTPOTIKT) eKkTtaiSevoT) popel va amootabepomolioet T
0¢on tOc0 Tou eKTTAUSEVTI) 00O KAl TNG EKTOUSEVONEVTG, XPVOULEVT] VO TTAYLWOTEL TO
vonua 1 va otaBepomoujoel tnv eppnveia. livetanr pioe popdr pddnong oxomipa
SvoPotn mou Sev whei Toug/TIg dhornTég/doltrTpieg TPOG TN GUVKivEST) 1) TNV KATOXT
TNG YVWONG, XAAL TTpOG TNV SUVATOTITA VoL UTTOpEVOUV TNV TToAuTtAokdtnta. Mia tétota
TPOCEYYLON TS KOAEl OE OVUTIAKOT| OTTEVOVTL OTOUG OUSETEPOUG TOVOUG TNG
KoBepwévng TAathOopuag paBnong, T AEIHCHEVT] YPOUHXTIKE] TOU okaST|HAKOU
AbGyou, TV KALHAKWTT TPO0S0 TOU KAAd SOpNUEVOL TTIPOYPAUUATOG 6Ttoudwv. Avti yU
oautd, pia Tétola mpoogyyton Oétel to epdTnuoe: T Ba cuveBouve ov 1 popd1 Tou
QVOAUTIKOU TIPOYPOIATOG AVTIKXTOTTPLE TO XAOG, TN XPOVIKOTITH KO TIG XCUVEXELEG
tou 8ou Tou avtikepevou tng peAétng (Ingold, 2022 Apostolidou, 2022a); Tt Ba
ouvéBatve av 1) avBpwToA0YiK, w¢ KPLTIKT) CAAG Kol WG ST)UOCIO EMOTI T, EMAUPVE GTA
ocoBapd tnv vmoxpewor| TG OxL pHoOvo v Ttapotnpel dAAG kot va Stopopdaovel Tov
TPOTO e Tov omoio 1) ekmaidevon avtnyei, emiteAeiton ko eykaBiototon otov Yndlokd
X@po;

Yto 6o akorouBolv, Siepeuvolpe tIg pebodoloyikeg opyeg oxeSIHGHOU TOU
exmoudevtikov aoBetnpiov VOLARE, evog moAutpomikov meptPAAAOVTOC TOU EKKIVEL
amd v datoyn 4t «oto Poabpd mou 1 mToAvTpoTikT avBpwmoloyia ivou TpaypoTiKd
ouvepyatik, tote tpémel v faciletal o pio avBpwoAoyia tou oxediacov, i) omoica,
€ oplopol, meplAapPavel amoteAéopotat TOU  elvol  TTPOIOVTHL  OpL{OVTIWY,
OUVEPYATIKWV SLASIKAOIOV KOl TTUPAPEVOUV TTPOCUVATOALGHEVA oTnV emitevén Twv
otoywv tng kowotnrag» (Collins & Durington, 2024, 6. 125). To kepdAao autd
urmootnpilel OtL 1] TOAUTpOmIKOTNTH Jev elvat, OTWG ouxvd tng kotadoyiletat, to
TEPITUALY L TNG TaUSaywyIKNG: eivou 1 St 1 Sopr| g, Wiaitepa dtoy SISGoKOUE
(Ylo) TV KOowwviky aviodTtnTe, TV petovdotevon kot tnv toutotnta. To €pyo
VOLARE €8pdletou o piae avBpwmodoyioe mov dev apkeital otnv xaroypodny tng
AVOYKXOTIKNG pHeTakiviiong, oAAd Snpiovpyei tig ouvOrikeg tng akpdaong tng Kot
OUVSLAHOPDWVEL TNV TS XY WYLKT] APYITEKTOVIKT] TTOU plia TETOLlo akpdaon amoutel. Kot
auth 1 akpdaoT) oTdvIa TEPLOPIJETHL GTOV YpTTO AGYO.

Yxedidlovrog yio Tn Sucsdopio: AtoOnTikn orpornyn kat roudoywywkn N0

Yotepa amtd mePLocOTEPOUG Atd SU0 AwveG ToUSHYWYIKNG EMOTHUNG —ATO TOV
oupoviopo twv Rousseau kou Pestalozzi éw¢ tig yelpadetntikég mpoaktikég twv Freire,
Dewey kot bell hooks- o1 exmaudevtikoi onpepo dev otepolvtal OewpnTikedv
oxnpatwv: StaBétoupe, TOUAdIOTOV KT opxry, €va eupl Gaopa maudoywylk®v
mpooeyyicewv mou avtitiBevton otov GoppaAlopd kot tov cupmepiboplopd tou
TapeABOVTOG: A0 TIG KPLTIKES £WE TIG EMOIKOSOUNTIKES, OO TI§ CULHETOYIKES EWG TIG
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EMTEAEOTIKEG, QO TI§ HOONTOKEVTIPIKEG €WG TI( HETAXTTOIKIAKEG. AUTO TOU Sev
SiBétoupe mévrote (1) Sev epmiotevdpocte apketd) sivat 1 peBodoroyikn dpavracio
mov B prmopovoe va EVOTOLOEL QUTEG TG TOUSAYWYIKEG THPaKUTHONKEG HE TIG
TEXVOAOYIKEG SUVATOTITEG KL TIG KOWVWVIKOTIOALTIKEG ETLTOYEG TOU THPOVTOG. ZUXVA,
TO EAAELLLO AUTO GUVIEETAL JLE TTOAD TIPAKTIKA TTPOPAT LOTH: UTOOTEAEXWHEV TXOAELL
KO TTVETUOTI LY, AVETOPKW®G TIPOETOLHATHEVOUG EKTTOUSEUTIKOVG, €AAENT) TOALTIKTG
BovAnong ywx ovolxotiky evluvapwon twv padnt(pov- wotdco, umdpyet
TOUTOYPOVO KAL LA TTAPASELYUXTIKT) EAAEWYT POVTHOING KoL OPRUATOG.

MdMlota, moapd to oUYVE evtumwolakd Toug amotédeopo, 1 ddSoon Twv
Ynoloaxwv epyareinv Sev éxel amapaitnta Sievpuvel oauth tn dovtacio. Avtifétwg, ot
Undlokeg texvoAoyieg TEVOUV GUXVEL VX EMIKUPWVOUV CUVTIPNTIKA pabnotakd
napadeiypote, PBociopéva oty ypoppkn mpoodo, tnv mabntiky mpdoindn, ta
petprotpa amoteAéopoata. Ot mepiocdtepeg mAatdopueg cupforomototiv tn pdbnon
WG OAOKAT}pWCT) EPYATLAV, T YVWOT) WG KTTEPLEXOHEVO» KL TOUG HOLITNTEG WG KOUPOUG
OedoUEVWY, OVOKOAWMVTHG €VTOVA T CUUTEPLPOPLOTIKA HOVIEAX TWV HECWV TOU
gikootoV auwva (avodoyioteite oo polddouv ot «pnyaveg pabnong» tou Skinner pe
Ta onpepvéd Svotijpata Awyelpiong e MdOnong | Learning Management Systems).
Avutd mou ouyvd amovotddel givan 0 oxeSIAGHOG TG HABNONG WG CUVAVINONG — X
TPOCEYYLOT IOV KATavOel TNV aaOnuikn} Kal Tn cuvoALKT] opydvwon tou Ymndiakol
TePIPAAAOVTOG WG APPNKTA SEPEVES HE TOV TUSAYWYIKO TTPOTAVATOAGHO.

Tétoleq EUMPOKTEG KPITIKEG OTNV Kuplopyiot TOu KeLPEVOU OeV €ival KAETL VEo.
MeAetntég 6mwg o Walter Ong (1982) ko o Gunther Kress (2003) £xouv €8 ko
dexaetieq¢ mpoedomowoel yio tov pUB0 TG OUSETEPOTNTAG TOU KELPEVOU,
EMONUAIVOVTAG TO MWE Ol TPAKTIKEG TOU YPUUPXTICHOU QVATAPAYOUV CUCTHHOTA
e€ovoiog kot amokAelopov. Mo mpdodarta, epeuvnrég mov epydlovtal oto medio tng
KPITIKNAG  moudaywylkng kot twv  Pndlokwv avlpwmioTik®v omovdwv  €xouv
oo tnpiel 0Tt tor eKTToUSEUTIKA I3pUpaTa 0bEIAOUY VO VG TOXXOTOUVY TNV €TEVSUOT)
TOUG 010 «SoKIHaKO gyw» (Tov doitnTh w¢g cuvekTikd adnynTh g opbooyikig
yviong) kot va uloBetrioouv vt ool €va gupUTEPO PEMEPTOPLO EKPPACTIKWV
popd v, To omoio va meplAapBdvel, epdatikd, TNy akpdaon Gwvwy, wg NYNTIKO AAAL
Kot ToAtik6 yeyovog (Ceraso, 2018). Ki duwg, mapd ti¢ oxetikeg mopepPdoslg, to
keipevo mopopével 1 kot efoxnv  vopipomompévn popdn, lxitepa  oTIq
avOPWTIIOTIKEG KOl KOWWVIKEG EMIOTNHEG, OMOU TO OOKIpo Kot 1 povoypodia
e&okoAouBolv va opilouv tnyv emituyic, TV eyKupdTNTA Kot TO 6TOXXOTIKG BdBog.

Kotd tn Sidpketa tov epyov VOLARE, xwpig vo amokAgioupe TANpwG ta Kelpeva
(to amoBetiiplo drriogevei mANBwpa apbpwv, BiPAiwy, avadopdv kol KeIPEVIKGOV
epebiopdrwy), Samiotwoape otnv TPdén Ot To vor SI8AOKE HECW TOAUTPOTIIKIG
poptupiag, 18iwg oto MAAICIO TNG KVOYKKOTIKNG HETNVAOTEUONG, Oonpaivel va
oxedidlelg eokeppeva SuoPateg Stadpopeg, va otkodoeig pobnotakd mepidAlova
OV §€V UMOOYXOVTAL pEeoT] KaTtavonorn ovte mpoodépouv amoiutn codrjvela 1
Atpworn. Auti) 1] oTpATYIKT] QVTAEl oo ot Hokpd TapadooTn Toudaywytknig Ttng
pnéng: amd v empovr) tou Paulo Freire (1970) 61t n pddnon &exivd pe tnv
nmpofAnpatomnoinon kat OxL pHe Tr HETAS00T) TEPLEXOPEVOV, £WG TNV TPOCKANGCT TNG
bell hooks (1994) yw mavemotnpakeg aifovoeq wG xwpoug umeépPacng Kol Ot
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adopoiwaong. Avtnyei tn Béon tng KpITikig Toudoywytkng mov avTAapfavetar Ty
ekmaidevon wg MOALTIKY, w¢ eBvoypadia, wg épeuva-Spdon, 6mou o pdAog tng/Tou
exmoudevtikoy dev eivar v e€nynoel, oAAd v Snpoupyroel TIG ouvlrkeg ylo
Xepadenon péow ¢ Sndwviag, pEow TG amootabepomoinong OAwv dowv
potdlouv autovonTa Kot «HuatKe».

Koatd tov oyxedioopd xar tnv vdomoinon tov VOLARE, Bewprjoope Ot n
moAutpomiky paptupioc mpoodépel otig  dowrnTpieg evav  Sadopetikd TOTO
YVWOLOAOYIKTG EUTTAOKTG" €voy TPOTO oV J€V UTTOGYETAUL OAOKAT|pWOT), dAAS autoutel
napovuaic. Otav ot portntég épyovrau oe emadn] e TNV EUMELPIN TOV EKTOTIOPOVU HECK
amd OMTKONKOUOTIKEG adpnynioelg, opdilonpieg g Siemadng 1 M YPOWIKT
mAotynon, dev paBaivouv oamAnG yio e «Ttepintwon» mpocduyd 1) HETAVACTN TOU
Stapecorafeitan amd Bewpntiko Adyo 1} kdmmola popdny aubevtiag, dcAAd emiAgyouy T
Sikn} Toug popdr mAonynong wg pépog tng Stadikaciag ouykpotnong vonpoatog. Kat’
autév ToV TPOTO, To péco kabiotatal moudoywykd evepyd: amoutel amoddoelg,
mapdyel ovvadoOnpa ko mpookoaAel og NBkod ovaotoxoopd. H SiSaokaAio tou
EKTOTIONOV HE TTOAUTPOTIKO TPOTO, EMOUEVWS, OV GTOYEVEL OTNV ATAOTOINGT €VOG
oUvOeTou «davopévour», KAA& oTNV dpvnor o€ auth) Ty atAomoinon. Yrootnpifel 4t
1 exmaidevor, dmwg kot 1 HapTupic, opeirel va amompocovatoAileL TpLv EVNHEPWOTEL,
OtTL 1| p&bnon mpémet va apyiler péoo otnv afefoudtnTa Ko vo teAeldvel Oyt e Tnv
KOTOXT| TNG YVWOTNG, AAAL pe tnv avdAndn gufivng. Onwg eiyope ouveldnromour)oet
oAU Tptv apyioouvpe va epyalopacte oto VOLARE, tétola pabnotakd Stakufetpoata,
mov ayyifouv to NOd ko to vmop&lakd, dev HITOPoUV VA TTEPLOPIOTOUV HECH GE
«TETPAYWVO Ko THKTOTON Héve Yndrokd meptfdAiovra.

Avtifeta, Tt moAutpomikd mepifdAAovta, Otav umakoUovV GTOV eUmpOfeTo
TaUSaywylkd oXeSIOHO, €XOUV TN SUVHTOTNTA VX EVOXPKWOOOUV auTr] TN Sladwvia
peoa otn Hopdr] TOUG: VX KATXKEPHATIoOUV adnyroelg, Vo GUCKOTIOCOUV TN
Xpovoroyia, va tpoadepouv Sladopetikd emineda VONLATOG, VO AVAYKAGOUY TOUG
xpnoteg va thonynBolv xwpic cadeic odnyieq. H undBeon) poag vmnpe ot awtég ot
pnéelg dev amoteAoUv eumoOdia ot yvwor), 0AAd TPookANoelg o évav Stadopetikd
TPOTO TOU YVwpiley —eévay tpdmo cuoBNTNpLokd, cuVaucONUATIKO Kol TOATIKO. Z€
TéTOOUG XWpoug, ot dortntpieg/dortntég dev KAAOUVTOL VI «KXTOKTIGOUV» TO
TEPLEXOUEVO, OAAL Vo TTopapeivouv peco oty moAumAokotntd tov. 'Etal, yivovrat
ouppétoyotl oe pia NOikn mpaén akpooong- pioe mpa€n mov 1 exmaidevon kal n
avBpwmoroyia, otig kaAlTepeg ekSoxXEG TOUG, avékaBev emdiwkay Vo KXAALEPYTICOUV.

Xpetaletal va onpelwbdei 0TL 0 oxedlaopog mov otoyevel atn Svodopia dev €xel va
K&vel pe tnv oucOntikomoinon tou mOvou 1| HE TNV TPOKANCT oUyXuong wg
autookomov. [TpoKeLTal i [ TOALTIKT] SEGHEVOT) TNV APVIOT| TNG LEOTESWOT|G TNG
poptupiag oe «mepleyopevo». Empéver o6tt 11 popdn tng pdbnong mpémer va
Sapopodwvetal amd g idieg Tig ocuvOnkeg tov avtikelpévou mouv Siddoketan. ES®
akplfag amoktd {wtikr onupocioc n pebodoroyikn cupPoAn tng ebappoopevng
avBpwmoroyiag, otav Sev meplopileton oe pua eBvoypadikn «SlakoOopnon», oCAAL
TIPOTEIVETHL WG TPUKTIKT] QVopETprong He TN Puwpévn epmerpia, tn dwvr), Kot T1g
umtodopEg o TIg kKabloTouv opatéc 1) TI¢ amooiwmovv. H epmeipia pog oto VOLARE
¢8eie 0T, w¢g exmoudevtikol ofjpepa, PPLOKOPNOTE PTPOOTA OF €val ToUSaywytko
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SiAnppa: pmopovpe gite va ouvexicoupe va PeTadppElOUpE TA TAVTA OTN YVWPLUN
oUvToén Tov Kelpévou, TG Lepapyiag kot TnG adaipeonq- eite vo MEPAPUATIOTOVHE E
HOopdEG TOU VATAXIGLOVOUV TNV eKTaiSeuon wg mpdén AAANAEYYUNG Kol KOWVWVIKTG
oxéong. H moAutpomikr) moudaywyikr), 6tov edbappoletal e KPITIKY EMyVwOoT, HOG
npoodépet Suvdyiel éva TEToLo Spopo.

Aemotnpovikn ko Stabeporikn cuvepyoaoio: Zra noapockinvia tov VOLARE

Extog amd pua avtommdKplon oty KOWVWVIKOTOAITIKY] ouykupia, to €¢pyo VOLARE
avadvOnke péoa o pioe akoun Pobid aAioyr mov dwamepvd v exmaidevon: tnv
avéduon tng teEXVNTAG «vonuoolvng». Xtadlokd oAAd otabepd, to olyxpovo
ekt SEUTIKO TOTO peTaoynpatifetor Sev yiveTal amAwg «PndLokd», KAAL Kot «HeTo-
avBp®TMIVO» WG TPOG TOV TPOCAVATOALGUS Tou. ATtd tar suoTipata SidaokaAiag o
kaBodnyouvtal artd TeXVITH) VONROoUVN £wG T aAyoplOpkd epyokeia a&loAdynong
Kot TIG epPubiotikés mAatdoppeg mpooopoiwong, 1 ekmaidevon Siaxpopdvetal
oAogva Kal TePLocOTEPO ot teXVOAOYieg movu mpoiafaivouv tn AYn amoddoewy,
€EOLAAUVOUV TNV TOAUTTAOKOTITA Kol EMAVATOTTOOETOUV TOV/ TNV EKTTOUSEVOEVO /T WG
xpnotn, meAdn 1§ kopPo. Méoo og auto to petofaAAOpEVO TOTO, TO EPWTNH deV
elvau TAéov av xpnotpomolovpe Ynodloxd epyareio oty ekmaidevon, aAAd ToL0g T
Snuovpyei, TOG Agertoupyouv kot Toleg aieg Kol EMIOTNHOAOYIEG EVOWUXTHOVOUV
(Hayes & Jandri¢, 2023). lNa epdg, to epdtnpa petadpdleral OUCIAOTIKE GTO TOLOG
avodoBdver Ty gubuvn.

Méoa oe autd to mAaiolo, 1 SlemOTNHOVIKY ouvepyooia Tov voBetiBnke otn
ovumpodn twv etaipwv tou VOLARE avadeikvietal oYL w§ opyovwTiki SleukoAuvvon
010 mAaioto tov Erasmus+, aAAd wg moAitikn kou pebodoroyikr| avaykaidrnro. Mog
nmpoadepe €voy TPOTO Vo avTIOTHOOUE OTOV KATAKEPHUATIONO TNG YVWOTG KOL VO
Snuovpyroouvpe mAXTHOppEG, eKTMAUSEUTIKOUG TOPOUG KOl TPOKTIKEG TIOU VoL
aVTOVOKAOUV ot {81eg Tig oUvOeTeg, AAANAEVIETEG TIPAYHATIKOTITEG TNG AvOpWTIVNIG
epmelpiag. Ztadaxd, to ¢pyo VOLARE e€eAixbnke oe k&t TOAU meploodtepo amd pua
€0TIOOT) OTIC HAPTUPIEG TOU EKTOTILOWOV 1] TOU KOWWVIKOU atokAelopov. 'Edtace oto
onpeio O6movu émpemne v umepaoToTEl TNV avOpWOTTIVI) PwVi| G OAEG TNG TIG XOOTIKEG,
avTIDATIKEG KAl OPOPPEG ATOYPWOELS, CUUTEPLAAUBOVOLEVWY TPAYOUSLWOV, YNTIKWOV
LOTOPLOV K TTOIKIAWV SLXASYWV w§ avaTOCTIAOTWY GTOLXEIWV TNG «eKmTaiSevong».

Evi o 6pog «Siemiotnpovikdtntar» cuyvd tpofdAietar wg Beopikdg otdxog, N
gpeuvntikn pog opddo vmootnpiée ot av WBwhel wg ovolaotiky kat xpovoBopa
avtoAAayr), pmopel vo petotpadtei og kATt O PL{OOTIOOTIKO: X OUCLUOTIK)
Siotaipwon emotnpwv Oedoswy 1) Stebepotikdtnta (crossdisciplinarity). Avtr) Sev
OUVIOTA ATAWG TN ouvavtnor Stoupopetikwv mediwy, aArd mpowbei, péow tng (pwon),
mv  apolfaia  oavadlapdpdwon Twv  ePWTNHATWY, Twv pHEBOSWV Kol Twv
EMOTNHOAOYIKWV Topadoxwv toug. Ztnv ehappoopévn ymdilokn oavBpwmoroyic,
OmwG kot otnv ekmaidevon, owtd onpaivel ouvepyosio oyt pévo e ekmoudevtikovg,
aAA& ko pe oxediooteg Semaddv, KUAATEXVEG, HNYXAVIKOUG, TPOYPUHHATIOTEG,
dorTnTeg Kot KOWWVIKOUG EMIOTIHOVES, WOTE VX oUV-SLapophwBolV emoTNHOAOYIKE
nepifdAiovta omou popodr| ko mepiexdpevo va egeAiocovron padi. H otpmtodn mou
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Slapopdwoae e EMIKEVTPO TNV OVATTUEN MG TOAUTPOTIKIG EKTTOUSEVTIKNG
mAathOppag odnynoe oe evav {wvtavd SIAAOYO OVAHECH OTI ETLOTIHOVIKEG
nmpoimoBécelg mou OAot PEpope -ol omoieg, KAT& TN OLAPKEIX TNG TPLETOUG
ouvepyooiag, apdiopnidnkay Babid kou cuyvd petatoriotnkay (BA. ko To Keipevo
tou Avtwvn dpa otov topo). Méoa and ouveyr| SidAoyo, kau gviote péoa ord Tnv
guBeioe ouykpouon, Sokipdoope véeg peBodoroyikég mpooeyyioelg, kabwg oto
OUYKEKPLUEVO €pyo —-OmwG Kot o€ GAAX TOU ooxoAoUvtow pe Tnv ekmaidevon
npoopUywv (Androusou, 2021)- €ywve 0A0gva TIo cadég OTL 1) emTuyio TOU KpyIKOU
oxedloopov e€optiotay o€ peydAo Poabpd amd to KoTd mOGOo OAOL Ol EUTAEKONEVOL
epY&lovTaV  CUVEPYATIKE, TOPEXOVING O €VvaG OTOV  GAAOV  OUGLNOTIKN
avatpododdtnon amd tn iK1 TOV EMOTNIKT| OKOTILA.

Autd to £idog Babidg ouvepyaoiag kabiotatal Sixitepa enetyov otny €moyr TG
ou(ntnong mepl peta-avBpwmicpoy, Omou oL Ttexvo-auctddoleq adnynoelg yio
«pé&Onomn xwpig Saokdroug» 1) «toudaywytkn} kaBodnyolpevn amtd Al» voppomotovy
oToSLKE TV EKXWPNOT) TNG EKTOUSEVTIKNG Kpiong oTig pnyxoveg. Omwg emonpaiver n
Shannon Vallor, o kivduvog awtrig TG veéag mpaypatikdnrag Sev eivot omAwg n
autopatomoinon, cAAd 1 diaBpwon g NOKNG Voo TOXACTIKOTNTHG. XTO €pyo TNG
Technology and the Virtues (2016), £€etdlel T0 TG ol avadudpeveg TeXVOoAOyieg
apdopfnrovv ta mapadootokd NOkd TAaiclx kot vootnpilel Ty avaPiwon g
NG g apetig wg odnyov yi tnv avBpomvn &vOnon oe évav teEXVOAOYIKK
KOpPeoHEVO KOOpO. YmO To dwg Hog eupltepng  ouveldnromoinong Twv
eVowHaTWHEVWY oLy oTIq TtexvoAoyieg pag (Perperidis, 2024, 2025), tétoleg
mpooeyyioelg koAAlepyoUv texvo-nlikés ofieg, omwg m.x. 1 evouvvaicBnon, 1
THIEVOTNTX Kot To Bdppog, wg amapaitnTa epyaAgia yior Tnv Tomobetnon Hog otig
N0kég moAumAokoTNTEG TOV PndLakol pHag pEAAOVTOG. Av T moudoywylkd epyoeio
oxedidovral wpic tn oupPforr emotnuwy mov divouv mpotepoudTnTa 0T Prwpévn
gumelpia, TV moAttiopikn Swxdopd 1 v nbwkn} tomobetnon, téte 1 exmaidevon
kwvduvevel va eivat oudétepn ot popdr), aArd doptiopevn pe vdppnreg adieg otnv
TPAEN.

To v to Bgooupie Stopopetikd: kdBe exmoudevtikn texvoAoyia, OTwWG eivat Kot To
Ypatto Keipevo, evowpatwvel kal petadidel ofieq. Axoun kot 1 amodboon va
oxedlootel pua xwpic tpiPég, vmepamoteAecpatikn mAatdoppa H&lnong epmepLexet
mapadoy£C ylor Tov xpovo, Tn yvawor), Ty govoia kot Tov poro tou dotrntiy mou
emoki&lovtal and tnv xupiopyn, otpwtn demadr. Ymo autd to mpiopa, ot
avBpwmoAdyol odeirovv va Bpickovtat oto Tpartedl tou oxedtaopov g pabnong, oxt
ATTAWG YLO VAL KEPUIVEVGOUV» TOV KOGHO, AAAL, Ontwg pog urtevBupilet o Paulo Freire,
Yyl v Tov aAAGEouv peca amd atoyaotikr) ouv-dnpiovpyio. H aiBovoa didaokaiiag,
eite avodoyik eite Yndroxr, dev eivat amADG YWPog HETAS0ONG TEPLEXOHEVOU, OAAL
Suvnuikdg tdmog aAtayrig kot eAevBepiog. H epmeipia pog oto €pyo amédeie ot o
TPOTOG € TOV OTOI0 HIo EPEVVNTIKT] OpHASa cuykpoteital ko epydleTol otd Kowou
eivor KBopLOTIKAG YL TO TEAIKO ATTOTEAEG X TG CUVEPYATIAG KO OVTAVTUKALTOL OTO
texvoUpynpa mov Ba dprdoet tedikd otnv aibovoa Sidackoiog —eite autod mpdkertou
yioo apBpo, mratdopua, 1§ touvie. Mmopel va potdlel oqwtovonto AAL, OTwWG
dwamotwoape otnv mpdén, To dbpoopa Ttwv avBpdmvwV aflwv Kot Twv
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EMIOTNHOAOYIKWY TeMOLBoewy movU Pépel 1) K&Oe OPASH AVTOVOKAKTOL GUECK OTO
SNHOVPYNHA, GTO «TTPOIOV» TNG OUVEPYATIOG.

‘Otav 1 moAutpomikn poptupia eloepyetan o€ authv TtV €€lowon WG KEVIPIKN
ouwvioTwod, depvel podi g eva Stadopetikd oflakd cvotnpe, Tou  Sivel
TPOTEPAUATNTA OTI] OXECLHKOTNTA €VAVTL TNG KATOXNG TNG YVWONG, KoL OTO
moAtopikd mAaiolo evavtt g cadrvelag. O umebBuvog oxeSlACHOC TETOLWV
nepifoAroviwy  amoutel ouvepyooio Oxt  abpoiotikn, oAA&  StacTowpoUpevn:
HNXQVIKOUG AOYIOHLKOU TTOU OKEDTOVTAL [LE OPOUG TAUSAYWYIKTG: EKTTOUSEVTIKOUG TTOU
okepTovtal e Opous aaONTIKIG: avOpWTOAGYOUS TTOU GKEDTOVTAL LLE OPOUG TEXVIKWDV
vrtodopwv. Auth 1 Siemotnpovikn/Siodepatikn vBpidkdTnTa eivot akpLwg oavtd Tov
KOAALEPYNOE KATA KALPOUG 1) oUAAOYIKT) pog epmelpio oto Voice Lab Repository: pio
avodidran poOAwy, TPIGHATWY KXt TPOTWY YVWOTG.

Ye MOAAG onueid ot TG cuvepyooiog KotoAdPope Ott 0 ekTAUSEUTIKOG
oxedlaopog dev eivat, kot evdexopevwg moté dev umripée, texvikd TpOPANpa, oAAL
EMIGTNHOAOYIKT| Kot TTOAITIKT) TTpéén. Ot popdég mouv cuv-dnpiovpyotipe (arobetripia,
TAATPOpeS, Prdrokd avoAuTIKE tpoypdppota) odeirovy va e€etdlovrat wg popeig
Twv KoopoavtiAbewy mou emiBupovpe va kaAdepyriooupie. To épyo VOLARE, wg pio
tétola ouvepyotikny mapepuPoon, pog vmevBupilel 4ttt 1 otkodOUN O EKTALSEVTIKGOV
urodopwyv dev eivou mote oudetepr). Eivou mévtote po €mA0yN Yl TO Ol yvwoT)
peTpd, ol bwvy akoUyeTal Kot TOL0 HEAAOV OUVSLApHOPD®VOUNE OTO TAPOV.
EmutAéov, n pebodoroyikrn Séapevon g avBpwmoroyiog otnyv urtopov, Ty akpooon
Ko TT) OUV-TIpousial AEITOUpPYEL WG KPIoIUn avTIoTAONIOT OTIG EMITOYUVTIKEG, XWPIg
Pp1Bég pavtaoiwoelg tng petaovBpwmiotikng ekmaidevong. Onwg £xouv umootnpiet
n Braidotti (2019) xou n Haraway (2016), n peta-avBpwmiv oty Sev eivot povo
TEXVOAOYIKT] OAAQ OVTOAOYIKI): HOG UTTOXPEWVEL VA EMOVATTPOadlopicoupe Tt €idoug
ovta elpaote kot Tt eidoug peArovra oikodopoue. To épyo Posthuman Knowledge tng
Rosi Braidotti Aertoupyei toutoypova w¢ KPLTIKT Kot wg oxXESL0 SpAoT|G, KHAWVTAS oG
va vioBetrjooupe pix popdn yvwong nbikd umelbuvn, TEXVOAOYIKA €VIHEPT) Ko
evaioBntn otig moAumAokdtnteg tng mopovoag ouvOnkng. Onwg 1 Braidotti arodopei
TNV KANPOVOLLE TOU avOpWTIOHOU —QUTOKAAUTITOVTOG TI] GUVEVOYT] TOU HE TIG SOMEG
efovoiag, amokAelopot ko  avBpwmokevipiopov- to VOLARE tomoBeteitat
avtioToo w¢ mAaTdOppa eVbAVTATTNG, LETATYNUXTIOTIKTG ke Tov apdiofnrel
o elBopykd Opra. Yrepoomi{OPUooTe ot TOAAQTIAT), TOAUKATEVOUVTIKT) KaTavonon
TNG YVWOTNG, TTOU OVTIOTEKETUL GTOUG QVOYWYLKOUG SUIGHOUG Ko oryKoAldel tnv
TTOAUTTAOKOTITAL.

Onwg onpewwver 1 Braidotti (2019, o. 84) oyoAwlovtag TN oUyxpovn
petoavBpwmiotikn okéyn:

To onpeio ovykAlong petadl Twv Sladpdpwv TEPLOXWY TAPAYWYNG HETAXVOPWTLVNG
YVWong eival 1 avoyvwplon tou pdiou twv avBpimivwv/pn-avlpotivev/peta-
avOpATIVWV SPWVTWV KOl XVTIKEHEVWY HEAETNG, YEYOVOG TTOU XVTIOTEKETAL OTNV
kénwon g Oewpiag kot evBapplvel TV evvololoyikt} SnpovpykdTnTa. Avavewmvel
TNV AMOCTOAT TwV Tapadooiakwv AvBpwmioTikwv Emotnpwy, aneAeubepwvovtdg teg
and avBpwmokevTpikeg cuviBeleg okeEPYNG Kot TPOSHEPOVTOG TTLO KATAAANAES éVVOLEG
ylot TV Katavdnor tou olkoAoylkoU mepIBAAAOVTOG, TwV CUVEXWV HEcwV—HUoTG-
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TOAITIOHOV Kol Twv  pn-avBpomivwv dAAwv. H petaavBpwmivn  evoaucdnoio
neptlopfavel emiong n SttrpnoT GTO TPOOKIVIO TWV «OITAVOPWTWVY» TTUXWV TNG
petaovOp®miviig oUVONKNG Kot TwV OmolwHEVWY Kol omo-ovOpwtomotnpuévwy
GAAWV.

‘Onwg 1 Braidotti koAel oe pua petoavBpadrmvn avBpwmiotiky) emiothpn mov bépvel
0TO TTPOOKNVIO TN Stadopd, TN CWHATIKOTITA KOl TAUTOXPOVA T SIEPWTNOT) YLK TO Un)-
avBpwmivo, €tot kot to VOLARE evioyVel auTEQ TIG KPITIKEG PwVES, TPOoohEPOVTag
€Voy YWwpo GTov 0 cuy VA artavBpwTomonTIKOG AGYoS YUpw OO TOV EKTOTLOUS Hopei
voo tebel umod kputikn e€étaon péoa omtd  €VVOLOAOYIKT] Ko SLEMIOTNHOVIKY
dnuiovpykotnTa. Méoa oe oautr tn ouvlnkn, n edpoppoopévny avBpwmoroyia
petatpemetat o éva Suvdpel kpiowo Sixpecorafntikd medio mouv adouykpadetot
péoa amd tn Stadopd, apveiton Tnv oToxaotikn akapia Kot emipéver oTtov oxedluopd
pe evBUvn, TAoupaAlopd kot ppovrtida.

To Yndraxd tekprjpro w¢ radaywyxn tpddn: Eva Siadopetiko arobetiiplo

Onwg Ba Seiouv ta kepdAaio mou akoAouBouv, To TteXVoAOYIKd Ko TO cucBnTikod
vmpéov oL 8Vo Pooikoi TMUAWVEG oTOUG omoioug ypeldotnke vo otnpiyOei, wou
Towtoypova va avopetpnBei, 1 toudaywyikn} ko’ 6An ™ Sidpketa tov épyov. Qotdoo,
TO VO HLAGLE VIO TIOAUTPOTIKA TEKUPL 0TV avtotr ekmaidevon Sev onpaiverl va
e&upvolpe tnv aucOnrikn} mpwtotumio oUte va pettyomotope T Stemadr wg €vdeiln
KOUVOTOWING. XTO TAKIOLO TNG ToUSAYWYIKTG TNG XVAYKAOTIKIG HETAKIVIIONG KL TNG
epoappoopévng avBpwmoroyiag, To Prdiokd tekpnplo amoktd vonpa pdvo oto Babuo
mou ouppetéxel oe  pioe  Sadikaoicc MOIKIG  CUVAVTNONG Kol KOW®WVIKOU
HeTaOYNHATIOHOU. AUuTO akplfwg To otolxeio diadopomolel TNV TOAUTPOTIKY
mouSoywylkr amd Tn HETAS00T TEPIEXOUEVOU «TTEPITUALYHEVOU» OF «VEX» HECO:
OKOTIOG TNG SV EIVOUL VX KAAAWTIIGEL TN YVWOT), ALK VO (VTIPOCAVATOALGEL T OYE0T)
avdpeoa ot popdr, T padnon kot tn Prwpévn epmerpia.

Y6 autd to mpiopa, to amoBetrplo mou avantuxOnke péow tov VOLARE Sev
amoteAel €vav oudétepo XWPo amoBNKEVONG HOPTUPLWY, OUTE pIot oTtAT] amOdeldn
évtaéng tng Yndlokng teyvoroyiag otnv ekmoudevtiky Sadikaoio. Zuviotd pia
moUSaywytkn TPagn Kol Lot TOALTIKY) XELPOVOUI OV vAomoleiton péoa omd TOv
oXeSlOPHO Ko TNV EMUEANTIKY] TPOKTIKY omevovtl oe kabe Yndida yvwong.
Anpoupynonke oyt péoo aatd abnpnpéveg Bewpntikes TPoPorég, cAAd péoa amd pio
ouveyn Stadikacio ehaApHOCHEVNG EPEUVAS O TOAAQTAL TepLBEAAOVTAL.

H mioukn tou edappoyrn oe moavemotnpokeg oibouvoeg, TpoypappoTa
EMPOPDWONG EKMAUSEVTIKWOV Kol YWPOUG KOWoTIKNG ekmaidevong oe EAA&Sw,
BovAyopio xou TaAio emiPeBaiwoe tn Suvopiky Tou Oxt HOVO w¢ €KTOUSEUTIKOV
epyoAeioy, cAA& Ko WG HECOU HETACYNUXTIOHOU TOU TPOTOU HE TOV OToio ot
dotnrég/portntpleg mpooeyyilouv TN HETAVAOTEUTIKN KXl TPOOHUYIKN eUmelpior —
1600 w¢ Sopkr) cuvlnkn doo kKot w¢ mpoowikn adrynon. Onwg cupPaivel kat oto
euputepo medio g ekmaidevong tpoodiywv, to VOLARE xvnromolei tavtdypova tnv
ekmaidevon ota péoa kou tn SamoAitiopikn eknaidevon (Kourti & Androussou, 2013
Apostolidou et al., 2023).
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And awtég T mAoTikég edappoyeg ovadulnke pio evepyny pebodoroyia: évag
TpOTOG TOTOOETNONG TNG HapTUpiag peéoa oe podnotokd teptBdAiovia mov empévouv
otn ovv-mapovcia, v ubiiv kot v avaotoyaotikotnTa. [ mopddetypa, ot
downteg mou Npbav ot emadr| pe tig poaptupieg péoa amd tn Siemadn tov VOLARE
aveédepay Oxt HOVO CUVAUGONUATIKT vTOTOKPLoT), 0AAA Kot olyyuor), Siotaypd ko,
oplopéveg dopég, avtiotaon. Autég ot cuvaucOnpatikeg avtidpaoelg dev ftav
oS oywyLkég omotuyieg: iTay dpoLyLa KpLTikr| pdBnor, mou avdykaooy toug Gportnteg
vo avtipetwmioovy TN Sikf) toug tomofétnom, tig umoBéoelg kou tor MOwkd
SoukvBedpatd toug wg pabntég (BA. to keddAauo g EAivag Tolpdyka o autdv Tov
Top0).

Edw oxplBdg kabictatoan ovowwdng o ebaplOOHEVOG YOPAKTHPOG TNG
avBpwmoroyiag. H avBpwmoroyia avtiotekdtav avekabev otn kabapd Bewpnrikn
YV®WOT), TTPOTACCOVTOG EVOWHKTES, TOTIKA ESPALWUEVEG KL TIPOCKVATOALGUEVEG GTN
Spdomn mpooeyyioelg. Otav n avBpwmoroyia eioepyeton otnv Ynodraxn aibovoon
didaokoAiog, Sev mpotdooeL éval GUVOAO apNPIHEVWV EVVOL®Y, AAAN L TIPOKTIKT|
Snuovpyiog epyodeinv yir TNV ovTOTOKPLOT OTNV  TOAUTAOKOTHTH KOL TNV
ETEPOYEVELQ. L€ UTO TO TTAaic10, Ppdvnke OTL TO atoBeTriplo dev «TapovaIale» ATAWS
poptupieg- emredel pua moudoywyikn: 1 Stemadr tov avtikaromtpilel tnv nowk
anaitnon g Stag tng paptupiog —emPpadivet tov pubud tou xpriotr), Tov KoAel va
emiAe€el Stadpopr), vo Topopieivel peox oty apdLonpic, Vo CUPHETAOXEL OXL LOVO pe
TO TEPLEXOUEVO, CAAQ KL [E TNV UTOSOUN pHEoA oatd TNV Omoia TO TEPLEXOUEVO
nmpociopPavetat. Etot, to Yndilokd texpnplo petatpémetal o€ Xwpo Slepeliviiong Kot
o)1 petddoong tng omolag mAnpodoping. ‘Onwg vtostnpilouvv ot Fors k.4&. (2012), 1
ebappoopévn eBvoypadikn yvwon HTopel —Kal TPEMEI- VO EVOWUNTWVETAL OTIC
dadikaoieg oxedlaopov, Siopopdvovtag TOoO TNV TEXVIKT] APXITEKTOVIKT 600 Kol
v moudoywykn Suvoapiky twv Yndlokov mAathopp®v pe moivouodntnpLoko,
EVOWUXTO Kot TomoBeTnévVo TpoTO.

To VOLARE vioBétnoe pa avBpwmoroyikd eumvevopévn ko Pnolokd
tomofeTnéVI) TPOCEYYLOT 0TI YVWOT), BAOLOUEVT) 0TIV EMOTNHOAOYIKT| ToAUPwVia
Ko TV avBpwmoAoyikn moKAOTNTa Twv Yndloakwv pobnolakaov meptBaAidviwy
(Apostolidou, 2022f), avaryvwpilovtag 6tin yvworn Sev eivol KEVIPIKA E0TINOHEVT KoL
LEPUPYIKT), 0AA& KoTovepunpevn péoa oe Siktua, Stoapecorafnuévn méy oo v
TEXVOAOYIQ KO TO TTOAITIOUIKO OUYKEIpEVO.

Eridoyog: Zképeig yia tnyv tepidpoipnon g dwviig

Edw kou pepikeg Sexaetieg, to £pyo tou avBpwmoAdyou Tim Ingold pog mpoodepet
otofepd TOAUTIHEG OTITIKES IO TN oTpoTion TG ovTIANYM G Kout Twv otkiAwy Stemad v
peto€l twv ovBpwmwv kot tou TmeEpPaAAovtog toug.  E€epeuvavtog toug
Sladpopetikovg tpomoug adrynong mou dev meplopifovrat otnv mpodopikn 1 ™
YPOUTTH) YAQ OO, Kot aUXVA Stapelyouv atd 6ooug «€xouv oupdépov va Staadoaricouv
0 okodNUAKG povomtwAlo Ttou mpodopikol Kot Tou yparrtoy Adyou», o Ingold
vmootnpilel 6tL o va adnyeioon onpaivel tavtdypova v dinyeioal otopieg, v
avtidapPavecat kot vo avtamokpivesal oe Aemteg evieilelq pe kprkn ko akpipn
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kpiomn. Avaupepdpevog oto HeYAAO JN TN TOU «yVApLietv», onlelwveL: «MmTopoUpe va
[UATIOOULE Yiat O,TL yVwpi{oUpe peow TG TPAEng Ko Tng epmepiog, akptBag emeldn n
adpnynon eivat 1 St pia popdn| emitéAeong mov amootpédetal Ty dpbpwon Kot Ty
egeldikevon» (2013, 0. 109). And owtd mpokvmrel 6Tt T (Sl T gpyodeior TOU
Xpetalopaote yo vo oupnynBoUpe TIg pHapTupieg TG aVOyKOOTIKNG HETAKivong Sev
MTopoUV vV TEPLOPLOTOVV OTO Keipevo ovute va katevBuvBolv mpog tnv e&nynon xat
v avodutikn adaipeon.

O extomiopdg Sev eivan pua «Oepatikn». Efvou pia mpaypatikdtnra mov Siamepvd
owpata, ovvopa kol Oecpoug, mpokaAwvtag pnéelg TOoO UVAKkEG Goo Kol
yvwotoroyikeg. [a va tov Si8déoupe ammoteAeopatTiKd Kot KpITikd, odeiloupe va
aoxoAN0oULE Ot LOVO E TO Tt EIVAL T) VOYKOTLKT) HETAKIVIIOT], OAAG KO [LE TO 7T6I¢
yivetat Biwpa, dxouopa, pvhpn 1 aroowwmnor). Két tétolo amoutel o petatomnion
OTA OVOAUTIKA TTPOYPALIOTO KO OTIG OTAOELS, 0AAL, TTPWTIOTWG, oTA EpyoAeior Kot
ot peBodoug mou emotpatevoupe. H avBpwmoroyia, wg emotnpovikd medio,
daivetou va epmAgkeToL EVEPYA o€ oTh) TN pLUkT) otpodt] —NOeAnuéva i} pn- péoo aud
tomoBetrjoelg mov ekteivovtow otd TN Bewpnrikn mpoonAwon €wg tn pebodoroyikn
relpopatikotnta. Exel 6mou ot mponyoupeveg yeviég avBpwmoAdywv cuvdéovtay e
oV Hop&lopd, TOV OTPOUKTOUPUALOUS 1] TNV EPUNVEUTIKT] TTPOTEYYLOT], Ol GT|UEPLVEG
EPEUVITPLEG BEUEALDVOUV OAO KL TTEPLGGOTEPO TNV TAUTATITA TOUG OE GUVAPTNOT| |LE
T pebodoroyia, e€0TIAlOVTOG OF TAEYHOTH OYEOEWV, OVTOAOYIEG, OUVEPYATIKA
oxnpata 1) texvoroyieg meptypadnig. Auth n petardmion Sev oNUaTodoTel AmAKG pLa
devpuvon twv epyocreinv- avtavokAd pua fabitepn petapdpdwaot) oTov TPOTO e TOV
omoio n avBpwmoAoyikn} Yvwaor cuAAapBavetal, TopayeTon Kol EMIKOVWVEITAL.

'Onwg emonpaivel ) Sarah Green, n kotnyopio g «avédAvong» mAéov cuwpeitat
apdionpa petodl Bewpiag, peBoOSou kot eBvoypadiag, Aeitoupywvtog Atydtepo WG
otafepn| Sadikacia ko mePLoodTEPO WG {WVN) CUVAVINGNG —OVAUESH OTIV EMITOTIX
gpeuval KoL TNV €vvola, TN Hopdn] Kot TO TEPLEXOHEVO, TNV EMMELpIN KXL TNV
avanopdotaorn (Holbraad et al., 2018). H «avadvtikr» ¢prrodo&ic tov VOLARE
tomoBfeteitou akpIPwG péca oe auTo ToV EVLAETO XWpo. Avtipetwilel tn péBodo oyt
WG OUVOAO TEXVIKGOV TPWTOKOAAWY, 0AA& WG eKPPACTIKT HOpDT KAl WG HEGO TTOU
koBopilel T eidovg yvion pmopei va avaduBei kau pe motov tpomo. To Yndrokd
anoBetn)plo ko 1) SEMOTNHOVIKT] OHASH OVTXTOKPIVETKL OTNV OVAYKN YL Lol
avBpwmoroyia mou emavedetdlel T péBodo Oyt Yo va T BEATIOOEL ATAWG, CAAL YL
vo avopwtnBel Tt aatokAgiovy, TL ATooIWTOUV 1) Tt GUcKOTI{oUV oL TpEYoVaES Hopbég
™mg.

H petadopd tng Sarah Green yix tnv avBpwmoroyia wg medio «kdumwv» —amd
oUVUPUOEVEG LOTOPIEG, EVVOLOAOYIKEG EVTAOELG Kl XwPLkEG ouvOnkeg— mpoodépeL
évay poadopo tpdmo katavdnong tng tpéxovoag pebodoroyiknig otrypung. T Ty
Green, ot ouvBnkeg Suvatdtnrag g avBpwmoroyiog petadArovral Slapkwg- k&b
veo mAaiolo petopopdwvel Oyt povo Tt propel va peAetnOel, cAA& Kot ¢ Popel va
yivel avTikelpevo yvwong Kot Katovonong. Auth i ouveldnronoinon amaltel and toug
avBpwmordyoug va umepBolv TV amAn kotoypadr tng «Sadopdg» 1 TNV
AVOyVWPLOT] TAOUPOALoHOU w¢ adnpnuévng pnropikig. To {nrtovpevo eivon va
pwtrioovv: oteg Stadopég exouvv onpaocio e8w, kot yiori; [Toleg popdeg pedddov sivat
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KOTAAANAEG Y1 QUTT| T CUYKEKPLUEVT GUPTAEEN avBp TV, TOMWV kot oTrypov; Tlwg
propei va S8 tel kKaAUTEPX TO CUYKEKPILEVO KOUHATL TNG avBp®Ivig KATAOTAONG;

To VOLARE avedafe auti) TV TPpOKANOT ovTIHETWTI{OVTG TV TTOAUTPOTIIKOTI T
oyt wg ousBntiko afecoudp 1) TPOGKULPN TAOT, CAAG WG avaykaio peBodoroyko
ETOVOTTPOCAVUTOALGHO TTOU CAANAETISPE pE TIG OpAUOHATIKEG XPOVIKOTNTEG KL TIG
moAveminedeq yewypadieg tov ektomiopov. Apovykpaldpevo tny epumetpio, avti vatnv
avortaplotd amAwg, to VOLARE evoapkovel To K&Aeopa va tpoae€oupte Ty «udr)»
Tou KOpmou: to mw¢ medio, popdrn kot Aertovpyia aAAnrodiamAékovtat. YrodnAwvel
OTL, Yl vou avTatokplOel oTIq eMEyOUOEG AVAYKEG TOU TPOVTOG, 1) avBpwmoAoyia
npemel va bovtaotel Eovd T peBodo wg THUTOXPOVA EVVOLOAOYIKT) KOt TTOALTIKT) TIPGEn
—tkovT) Ot HOVo va KoTaypadeL Tov KOO0, 0AA Kot var SLpopbiveL TOV TPOTIO TTOU
Kotolkeitat, Buwvetot ko, TEAKE, Siddoketat.

Méoa amd v mpwtoPouria tou Voice Lab Repository, vmootnpilouvpe ottt n
Si8aokoAiot TOU €KTOMIOUOU e TOAUTPOTIKO TPOTO autoTEAEl avBpWTTOAOYIKT)
mapepuPoon. Apa Ot Hovo evrdg Tou maveniotniov, cAAd kou el autov, BeTovtag oe
apdioBnnon tg mapadoxég yio to Tt Bewpeitan yvwon, moleg popdég Bewpouvvrat
vOppeg kou moteg dwveg d€leg vo akovatolv. EmovadiekSikel thv exmaidevon wg
dnuocto, NBKO Kol CUV-KATAOKEVNGHEVO g€yXeipnpa, kot tnv avBpwmoloyion wg
EMOTAUN OXt HOVO TNG TOPATHPNONG, OAAR Kot TOUSOYWYIKNG KOl KOWVWVIKNG
mapeppaocng.

To va S18GoKOUE TOV EKTOMIONO He QUTOV TOV TPOTO OTUUIVEL VA TOPVOUE 0T
cofapd v 18 OTL 1 exmaidevon eivau €va KOVO KOWVWVIKO €YXEIpN, HECH GTO
omoio ot pwveEg TwV avBpWOTWY OV TEPLBWPLOTOLOUVTAL, KOWVWVIKA 1] YVWOLoKA, SV
€iVOl  «TIEPUTTWOEL] HEALTNG», OAAXL OUVTAKTPLEG TOU (810U TOU OVOAUTIKOU
mpoypappatos. Onwg onpewdvel o povikig kotaywynig avBpwmoAdyog Shahram
Khosravi otnyv apyr) tou BifAiou tou Precarious Lives (2017): «Auto to BitBAio Sev givau
driaypevo amd dAAa BiAic, oAAd amd mepmdnpa ko axpdacn». Me évav mapopolo
Tpomo, Bt popovoupe v movpe OtL elvon dricypevo kat to Sikod pog Voice Lab
Repository.
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TWO
Multimodality in higher education:

A methodological proposition

Anna Apostolidou, Alexandra Androusou

Education at a crossroads

e find ourselves, by all accounts, at a historical turning point. Economic,

political, cultural, societal and environmental turmoil has been

increasingly affecting, and challenging, all the pillar institutions upon
which modern societies have been cemented. Central among these institutions,
education has been undergoing a profound transformation that necessitates a
reconsideration of all our pedagogical reflexes. It has by now become commonplace
to observe that, just as Gutenberg’s invention revolutionized the dissemination of
the written word—endowing it with the authority of canonical knowledge and
shaping modern Western education—today’s digital transformations compel us to
rethink educational paradigms with urgency. We feel that this rethinking cannot be
adequate if it does not begin from square one: methodology.

In a time when learning environments are increasingly governed by digital
infrastructures, algorithmic templates, and platformized knowledge delivery, the
question of form in education rises as a deeply political stake. The format through
which knowledge is produced and circulated not only reflects but actively shapes
epistemological values and hierarchies, largely determining access and inclusion
(see also the following chapter by Nelli Askouni). Nowhere is this more evident than
in the way universities continue to prioritize textual mastery—reading, writing,
citation, synthesis—as the default mode of legitimate learning. The university
classroom remains overwhelmingly structured around text: syllabi unfold through
readings; assessment is conducted via essays, reports, and dissertations; even
dialogue, ostensibly open and oral, often mirrors the logic of writing: structured,
argumentative, citation-driven. The text, in this context, is not simply a medium of
learning; it is a gatekeeper of legitimacy. One must speak in text, write in text, and
think in text in order to be recognized as a participant in academic discourse.

In their groundbreaking volume, Weis and Fine promote a discourse around
educational method that is less concerned with theoretical illumination and
resembles more an ethical commitment, “an obligation not simply to dislodge the
dominant discourse, but to help readers and audiences imagine where the spaces for
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resistance, agency, and possibility lie. We craft research that aims toward Lather’s
‘catalytic validity: research to provoke action” (Weis & Fine 2004, p. xxi). This action
sometimes needs to be directed to the most fundamental of our convictions, as is the
seemingly inescapable link between knowledge and text. This is because the
Western textual hegemony reflects a deeper epistemological bias: a belief that
knowledge is best transmitted through abstraction, linearity, and disembodied
clarity. As anthropology of education has shown (Ingold, 2017; Wortham, 2012), such
a belief not only limits what counts as knowledge but also marginalizes those whose
lives, stories, and practices do not easily conform to textual form. This dominance of
text-based pedagogies persists despite the fact that many of the experiences we teach
about, particularly in the context of forced migration, are themselves non-linear,
embodied, fragmented, and multimodal —impossible to contain in the textual
format. Displacement, in particular, is a “topic” that ostensibly resists the clean
architecture of the page. It unfolds in fragments and echoes, in silences and shifts of
language, in images half-formed. To teach displacement through conventional
textual modalities is to risk flattening it—to convert lived, ruptured experience into
data, case study, or metaphor.

This chapter details the design logic behind the VOLARE project and makes the
case that teaching displacement inherently demands a different medium—and,
indeed, a different methodological logic. It suggests that multimodal education,
when treated not as a stylistic or attractive device but as a deliberate methodological
proposition, can reposition both content and pedagogy in ways that are politically
significant—and historically urgent. By foregrounding voice, image, memory,
rhythm, and spatial navigation—elements that escape the strictures of the
paragraph and the footnote—multimodal environments open up new possibilities
for pedagogical intimacy, reflexivity, and, when necessary, epistemic disobedience.
The very elements that define emancipation from top-down structures and prepare
students to act as critical and responsible participants in our future societies.

In our view, such an approach is not only related to education and pedagogy. It is
particularly aligned with the concerns of applied anthropology in digital contexts.
The evolving nature of anthropology as a discipline means that its very possibility is
continually reshaped by the conditions of the present. Sarah Green’s metaphor of
“knots” captures this dynamism: anthropology is not a singular thread but an ever-
tangled mesh of historical trajectories, disciplinary debates, and situated
interventions (Green, 2014). As she reminds us, for every moment that passes, and
every conceptual or spatial shift that occurs, the circumstances that make
anthropology possible are transformed—yet the discipline persists, often producing
unexpectedly beautiful results. This temporal contingency aligns closely with the
present study’s recognition that knowledge production is always embedded in -and
responsive to- changing institutional, political, and epistemic landscapes. Equally
central to Green’s argument is the insistence that anthropologists must move beyond
simply noting the existence and proliferation of differences. Instead, the focus
should be on the particular differences that matter in specific times and places, and
on how these differences shape the possibilities for action and intervention. What
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counts is not the sheer fact of variation, but the implications it carries for
anthropological engagement—conceptually, methodologically, and politically. In
this sense, the analytical task is to attend to the texture of the knot itself: to
understand how threads are bound together in particular configurations, and how
those configurations open or foreclose particular forms of intervention. This view of
anthropology deeply resonates with the current paper’s emphasis on contextual
specificity, in which diversity is not treated as an abstract generality but as a concrete
set of situated effects that drive our methods and discursive devices.

If anthropology is to remain relevant in a world shaped by displacement,
precarity, and uneven (digital) mediation, it must reorient its methodological
imagination to be able to both detect and portray, to both learn and teach in new
ways. Beyond fieldnotes and ethnographic description, anthropology can intervene
by co-creating tools, spaces, and platforms that do not simply reflect cultural realities
but are capable of fully hosting them. Multimodal pedagogy, if understood as an
anthropological method in itself, allows for the co-presence of different
temporalities, worldviews, and aesthetic registers that might otherwise be excluded
from the classroom. It treats the digital not merely as a tool for dissemination but as
a site of encounter, where the architecture of learning can carry ethical and political
weight (see also Eirini Koumparouli’s text in the volume at hand).

The pedagogical use of multimodal testimony, especially in the context of
displacement, offers a powerful counter-narrative to institutional knowledge
systems that tend to compartmentalize, or universalize. Rather than converting lived
experience into “case material,” multimodal education can unsettle the position of
the educator and the student alike, refusing to fix meaning or stabilize
interpretation. It becomes a form of learning that is intentionally dissonant—
drawing students not toward consensus or mastery, but toward dwelling, and
dealing, with complexity. Such an approach calls for a quiet disobedience against the
neutral tones of the institutional learning platform, the polished grammar of the
academic paper, the linear progression of the well-structured syllabus. It asks
instead: what if the form of the curriculum mirrored the chaos, the temporality, and
the interruptions of what we study (Ingold, 2022; Apostolidou, 2022a)? What if
anthropology, as both a critical and public discipline, took seriously its obligation
not only to observe but to shape how education sounds, feels, and moves in the
digital realm?

In what follows, we explore the methodological principles of designing the
VOLARE educational repository, an environment that is multimodal by necessity,
not as an accommodation to changing media landscapes, but as a critical stance. In
this effort we agree that “to the extent that multimodal anthropology is truly
collaborative, then it must be premised on a design anthropology, which, by
definition, involves outcomes that are the product of horizontal, collaborative
processes and that are oriented toward achieving the goals of the community”
(Collins & Durington, 2024, p. 125). The chapter proposes that multimodality is not
the wrapping of pedagogy—it is its very structure, particularly when teaching about
social rupture, migration, and identity. In doing so, it calls for an anthropology that
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does not merely document displacement, but sits inside it, listens differently, and
helps build the pedagogical architectures that such listening demands. And such
listening is rarely confined in the written word.

Designing for discomfort: Aesthetic strategy and pedagogical ethics

After more than two centuries of formal pedagogical theorizing—from the
humanism of Rousseau and Pestalozzi to the liberatory practices of Freire, Dewey,
and hooks—educators today are not lacking in frameworks. We have, in theory, a
wide spectrum of available pedagogies: from critical to constructivist, from
participatory to performative, from learner-centered to decolonial. What we do not
always have (or trust) is the methodological imagination to integrate these
pedagogical legacies with the technological affordances and sociopolitical urgencies
of the present. This is often hinged by very practical problems of understaffed
schools and universities, unprepared educators, lack of political will to genuinely
empower learners; however, there is also a striking lack of imagination and vision.

Despite their often-spectacular effect, the proliferation of digital tools has not
necessarily expanded this imagination. In fact, digital technologies often tend to
reinforce conservative learning paradigms: linear progression, passive reception,
quantifiable outcomes. They frame learning as task completion, knowledge as
content, and students as data points, strongly echoing mid-twentieth century
behaviourist models (think of Skinner’s learning machines and compare them to our
learning management systems/LMS!). What is often missing is the design of
learning as encounter—an approach that understands the aesthetics and overall
organization of the digital interface as deeply entangled with pedagogical ethics.

Critiques of the text’s dominance are not new. Scholars such as Walter Ong (1982)
and Gunther Kress (2003) have long warned of the myth of textual neutrality, and
called attention to how literacy practices reproduce systems of authority and
exclusion. More recently, scholars working within critical pedagogy and digital
humanities have argued that educational institutions must interrogate their
investment in the “essayistic self”—the student as coherent narrator of rational
knowledge—and instead embrace a broader repertoire of expression, which
emphatically includes the listening of voices, both as a sonic and a political event
(Ceraso, 2018). Yet, despite these interventions, the text remains the privileged form,
particularly in the human and social sciences, where the essay and the monograph
continue to define success, legitimacy, and depth.

During the VOLARE project, without totally excluding texts (the repository hosts
numerous papers, books, reports and textual triggers), we found that to teach
through multimodal testimony, especially in the context of forced migration, is to
deliberately design for discomfort—to build learning environments that do not
promise immediate comprehension, nor offer closure. This strategy draws on a long
tradition of pedagogy as interruption—from Paulo Freire’s (1970) insistence that
learning begins with problematization, not content delivery, to bell hooks’ (1994) call
for classrooms as spaces of transgression rather than assimilation. It echoes critical
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pedagogy’s position of education as politics, as ethnography, as action research,
wherein the role of the educator is not to explain but to create the conditions for
emancipation through dissensus, through the unsettling of what appears “natural.”

During the design and implementation of VOLARE, we assumed that
multimodal testimony offers learners a different kind of epistemic engagement: one
that does not promise closure but asks for presence. When students encounter
displacement through audio-visual narrative, ambient sound, interface ambiguity,
or non-linear navigation, they are not simply learning about a “case.” They are
choosing their navigation form as part of the meaning-making process. In this way,
the medium becomes pedagogically active—demanding decisions, producing affect,
and inviting ethical reflection. To teach displacement multimodally, then, is not to
simplify it but to refuse its simplification. It is to acknowledge that some stories
cannot be distilled into bullet points or thesis statements. It is to argue that
education, like testimony, should disorient before it informs—that learning should
begin in uncertainty, and end not with mastery, but with responsibility. As we came
to understand long before we begun working on VOLARE is that such learning
stakes, that speak to the ethical and the existential, cannot be contained within
“square” and neat digital platforms.

Multimodal environments, when deliberately constructed, can materialize this
dissensus in form: they can fragment narratives, obscure chronology, layer different
kinds of meaning, force users to navigate without clear instruction. Our hypothesis
has been that these disruptions are not barriers to knowledge but invitations into a
different kind of knowing—one that is sensorial, emotional, and political. In such
spaces, students are not required to “master” content but to stay with its complexity.
In doing so, they become participants in an ethical act of listening that education
and anthropology, at their best, have always tried to cultivate.

It needs to be stated that designing for discomfort is not about aestheticizing
suffering or celebrating confusion for its own sake. It is a political commitment to
refusing the flattening of testimony into “content” (see also the text by Antonis
Faras). It insists that the form of learning must be shaped by the conditions of what
is being learned. This is where the methodological contribution of applied
anthropology becomes vital—not as ethnographic supplement, but as a practice of
attunement to lived experience, to voice, to the infrastructures that enable or silence
them. Our focus on VOLARE has demonstrated that, as educators today, we are faced
with a pedagogical choice: we can continue to translate everything into the familiar
syntax of text, hierarchy, and abstraction—or we can experiment with forms that
recast education as a practice of solidarity and relational knowledge-making.
Multimodal pedagogy, when applied with care and criticality, might offer us such a
path.

Transdisciplinary collaboration: Behind the scenes of VOLARE

Besides the sociopolitical contingency, the VOLARE project came to being during
yet another profound change that has begun to sweep education: the rise of artificial
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intelligence. Gradually but steadily, the contemporary educational landscape is
becoming not merely digital, but post-human in orientation. From Al-driven
tutoring systems to algorithmic assessment tools and immersive simulation
platforms, education is increasingly shaped by technologies that preempt decision-
making, iron away complexity, and reconfigure learners as users, clients, or nodes.
In this shifting terrain, the question is no longer whether we use digital tools in
education, but who builds them, how they function, and whose values and
epistemologies they carry (Hayes & Jandri¢, 2023). For us, it seems to be a question
of who assumes responsibility.

Against this backdrop, the transdisciplinary collaboration employed in the
VOLARE partnership emerges not as a logistical convenience but as yet another
urgent political and methodological imperative. It offers a way to resist the siloing of
knowledge and to build platforms, curricula, and practices that themselves reflect
the entangled realities of human experience—especially when teaching about
phenomena like displacement, which cut across geography, psychology, legality,
emotion, language, and materiality. VOLARE became something more than an
illumination of testimonies of displacement and of social exclusion. For us, it soon
came to the point that it had to defend the human voice in all its chaotic,
contradictory and beautiful undertones (including songs, podcasts, and all sorts of
dialogues).

While “interdisciplinarity” is often invoked as an institutional goal, what we
argue is that, if viewed as a genuine and time-consuming exchange, it can become
something more radical: cross-disciplinarity. This involves not only bringing
different fields into dialogue, but allowing them to reshape one another’s questions,
methods, and epistemic assumptions. In applied digital anthropology, as in
education, this means collaborating not only with educators but with interface
designers, artists, engineers, coders, students, and cultural workers in order to co-
create environments where form and content evolve together. The alliance we forged
around a multimodal educational platform about displacement was a vibrant
dialogue between disciplinary assumptions we all carried, which, throughout the
three-year collaboration, were deeply challenged and transformed. Through ongoing
dialogue, and sometimes conflict, we tried out new methodological approaches,
since in this project, as in similar ones that deal with refugee education (Androusou,
2021), it became increasingly clear that the success of the initial design depended
largely on all actors involved working collaboratively, providing each other with
valuable feedback.

This kind of deep collaboration becomes especially urgent in the age of
transhumanism, where techno-optimist visions of “learning without teachers” or
“Al-driven pedagogy” increasingly normalize the outsourcing of educational
judgment to machines. As scholars like Shannon Vallor have noted, the danger of
this new landscape is not just automation—it is the erosion of ethical reflexivity. In
Technology and the Virtues (2016), she explores how emerging technologies
challenge traditional moral frameworks and argues for a revival of virtue ethics to
guide human flourishing in a technologically saturated world. Against the backdrop
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of a wide realization about the embedded values in our technologies (Perperidis
2024, 2025), such approaches cultivate techno-moral virtues—like empathy,
humility, and courage—as essential tools for navigating the ethical complexities of
our digital future. When pedagogical tools are designed without input from
disciplines that prioritize lived experience, cultural difference, or ethical
uncertainty—such as anthropology—education risks becoming value-neutral in
form but value-loaded in effect.

To put it slightly differently: all education transmits values. Even the decision to
design a frictionless, hyper-efficient learning platform encodes assumptions about
time, knowledge, authority, and the role of the learner. In this light, anthropologists
must be at the table—not merely to “interpret” the world but, as Paulo Freire
reminds us, to change it through reflexive co-creation. The classroom, whether
analogue or digital, is not just a space of content delivery, but a potential place for
change and freedom. Our experience in the project has proven that the way the
research team comes -and works- together is highly relevant to the final “outcome”
of the collaboration, be it a paper, a platform, a conference or a film. The sum of
human values and epistemic convictions carried by the team is directly reflected
upon the creation, or the “product’, of the collaboration.

When multimodal testimony enters this equation, it carries with it a different
value system that privileges relationality over mastery, and cultural context over
clarity. To design such environments responsibly requires collaboration that is not
additive but transformative: digital engineers who think pedagogically; educators
who think aesthetically; anthropologists who think technically. This
interdisciplinary hybridity is precisely what our collective encounter in the Voice Lab
has sometimes fostered: a reconfiguration of roles, sensibilities, and modes of
knowing.

On so many moments in this collaboration we came to understand that
educational design is not, and has never been, a technical problem, but an
epistemological and political act. The forms we co-create—repositories, platforms,
digital curricula—must be understood as carriers of the worldviews we wish to
cultivate. The VOLARE project, as one such collaborative intervention, reminds us
that building educational infrastructure is never neutral. It is always a choice about
whose knowledge counts, whose voice is heard, and what kind of future we are
teaching into being. Moreover, anthropology’s core methodological commitment—
to dwelling, listening, and co-presence—offers an essential corrective to the
accelerationist, frictionless fantasies of transhumanist education. As Braidotti (2019)
and Haraway (2016) have argued, the posthuman moment is not only technological
but ontological—it forces us to reimagine what kinds of beings we are, and what
kinds of futures we are building. Rosi Braidotti’s Posthuman Knowledge serves as
both a critique and a blueprint, urging readers to embrace a form of knowledge that
is ethically accountable, technologically aware, and attuned to the complexities of
our planetary condition. As Braidotti interrogates the legacy of humanism—
exposing its entanglement with structures of power, exclusion, and
anthropocentrism— VOLARE positions itself as a platform for bold, transformative
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thought that challenges disciplinary boundaries. We advocate for a plural, multi-
directional understanding of knowledge that resists reductive binaries and embraces
complexity. In commenting on recent posthumanist scholarship Braidotti (2019, p.
84) notes:

The point of convergence among different areas of posthuman knowledge production is
the recognition of the role of in/non/posthuman actors and objects of study, which acts
against the pull of theory fatigue and endorses the calls for more conceptual creativity. It
renews the mission of the conventional Humanities, lifting them out of anthropocentric
habits of thought by offering more adequate concepts to deal with the ecological
environment, media-nature-culture continuums and non-human others. The
posthuman sensibility extends also to keeping high on the agenda the importance of the
inhumane aspects of the posthuman predicament and the de-valorized and de-
humanized others.

Just as Braidotti calls for a posthuman humanities that foregrounds difference,
embodiment, and the non-human, VOLARE amplifies such critical voices, providing
a space where the often-dehumanizing discourse around displacement can be put
into critical examination through conceptual and disciplinary creativity. Within this
condition, applied anthropology becomes a critical interface discipline: it listens
across difference, refuses closure, and insists on designing for accountability,
plurality, and care.

The digital artefact as pedagogical act: Repositioning the repository

As the chapters that follow will demonstrate, the technological and the aesthetic are
the two key pillars that pedagogy had to rely upon, and also to struggle with
throughout the project. Yet, to speak of multimodal artefacts in higher education is
not to celebrate aesthetic novelty, nor to fetishize the interface as a marker of
innovation. In the context of displacement pedagogy and applied anthropology, the
digital artefact becomes meaningful only to the extent that it participates in a process
of ethical encounter and social transformation. This is what distinguishes
multimodal pedagogy from content delivery wrapped in new media: its purpose is
not to beautify knowledge, but to reorient the relation between form, learning, and
lived experience.

In this light, the repository developed through VOLARE is not a neutral container
of testimonies, nor simply a proof of concept for digital integration in the classroom.
It is a pedagogical act—a political gesture materialized in design, curation, and
relational use. It was developed not in abstraction, but through a sustained process
of applied research across multiple settings. Its pilot implementation in university
classrooms, teacher training programs, and community education spaces across
Greece, Bulgaria, and France affirmed its potential not only to educate, but to
transform how students engage with displacement as both a structural condition and
an intimate experience. As is crucial in the wider field of refugee education, VOLARE
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also mobilizes at once media education and intercultural education (Kourti &
Androussou, 2013; Apostolidou et al., 2023).

What emerged from these pilots was an activated methodology: a way of
positioning testimony within learning environments that insist on co-presence,
accountability, and reflexivity. For example, students who encountered testimonies
through the VOLARE interface reported not just emotional resonance, but
confusion, hesitation, and at times resistance. These affective reactions were not
pedagogical failures—they were conditions for critical learning, which forced
students to confront their own positionality, assumptions, and ethical stakes as
learners (see the chapter by Elina Tsiroga in this volume).

This is precisely where the applied character of anthropology becomes crucial.
Anthropology has long resisted purely theoretical knowledge in favor of engaged,
situated, and action-oriented approaches. When anthropology enters the digital
classroom, it must do so not as a set of abstract concepts, but as a practice that builds
tools for navigating complexity and heterogeneity. To that end, the repository does
not merely “show” testimonies. It performs a pedagogy: its interface mirrors the
ethical demand of testimony itself—it slows the user down, asks them to choose a
path, to sit with ambiguity, to engage not only with a narrative but with the
infrastructure through which the narrative is encountered. In doing so, the digital
artefact becomes a space of inquiry, not instruction. As Fors et al. (2012) argue,
applied ethnographic knowledge can and should be embedded in design processes,
shaping both the technical architecture and the pedagogical potential of digital
platforms in a multisensory, embodied and emplaced way. VOLARE adopted an
anthropologically informed and digitally situated, connectivist approach to
knowledge, grounded in epistemological pluralism and shaped by the
anthropological diversity of digital learners and learning environments
(Apostolidou, 2022b), recognizing that knowledge is no longer centralized or
hierarchical, but distributed across networks and mediated by technology and
cultural context.

Concluding thoughts on capturing a voice

For some decades now, anthropologist Tim Ingold’s work has steadily offered us
insight into the importance of perception, and of the various interfaces between
humans and their environments. In exploring the different ways of telling, that are
not confined to oral or written language, and often escape those with “a vested
interest in securing an academic monopoly over the spoken and written word”, he
argues that to tell means both to narrate stories and to perceive and respond to subtle
cues with judgement and precision. In the grand question of knowing, he notes: “we
can tell of what we know through practice and experience, precisely because telling
is itself a modality of performance that abhors articulation and specification” (2013,
p.109). It follows from this that the very tools we need to tell the testimonies of forced
migration cannot be contained to text, or directed towards explanation and analytic
abstraction.
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Displacement is not simply a topic. It is a reality that cuts through bodies,
borders, and institutions, producing ruptures that are material, as they are
epistemic. To teach it effectively and critically, we ought to engage not only with what
displacement is, but with how it is felt, heard, seen, and silenced. This calls for a shift
in curricula and attitudes but first and foremost in tools and method. Anthropology
as a discipline appears implicated in this decisive shift, willingly or otherwise,
through positionalities that range from theoretical allegiance to methodological
experimentation. Where earlier generations of anthropologists might have aligned
themselves with Marxism, structuralism, or interpretivism, today’s practitioners
increasingly ground their identity in methodological propositions—entanglements,
ontologies, collaborative modes, or technologies of description. This shift signals
more than a change in tools; it reflects a deeper transformation in how
anthropological knowledge is conceived, produced, and communicated. As Green
points out, the category of “analysis” now floats ambiguously between theory,
method, and ethnography, functioning less as a stable procedure and more as a zone
of encounter—between fieldwork and concept, form and content, experience and
representation (Holbraad et al., 2018). VOLARE’s “analytic” ambition positions itself
squarely within this transitional space. It treats method not as a set of technical
protocols, but as an expressive form—a medium that determines what kinds of
knowledge can emerge, and how. In doing so, VOLARE responds to the need for an
anthropology that revisits method not just to refine it, but to ask what its current
forms exclude, obscure, or straightforwardly silence.

Sarah Green’s metaphor of anthropology as a field of “knots”—of tangled
histories, conceptual tensions, and spatial contingencies—offers a compelling way
to understand this methodological moment. For Green, anthropology’s conditions
of possibility are constantly shifting; every new context transforms not only what can
be studied, but how it can be known. This recognition demands that anthropologists
move beyond merely identifying “difference” or celebrating pluralism in abstract
terms or from within the safety of rhetoric. Instead, the task is to ask: which
differences matter here, and why? What forms of method are adequate to this
specific constellation of people, places, and moments? VOLARE takes up this
challenge by treating multimodality not as an aesthetic addition, or a passing trend,
but as a necessary methodological reorientation, one that engages with the
fragmented temporalities and layered geographies of displacement. By hosting
experience rather than merely representing it, VOLARE exemplifies the call to attend
to the texture of the knot: how field, form, and function intertwine. It suggests that
in order to respond to the urgencies of the present, anthropology must reimagine
method as both a conceptual and political practice—capable not only of
documenting the world, but of shaping how it is inhabited, felt, and consequently
taught.

Through the Voice Lab Repository initiative, we argue that teaching displacement
multimodally is a form of anthropological intervention. It acts not only within the
university but upon it, challenging the assumptions of what counts as knowledge,
what forms are considered legitimate, and whose voices are heard. It reclaims
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education as a public, ethical, and co-constructed project, and anthropology as a
discipline not only of observation, but of pedagogical and social intervention. To
teach displacement in this way is to take seriously the idea that education is a shared
social project, one in which the voices of those at the margins are not case studies,
but co-authors of the curriculum.

As Iranian-born anthropologist Shahram Khosravi notes at the beginning of
Precarious Lives (2017), “this book is made not out of other books, but out of walking
and listening.” So too, we affirm, is our own Voice Lab Repository.
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TPIA
H paptupia wg kpitiko moudaywyiko epyaieio:
"‘Eva 6(6A10 yixe to VOLARE

NéAAnN Aokovvn

Agv gival amAwg €va TeXVIKO péco umoothpiéng, SnAadt) katt e€wtepiko TPog

To avtikeipevo g pabnong, avtibeta amotedel opyovikd peEPOG Ot HOVO TNG
Stadikaoiog HeTAS00NG/KATAKTNONG TNG YVWOTG, AAAX Kot TOU {§10U TOU yVwaTIiKoU
TIEPLEXOHEVOU. ZTNV TTLO TTAPASOOCLAKT] TOU —AAA& TTGvTa oAU oXupt|— Hopdry, ot
TWV OXOALK®YV 1} TAVETOTN LKWV EYXELPLOLWY, EUTTEPLEXEL TO CWUX TNG TTPOG LETAS0OT
yv@wong. XTi¢ o oUyypoveg ekdoxég tou Sev meplopiletan oTIq KeLHEVIKEG HopdEG,
CAAL  EVOWHATWVEL TOAAATAL  Teplexopeva  (OMTIKE, oKOUOTIKY, Undlakd...).
Awpopetiknig  kornyopiog — «keipeva» 1 molmopkd  mpoidvra  (BifAie,
Kivnpotoypadikeég torvieg, ekoveg, Ynoblokég mAATHOppEG KAT) pmopouv va
QATOTEAEGOUV EKTTOUSEVTIKO UAIKO EVTOYHEVH O€ EKTTOUSEVTIKO TAXIGO10, ave&dpTnTo oo
Tov cwBevTIKO YopakTipa 1} TN Agitouvpyia Toug. e kdbe mepinmtwon OpwG, eite €xeL
SnpovpynBei yix kaBoutd exmoudevtikovg okomovg eite dxl, TO EKTAUSEUTIKO UALKO
Sev «umnpetel» amAWG €va YVWOTIKO TTEPLEXOHEVO, CAAL TO StapopdwVEL

4 I Yo exmoudevtikd vAkS givou piat kpioipn ouvioThoa TG eKTUSEVTIKIG TPAENG.

Towtoypova Bpioketou oe dpeon cuvadeto pe tn peBodo kot Toug maudaywytkolg
otdyoug G ekdotote ekmoudevtTikng ouvOnikng. Pntd 1 éppeca evowpotwvel
Bewpnuikég mopadoyeg yi T pabnon ko t SidaockaAia, evioyVel 1| avtiotpoda
ATOSUVALWOVEL CUYKEKPLUEVEG SISOKTIKEG TTPOKTIKEG Kot TTpodiLorypdbel To pOAO Kol TO
€i00¢ NG EUTAOKNG oWTWV oTOoUG omoioug amevBuvetau, Atydtepo 1) TePLOTOTEPO
evepyn. Me Suo Adyla Tt eKTTOUSEUTIKA UVAIKE TTOU XPTOLUOTIOIOVHE KITOTUTTVOUV
Gpeon 1) éppeca TNV avtiAnm yia to Tt gival yvior) Kot Ti¢ amoKTaTaL, STrpoTa to
omoia dev meplopilovrat povo oto moudoywylkd mAaicLo, aAAG givor kopBikd yio Tnv
(0l T ouykpATNON TWV KOWWVIKWV UTOKEIPNEVWV Kol Twv oxéoewv gfouaiag,
EMOPEVWG €XOUV oabEG TOAITIKO TEPLEXOEVO.

To exmaideutikd vAKS Aotrdv mou Stapopdwver to VOLARE, B¢tovtog tn poptupia
oto emikevtpo TG ekmoudevTIKnG TPA&ENG, elonyeital piat cUVOAIKT] Toudoywytkn
TPATACT] YL TO TIWE UTOPOVHE VX TIPOCEYYICOUE OTO MAXICLO TNG TOVETIOTNLXKTG
S18aokaAloG T PHETAVAOTEVOT), TOV EKTOTIONO, TO TPoaduytko {itnpa. Madi pe tnv
EMIOTIHLOVIKT| TNG OTOXEVOT), VX ST|LLLOUPYTOEL VAL AELTOUPYIKO Kot &PTLO TS orywyLKd
gpyoreio, N mpdtact) atr) epmepLexet pua oodr] ToALTik Ogon: «vo evioyUeL T dwvn)
TWV EKTOTIOHEVWY, TWV METOvVOOT(PWV KOl TWV HMEADV HEIOVOTIKOV OMESwv»
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(Av8potoou k.4, umo dnpoa.). Avadeikviel Aotdv e TOAAOUG TPOTTOUG TOV TOAITIKO
XOPOKTIpa TNG eKTideuonG, SLpopdHvovToag maSaywyIkd epYUAgiot TOU PITOpoUV
v urtootnpifouvv otnv mpa&n £vay KPLTIKO TPOTAUVATOALGO.

310 oUVTOpHO oUTO KEIHEVO ETXELP® EVA OXOALO YL TN ONUXGIX TNG TOALTIKIG
Sidotaong, vumoypoppilovtag Ot auty Sev  evromiletal pOvVO  OTOUG  prTd
Statunmwpévoug oTdXoug OXETIKE TO TL €id0ouC KOWWVIKA UToKeipeva emiyelpel vo
Stapopdwoet 1 exmaidevon, aAA& Siotepvd To civolo ¢ ekmandeutikng Stadikaoiog,
dnNAadn} TV emAOYN Kol TNV 0pYyAvWoT TOU YVWOTIKOU TepLeXOpévoy, Tn SISaKTikn
pebodoloyia kot to €id0g TG ToUdaywyIKrG oXEONG.

I'vwon, tlepapynoeig kat kpiTiky) ekraidevon

Suyva n mapadoyn) ott «n ekmaidevon eivon pa oAtk Tpd€n» akovyeTaL otd T
X€lAn exmoudevtikdv mov aywvifovrat yio To Snpocto, koo ayadod tng ekmaidevong,
WG CUVWVUN plog ToAltikiG Stekdiknong kot wg SNAwon déopevong otig Pooikég
dnpoxpatikeg adiec g odTNTog Kot TG aAAnAeyyung. H ekmaidevon Spwg, wg
KOWwVIKOG Oeopdg, €€ oplopol €xel MOAITIKO YApOKTHp, OTOLOG KL av €ival O
10€0A0YIKOG TPOoaVHTOAOHOG Tou vummnpetel. To €ido¢ twv umoKeEEVWY TOU
Slapopodwvel, to Tt emAéyeTon wg yvwor délo vo petadoBei, to Tt Bewpeiton Eykupn
petadoon tng yvwong, 8ev givat kowvwvikd ouvdetepo {nrripata. Avtifeta e&aptwvral
Qe Ao TO KOWVWVIKO KL TIOALTIKO TTAXIG10, TIG avTIhAOELS KAL TI§ GUYKPOUTELS TOU.
KaBopilovtar amd ti¢ oxéoelg eéovoiag mOU TO OUYKPOTOUV, TIG KOLVWVIKEG Kol
TOATICHIKEG LEPAPYTIOELG, KO [E TN OEPE TOUG GUUPEAAOUV oTnv evioyuon Kot Ty
avamapoywy toug (Bernstein, 1975). BéBoua 1 exmaiSevorn, Omwg kot k&b
KOWWVIKOG Beopog Oev eival €va KAEOTO OUUTAYEG CUOTNHA TOU Agltoupyel
vreteppiviotikd. Etvou pnyoviopds emPorng efovoing kot ovomapoywyng twv
AVLOOTITWY, ival OpwG Towtoypova Kot hopéag aAroyng, medio apdiofrtnong g
Kuplapyng tééng mpaypdtwy, ywpog omou xtilovtar avtiotdoelg. Eivor Oeopodg
nelBdpynong, oAAd podi ko mpoimdBeon kowvwvikng yepadétnong (Ball, 2013
Dubet, 2004).

H mpooéyyion mouv vioBetel to VOLARE eivat plot cUOTNHATIKY) Tpoomddeia
gvioyuong tou kpLTikou kot xelpodetikov podAov tng ekmaidevong. To vAiko owtd
propei va eivon Aettoupyiko oe SloudpopeTikég ekmoudeutikeég ouvOnKeg, eivot OpHwg
Waitepa xpriotpo oto mAaiclo twv oovdwv otg Emotrpeg tng Exnaidevong, medio
oto omoio tomoBeteiton 1 SiaktTiky pou gumelpior €8w ko TOAAG ypovia. Exovrog
AOUTOV TO GUYKEKPLEVO akodNUAiKO TTAaiclo wg medio avadopdg, Ba mpoomabriow
oTn ouvExela vo ovodeiw opLopéva o pElN TTOU KATA TN YVWT HOU TEKUINPLOVOUY TOV
KPITIKO TIPOCUVATOALGHO QUTOU TOU EYXELPTLATOC KA TOV GUVEKTIKO TOU YUPAKTIPAL.

To mpwyto eivau podoveg: adopd TV MOALTIKT) ONHAGIX TOU {§10V TOU AVTIKELHEVOU,
dnNAadn) TG oX€0MG |LE TOUG HETOVAOTEG Kol TOUG TPOGDUYEG 0TI GTHEPIVI] GUYKUpIKK.
ZoUpe pioe GAon capwTIKOV aAAaydv o 6Ax Tt emimeda. Madi pe tovg paydaioug
OLKOVOLIKOUG KL TEXVOAOYIKOUG LETOOYTIATIOHOUS TNG TYKOGLLOTIONOoNG, TNV 0A0
Kot BaButepn cAANAEEEPTNON TWV OIKOVOUIK®V KO YEWTTOAITIKWV GUGTIHATWY, TNV
armoduvdpwaorn Tou kpdtoug mpdvolag Kot Ti§ aviodtnteg mov Babaivouy, {ovpe otnv
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tpitn dekaetiot Tou 21°° cuwva Ko T parySaiot UToXWPNon TwV SLwv Twv apxwv TG
€vvolag NG SNHoKPATING, TNV TPOKGAUTTI) VOULHOTONOT ToU SiKoou Tou LloYupov,
v eploATikn aedn emikpdTnong tng moAtikng BoapPfapotntag. e owtd to KAipa
aotdBelag, yevikeupevng ofefatdtnrag Kot amonpooavatoAsoy, n Eevodofio kat o
PATOLOPAG EVIOXVOVTAL, EVE) Ol HETOVAOTEG, oL TpOoduyeg Ko dAotL boot (Bewpolvrat
611) 8gv ovrKouv oTov «auBevtikd» Koppd Tou €Bvikol owpatog, givan To TPWTA
BUpATA TWV TILO AKPAIWV KOL XUTAPYLKWDVY TTOAITIKWYV. X€ [La peVCTH) Ttepiodo Omou to
OPLA TWV TP ASOCLOKWDVY TTOALTIKWV I8E0A0YLWV BOAWMVOUY, TO HETHVOOTEVTIKO givat éva
medio mou avadekviel TN Sl(WPLOTIKY YPOMT) OVApESH OTIS OSUVEHELS TTOU
UTEPACTIICOVTAUL LKL XVOLYTT] AVOpWTIIVI] KOLWVWVIX KoL OE €KEIVEG TTOU oTNPIilouV Ta Lo
ATAvOPWTTO TTOALTIKG TEPOTAY LOTAL.

Towtoypova 6TO0 TAXCIO TWV KOWWVIKOV Kol OXVOPWTILCTIKWVY EMOTNHWY, 1|
HETAVAOTEUOT], O EKTOTILOUAG, Ol eBvomoATiopkeg Stadpopeg Kot oL ouvakdAovBeg
OUYKPOUOEIG OTTOTEAOUV €PEUVITIKA vTIKeipeva kot Stapopdvouv v Suvayikd
dtemotnpoviko medio. Omwg Seiyvel pe TOAAOUG TPOTOUG TO EKMAUSEVTIKO UAIKO TOU
VOLARE, 1 évtadén oautwv twv {TnUdTtwy otnv TovemioTtnok: SidackaAio dev
neplopileton o pua oudetepn aKOONUAIKT AOYIKT TOU €0TIAJEL UTOKAEIOTIKE GTNV
EYKUPOTITA TOU YVWOTIKOU meplexopévou. Katd xkavova meptlapfdver kou €voy
€UPUTEPO TIOALTIKO 6TOXO: VA SLoptoph®oeL OKETTOLEVOUG Ko ST)HOKPATIKOUG TOAITEG,
EVNLOONTOTIOLN LEVOUG ATEVVTL GTOUG ATOKAELTHOVG Kot TIG SLokpioelq €1¢ fapog Twv
neplBwplomomnpévwv kot o odivapwy kowvwvikd. IlepapBdver dnAadn tnv
unepdomion Twv Paoikwv adlwv g odtntag, g eAevBepiag kot TG aAANAeyying.
To epinpa eivar Aotrtdv Tt €idovg didaktikd mAxiolo propel va evrdéel Tov Adyo yia
toug tepllwplomotnpévoug Kal Toug adUvopoug. Ze Tl €idoug epmddia TpookpovEeL Kot
moleg mpoimoBéaelg Hmopolv va SloodaAicouv ToV KpLTikd XopaKTipa thG pabnong;
Tu €idoug yvwoelg xpetdleton var kataktnBouv Kol Tw¢ otég HmopoUv va yivouv
AEITOUPYIKEG, VO LETHOYTLXTLOTOUV dnAadT) o€ epyodeio katavonong Tou KOGHOU Kal
Snpoxpatikng ouppetoxng; Onwg ypddet i) Spivak (2009, ix), «kabog to tepBwplo
1 to “6€w” eloepyeton oe évav Beopd 1| o P “pnyaviy Sidaokaiag”, To €idog g
pnxovng otnv omoia eloépyetal O kaBopioel kat Ta meprypAppatd tov. Emopévwg, 1
TaAN ouveyiletay, pe StopopeTikoUg TPOTOUG, HeETA TV SielaSuon».

H «méAnp» ovtr) Oewpw Ot adopd T Kupiopx0 HOVTEAO TAVEMIOTNHINKNG
Si8aokaiiog TG00 wg TPOG TO €i50¢ KL TNV 0PYEVWOT] TG YVWOTG 600 KL WG TTPOG
g Sdikaoieg petddoong/katdkrnong e To povtédo autd mpoimobéter (kou
aVaTOPAYEL) ot UOTHPT], KAEIGTI] Ko lepapyikny avTiAnym yia to Tt eivon kou Tt Sev
eivar yvwon. Ta yapoaktnpiotikd g vPnAol kUpoug yvwong Slaitepa ylo Tig
KOWVWVIKEG KoL avOpWTTIOTIKEG EMIOTHHES givan 0 yparrtog Adyog (kau i) épdaon otnv
agio tou ypartov og oxéon pe dAAEG pOpPEG AGYOU), 0 ADAUPETIKOG XAPAKTIPAG, 1|
AmOOTHOT) TNG YVWONG amd To Piwpa KoL TNV KOWT EUTEPIN, XXPAUKTNPLIOTIKE TOU
nmpoumoBétouv o e€atoplikeupevn ko kaBoAou cuAdoyikr| Sadikaoio TpoaPfoong
otn yvwon (Young, 1971). AUTd Tot XpaKINPLOTIKA GAAwote gfokoAovBouv va
ATOTEAOUV KOl TI§ OPYOVWTIKEG APXEG TWV TIPOYPAUHATWY omoudwyv OAwv Twv
ekmoudeuTIKWOV Bodpidwv xat 660 aveBaivoulle TPOG TO TAVEMIGTI IO, TOGO TILO EVIOVK
Kot Seopevutikd epdavifovral.
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H apdiofritnon avtot tov mpotimov ko twv peBddwv mou to otnpilouv Eekvael
amd oLl kot €xel SlpopeTIKEG EMOTNHOVIKEG adetnpieg, adopd OpWS Kupiwg TIg
XopnAotepeg ekmoudeutikeg Pabpideq. MopdAAnAa to JiTnpa Tng Toudaywyikig, Tou
TpoToU SNAXST) HETASOONG TNG YVWONG OTIV MAVETCTNHLOKN eKTtaidevaor), omdvia
tifetou wg avtikeipevo Slepelivnong, TOUAKXIOTOV 6TO EAANVIKO akadNHKikS TAaic1o.
Motédel ooy 1) KATOYT] TOU EMOTNOVIKOU AVTIKELLEVOU VO CUVETIALYETOL XUTOMXTO KA
v wkavétna  petddoorig tou, SnAadn cav N TAUSAywYIKN IKAVOTINTA TWV
TOVETIOTI LLOK®V VL Efvall EYYEVIIG KAl TTAVTWG SEVUTEPEVOUTOG CUAGING OE OXEOT] LE
TNV EMIOTNHOVIKY] €MEPKeEIN 0TO avtikeipevo. Alouwvileton Aomdv wg kupiopyn
mpokTIKN 1 oo kabedpog SidaokaAia, 1 omoia Baciletor oty cvbevtio Twv KEIHEVWY
KoL KOT €MTEKTALOT) 0uToV /1§ TTou S18doKEL.

Ye avtiBeon pe outh TNV mpokTiki, 1 Toudaywyikr wpocgyyion tov VOLARE
TPOTACCEL WG KEVIPIKO oTolyelo TG exmoudevtiknig mpagng Tig Hoptupieg, To Adyo kot
TNV ekOVX Twv (SLwv Twv GopEwv TNG HETHVAOTEUTIKTG 1) TG TPOchUYIKIG EUTELPIOG.
Alomolmvtag tn poptupio wg mnyn yvwong avayvwpilel tnv popodwtikn g odic,
petaromifovtag €tol to kevtpo Bdpoug tng ekmaudevtikng Sadikaciog omd Tov
EMOTNHOVIKO AGYO Kot T Bewpia og pio Suvapikny oUvBeot| Toug e TV epmelpio Kot
o Biwpa. Avtr axppwg 1 ovvBeon 1 omoia petacynpatiel tn Bewpio o epyoieio
ene€epyooiog kot katavdnong tov Piipatog eivon kot to kpiotpo {nrovpevo. H dwvn
Twv «adaviv», dowv dev €xouv Adyo otn Snpoota odaipa, yivetal 1 adetnpio y
«Sladpopeg katavdnong» dmou SlaoTaupwvovtal TolkiAot AGyot, TG EMOTIUNG, TNG
TéYVNG, TOU  akTIBOHOU, oAAd ko SlapOPETIKEG  OVAUTAPAOTATELS  TNG
TPOYHATIKOTNTOG TWV LETOVHOTWOV Kol TwV TPocdiywv. Aladpopeg moAAamAég mov
dev pmopolv v Tpodiaypadolv ToHvoUOLOTUT, OTtWG eivor TTévta ot SLuSPOpES TG

p&dnong.

ApdrofnTovrog TNV «KAVOVIKOTITO TI§ TAVETIGTULOKTG Sidackadiog

Eivou ToAA&G to {nrijpactae mov Bgtel oe emepwtnon éva Tétolov eidoug exmaudeutiko
UAkO. H 81 ) 8¢ tou amoBetnpiov, piog Sedoptevi)c SnAadt|) moAATADY «VAIKWOV»
toe omoiot ouvopAoUy, ouvdeovtat kot Gwtifovv pe SlapopeTikd TPOTO Kol oo
Slapopetikeég oKOmIEG TO avTIKeipevo, TPOPAAAEL TNV MOAAXTAGTNTA TWV TNYWOV
padnong xat opdloPntel TNV avormapEoTao TG YVWoT§ wg eviaiag Kol GUNTAyoug,
AAAG ko TNV tepapyikr| Sidkpion Bewpiog kou epmelpiog. Apdiopntel tautoypova tnv
HOVOSLAGTT YEVIKEUTIKT] TPOCANYN TwV HETOVAOTWY Kal 18iwg Twv Tpoohliywv pe
a&ova to Tpopa kal T SUoTUYIX, £€w oo TX KOWVWVIKA Kot LoTOPLKA cupdpaldpeva,
KO UTOYpoptidet Tnv moAAamAGT T Kot TG ovTiDATIKEG OPELG TNG HETHVAOTEUTIKTG
epmepiog avadecviovtoag tn SUvapn, tn SNHOUPYIKOTHTA Kot TNV evepyd dpdon podi
pe Tnv 0d0vn kou TNy evadwtotnta. Tovtdypova tpooeyyilet tn pédnon wg Stodikooio
VoL TT] Kot SUVOLLIKT], TTOU ePTTAEKEL O)L LOVO TN oKEYT, dAAL Kot TIG ctaB oL Kot To
ouvaicOnpe, apdofntaovrag thv ToapadooioKr TPAKTIKY TOU TNV meplopilel atnv
EMEEEPYATIN YPOTTTAV KELUEVWV.

Qg exmoudevtikoi E€poupe KOA& TOCO KATHAUTIKA Agttoupyolv og pio SISaKTIKY
ouvBnkn to evliadpépov kot N BTk CUVALCONUATIKT) EUTAOKT] OCWV HETEXOULV.
Addokw TOAAL XpOVIK OTO MOVETIOTHHIO HAOHATH OXETIKA HE TIC KOWVWVIKEG
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aVIoOTNTEG OTNV eKTidEVOT), TIG SLKPIOELS KAl TOUG ATOKAEIGHOUG TToU UdioTovTOUL
OUYKEKPLUEVEG KOIVWVIKEG OpAdeG. Alamotvw ouyvd, 18iwg ota padrpata pe to
poikd akpoatipla, 6mov 1 SISAoKAAIN, TOPA TIG TLO EVEPYNTIKEG TOIOXYWYLKES
pefodoug, efokorouBel va eiva KelpeVOKeVTPIKT], OTL OL YVWOEL TTOU OTOKTOUV Ol
dowrfiTpieg kat ot dportnTég TApapEvoUV of HIKpOTEPO 1] peyaAutepo Pabpd «&évo
OWUO» OF OYEoN HE TIG avTIANPELS Kot TIG eumelpieg toug. Motdlouv SnAadny kdtt
€SWYEVEG, PO CUUTTAYTG VTIKELUEVIKT] «UAT», TNV OTOIQ TIPETIEL VO AVOUTAPELYOUV OTIG
Stadikaoieg Twv e€etdoewy. AKOUN KL 0TV KXTOVOOUV T EPEVVITIKG SeSOUEVA 1) TIG
epunveieg g avicotntag, Sev ¢aivetar auTH 1 KATAVONCT VO HETXOYNHXTICEL
OUCLAGTIKGA TOV CUOOPUNTO TPOTO TOU VTIAXUPAVOVTL TV TTPXYHATIKOTITA.

Avtifeta oe Si8aktikd mAaioio dov to Piwpe, To Sikd Toug 1§ TwV AAAWY, £xeL Bgon,
omou Jivetau xwpog Kkat yiow To ouvaioBnpa wg pépog g padnotaknig Siepyaosiog,
baiveton otL Snpuovpyeiton pioe BepeAddng mpotimdBeon yia T pddnon: oautd mou
pabaivouv cuvdeetal e Tov S1KO TOUG KOO0 Kol oK Ta vonpa, tarvet SnAadn) va eivou
Kétt €€w oo toug iSloug kot tig i8ieg (Aokolvn, 2012). Me ot TV €vvolx ot
poptupieg, kKot pdAiota ekeiveg mov avadbépovtal oe eTOOUVR YeYOVOTA Kot SUGKOAEG
mopeieg, Hmopolv va auroteAéoouv to €8adog yia va ytiotel autr i ouvdeon. Eivau
dlapopetikd oe o TOVEMIOTNUIOKT aifovoa vou akoVel KAVEIG ML TTPOCWTTIKT
adrynon, oe oxéon pe TNV omoio KaAgiTat Ko Utopel dpeco va tomobetr)oeL Tov equtd
tou kot Sradopetikd va akovet pia SidAe€n 1 omoio katd kavova mpoimobetel éva
eninedo adaipeons. Béfoua o kpITikOG YUPAKTIPAG TWV HAPTUPLOV WG EKTTAULSEUTIKOU
epyoieiov dev eivoau eyyeviig oUte ekONAWVETKL QUTOHATH ©€ OmOLdNTOTE
exmoudevtikr) ouvOnkn. E&aptdron mévta ammd tov moudoywytkd oxedlaopd kol toug
otdyoug mou owtog umnpetel. Av ofomombolv amAwG w¢ evoiopaTa TTOU
KIVITOTTOLoUV T0 ev3LladEpov 1) TpokaAoUV To cuvaicOnpa, xwpig Opwe va petafdAouy
0 810 TO TMEPLEXOpEVO Kot TN Sopr) NG mapadootakr SiaokaAing, N KpLTIKY} TOUG
Agitoupyia cuppIKVAOVETAL.

Ytnv mepinmtwon tov VOLARE ot paptupieg Sev mpooeyyilovrar wg Eexwplotd
aUTOTEAT] «KebAAALo», 0AAE WG VIHOTH EVOC TAEYHATOG OXECEWY TIOU WTopel va
ouvtebel e moALoUGg Tpdmoug. Ot cuoyetioelq e Ta utdAouma VALK Tou atoBetnpiov
apevdg mapamEPmovy o SlpOopETIKA TPIoHATA HECA QIO TAL OTIOINt UTOPOUHE VXX
TPOCEYYICOUE, VX KATHVOT|COUME Ko Vo eMeEEPYROTOVHE TIG METAVXOTEVUTIKEG KO
mpooduyikeg eumelpieg, adetepov dwtilouv TOAAXNTAG To TMAxioI0 péca oto omoio
aUTEG evtaooovtat Kat vonpoatodotouvtat. Emtpeénouvv nAadn) va tonobetriiooupie oto
XWPO Kal TO XPOVO TIG TPOSWTIKEG LOTOPIEG KAt SLdPOHES KL VX VI VEUCOUE TOUG
Sopkolg mapayovteg mov Ti¢ kaBopilovy, Tig oxéoelg e€ovaing mou tig diamepvoiy,
QAL KL TIG OVTLOTAOELG Kot TNV eVEPYO SpdaT) TTOU TG GUYKPOTOUV. Me outo tov tpdmo
N Bewpia omokTd TO MPAYHATIKO TNG VONpA Kot Yivetal Agtoupyikd otoiyeio tng
podnotoxig dadikaoiog. Metaoynpotifetal o eppUnvevTIKO £pyaAeio moOU emTpemel
v S0V pLE TTTUXES TNG TPy HATIKOTNTHG Suodidkpiteg cuédvovtag €Tot TIg SuvatoTnTeg
KPITIKIG KaTavonong ko ouveldntg Spaong. Autiv axpipwg tn xelpadetikny Stvopn
¢ yvwong avadeikviet o Biorni Lekka meprypadovrog tnv mpocwmikr) tou mopeia
oto artoBetrplo tov VOLARE, 6tav Aéet Tt 0TO TTAVETIOTI O PHEGHK ot T pLodn poctoe
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Kdrrolx otrypn} viwBet 0t «Bpiokel T Adyta v BdAeL Tov £auTd TOU O€ £va TAUGLO TTOU
mpLv Sev HTOPOUGE VoL TO KAveEL». ™

Ot poptupieg TwV HETAVAOTWY Kol TwV TPOodPUywv HEPVOUV AVAYKXOTIKA OTO
TPOOKNVIO TNV aAAnAe&dptnon etepdTnTAG Kot TOUTOTN TG, OTL SNAadT) Ot «AAAOL»
opilovtou mévta oe oxeon e to «Epeic». Kawvrag Aowtdv avtolg mov tig akolv va
KOTOVOT]O0UV TO VOT|[LO TOUG, TOUG KXAOUV TAUTOX POV Vo emteéepyaatolv T SiKr) Toug
) 0éon w¢ akpoateg, OMwS kot TNV St T Stadikaoion TG axpdaong, aAA& ko TG
eppnveiog tov vorjpatog. Toug KaAovv pe @A Adyta v Souv amtd amdoTaeT) ToV EQUTO
toug, va Slokpivouv T GiAtpar péoar atd tor omoiot «okoUv», «BAEmouv» kou
VONHOTOS0TOUV TOV KOOHO KOl VO KXTOVOT|oOUV OTL 0 Tpdmog mov BAémouvpe tnv
TPOYHOTIKOTNTK eV €lval HIX ATTAT] OVTOVAKAXGT] TNG TPXYHOTIKOTNTHG, OAAL
EUTEPLEXEL EPUNVELEG TTOU KATAOKEVALOVINL KOIVWVIKA KX CUVTTPEL LEPAPYTIOELS KoLl
oxéoelg eovoiag. Kot Tautdyxpova vo KXTorvor|oouv OTL OL KOWVWVIKEG LEPAPYTOELG KAl
ot avicotnreg eival oyeotoaxég, 8ev adopoliv pOVO KATOOUG GAAOUG, AAAL
AVOYKXOTIKE [HOG EUTAEKOUV OAOUG WG HEAT) TOU KOWWVIKOU CWHATOG. € QUTH)
aKpLpwg TtV avaotoxaotikn Siepyasia, tnv anootasionoinon and tig autovionteg,
appnreg mopadoyég tng cubopunTNG TPOSANYNG, evromiletal, Bewpw, 0 TUPTVOG TNG
KPITIKNG okéPng, Tov eivat Kot 0 PASIKOTEPOG GTOXOG TNG EKTAISEVOTG.

H noudaywywkny mpotacn mou eionyeitar to VOLARE amootoBepomolel tnv
acddAeix mov Sivel o mopadooiakdg Tpdmog SidaokaAing e BAon ATOKAEIGTIKE Tl
keipeva (BA. kot AtootoAidou kau Av3poucou 6Tov ava xeipag TOHo). Te €vo KAAOIKO
paOnpo ) mopeia eiva o mpoPAEWIUN Kot 0 EAEYXOG QT T HEPLE TOU EKTTOUSEVTIKOU
Mo oYUpOG. Mix ouvOnkn mou OVOTPEMEL TOV KELPEVOKEVIPIKO XXPAKTHPA TNG
S ooKOAG WG «HETABOONG» CUYKEKPIHEVOU TEPIEXOUEVOU, EUTEPLEXEL TIOAAEG
afePaidtnreg. Zuvemdyeton emovampoadloplopd g ekmoudeutikig Staudikaoiag,
nmpoUmofetel TNV evepyd eUTAOKT] OOWV HETEXOUV, VEA EKTIAUSEUTIKA EpYOAgior Ko
Stapopetikeg SISaKTIKES IKavdTNTEG oo ToV ekmoudeutiko. To Tl onpaivel yvon Kot
pabnon evitdooetaun og éva mAaiolo avolyto, Suokolo va tpodiaypadei, Tou Betel wg
Boowkd déova Ty emttyvwon tng afefoudtnrag. H mpdokAnon Aoutov yia avastoxaopd
adopd TPpWTIOTWG eUAC TIG okadNUKikéG SaokdAeg kol dookdAoug. Oftovtag o€
EMEPWTNOT] TO «KOVOVIKO» TAXIOLO TNG TAVEMIOTNHLOKNG SidaokoAing, kaAoUpooTe
Vo SOUpE OGN OSLOPAUTH VUTTAPAYEL T} VOP LKL TNG AKOOTHAIKTG SISAKTIKTG TTPOUKTIKNG,
TAPA TIG KOHAEG TpoBETELG Kl TOUG pTOUG 0TOXOUG EVOG KPLTIKOU TTPOTUVATOALITHOV.
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THREE

Testimony as a critical pedagogical tool:
A commentary on VOLARE

Nelli Askouni

ducational material is a crucial component of educational practice. It is not

merely a technical means of support—that is, something external to the object

of learning—but rather constitutes an organic part not only of the process of
transmitting/acquiring knowledge but also of the very content of knowledge itself.
In its most traditional—and still very powerful—form, that of school or university
textbooks, it contains the body of knowledge to be transmitted. In its more
contemporary versions, it is not limited to textual forms but incorporates multiple
types of content (visual, auditory, digital, etc.). Different kinds of “texts” or cultural
products (books, films, images, digital platforms, etc.) can serve as educational
material when placed within an educational framework, regardless of their original
purpose or function. Be that as it may, whether it has been created explicitly for
educational purposes or not, educational material does not simply “serve” a
cognitive content but actively shapes it.

At the same time, our educational resources remain in direct connection with the
method and the pedagogical aims of each educational setting. Explicitly or
implicitly, they incorporate theoretical assumptions about learning and teaching;
they reinforce, or conversely weaken, particular teaching practices; and they define
the role and the type of involvement that is expected from the learners, whether
more or less active. In short, the educational materials we use express, directly or
indirectly, a conception of what knowledge is and how it is acquired—issues which
are not limited to the pedagogical sphere but are central to the formation of social
subjects and power relations, and therefore entail a clear political dimension.

The educational material developed within VOLARE, by placing testimony at the
center of the educational process, proposes a comprehensive pedagogical approach
as to how, within university teaching, we can address migration, displacement, and
the refugee issue. Alongside its scientific aim, i.e. to create a pedagogically sound
and functional tool, this proposal carries a clear political stance: “to strengthen the
voice of displaced persons, migrants, and members of minority groups” (Androusou
et al., forthcoming). In many ways, it highlights the political nature of education by
creating pedagogical tools that can concretely support a critical orientation.

In this short text, I attempt to comment on the significance of this political
dimension, emphasizing that it is not limited to explicitly stated goals concerning
the kind of social subjects education seeks to shape, but runs through the entire
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educational process—that is, the selection and organization of knowledge content,
the teaching methodology, and the type of pedagogical relationship created in each
contingency.

Knowledge, hierarchies and critical education

The claim that “education is a political act” is often voiced by educators who struggle
for education as a public, common good—used as a synonym for political advocacy
and as a declaration of commitment to the democratic values of equality and
solidarity. However, education, as a social institution, inherently possesses a political
character, regardless of the ideological orientation it serves. The kind of subjects it
shapes, what is deemed as knowledge worthy of transmission, and what is
considered valid knowledge transmission are not socially neutral issues. On the
contrary, they depend directly upon the social and political context, with its
contradictions and conflicts. They are determined by the power relations that
structure it, by social and cultural hierarchies, and, in turn, they contribute to their
reinforcement and reproduction (Bernstein, 1975). Of course, education—like every
social institution—is not a closed, compact system that functions deterministically.
It is indeed a mechanism for the imposition of power and the reproduction of
inequalities, but it is also a vehicle for change: a field where the dominant order is
contested and where resistance is formed. It is both an institution of discipline and
a precondition for social emancipation (Ball, 2013; Dubet, 2004).

The approach adopted by VOLARE represents a systematic effort to strengthen
the critical and emancipatory role of education. This material can be functional in
various educational settings but it is particularly useful within the field of Education
Studies, which is where my own teaching experience lies over many years. Taking
this specific academic context as a point of reference, [ will attempt in what follows
to highlight certain aspects that, in my view, substantiate the critical orientation of
this project and its coherence as a whole.

The first point is rather evident: it concerns the political significance of the very
subject matter—namely, the relationship with migrants and refugees in today’s
circumstances. We are undergoing a period of sweeping changes on all levels.
Alongside the rapid economic and technological transformations of globalization,
the growing interdependence of economic and geopolitical systems, the weakening
of the welfare state, and deepening inequalities, we are also witnessing—already in
the third decade of the 21st century—the dramatic retreat of the very principles
underpinning the notion of democracy: the unashamed legitimization of the rule of
the powerful, and the nightmarish threat of political barbarism prevailing. In this
climate of instability, generalized uncertainty, and disorientation, xenophobia and
racism are being reinforced, while migrants, refugees, and all those who are (or
rather are deemed to be) outside the “authentic” core of the national body are the
first victims of the most extreme and authoritarian policies. In this fluid historical
moment, where the boundaries of traditional political ideologies are increasingly
blurred, migration becomes a field that reveals the dividing line between forces that
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defend an open, human society and those that support the most inhuman political
projects.

At the same time, within the social and human sciences, migration,
displacement, ethnocultural differences, and the conflicts that accompany them
have become objects of research and constitute a dynamic, interdisciplinary field. As
the VOLARE educational material clearly demonstrates in multiple ways, the
inclusion of these issues within university teaching is not limited to a neutral
academic logic that focuses solely on the validity of knowledge content. It usually
entails a broader political objective: to shape thoughtful and democratic citizens
who are sensitive to exclusion and discrimination against marginalized and socially
weaker groups.

That is to say, it involves the defense of the fundamental values of equality,
freedom, and solidarity. The question, then, is what kind of teaching framework can
include discourse about the marginalized and the vulnerable. What kinds of
obstacles does it face, and what conditions are necessary to ensure the critical
character of learning? What kinds of knowledge need to be acquired, and how can
this knowledge become functional—transformed, that is, into tools for
understanding the world and for democratic participation? As Spivak (2009, ix)
notes, “as the margin or ‘outside’ enters an institution or teaching machine, what
kind of teaching machine it enters will determine its contours. Therefore the
struggle continues, in different ways, after the infiltration.”

This “struggle,” I believe, concerns the dominant model of university teaching,
both in terms of the type and organization of knowledge and the processes of its
transmission and acquisition. This model presupposes (and in turn reproduces) a
rigid, closed, and hierarchical conception of what is and what is not knowledge. The
characteristics of high-status knowledge—especially in the social and human
sciences—are the written word (and the emphasis on its value in comparison with
other forms of discourse), its abstract nature, its distance from lived experience and
common, everyday reality—characteristics that presuppose an individualized, non-
collective process of accessing knowledge (Young, 1971). These characteristics
continue to serve as the organizing principles of curricula at all educational levels;
and the higher one goes toward the university, the more strongly and bindingly they
become evident.

The questioning of this model and of the methods that sustain it began long ago
and stems from various scientific traditions, though it mostly concerns the lower
levels of education. Meanwhile, the issue of pedagogy—the way knowledge is
transmitted in higher education—is rarely raised as an object of inquiry, at least in
the Greek academic context. It often seems as though mastery of the subject
automatically entails the ability to teach it; in other words, that pedagogical skill is
inherent and, in any case, of secondary importance compared to scientific expertise.
Thus, the dominant practice of lecturing—based on the authority of texts and, by
extension, of the professor—continues to prevail.

In contrast to this practice, the pedagogical approach of VOLARE places at the
center of the educational process the testimonies, the words, and the images of those
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who carry migratory or refugee experience. By employing testimony as a source of
knowledge, it recognizes its educational value and shifts the focus of the learning
process from scientific discourse and theory to a dynamic synthesis with experience
and lived reality.

It is precisely this synthesis (transforming theory into a tool for processing and
understanding lived experience) that is the crucial objective. The voices of the
“invisible,” of those who have no place in the public sphere, become the starting
point for “paths of understanding,” where various discourses—scientific, artistic,
activist—and different representations of the migrant and refugee experience
intersect. These are multiple paths, impossible to predefine uniformly, as the paths
of learning always are.

Challenging the “norm” of university teaching

There are many issues that an educational material of this kind calls into question.
The very idea of a repository—a pool of multiple “materials” that interact, connect,
and illuminate the subject from different angles and perspectives—highlights the
multiplicity of learning sources. It challenges the representation of knowledge as
unified and compact, as well as the hierarchical distinction between theory and
experience.

At the same time, it contests the one-dimensional, generalized perception of
migrants, and especially of refugees, centered on trauma and suffering, detached
from their social and historical contexts. Instead, it underscores the multiplicity and
the contradictory aspects of the migratory experience, bringing to light not only pain
and vulnerability but also strength, creativity, and active agency. Furthermore, it
approaches learning as an open and dynamic process that involves not only thought
but also the senses and emotion, thereby questioning the traditional practice that
confines learning to the processing of written texts.

As educators, we know well how decisive interest and positive emotional
engagement can be within a teaching situation. For many years I have been teaching
university courses on social inequalities in education, discrimination, and exclusion
faced by particular social groups. I often observe—especially in courses with large
audiences, where teaching, despite the use of more active pedagogical methods, still
remains text-centered—that the knowledge students acquire often remains, to a
greater or lesser extent, a “foreign body” in relation to their perceptions, values and
experiences. It appears as something external—an objective, compact “substance”
that they must reproduce in examinations. Even when they understand the research
data or the interpretations of inequality, this understanding does not seem to
fundamentally transform their spontaneous way of perceiving reality.

In contrast, in teaching contexts where lived experience—their own or that of
others—has a place, where space is given to emotion as part of the learning process,
a fundamental precondition for learning seems to be created: what they learn
becomes connected with their own world and acquires meaning. In other words, it
ceases to be something outside of themselves (Askouni, 2012). In this sense,
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testimonies, especially those referring to painful events and difficult life paths, can
provide the ground upon which this connection is built.

It is quite different, in a university classroom, to hear a personal narrative in
relation to which one can immediately situate oneself, than to hear a lecture that
typically presupposes a certain level of abstraction. Of course, the critical character
of testimonies as educational tools is not inherent, nor does it automatically emerge
in any educational context. It always depends on pedagogical design and on the
objectives it serves. If testimonies are used merely as stimuli to arouse interest or
provoke emotion, without transforming the content and structure of traditional
teaching itself, their critical function becomes diminished.

In the case of VOLARE, testimonies are not approached as separate, self-
contained “chapters,” but as threads within a web of relationships that can be woven
together in multiple ways. The interconnections with the other materials in the
repository refer, on the one hand, to the different lenses through which we can
approach, understand, and work through migratory and refugee experiences, and,
on the other hand, they shed light on the broader framework in which these
experiences are situated and given meaning. They allow us, in other words, to place
personal stories and trajectories in time and space, to trace the structural factors that
determine them, the power relations that permeate them, as well as the resistances
and forms of active agency that shape them. In this way, theory acquires its true
meaning and becomes a functional component of the learning process. It is
transformed into an interpretive tool that enables us to discern the less visible
aspects of reality, thereby enhancing our capacity for critical understanding and
conscious action. This emancipatory power of knowledge is precisely what Biorni
Lekka highlights when describing his personal journey within the VOLARE
repository. He says that at the university, through his courses, he eventually felt that
“he found the words to place himself within a framework that he previously could
not articulate.”

The testimonies of migrants and refugees inevitably bring to the fore the
interdependence of otherness and identity—that is, that the “Others” are always
defined in relation to “Us.” Thus, by inviting those who listen to them to understand
their meaning, they simultaneously invite them to reflect on their own position as
listeners, on the very process of listening, and on the interpretation of meaning. In
other words, they invite them to view themselves from a distance, to discern the
filters through which they “hear, “see,” and give meaning to the world, and to
understand that the way we see reality is not a simple reflection of it but involves
socially constructed interpretations that sustain hierarchies and power relations.

Crucially, they help us understand that social hierarchies and inequalities are
relational—they do not concern only “others,” but necessarily involve all of us as
members of the social body. It is precisely within this reflective process—this
distancing from the taken-for-granted and unspoken assumptions of spontaneous

12 https://repository. VOLARE-project.eu/entry/biorni-lekka/
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perception—that I believe the core of critical thinking lies, which is also the
fundamental goal of education.

The pedagogical proposal articulated by VOLARE destabilizes the comfort
offered by the traditional text-based model of teaching (see also Apostolidou &
Androusou in this volume). In a conventional class, the trajectory is more
predictable, and the teacher’s control more secure. A learning condition that
overturns the text-centered character of teaching as “transmission” of fixed content
necessarily involves many uncertainties. It entails a redefinition of the educational
process, presupposes the active participation of all those involved, it demands new
educational tools, and different teaching skills on the part of the educator.

What “knowledge” and “learning” mean becomes part of an open framework,
difficult to predetermine, which places awareness of uncertainty at its core. The
invitation to reflection thus concerns, above all, us—university teachers ourselves.
By questioning the “normal” framework of academic teaching, we are called to
recognize what it is that the norms of academic practice reproduce, often
imperceptibly, despite our good intentions and our explicitly stated commitment to
a critical orientation.
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YETHUPHU

3anuceane u pazbupane Ha ceudemecmeama Ha
MuzpaHmu u npedcmasumeJiu HA eMHU4eckKu
MmanyuHcmea 6 benzapus

Hnua HUnues, Hupen Xacanosa

polLleCcHT Ha CbOMpaHe Ha MHTEPBIOTA U eTHOTpadcKaTa paboTa 1o mpoeKTa

VOLARE B Birapus Mmoxe a 6'b7ie pasépaH 1mo-mo6pe, ako 6'b/ie ToOCTaBeH

B KOHTEKCT U ObAarT OOsCHEHW HSIKOM MO3ULMHM HA y4acTHULMTe. B
HA4YaJIOTO HA HACTOSIIATA CTATHs Iie JaZeM HSKOM OOIIM JaHHM 32 eTHUYECKUTe
MaJIIVHCTBA U MUrpanusaTa B bbiarapus, cien ToBa Ille ce CIIpeM Ha KOHKPeTHU
o6pa3oBaTe/IHU TOAXOAW, H3paboOTeHW OT MECTHM IeAarosu, oGpa3oBaTeHU
eKCIIepTH U aKTUBUCTU OT eTHHUYeCKd MAILHUHCTBA, HeIpaBUTe/ICTBeHU
OpraHM3allUY, AKaZeMUYHU U JbPXKaBHU MHCTUTYLUU. B x01a Ha paGoTaTa HU Hue
ce cOTBCKBaXMe C M3BECTEH CKENTHIM3BM 10 OTHOIIEHNE Ha HOBUTE IeJaroruKH.
3a ma 6pAaT pa3bpaHy U MOYYBCTBAHU M10-00pe MPUYMHUTE 32 TO3U UCTOPUYECKU
HacCJOXXeH CKeNTHUIM3BM, BKIIOUHUTENHO Cpef IpeACTaBUTENN Ha eTHUYEeCKd
MaJIIMHCTBA M XOpa, GMOrpaduvHO CBBP3aHU C MUTPALHUATA, B CTATHATA Lie Ce
IperUInTaT ABa maca. ExnHusar e GuorpaduyeH paska3 Ha Hupen XacaHosa,
JOKTOPAHT II0 €THOJIOTHSI, I/IaBeH eKCIlepT B MUHMCTepCTBOTO Ha 0Opa30BaHUETO U
HayKara U ydacTHUK B ekuna Ha VOLARE. Toii e sazieH B KypcuB. BropusT e Ha Mnus
Wnues, gouenT B Kareapa EtHonorus Ha Coduiickusi yHUBepCUTET, KOMTO MOAGpa
¥ cpOpa CBUJETEJICTBATA 10 IPOEKTA.

Tasu fuaioruvHa CTPyKTypa OTPassiBa Ls/IOCTHATA eMCTEMOION MYHA aMOH IS
Ha IpOeKTa /Ia TpeTHpa MO3HAHMEeTO He KaTo MOHOJIOT WJIM eKCIIepTH3a, a KaTo
CIiofie/ieH OMUT, K'bJEeTO MaMeT M aHA/IN3 CBhXUTEe/ICTBAT U B3aUMHO Ce MOJCUIBAT U
YMHO)aBaT. B TO3M CMUCB/I HACTOALIATA I7IaBa MOXeE JIa O'bJie pasIIeXJaHa KaTo
yMaJieH MoJie/1 Ha XpaHWINLIeTo c¢bC cBUgeTencrsa KoM VOLARE.

MamuHcrBa. CTaTUCTUKY U Hiepapxuu

CpracHo peGpOsIBAaHETO HA HACEJIEHHETO OT 2021 roguHa buiarapus e fo roasima
CTeleH MOHOETHHUYHA AbpkaBa. Kato eTHH4ecku 6'b/Irapu ca ce cCaMOOIpeIeIvIH 5
18 494 oy, Kato Typuu 508 378, Karo pomu 266 720 gyuu. [IpubnusureaHo 9o

13 https://www.nsi.bg/press-release/etnokulturni-harakteristiki-na-naselenieto-kam-7-
septemvri-2021-godina-6833
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000 JyWIM Ca MOCOYMJIM JPYrd eTHH4YeCcKa NPHUHAAJIEXHOCT WM Ca OTKa3aau
MpeAaraHvTe B Mpe6posiBaHeTo onuuu. CPpaBHUTETHO CEMIIATa KAPTHHA 3aM0O4Ba
Jla ce YCJIOXKHSIBA, KOTATO Ce CHIIOCTABST C JAHHUTE 33 MAaWYMH e3WK WIN PeTUTrys.
Harmpumep 4acT oT rpakxlaHUTe, CaMOOTIPEIETH/TH Ce KaTO O'b/IrapH, ca MOCOYH/TH
TYPCKM W/IM POMCKM KaTO CBOM MaW4YWH e3uK. [IpHHaAIeXHOCTTa KbM
JOMHUHUPALIYsI €THOC € CYMTAHA 33 MO-TIPECTHKHA, A CIIOpeJ, U3C/IeJOBaTe I KaTo
[Mersp-EMun Mutee (MwurteB, 2002) B HSIKOM C/ly4ad POMHTE MOrar Aa GbIar
aHA/IM3UPAHU TI0-CKOPO KaTO COIjMasHa, a He eTHWYecKa KaTeropwisi, KaTo
underclass crosily, B OBPHOTO Ha COLMATHUTE Wepapxuu. BbTpe B camure
€THUYECKUTE TPYIH ITbK MMa MOJKATEropuu ¢ pUHU ilepapxuu, KaTo TOBa BAXXH U
3a pomute (Mapyuunakosa v [Tonos, 1993), Taka U 3a TYpLMTE.

Hupen Xacanosa

Podena cem 6 ceno Causo nose 6 obnacm Pyce, ce8cem 61U30 HA 20 KunOMempa om
Pyce. Ilo nocnedHo npebposesare cenomo bewe Hsaksde kKoM 3000 dcumenu. IIpedu
Gelue N0-2019M0, 8 CAMOMO HACENEHO MACMO ce npedaazawe paboma 3a MeCmHomo
HaceneHue. Xopama, scuseewju 8 Causo nose, cu ocmasaxa mam. B nocnednume 30
200UHU, 20/1.MA YACM OM HACENEHUeMO e eMU2PpUpano 8 no-20aemu 2padoge uu 8
uyncbuHa.

ITo mosa epeme Gewe ceno, Ho docma pa3eumo 3a 8pememo cu — npeda2axa ce
8caKkakese eud ycayeu, umawe paboma 3a eceku, umawe 20aama demcka 2paduHda,
yuunuwe, maadexcku dom, 6Gubnuomexa, dee kuHa. [lonomcumenHo eausHue
okazsawe u 6auzocmma Ha epad Pyce. Tosa ce3dasauie npednocmagka 3a HOpmaieH
dusom Ha maadume Xopda, Ce8MeCmHO ¢ @s3pacmuume. Mnadume umaxa
3adeaxcumenHo no mMuHumym dee deya, kamo wacm om cemeticmeama 6sxa ¢ no
mpu-vemupu. Cewama Gewe u cumyayusama 6 HAWAMA MAMApPCKa Maxand, 8
kosamo a3 xwueeex. OcgeH mamapckama maxand, umaxme Gen2apckd, pomcka u
mypcka maxana. Typckama maxana Gewe Hatli-eonama. B Hes 6axa oxono 50% om
wcugywume ¢ HaceseHomo macmo. B Caueo nose ecowHocm umawe dée mamapcku
Mmaxanu. Tam, kedemo xcueeex as, ce godewe keapman Ha Causo nose, Causuya.
Ednama mamapcka maxana e ¢ Causuya, a dpyeama ¢ camomo ceno Caugo none. Zlo
1978 20duHa mamapume ca 6uiu nogeye, HO 20JIAMA HACM OM MAX, 0cO6eHO me3u,
Koumo ca ¢ doiHAMa mamapcka maxana, ce uscenuxa ¢ Typyus, e 2p. Bypca u e 2p.
Hcman6ya. Pomckama maxana npes 8o-me 200uHU Ha 20 6ek, Geule 3Ha4UMeaHO no-
Manka. B 6auskume 30 200uHu Hati-6ypHO ce pa3guea pomMckama mMaxand,.86 OHewHo
epeme e docma 209Mma, Mell KAMO 20/19MA 4ACM OM PoOMUIMe, KOUMO HUgesim 8
uync6una, uneecmupam e Cugo nojie, Cmposim cu Kolyu, 3aKynyeam u cmapu Kolju
om mamapckama u mypckama maxand.

Camama a3 cem om cmeceH 6pak, matika mu e mypkuHs, 6awa Mu e mamapuH.
A3 cem ompacHana npu podumenume Ha bawa mMu - 8 Mamapcka Maxand.
3anosuanu ca ce 8 Caugo nose, mell kamo matika mu uma pooHuru e Caugo noe,
KOUIMO €a CsW0 CbC cMeceH 6pak mexcdy mamapu u mypyu — 4u4o MU e dceHeH 3d
mamapxa om Caueo nose u neas Mu e dceHeHa 3a mamapuH, cewjo om Caueo noae.
3anosnasam ce Ha ceamba. Podumenume Ha maiika Mu He ca 6uUaU CB21ACHU C MO3U
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6pak 6 Hawanomo, Mypyume ce cMamam 3a no-eaxcHu om mamapume. [lopadu
masu Npu4uHa matika Mu e npucmaaad Ha 6awa mu, uzbseana e npu Hezo. Toea e
obuvaeH akm 8 Hawama maxaia npu moume podHuHu. 95 % om xcusywume 8
Hawama Maxana cme podHuHu. lonsma wacm om cHaxume, koumo ca om
nokosieHuemo Ha 6awa mu, ca mypkuHu. Bcuuku cHaxu mypkuHu ca npucmaanu,
nopadu Hecs2a1acue om cmpaHa Ha podumesume um 0d ce OMsXcdm 3a mamapu. A3
JIUYHO He Ce cewam 3d CHAaXa — MypKUHA 8 HAWama MaxaJd, Kosimo da ce e oMesxcuid
¢ paspeweHue Ha podumenu om mypcka cmpand. /[o Hauanomo Ha 9o-me 200UHU Ha
20 6ek, umawe pasdeneHue mexcdy mamapu u mypyu. Hmawe cepuosHa
JUCKpUMUHAUUA NO emHu4ecku npoudxod OM CMpaHd HA Mmypyume KoM
mamapume, u3paseHd é HenpueMaHe HA Mamapume, 8snpeKu 4e uznoesdeam eoHa
u cowo pesauzus, umam cxodHu obuvau u 6auzocm 6 ezuka. Ho e 6uno u epeme Ha
6pakoee no n060s.

Jo 7 200uwHa 6s3pacm, 0CHOBHO CeM 2iedaHa om podumenume Ha 6awa mu -
6aba u dsdo. Podumenume mu pabomexa e Pyce u ce susxcdax c max e nemaok, ceboma
u Hedenn. [Tepeume mu scHU cnomeHu ca kak pacma npu 6aba u npu dado.
Jemckume mu cnomeHu 3anoyeéam om nepuoda Ha demckama epadura. He nomms
KAK CeM npoezogopuna 6sa2apcku, HAMAM CNOMeH U 3d 3ampyOHeHUsl C e3uKkd
demckama epaduHa. Bkswu ce 2osopewe ocHosHO Ha mamapcku. Matika mu,
86Nnpeku 4e e MypkuHs, pa3bupawe Ha 100% mamapcku e3uk u OCHO8HAMA
KoMyHuKayus ce godewe camo Ha mo3u e3uk. Mmax xcusu npababa u npadsdo,
Kolmo 2ogopeuie camo Hd MAMAapcku.

Hepama mexncdy deyama 6ewe paszdenena Ha maxanu. A3 uzpaex O0CHOBHA C
deyama om Hawama (mamapckama) maxana. [leyama om dpyeu maxanu, 6sxa
npuemaHu kamo ,4ymdu“ 3a Hac. Bcuuku uepaexme camo no maxanu u ce
obocobsasaxme. Jaxnce deyama om deeme mamapcku maxanu He ce cebupaxme. Ho
demckama epaduHa Gewe eonsma, xybasa, obwa 3a ysnomo ceno. Tam eeve ce
cebupaxme deyama om ecuikume emHUYecKU epynu 8 ceaomo — Geaeapu, mypuyu,
mamapu, nomayu u pomu. B demckama epaduna Hamawe deneHue mexncdy deyama.

B demckama epaduna obujyeaxme HA 8CUMKU e3Uyu, HO 8 maxaaama mexcoy
deyama Gewe 0OCHOBHO HA MYPCKU e3UK, d C 8b3pAcmHuMme a3 o6wyeax 0CHOBHO Ha
mamapcku e3uk. Kakmo kazax, eonsama wacm ca ¢ eduH podumen, 0CHOBHO Matika
mypkuHa u 6 no-pedku caydau Gawa - mypuuH. B cemelina cpeda a3 zoeopex
npeduUMHO HA MAMApCcKu e3ukK, Mol KAmo 8 paHHa 0emcKda 863pacim com omanedaHa
om 6aba, 0ado, npababa, npadsdo, a me KOMyHUKUPAXA NOMeXNCAY cu eQUHCMBEHO
Ha mamapcku e3ux.

Bpws3akama c dpyeume maxanu e excedHeguemo Geule 0CHOBHO k02amo xodexme Ao
MaeazuHa, KoUmo ce HamMupawie 8 Mypckama Maxand, Ho 3a da ce cmuzHe 00 mam ce
MuHasaue npe3 poMcKama Maxand, Ho He cme ce cobupanu ¢ meau deya, 3a da cu
uepaem 3aedHo.
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Murpanyuu

B Bwarapus, mogo6HO Ha OcCTaHaAuTe GAJKAHCKU [bPXKaBH, MMa 3HAYUTETHU
MUTPALMOHHU TIOTOLU CJIefi BOMHUTE B HA4anoTo Ha XX Bek. B cemeiiHara ucropust
Ha MHOTO ChBPEMEeHHHM O'B/ITapCKH TPAKAAHM MMa Pa3KasH 3a TEXHUTE ASA0BLU U
6abu, AOUIA OT CHCEJHU CTPAHU, KOMTO HU3TPAXAAT U obpasa Ha HIeaHHs,
MCTHHCKM OeXaHel, 3aC/Iy)XaBalll yBaXeHHe M ChYYBCTBHE — OeleH, HaIyCHa
CIIEIIHO IOMa CH TOJ 3amiaxa oT (pU3NYeCcKo yHHIIOKaBaHe, TOTOB Ja MpHeMe
BCSIKAaKBa paboTa M BCSIKAKBO BB3HATPAKAEHWE B HMETO HA OLEISIBAHETO
(PapoitHoBa, 2023). ChbBpeMeHHUTe GEXAHIU Y MUTPAHTH B Bbarapus yecto Gusar
OLIEHSIBAHU CBIVIACHO Te3W KpuTepuu. [Ipe3 1980Te ToAMHU O'BATapCKUTE BIACTH
3aMoYBar MpoLeC Ha MPUHYAWUTETHA CMsHa Ha MMEHAaTa Ha XOopaTa OT TYPCKOTO
ManguHCTBO. [TomoOHM KaMMaHWM ca OWIHM MPOBEXAAHW M MO-PAaHO, Hall-Beye
CIIPSIMO POMU ¥ G'B/ITaPOTOBOPSILIY MIOCIOIMAHHM (ITOMAIM), HO MalabuTe, KaKTo U
HACHUIMETO Tpe3 1980Te TOAVMHM Jajied HaAXBBP/AT npeauunanTe onutu. Cropes
HSIKOW JAHHU Ca MPEeMMEHYBaHU HaZ 800 000 AyIIH, BKIIOYHUTETHO MOKOWHUIIU
(TpyeB u Kanbonckwu, 2008). B pesynTar Ha TOBa 4acT OT MIOCIOJIMAaHUTe B Bbirapus,
Hali-Bevye eTHUYECKU TYPLH, pelaBar aa ce u3scenst B Typuus. Crnopen YaBmap
MapuHoB TexHusT 6poii e 360 000 gy (https://shorturl.at/XNriL,).

Hupen Xacanoesa

Ipe3 1989-ma 20duHa nosewe om nozoguHamMa mu podHUHU - Mypyu U mamapu
s3amunaxa 3a Typyusa. M Hue cswo mposeHaxme Oa ce u3censame, HO Maka u He
cmueHaxme 00 2paHuyama - cynu ce KamuoHsm owe 6 Bwnezapus no nems u
mpsbeawe da 6s5dem 8spHem. Cned mosa ce 3ameopu epaHuyama. MHaue, 6saxme ¢
HamepeHue da ce 3acenum 6 Bypca, npu podHuHume Ha 6awa mu - mamapume.

Ho kamo He moxcaxme da emuzpupame, eedHaza ce eopHax ¢ yuuauwe. Kamo
yao cemelicmgomo mu — matika, 6awa, 6aba, 0ado, rena mu (no-zoaama cecmpa Ha
6awa mu) mHO20 deporcaxa Ha o6pazosaruemo. Jaxce cu cnomHam, 0200 Mu Kazeaue
- ,MHO20 XOpa He 3HASM KAKEO e IM0éa MAmapuH, 3amoea eue mpsabea da cme
obiuka Ha mampume - mpsabea da cme 06pa308aHuU, KPOMKU, UHMENULEHMHU X0Pa
U K02amo HAKOU nonuma - KAK8o € moed mamdapu, HAKOU Nno3Hasa au mamapu?,
dpye da kaxce: da, Hupen e mamapka, mu da cu dobpusa npumep, da npudasaut 006sp
o6.uk Ha mamapume, xopama ¢ do6po da npuemam mamapume®. Moume podHuHU,
me3u, KOUmo ca OIm MO0emo NoKoJjleHue, ca 0m mamapcka auHus, ca Had 80% c
gucwe o6paszosarue. MH020 kpomku xopa, u3kjaw4umenaHo mpydoaobusu u
omeogopHu. Tamapume, KOumo NO3HABAM, 6CUMKU CA KPOMKU XOpd, HAKAK CU
CMUpeHU XOpd, KOUIMO Mucjiexa OCHO8HO 3a paboma u 3a oyeaseaHe, pabomexa
MHO20, pabomeule ce NO OPaHICEPUU, XOPA, KOUIMO UCKaxa maka 0a ca MamepuantHo
ocueypeHu u da dadam edHa dobpa ocHO8a 3a nokoaeHuemo caedsawomo. Ho mMHoz20
emuzpupaxa.

3nam xaxkeo e Oa emuepupaw. Pasbupa ce, we c®M C®NpUMACTIHA KM
NOJIONCEHUEIO 8 KOemo ce HaMUpam muepaHmume OHec, 3aWomo 3HaM, He HUKOU
He 6siea om xy6aego. Te3u xopa udsam 8 edHa danevHa u Hyxnoa 0spicasa, mepceliku
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cnaceHue 3a cebe cu, 3a deyama cu. Bcuiko 3a msax e moikoea HeNO3HAMO, MOJKO8d
uyxcdo. Eaukosama 6apuepa e 2oasm npobaem, KyamypHama 6apuepa kowo. Moume
pOOHUHU, koumo ce udceauxa ¢ Typyus, uau makuea, koumo 3amuHaxa ¢ Iepmanus,
Hmanus, Xonandus, Hcenanus, CAILL ca mu paszkassanu ¢ kakeu mpydHocmu ca ce
cbnsckeanu, koeamo nonadHam 6 pasaudHa cpeda. Benpeku, we 3a xopama, Koumo
3amuHaxa 3a Typyus, eauxem He e 6un KOU 3Hae KOJIKO coelyjecmaeHa bapuepa, HO
nonadam 8 eduH 4yxc0 U pasaudieH césm — moea e 2oasam cmpec. Pazbupam mesu
Xopa — umuzpaHmume, Conpu4dcmua cem ¢ msax. I[Ipedu eodunu com pabomuna ¢
Aeenyusama 3a 6excanyume 8 Boaeapus. Iocewasana cem MHO20 Nemu cepadama 6
koamo eu HacmaHsgeaxa ¢ ke8. Oewa kynen. Pazeosapsna cem ¢ me3u xopa,
paskaseanu ca mu om Kakeo u 3awjo 6seam, ocmasatiku 6au3ku, poOHUHU,
npusimeau u poduna. IIpe3 mecey aseycm 1989 . Moemo cemelicmeo/damunus coujo
mpweHaxme da ce uscensame 8 Typyus. CnomHam cu koako e 6osneaHeHo 0a cu
3apexcew doma, npusmenume, 6auskume u ,,0a noemew NO NsMA HA cnaceHuemo®,
KOJIKO yxcacHa e 6onakama om pasdanama c¢ 6ab6a, dado, nens, uu1o, 6pomosyvedu,
npusmeanu. Tpseeaw u He 3Haew daau we 2u euOUW NoOeYe.... OMKsCAl Ce Ol Mo
€6AM U noemaul no NsMA HA HeU38eCMHOMO...

Camama a3, kamo cem xoduna 8 IepmaHus, ceMm ce coN6CK8ANA C MA3U €3UK0BA
6apuepa. Koakomo u da cu mucas, 4e 3HAM HEMCKU, ce oka3a 8 [epmanus, 1e He Mo2a
da ce onpassam maka ceo600Ho. Bunazu, kozamo moza, 6ux nomMozHaNa HA MAKUea
xopa. Haucmuna cem cenpudacmHua. Pas6bupam 6onkama, cmpaxa u
npumecHeHuemo um u um cedyscmeam. Ocmasaw 8CUMKO NO3HAIMO U MPs28all KoM
Hewo, Koemo e moJikoga HenoHamHo 3a me6. Tosa cu e gud cmpax. MHozo dobpe
pasbupam Kakeo usxcueseam mesu xopd, kak ca cmueHaau do myk. ITepeo ce
omkesceam om npusmenau, om cemeticmeo. Mdsam myk. Boano mu e koeamo
suncdam Kak He Hagcaksle ca dobpe nocpewHamu, dobpe npuemu. Kax ce
npumecHa8am 0d 2080psm e3uKd Wiu 6K KO2Amo He Mo2am dd 2080pSiM U NOJ36aIM
pasvu Google npesodauu unu Hewo makosda. MHozo xopa He um o6peswam
8HUMAaHuUe. A3 6UHA2U NOMA2AM.

Jeyama mu yuyexa 8 66-mo CY ¢ Copus u 8 mexHume knacoge umaute deya
Muepanmu, 6excanyu. Umawe cped max mHozo dobpu mamemamuyu. Ho pakm e,
we me3u deya mpsbsa da nonazam mMHO20 nNogeye ycuaus, moli KamMo nepeo mpsbea
da naywam e3uxa. Kamo ysno nonaeam mHoeo ycuausi. Mma mHoeo ambuyuosHu
deya, Ho pasbupa ce, moxce 6uU U 8AUSHUEMO HA cemelcmeomo myk He e 3d
npenebpezaane. [onsama wacm om deyama udeam, 3Haeliku, Ye we muspupam caeod
mosa kem 3anadHa Eepona u He noaazam mHozo ycuaus. Ho cem cpewana uydecHu
deya cped msx.

Becuuku mpsbea da cme cenpuuacHu ¢ muepanmume. Mmame Hemanko podHuHU,
npusmenu, KOUMo ca 3amuHanu da xcugesm 8 yyxcbura. Om nspsea psvka NO3HABAM
yenus cmpec, Kolimo ca usxcugeau mesu Xopa, 8 pe3yamam HaA KOUMO HAKOU
useybuxa x¥cusoma cu, dpyeu umam cepuo3Hu 30pasocao8HuU npobaemu.
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2.2. Cres majlaHeTo Ha KOMYHM3Ma CTOTHLU XWISAOU OBITAPCKUA TPAKIAHU
cranaxa ukoHomudecku murpantd B EC u CeBepHa AMepuKa, Karo MHUKBT € B
TOLMHUTE OKOJIO IPUCheUHsABaHeTOo Ha cTpanaTta KbM EC (2007), Koraro ycroBusita
3a TpyZOBa MMrpanusi 3HauuTeaHO ce o6mekyaBar. Crnopen Harmonanuust
CTaTUCTUYECKH MHCTUTYT 3a [TEPUOAQA 2001 — 2011 T. Ca EMUTPUPAIH 306 000 AyLIN
(https://shorturl.at/bznSC). Ipe3 nociegHUTe AECETUIETHS TPYLOBATA MUT DALV
Beye He e eJHOM0COYHA, MUTPAHTUTE OTHBAT B 4y)XOMHA U ce BpbUAT B bbarapus,
CaMH WM CbC ceMelicTBaTa cv. ToBa MOCTAaBs CEPUO3HU TPESU3BUKATENCTBA TP,
o6pasoBaTesiHaTa CUCTEMA, THI KaTO MMa PUCK BPBUIALIUTE Ce YYEHHULH Ja ObIaT
3aMMCaHU B KJIAC C TO-MaJIKM Ha BB3PACT Jelld, aKO He MOKAKAT HY)KHUTE Pe3y/lITaTh
mo OBArapcKy e3WK, HCTOpusi M jaurteparypa. CBuerescTBOTO Ha 3eiiHer,
cexpansiBaHo BbB VOLARE, mokasBa KaKBU IepOMYHM YCHIUSI CAa HEeOOXOAMMH
MOHSIKOTA, 32 A MOYKE YUEHHKBT Jja ce BbpHe B oOpa3oBaTesnHaTa cucrema. Jpyru
YYEHHUII MpeJIoYMTaT WIM Ca NPUHYZEHH [a OTMafHAT OT Y4UMIMLIE, KaTo
npobjieMHTe HEMUHYEMO 1Lje HApacTBaT yCIIOPeSHO C HAPAaCTBAaHETO Ha OOpaTHATa
MUTPALUSL.

Crnep pycKoTo HaxJtyBaHe B YKpaiiHa mpe3 2022 I. B bpirapus uaBa 3HaUMTe THA
Bb/IHA GEKaHIY Hali-Beye OT U3TOYHUTE, PYCKOTOBOPSILIM PErMOHH Ha CTPaHaTa. 3a
OTPOMHOTO MHO3MHCTBO OT TAX bbiarapus e TpaH3WTHa CIIMPKa, Ipeau Aa
NpoAB/DKaT KbM 3anagHa Espomna, CeBepHa AMepurka Wiy Ipyry ToYky. YacT or Tsx,
MEeXZY 55 M 105 000 Aylu criopes pasauyunu ouenku (https://shorturl.at/AfD8K )
BCe IMaK ocTaBaT B bearapus. [IpuBanya ru cpaBHUTETHO JleCHAaTa Bh3MOXKHOCT 3a
HamMupaHe Ha pabora mpeaBHU HHUCKaTa 6e3pabOTHULIA B CTpAaHATA, JMICAaTa Ha
e3uKoBa Oapuepa u reorpadckara Onus3oct ¢ YkpaiHa. [lo cyma meTsST OT
G'BATapCKOTO YEPHOMOPCKO TpHcTaHulle BapHa go ykpamnckata Opeca e 700
KWIOMeTpa IPUEMJIMBO ZOOBP I'BT M CIIOPeJ, TYI'bJ HABHUTraTOpa MOXe Aa Obje
M3MHHATO 3a 10 4Yaca. [lo Mope pa3CTOSIHHETO e MO-MaJIKO U MaKap BbB BOEHHU
YC/IOBHSI MOPCKUST II'BT JA € 3aTBOPEH 32 OOMKHOBEHUTE ITBTHHIIM, [TO3BOJISIBA HA
YKPAaWHCKUTEe GeXaHLU Id Ce 4yBCTBAT OJIM30 A0 AOMA. 3a MHO3MHA YKPAWMHCKHU
OeXXaHUM TpPecTosST B bBbarapusi mNpeAcTaBAsiBa CBOeOOPA3HO OT/IaraHe Ha
pelLIeHNeTo, Bb3MOXXHOCT J1a IPEMUC/ISIT OTHOBO JIa/IH JIa Ce BbPHAT Y /loMa WIH /1a
HaITyCHAT YKpaiiHa OKOHYATe/THO, Bb3MOXXHOCT U /Ia OB/IQ/IesIT TPaBMaTa OT BOIHATa
u MurpanusTa. B cBugeresncrsara, cpxpaHsaBaHu BbB VOLARE, MoxeM Jja BUAUM
Tesu KonebaHusa. Hsakom or cpbecepuuuurTe BWXKIAT OBIENIETO CM B IO-6orara
3ama/iHa AbPXKaBa, JPYTH Bce Ole He ca Cce OTKa3aly OT HaJeXJaTa 3a BpbIIAHe,
TPeTH KaTo 4Ye JIX Ca CKJIOHHH /1a 3a/1okat Ha bearapus. Ho Bcuuku Te Bee ome ca B
MPOLIEC HA MBYMUTETHO OOMUCIISIHE ¥ TPEBOXKHO ThPCEHE Ha pelueHue. Jlumncara Ha
e3uKoBa Oapuepa, CIIOMEHATa MO-TOpe, He 03HayaBa aBTOMATHUYHO MPEJUMCTBO.
3HauMTeNHA YacT OT OBJATapCKUATE TPAKIAHH, OCOOEHO TIO-BB3PACTHUTE
MTOKOJIEHUSI, Ca HACTPOEHHU PYCO(PHICKHU MO UCTOPUYECKH TPUUHMHHU (C'h3/IaBaHETO Ha
He3aBUCHMA Obarapcka gepxaBa npe3 1878 1. cmen Pycko-Typcka BoiiHa,
TPAJMLMOHHA BPB3KA MEXJy Obarapckara M pycKaTa IMPABOC/IABHA I[bPKBA,
CHJTHOTO PYCKO KY/ITYpPHO, ITOJTUTHYECKO M 00pa3oBaTe/HO BIMSIHUE IO BpeMe Ha
I'bPXKaBHUS COLUAU3BM U TIp.). E3uKoBaTa 61M30CT MKy JBAaTa CIaBIHCKH €3HKa
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fellle MOACHU/IIBAHA TMpe3 BTOparTa MOJAOBMHA Ha XX BeK 4ype3 oOpa3oBarejrHara
cucTeMa (3afB/DKUTENTHO W3yYaBaHE HAa PYCKHM €3WK B HAYAJHOTO W CPeSHOTO
o6GpasoBaHue), MeauK (HapuMep Mpes COLUaTUCTUIECKUSI TIEPUOJ, eJUH OT TPUTE
JOCTBITHU KaHasa Oellle Ha PyCKY, a B [TETHK U G'B/IrapCKaTa HallMOHATHA TeIeBU3HSI
M3/IBYBALIE CAMO Ha PYCKH) M JIUIICATA Ha CllelMan3MpaHa HayYHa IMTepaTypa Ha
JpYT e3UK, ocBeH pycku. He TBBpas, e BlrafieeHETO Ha PYCKU €3HK e IIPeBPbLIajIo
OB/ArapCKUTe TPAXAAHU AaBTOMATUYHO B pycoduind, HO ONpese/ieHO MOXeM [a
TOBOPUM 3a KY/ATYpPHa JOMHWHAIYsI, IPX KOSITO OPYU aHTHUCHBETCKATa JINTEPATypa
nzBaile B bparapust mepBo Ha pycku e3uk. MgBaiiku B bbarapusi, pyckoe3anyHuTe
YKPAaWHCKH GeXaHLU TOMaZaT B C/IOXHA e3ukoBa curyauus. OT efHa cTpaHa,
PYCKUSIT e e3HK Ha Jbp)XaBaTa arpecop, NpoKyJWIa ' B U3arHanue. Topa MOTHUBHpa
MHOTO ceMeHCTBa /1a 3alI0YHAT aKTUBHO /Ia U3y4YaBaT U MU3I0/I3BaT YKPAaUHCKH e3UK,
KOMTO 3a TSIX He e POZeH, HO e e3HK Ha TsxHaTa poguHa. OT apyra pycKUST e3UK UM
[I03BOJIsIBA Jia OOIIyBaT C MECTHOTO HacejeHHe B Bbarapus, HO TyK OTHOBO MMa
YJIOBKa — IMEHHO X0OPara, ClIOCOOHU M CKJIOHHU /1a OOIIyBaT Ha PYCKH B CTPaHATa, He
BUHAru ca CKJIOHHU JQ TPOSBIT CHYYBCTBHE U pa3bMpaHe KbM YKPAWMHCKUTE
6exxanuu. B cBuzerencrBata, coxpaHsaBaHu BB VOLARE, HAKbJe 3aBOATMPAHO, A
HSKBE OTKPUTO ObArapure ca 06BHUHSBAaHU B pycodruicTBo. Ho mbK moHsIKOTa
MMEHHO OB/ITapuTe OT MO-Bb3PACTHUTE TOKOJIEHUSI Ca MOATOTBEHH Ja MpHUeMar
M3I0/I3BaHeTO Ha PYCKU e3MK KaTo Helo, CBBP3BAlll0 ABa HAapOAa CBC CIOXHA
HcTOprYecKa cbiba B mepudepusTa Ha pyckara nmmepusi. [Ipu csb6upanero Ha
CBHUZETEJICTBATA YrOBOPKara Gelre pasroBopuTe na Obaar Ha Obarapcku. MHOro
CKOPO MPEMUHABAaXMe Ha PYCKH, IPUMeECEH ¢ O'BIrapCKy JYMH, Karo JOPU OT MOSI
CTpaHa NPeXobT CTaBallle HeCb3HATETHO.

3a JeuaTa B MHTePBIOMPAHUTE YKPAaUHCKU CeMeHCTBa e3MKOBaTa CUTYalys BOLU
oo 6e36poii BCceKHJHEBHM IMpefu3BuKaTencTBa. OOydyeHHeTO UM B YHIIHLIE U
BCEKH/JHEBHOTO OOlIlyBaHe TaM € Ha O'b/IrapCKy, CeMEMHUSAT €3UK € PYCKH, TOBEYETO
OT TSIX M3y4aBaT JOIbJIHUTE/IHO YKPAaUHCKY, €31Ka Ha TsAXHaTa POAMHA, a BCUYKU
3aj/laraT M Ha aHIJIMMCKU, e3UKa Ha Mmurpauusara. EfHa oT mpuyumHUTe Ja He
pgernosupame BbB VOLARE WHTepBIOTaTa C YKPAaWHCKU Jielia Gellle CIIOHTAaHHOTO
MpeBK/IIOYBaHe MEX/y Pa3/MYHU e3Ulld U IpUTeCHeHUsITa Ha pOJUTeSIUTe OT
eBeHTYaJIHM UPOHUYHU peaKLUU ceTa WIH Cylef] BpeMe.

B pamkuTe Ha mpoekTa VOLARE Te3u HapaTHUBH He ca TPETHUPAHU KaTO CTATUIHU
eTHOrpadCKU JaHHH, a KaTO XUBU IeJarOrM4ecKy CPeliyd, KOUTO Ce PasrphliaT B
MIPOCTPAHCTBOTO MEXAy MHTePBIOMPAH, CIylIaTe/ U YUTaTel. Besiko cBUaeTencTso
IIpe/ICTaB/IsIBa OIUT Jla Ce Hace/l COIIMaTHOTO MJTH MIPOCTPAaHCTBEHO ABIDKEHNE Ha
cpOeceTHULIMTE C €3UKOBU, 3BYKOBU MJ/IH BU3YyaIHU MapKepH. Llenta He e camo ga ce
JOKYMEHTHPA MHIVWBUAYATHUST OIIUT, HO U Jja ce C'b3[aJie IPOCTPAaHCTBO, KbJETO
CAMMIIT aKT Ha C/TylIaHe MPU06MBa eTHYeH U 06pa3oBareieH cMUCHI. CiyliaHeTo,
KOeTO e CBIIHOCTHa 4acT OT Ipoljeca Ha MHTepBIOMpaHe, NMpHA0OOMBa paHT Ha
IIpH3HaBaHe B PAMKHUTe Ha XPaHIINIIETO, U3CIyIIBAaHETO AaBa BB3MOXHOCT JIa ce
JOG/IVDKHIL O TOBOpeLIUsl He caMo C LieJl Jja MHTepIpeTHpall YyTOTO, HO U Ja
M3IHTALI YOBellIKa COTUAAPHOCT, eMOI[MOHAIHA M KUTeHCKa eMIIaTHsI, KOSITO aKo He
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CHeMa, TO MOHe MpoG/ieMaTH3Npa TPAHHULIUTE MEXAY HM3C/Ie[0BaTeNl U YYaCTHHK,
MeXJy YUUTeI 1 00ydaeM.

Hupen Xacanoea

3anouHax yuunuwe, nepsu kaac e epad Pyce. B Pyce scugeexme e keapman, kotimo
cowo bewe cmeceH, boawurcmeomo b6sxa 6sa2apu, umawie u pomu, NO-Manko 6axa
mypyume. Tpydna mu 6ewe adanmayusma no epeme Ha uepa c¢ deya om 6ao0ka.
Hsaxak cu nepsume dge-mpu 200uHu He Moxcax 0a cu Hameps npusmenu. He ce
yyscmeax kom@popmHo 6 masu cpeda. B keapmana, 6 kolimo jcugeexme, HAMAule
MHoeo mamapu. M ummepecHomo 6ewe, ye dopu Oa e umano, me ca ce
camoonpedeasiiu kamo mypyu no-ckopo. He akyenmupaxa Ha moea, 4e ca mamapu.
A3 Hamax npobaem ¢ komyHukayusima Ha Genzapcku e3uk. B cemeiina cpeda ce
2080pelue 0CHOBHO Ha b6wazapcku. Bcuukume Hu cocedu u npamenu 6axa 6sazapu.
Hmawe deya, koumo He 2080pexa dobpe Goieapcku e3uk, Ha msax um Gewe no-
mpyoHO 8 yuuauwe, HO a3 HAMAx Mmakse npobaem.

Hnave mexncdy mypckus u mamapcku e3ux uma pasauka. Tesu, koumo 2osopsm
MypPCKU e3uk, HO He 2080psAM mamapcku u cnodeasm, we pazbupam okono 30%. A3
He usnumeam 3ampydHeHUS 8 KOMYHUKAYUama Ha mpume e3uka — Gwvi2apcku,
MypcKu U Mamapcku — MUc/st Hd mpuime e3ukda U 2080ps Ha mpuime e3uka c60600HO.
Koezomo obwjysam 6 cmecena epyna - npumepHo ¢ mypyu u mamapu, HeCs3HameJHo,
Koeamo obwyyeam ¢ mamapu, e Ha HA MAMApcKu e3uku, K02amo obwysam ¢ mypyu
Ha mypcku. U 8 kswju, kocamo mps6ea da obwysam ¢ mMalika Mu, cu 2080pe C Hesl Ha
MypCKU, ¢ 8CUYKU Opy2U HA MAMAPCKU e3uK.

OGpasoBanue

Yaurenu, SUPEKTOPH HAa YYWIHLIA U OOpPa3oBaTe/HU eKCIeptu B bBwarapus,
BKJIIOYHTETHO XOPa OT €THUYEeCKH MAJIUHCTBA, C KOUTO OOIlyBaxme B XOZfa Ha
nscnepBanusta 1o  VOLARE, mocpemaxa TmpejjlaraHUTe  WHOBAaTWUBHU
006pa3oBaTeTHA METOM C TOJISIMA [I03a CKeNTHUIN3BM. ToBa MOXKe fia 6'bie 06SICHEHO
C TeXHHsI COOCTBEH OITHUT.

B kpast Ha MMHaNUsA BEeK B HAYaJHOTO U CpefHO oOpasoBaHue B bobarapus ce
odopms crctema Ha gBe ckopocTu. O6IaTa KAPTUHA € MOKa3aHa B U3C/IEBAHETO HA
»2PoMckuTe yunnuia B Bearapust - 2001” (JeHkos, 2002). OT efHa cTpaHa UMame
YYMIMIIA C TIPUEMJIMBO KA4eCTBO Ha OGPA30BAHMETO, JOPU BUCOKO B EUTHHTE
€3MKOBY M/IM MaTeMaTu4ecku rumHasuu. OT pyraTa CTpaHa ca CTOTHIM yIMIIUINA,
CcbOpany y4eHWIM OT POMCKH WM TYPCKH TIPOM3XOfl, KBJETO KA4eCTBOTO Ha
06pa30BaHUETO € USKIIOYUTETHO HUCKO, IO CTETIEH /Ia HEe OCUTYPABAT AIopy Ga3oBa
rPaMOTHOCT Ha BUIYCKHUILUTE. B IBHOTO Ha Te3W CerperupaHy YYWIUINA CTOST
06GpasoBaTe/THUTE UHCTUTYLIUU 33 [IENA ChC CHenManHu noTpeGHocTH. [ToHskora
POAMTEIUTE Ca HACOYBAJ/IA HATaM JIOPH JIelia C HOPMAJIHO Pa3BUTHUE, TIPUBIEYEHH OT
Ge3niaTHaTa xpaHa v U3APBKKA (JleHKOB, 2002). 3a HOBOCPOPMUPAIUTE CE POMCKH
eUTH, KAKTO M 3a TOMAMA YaCcT OT AKTUBUCTUTE HA HENPABUTE/CTBEHM
OPraHM3anuy U 06Pa30BaTEHU €KCIIEPTH, PENIEHUETO € OY4EBUIHO: 33 [a TIOMyYaT
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Ka4yeCcTBEeHO 00pa3oBaHKe, BCUYKHU Jela TPSAOBa Ja ydaT Ipyu paBHU yoioBus. Taka
TP'BrBa JBM)KEHUETO 3 Jecerperauus B yYWIMILATA, YUATO Les Gelle yYeHULIUTE,
HE3aBUCHMO OT TEXHUs TPOU3XOJ, AA MOy4aBaT PaBHU IIAHCOBE, KOETO MpPH
TOTaBallHUTE OBATAPCKH YCIOBUSI O3HA4YaBa CHUIOTO OGpa3oBaHUE, B CBIIUATE
YYWINLIQ, ChC ChIIUATE yYeOHU MPOrPaMH M YIMTE/H 3a Jeliata OT MaJIlJMHCTBATa,
KaKTO [ellaTa OT CpefHara Kjiaca Wik OT JoMuHupawws eTHoc. CTpyBa MU ce, 4e
IOBIDKEHUETO 3a lecerperarust peCcTaB/isiBa MoyKke O Hali-ToJIeMHsT VUTH ITOHe Hal-
DOCTOWHMSA 3a yBOKEHHE yCIeX Ha e/TUTUTE Ha eTHUYECKUTE MAIUHCTBA KaTOo LSIO
B Bwarapus. ToBa Moke OM OOGSICHSIBA 3al0 B PAa3rOBOPUTE, CBHITBTCTBALIA
M3C/IeABaHUATA HH, 00pa30BaTe/HUTE eKCIIEPTH IMIPOSBsABaXa WHTEPEC KbM
aJTepPHATUBHU METOAM, KOWUTO Ja OBJAT NpUIaTaHd B JAETCKUTE T'PaJUHH,
NpeAyYUIUIHOTO U OTYaCTH HAYaHOTO YYMIHIGHO oOpasoBaHue, HO O6sixa
CKEeNTUYHH 33 MPUIOKUMOCTTA UM B MPOrMMHA3UATHUTE U TO-BUCOKH €Tany Ha
ob6pazoBaHue.

K®M criomeHHTe 3a cerpervpaHuTe yYMIIHINA Ce HACIarBaT U 6uorpaduyHuTe
TPaeKTOPUHU Ha JHEIIHUTe 00pa30BaTe/THU eJIUTH CPeJ, ETHIYECKUTe MaILIMHCTBA.
[To mpaBwio TOBa ca X0pa, MOCTUIHAIM yCIleX OjarojapeHrie Ha JTUYHU YCHUIIUS,
BJIOKEHU B oOpa3oBaHMe. [TokasaTesHo e, 4e Te ca MMa/IM MO-TOJIEMU IIAHCOBE B
JUCIUIUIMHY KaTO MaTeMaTHKa WM IPUPOSHU HayKH, KbAETO OLleHSIBAHETO CTaBa
B'b3 OCHOBA Ha SICHU KPUTEPUH, OTKOJIKOTO B XyMaHUTapHHUTE WJIN COLIMIAIHA HayKH.
EnuH oT cpbeceHUIIMTe HU MIOCIONIMaHU B bpe3HuIja paskassallle ¢ HelrpeMrHala
TOPYMBMHA KaK YYMTeJIKaTa My e IOCTaBWIA (aba OLIEHKA 3a CBHYMHEHHE IO
JIUTEpaTypa ¢ MOTHUBUPOBKATA ,IpeKajeHo e Jo6po, 33 Ja CU ro HAmMcana TH.
[penucaHo €”, c KOETO My € CIIPsiIa ITBTSI KbM YHHUBEPCHUTET.

Hupen Xacanoea

B yuunuwe 6ax omauuHuuka. /Jo emopu kjadc, nepeusi CpoK, He CoM ycewana
pazaukamd, 4e ceM MAmapkd, uiu 4e com pasauyHa, mell kamo maka Gewe u @
demckama epaduna. Ho ... caed yuunuwe ¢ deyama om 610ka He o6wy8ax, HAKAK cu
He Moxcax da c8UKHA C MAX U He MOXceX 0d C30aM NPUSMe/ICKU OMHOWEHUS ¢ me3u
deya. [loumu He uznuzax da uepas ¢ deyama om 6aoka. He 3nam danu e do xapakmep
UJIU NPOCMO a3 He ce Yy8cmeax Kom@popmHo 8 mas cpeda. Mepume mu 651xa 0CHO8HO
Ha ceslo, 8 Mosima maxana. B yuunuwe He ce npasewe paszauka do Beapodumenrus
npouyec 85-ma 200uHa — K02amMo ce cJy4u npeuMeHyeaHemo 66 emopu kaac. Tozasa
HAKAK cu 3anoyHa da ce o6pswa 6HUMAHUE HA MOBA KOl Kakoe e Gui, Kak My ce e
npomenuno umemo. HezamueHomo omHoweHue umawie dopu HA KAdCHAmMa Mu
pokogodumenka Kem mesu deyd, KOUmo ca ¢ npomeHeHu umera. Toea me Hakapa oa
ce 3ameops owe noseye 6 cebe cu. A deyama npocmo 3Haexa, 4e eeve mpsbea da ce
obpswam kem meH ¢ dpyeo ume. Baxme mHozo manku, deyama Hama kak da 2o
paszbepam mosa. He scuuku 6axa dobponamepenu, pazbupa ce. Umawe u makuea,
Koumo Mmodxce 6u, noeausHu om cemeliHama cpeda 3anouHaxa Od 2080pAM
HezamueHu Hewa ny6auuHo. Hanpumep 3a ,,3nuHume, Koumo ca npasuju mypyuine
Ha 6s2apume no épeme Ha mypckomo po6cmeo’, kamo He pa3bupax 3awo me
8KJII0Y68AXA U MeH 8 Mma3u epyna Ha ,npasewyume 3auHu’. Ha men mu 6ewe mHozo
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HenpusamHo — 8 ce8pemuemo da 6sda npuemaHa kamo yacm om ucmopusma. C
epememo ce Hay4asaw 0a He 06PBL AW BHUMAHUE HA Me3U Hewd, HO CU 0Ccmasa eoHa
60.ka.

FBewe 6one3nen npoyec 3a ecuuku. M 3a mypyu, u 3a mamapu. B Causo noze ce
uyygecmeax mHo2o dobpe, 3awomo @ mamapckama maxana cu 6ax a3. He 6ax
pasauuHama, 6sx a3 - yacm om obwomo.

Ho podumenu u podHuHu HenpekscHamo me maackaxa da y4a. Ilpu mac
obpazosarnuemo HaucmuHa e yeHHocm. M no mativuna, u no 6awuna auxus. Tlpu
Hac 6ewe edHO CvpedHOBAHUE, He Hevue deme UaU 8HyK uma no-0o6sp ycnex 8 kpas
Ha 2odunama. M moea 6ewe 2opdocm 3a es3pacmrume. M Hati-geve 3a dsdo mu -
moti Mu e kamo npumep 8 xcusoma. bewe ¢ vemespmu kaac obpasosaxue, HO bewe
MHO20 MB0BD U NPUPOJHO UHMeAUzeHmeH HogeK. Om He2o CoM ce Hay4uaa Ha MHO20
Hewd 8 #u80Ma, KOUMO Cd MU NOMA2aU 8668 8CIKAK8U MOMeHMU - mMpydHU u dobpu.
Buhazu Ha Heeo npwse My Hocex Genexcruka Beuuku 8 cemelicmaomo mHo20 deprcaxa
Ha o6pasosaHuemo ce zopdeexa c ycnexume Ha deyama cu 8 yuuauwe. EOun npumep
- kamo douidam Ha Batipam u dsdo suHazu numawe podHuHUMe KaAK e 8 yHuauwe,
ydam au deyama, Kakes ycnex umam. A3 6sx MHOo20 2opda, K02amo cu Nnojay4a
benexcHuka 8 kpas Ha eoduHama, da omuda npu 0200 uda My nokaxa peyamama.
Cowomo Gewe u cec cecmpa mu. M ecmecmeeHo euHazu umawe mamepuaneH
cmumya.

ITocne nocmsnux 6 Mamemamuuecka eumnasus ,,baba Tonka“, ep. Pyce. J/lenume
Mu (cecmpama Ha 6awa Mu, KAKMo u He208a Nspea 6pamoguedka) 6xa 3a8epwuIU
Mamemamuueckama eumtasus e Pyce. /leas 6ewe uoseksm, Kolimo mu nomazawe
no mamemamuka, no Guauka, N0 XuUMus U MR MU NOBAUS 8 MO8, A3 KAK8d HACOKA
da noema 8 ycugoma u kakeo uckam da nocmueHa. Ecmecmeero, nepeama cmesnka
bewe da 3asspwa mamemamuuecka sumHasus. Podumenume mu euHaeu ca mu
okaseanu nodkpena. PuHaHcupaxa O0ONBAHUMENHO NOCEWeEHUeMO HA HACMHU
ypoyu. Xapeceax mamemamukama, 6sx dobpa no mamemamuxa. TounHume Hayku mu
6sxa npuopumem. B Pyce umawe u dpyeu eaumHu yquauwa Kamo aHeaulicka
2uMHa3us, HO 8 mam npuemsm Gewe ¢ usnum no 6sazapcku. Kamo 6sx 8 cedmu
KAdac, 8 Kpas Ha yyebHama 2o00uHama 3ano4Ha 6s3CMAHOBA8AHEMO HA UMeHAMa,
1990-ma 2oduHa. Yuumenkama no 6eneapcku kamo pasbpa, ue a3z we 6sda edHo om
deyama, Ha koemo we my 6s0e 863CIMAHOBEHO UMEMO CU NPOMEHU OMHOWEeHUEemo
KoM MeH u mu ocmasu oyenka nem. C makaga oyeHKa HAMAax WAHC 3d npuem 8
aHenuticka euMHasus, 3a moea yuuauwe mpabeawe da umam ycnex 6,00. Ho, a3 ce
65X HACOYUNA KM MAMEMAMUYECKAMd 2UMHA3Us, Msl Kamo npuopumem mu Gewe
Mmamemamuxamad.

Bpamosuedkama mu, kosmo xcueeewe npe3 edHa Kelya om Hac 6 Causo none,
CBWO yUHewe 8 Mamemamuyeckama, 6axme 8 Colyust KAAc, CMOSAXMe HaA eOUH YUH C
Hes.. Imax no-eonam 6pamosued, Kolimo cswjo yyeue 8 mamemamuveckama. Eona
20duHa cned meH Gewe npuem dpye moli 6pamosuem, yemupu 200uHU ced MeH
cecmpa mu Gewe npuema u 3agspwu cewomo yquauwe. HMmawe edna ywumenxa,
KOSUMO Ce cMeele U Ka3eaule, ,8ue 20 Hanpasuxme mosea podosa umHasus®. Camo
edHa Gpamoeyedka umam, Kosmo Gewe 8 XyMaHUMAPHA 2UMHA3USL.
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IIpodenncux obpasosaruemo cu 8 CmonaHcka akademus 8 z2pad Ceuwos,
cneyuanHocm ,,MexcdynapooHu ukoHomuuecku omuoweHus“. ITo moea epeme
umauwe docma kandudam-cmydenmu. leyama HaucmuHa y4exa. Moemo nokonieHue
Moxce 6u bewe edHo om nocaedHume, koemo ywewe cepuodHo. M maka eceku
kandudam cmydenmcku usnum Gewe u3nsaHeH ¢ MHO20 mpenem u esaHeHus. M ¢
MHO20 Hanpexcenue. Kandudamcmeax ¢ mamemamuka u Hemcku e3uk. Yoeek
mpsbea da ce dokaxce, 3a da 20 npuemam Ha cepuosHo. Cyueano mMu ce e 8 Nspaus
MomeHm, He 8uHa2u pazbupa ce, HO NPU NBPEO 3ANO3HAHCMBO, NPedCMAsAUKU Ce,
Kamo cu Kaxjca umemo, Hakol da cu 8spHe nozieda omHoso Kem meH. Ho mosa e e
MHO20 pedku caydau. A3 He ceM KOH@aukmHa auyHocm, dobpe ce paszbupam c
xopama, dobpe paboms c konezume MyK 68 YeHMspd U 8 MUHUCMEPCIMEOMO.
Onumeam ce da cem cmpukHa u 8 pabomama cu. Yua ce HenpekscHamo.

IIpedu decemuna 2oduHu, 6s:xme Ha nposepka 6s6 BapHa, 8 edHo yuunruwe, 6au3o
do keapman Makcyda. Oka3sa ce, ue mam yuexa deyda, KOUMO 2080PSAM HA MypPCcKU
e3uKk 8 cemeliHa cpeda. bsix 6 edHa kaacHa cmas u 208opeliku ¢ ydeHuyume, eduH
yHeHUK om 6-mu Kadac, kasa, ye He ucka da yvu. Omudox npu Hezo U 20 noNUMax Ha
MypcKu, 3awo He nocewasa Ha y4uuye, 3awo He uckaw da yuuw. M moti ce 06vpHa c
usHeHada KeM MeH U 8uKa: ,ama mu 2ogopuw mypcku‘. MHoeo um e cmpaHHo,
OCHOBHO HA NO-MAp2uHauzupaHume deyd, 4e uded HAKOU, KOUMO 2060pU MeXHUSA
esuk. Manoazeam mesu nogodu, ¢ makuea y4eHUyuU, Kamo HACoPHUMeaHd MIpKd -
moea, e ca pa3auyHU, He 3Ha4u, Ye mpsabea da ce vyecmeam kamo makued. Te cowo
mpsa6ea da yuam, mpabea da nonazam ycunus. Ceea nocaedHo 6axme 8 Kpywosuya,
Ha edHo cwvbumue, Ha KOEMO NPUCBCIMBAxa OCHOBHO Mmaadexcu. Boawuxcmeomo
6sxa om pomcku npousxod. Koeamo 3anouHa duckycusma edHo momude Ha 15
2oduwHa 8s3pacm ce 06spHA KoM HAC U KA3A: ,MHO20 8U € IeCHO HA 8AC, d MeH KAmo
Me gudsam, ue CoM € NO-MBMHA KOXCA U He mMe npuemam’. M az mozasa Ut 06scHux, He
U a3 ceM U3nadand 8 makoeda NoOoeHUe 3apadu UMemo Cu, HO HUKO2d He CoM Ce
NpuUmecHA8a10 om moea, maell Kamo 4o8ek mpabea da ce dokaxce ¢ moeaa, 4e e dobpe
863NUMAH, UHMeNuzeHmeH u 06pazosan. 3a meHe 06pA308aHUEMO HAUCMUHA e
yenHocm. Toga cu onumax da npedam u Ha deyama cu. Be3 o6paszosarue 1osek He
Moxce 0a wcusee NoaHOYeHHO. A3 umam edHa Hal-nrobuma ¢paszda, Kosmo 3Ham om
Mos 0500: ,,Hosek 6e3 obpazosarue uma masar Had 2nagama cu (kotimo He moxce da
npo6ue), a moau, kotimo e o6pazoeax, uma cmabuiex nod nod kpakama cu.”

MecTHHU pemieHus

Perrenusita, cBbp3aHu ¢ 06pa30BaHUETO HA MAJILMHCTBA U MUTPaHTH B bbiarapus,
MOTar I0-7IeCHO Aa 6'bJaT pa3bpaHu B TO3U KOHTEKCT. 3a MHO3KMHA 06pa30BaTe/IHU
eKCIIepTH cerperupaHuTe YYMIMIIQ OCTaBaT He caMo )XUB CIIOMEH, HO U 3aIllaxa.
YcriopegHo ¢ TOBa GHOrpadUYHMST ONMUT HA EKCIIEPTUTE OT eTHUYeCKUTe
MaJIMHCTBA 'Y Kapa /a LieHAT Haii-Bedye Bb3MOXXHOCTTA 32 paBeH ILIAHC, 32 PAaBHO
CbCTe3aHMe IIPYM paBHM YCJIOBHS, a He TOJKOBa Ja TBPCAT CaMOCTOsITeJIHA U
YHHMKaJIHa MMCTA 3a yYeHULMTe OT ysi3BUMHU Tpynu. [lopasu ToBa opUrvHajHUTe
o6pa3oBaTe/IHM MeTOAH, KaTo Hampumep pasrieganute or [Jaduua [langux B
HACTOSIIIMSI TOM, Ca HAaCOYBAHU Hali-Beye K'bM Ha4aIHUTE eTAall Ha 0Opa30BaHUETO
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Y IeTCKUTE IPAJUHU, JOKATO 3a MO-KbCHUTE €TAIK IPUOPUTET Ca 06pa30BaTETHUTE
MeJuaTOPH.

OG6pasoBare/THUTE MeIMATOPU Ca CBOEOOPasHU MOCPEeAHUIIY MEX/Y YUEeHHULIUTe
OT ysI3BUMU Ipynu (Haii-Beye poMH) U yIrIuLara. Jlockopo 6sixa GUHAHCHUPaHHU 110
€BpOIeNCKU MPOrpaMu, HO GbarapckoTo MHUHHCTEPCTBO Ha 06pPa30BaHUETO Beye
noe mwadeTarta. YueGHMUTe MIPOrpaMH M U3UCKBAHUS OCTABaT elHAKBY 32 BCUYKH, HO
o6pa3oBaTe/THUTe MeAVATOPU IOMAaraT Ha YYeHHUIM, a M Ha Yy4YuTenH, Ja
B3auUMoOJelcTBaT, Ja pasbepar MO-JOOpe H3UCKBAHUATA U OCOGEHOCTUTE Ha
CHOTBETHATa Ipyla WIM HHCTUTYUHsS M Ha CBOH pej ga Obaar pa3bpaHu.
CBugerencrBata, ¢vOpaHu BB VOLARE, moka3BaT erTam OT IOsBaTa Ha Ta3u
CpaBHUTETHO HOBA MHCTUTYLIMOHAIHA $urypa, obpasoBarenHusi Meguarop. Moxe
6u 3apasd TOBa MHTEPBIOMPAHHUTE Ca TOJKOBA PA3/IMYHM U KATO IIOAXO[ KBbM
y4eHMIMTe, M Karo JMYHO MNpuchbcTBUe. Hazasgsame ce ciefBallMsT eTam OT
Pa3BUTHETO Ha Ta3W KaTeropwisi MOCPeJHULM Ja ObJAT KyITYPHHUTE MeAHUaTOPH,
CBBP3Ballli 00pa30BaTeTHUTEe UHCTUTYLIMH ¢ MUTPaHTU. B To3u cmucsn VOLARE
OCTaBa OTBOPEH KaTO MpOeKT. XpaHWIHIIETO CbC CBUJETENCTBA IpeACTaBIsgBa
JUTUTaZieH MOCPeAHUK, MSICTO, KBAETO IJlacoBe ca I'bTYBaJIM M Ille ITBTYBAT,
Npecru4yaiiKu IMPOCTPAaHCTBEHM M XPOHOJOTMYHHM TpaHWLH, HALMOHAJIHHU M
NeJarorviecku KOHTeKCTH. JlururajsHara cpefia He TPOCTO CbXpaHsBa Te3U
CBHJETE/ICTBA, a YMHOXaBa I[OTeHIuajJa KM Ja Cb3AaBaT BPb3KU MeXAy
006pa3oBaTe/IHU €KCHEePTH M TEXHUTE AyAUTOPUHU 4Ype3 HApaTHUBU, KOUTO OUBAT
e/IHOBPEMEHHO KOHTEKCTya/IM3HPaHU U CBBP3aHU IJI0GATHO.
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FOUR

Capturing and understanding the testimonies of
displacement in Bulgaria for educational use

Ilia Iliev, Niren Hasanova

in Bulgaria can be better understood if the testimonials and the positions of

the participants are put in a context. At the beginning of this article, we will
provide some general data on ethnic minorities and migration in Bulgaria, then we
will focus on specific educational approaches developed by local educators,
educational experts and activists from ethnic minorities, non-governmental
organizations, academic and state institutions. In the course of our work, we
encountered some skepticism regarding new pedagogies, including the critical one.
In order to better understand and feel the reasons for this historically formed
skepticism, the article will intertwine two voices. One is a biographical narrative of
Niren Hasanova, a doctoral student in ethnology, chief expert at the Ministry of
Education and Science and a participant in the VOLARE team. It is given in italics.
The second is by Ilia Iliev, associate professor at the Department of Ethnology at
Sofia University, who selected and collected the testimonies for the project.

4 I Vhe interview collection process and ethnographic work of the VOLARE project

This dialogical structure mirrors VOLARE’s broader epistemological
commitment to approach knowledge not as a monologue of expertise, but as a
shared space where experience, analysis, and memory coexist and become generative
of one another. In this sense, the chapter itself could be perceived as a small-scale
model of the repository.

Minorities. Statistics and hierarchies

According to the 2021 census, Bulgaria is largely a mono-ethnic country. 5,118,494
people identified themselves as ethnic Bulgarians, 508,378 as Turks, and 266,720 as
Roma.* Approximately 90,000 people indicated other ethnic affiliations or refused
the options offered in the census. The relatively simple picture gets more
complicated when compared with data on mother tongue or religion. For example,
some citizens who self-identified as Bulgarians indicated Turkish or Romani as their

14 https://www.nsi.bg/press-release/etnokulturni-harakteristiki-na-naselenieto-kam-7-
septemvri-2021-godina-6833
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mother tongue. Belonging to the dominant ethnicity is considered more prestigious,
and according to researchers such as Petar-Emil Mitev (Mures, 2002), in some cases
the Roma can be analyzed more as a social rather than an ethnic category, as an
underclass standing at the bottom of social hierarchies. Within the ethnic groups
themselves, there are subcategories with subtle hierarchies, as is true for both the
Roma (Mapyuakosa u ITonos, 1993) and the Turks.

Niren Hasanova

I'was born in the village of Slivo Pole in the Ruse region, just 20 kilometers from Ruse.
According to the last census, the village had about 3,000 inhabitants. It used to be
larger, and there were jobs for the local population. The people living in Slivo Pole
stayed there. In the last 30 years, a large part of the inhabitants has emigrated to
larger cities or abroad. When I was a child it was a village, but quite developed one—
all kinds of services were offered, there were jobs for everyone, there was a large
kindergarten, school, youth center, library, two cinemas. The proximity of the city of
Ruse also had a positive influence. This created a prerequisite for a normal life for
young people, together with adults. Young people had to have at least two children,
and some families had three or four. The situation was the same in our Tatar
neighborhood, where I lived. In addition to the Tatar neighborhood, we had a
Bulgarian, Roma and Turkish neighborhood. The Turkish neighborhood was the
largest. It housed about 50% of the residents of the settlement. In Slivo Pole, there
were actually two Tatar neighborhoods. Where I lived, there was a sub-neighborhood
of Slivo Pole, Slivitsa. One Tatar neighborhood was in Slivitsa, and the other in the
village of Slivo Pole itself. Until 1978, the Tatars were more numerous, but a large part
of them, especially those in the lower Tatar neighborhood, emigrated to Turkey, to
Bursa and to Istanbul. The Roma neighborhood, in the 1980s, was significantly
smaller. In the next 30 years, the Roma neighborhood developed the most rapidly, and
today it is quite large, since a significant part of the Roma who live abroad invest in
Slivo Pole, build their houses, and buy old houses from the Tatar and Turkish
neighborhoods.

I myself am from a mixed marriage, my mother is Turkish, my father is Tatar. They
met in Slivo Pole, because my mother has relatives in Slivo Pole, who are also from a
mixed marriage between Tatars and Turks - my uncle is married to a Tatar from Slivo
Pole and my aunt is married to a Tatar, also from Slivo Pole. They met at a wedding.
My mother's parents did not agree with this marriage at first, Turks are considered
more important than Tatars. For this reason, my mother left without her parents’
blessing, she ran away to my father. 95% of the people living in our neighborhood were
relatives. A large part of the daughters-in-law who are from my father's generation are
Turks. All the Turkish daughters-in-law were runaways because their parents did not
agree to marry a Tatar. I personally do not remember a Turkish daughter-in-law in
our neighborhood who married with the permission of parents from the Turkish side.
The other way round was OK, because Turks were considered somehow superior. Until
the early 1990s, there was a division between Tatars and Turks. There was serious
discrimination based on ethnic origin on the part of the Turks towards the Tatars,
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expressed in the non-acceptance of the Tatars, even though they profess the same
religion, have similar customs and are close in language. But it was also a time of love
marriages.

Until the age of 7, I was mainly looked after by my father's parents - my
grandparents. My parents worked in Ruse and I saw them on weekends. My first clear
memories are of growing up with my grandparents. My childhood memories start
from the kindergarten period. I don't remember speaking Bulgarian, and I don't
remember any difficulties with the language in kindergarten. At home, we mainly
spoke Tatar. My mother, although she is Turkish, understood 100% Tatar and the main
communication was conducted only in this language. I had living great-grandparents
who spoke only Tatar.

Games among the children were divided by neighborhoods. I played mainly with
the children from our (Tatar) neighborhood. The children from other neighborhoods
were considered “foreign” to us. We all played only in neighborhoods and separated
ourselves. Even the children from the two Tatar neighborhoods did not get together.
But the kindergarten was big, nice, common to the entire village. There, the children
from all the ethnic groups in the village gathered—Bulgarians, Turks, Tatars, Pomaks
and Roma. There was no division between the children in the kindergarten.

In kindergarten we communicated in all languages, Bulgarian was the dominant
one, but in the neighborhood between the children it was mainly in Turkish, and with
the adults I communicated mainly in Tatar. In a family environment I spoke mainly in
Tatar, since in early childhood I was raised by my grandmother, grandfather, great-
grandmother, great-grandfather, and they communicated with each other only in
Tatar.

The connection with the other neighborhoods in everyday life was mainly when we
went to the store, which was located in the Turkish neighborhood, but to get there we
had to go through the Roma neighborhood, but we didn't get together with these
children to play together.

Migrations

In Bulgaria, like other Balkan countries, there have been significant migration flows
after the wars of the early 20th century. In the family history of many modern
Bulgarian citizens there are stories about their grandfathers and grandmothers who
came from neighboring countries, who also built the image of the ideal, true refugee,
deserving of respect and sympathy—poor, urgently leaving their home under threat
of physical destruction, ready to accept any job and any reward in the name of
survival (PagoiinoBa, 2023). Modern refugees and migrants in Bulgaria are often
assessed according to these criteria. In the 1980s, the Bulgarian authorities began a
process of forced name changes for people from the Turkish minority. Similar
campaigns had been carried out earlier, mostly against Roma and Bulgarian-
speaking Muslims (Pomaks), but the scale and violence in the 1980s far exceeded
previous attempts. According to some data, over 800,000 people, including the
deceased, were renamed (I'pyeB u KamboHcku, 2008). As a result, some of the
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Muslims in Bulgaria, mostly ethnic Turks, decided to emigrate to Turkey. According
to Chavdar Marinov, their number is 360,000 people (https://shorturl.at/XNriL).

Niren Hasanova

In 1989, more than half of my relatives - Turks and Tatars - left for Turkey. We also
set out to emigrate, but we never reached the border - the truck broke down in Bulgaria
on the way and we had to return. Then the border was closed. Otherwise, we had
intended to settle in Bursa, with my father's relatives - the Tatars.

But when we couldn't emigrate, I immediately went back to school. In general, my
family - mother, father, grandmother, grandfather, my aunt (my father's older sister)
were very keen on education. I even remember my grandfather saying - "many people
don't know what a Tatar is, so you should be the face of the Tatars - you should be
educated, meek, intelligent people and when someone asks - what are Tatars, does
anyone know Tatars?, someone else should say, - yes - Niren is a Tatar - you should be
a good example, give a good face to Tatars, people should accept Tatars with
kindness". My relatives, those who are from my generation, are of Tatar lineage, over
80% have higher education. Very meek people, extremely hardworking and
responsible. The Tatars I know are all gentle people, somehow humble people who
thought mainly about work and survival, they worked a lot, they worked in
greenhouses, people who wanted to be financially secure and provide a good
foundation for the next generation. But many emigrated.

I know what it's like to emigrate. Of course, I empathize with the situation
migrants find themselves in today, because I know that no one runs away from
something good. These people come to a distant and foreign country, seeking
salvation for themselves, for their children. Everything is so unfamiliar, so foreign to
them. The language barrier is a big problem, the cultural barrier at home. My relatives
who emigrated to Turkey, or those who went to Germany, Italy, the Netherlands, Spain,
the USA have told me what difficulties they faced when they found themselves in a
different environment. Although for the people who went to Turkey, language was not
a very significant barrier, they find themselves in a foreign and different world - this is
a lot of stress. I understand these people - the immigrants, I empathize with them.
Years ago, I worked with the Agency for Refugees in Bulgaria. I have visited the shelter
where they were housed in the Ovcha Kupel district many times. I have talked to these
people, they told me what and why they were fleeing, leaving loved ones, relatives,
friends and homeland. In August 1989, my family also set out to emigrate to Turkey. I
remember how painful it is to abandon your home, friends, relatives and "to embark
on the path of salvation”, how terrible the pain of separation from grandmother,
grandfather, aunt, uncle, cousins, friends. You leave and don't know if you will see
them again... you break away from your world and embark on the path of the
unknown...

I myself, when I went to Germany, have faced this language barrier. No matter how
much I think I know German, it turned out in Germany that I can't manage so freely.
Whenever I can, I would help such people. I really empathize. I understand their pain,
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fear and anxiety and I sympathize with them. You leave everything familiar and go
towards something that is so incomprehensible to you. This is a kind of fear. 1
understand very well what these people are experiencing, how they got here. First, they
break away from friends, from family. They come here. It hurts me when I see how
they are not welcomed, well received everywhere. How they are embarrassed to speak
the language or when they can't speak and use various Google translators or
something like that. Many people don't pay attention to them. I always help.

My children studied at the 66th Sofia Secondary School and there were migrant
children, refugees in their classes. There were very good mathematicians among them.
But the fact is that these children have to put in much more effort, because they have
to learn the language first. In general, they put in a lot of effort. There are very
ambitious children, but of course, perhaps the influence of the family here is not to be
ignored. A large part of the children come, knowing that they will then migrate to
Western Europe and they don't put in much effort. But I have met wonderful children
among them.

We should all empathize with migrants. We have many relatives, friends who have
gone to live abroad. I know firsthand all the stress that these people have experienced,
as a result of which some have lost their lives, others have serious health problems.

After the fall of communism, hundreds of thousands of Bulgarian citizens became
economic migrants to the EU and North America, with the peak in the years around
the country's accession to the EU (2007), when the conditions for labor migration
were significantly eased. According to the National Statistical Institute, 306,000
people emigrated for the period 2001-2011 (https://shorturl.at/bznSC). In recent
decades, labor migration is no longer one-way, migrants go abroad and return to
Bulgaria, alone or with their families. This poses serious challenges to the education
system, as there is a risk that returning students will be enrolled in a class with
younger children if they do not show the required results in Bulgarian language,
history and literature. Zeynep's testimony, preserved in VOLARE, shows what heroic
efforts are sometimes needed for a student to return to the education system. Other
students prefer or are forced to drop out of school, and the problems will inevitably
increase in parallel with the increase in return migration.

After the Russian invasion of Ukraine in 2022, a significant wave of refugees
arrived in Bulgaria, mostly from the eastern, Russian-speaking regions of the
country. For the vast majority of them, Bulgaria is a transit stop before continuing
on to Western Europe, North America or other points. Some of them, between 55
and 105,000 people according to various estimates (https://shorturl.at/AfD8K ), still
remain in Bulgaria. They are attracted by the relatively easy opportunity to find work,
given the low unemployment in the country, the lack of a language barrier and the
geographical proximity to Ukraine. By land, the road from the Bulgarian Black Sea
port of Varna to the Ukrainian Odessa is a 700-kilometer reasonably good road and,
according to Google Navigator, can be covered in 10 hours. By sea, the distance is
shorter, and although the sea route is closed to ordinary passengers in wartime
conditions, it allows Ukrainian refugees to feel close to home. For many Ukrainian
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refugees, staying in Bulgaria represents a kind of postponement of the decision, an
opportunity to reconsider whether to return home or leave Ukraine permanently,
and an opportunity to overcome the trauma of war and migration. In the testimonies
stored in VOLARE, we can see these hesitations. Some of the interlocutors see their
future in a richer Western country, others have not yet given up hope of returning,
and still others seem inclined to bet on Bulgaria. But all of them are still in the
process of painful consideration and anxious search for a solution. The lack of a
language barrier mentioned above does not automatically mean an advantage. A
significant part of Bulgarian citizens, especially the older generations, are Russophile
for historical reasons (the creation of an independent Bulgarian state in 1878 after
the Russo-Turkish War, traditional ties between the Bulgarian and Russian Orthodox
Churches, the strong Russian cultural, political and educational influence during
state socialism, etc.). The linguistic proximity between the two Slavic languages was
reinforced in the second half of the 20th century through the educational system
(compulsory study of Russian in primary and secondary education), media (for
example, during the socialist period one of the three available TV channels was in
Russian, and on Fridays the Bulgarian national television broadcast only in Russian)
and the lack of specialized scientific literature in a language other than Russian. I
am not claiming that proficiency in Russian automatically turned Bulgarian citizens
into Russophiles, but we can definitely talk about cultural dominance, in which even
anti-Soviet literature came to Bulgaria first in Russian. Coming to Bulgaria, Russian-
speaking Ukrainian refugees find themselves in a complex linguistic situation. On
the one hand, Russian is the language of the aggressor state that drove them into
exile. This motivates many families to actively begin to study and use Ukrainian,
which is not their native language, but is the language of their homeland. On the
other hand, the Russian language allows them to communicate with the local
population in Bulgaria, but here again there is a catch—often it is precisely the
people capable and willing to communicate in Russian, who are less inclined to show
sympathy and understanding towards the Ukrainian refugees. In the testimonies
stored in VOLARE, sometimes veiledly, and sometimes openly, the Bulgarians are
accused of Russophilia. But sometimes it is the Bulgarians of the older generations
who are prepared to accept the use of the Russian language as something connecting
two nations with a complex historical fate on the periphery of the Russian empire.
When collecting the testimonies, the agreement was that the conversations would
be in Bulgarian. Very soon we switched to Russian, mixed with Bulgarian words, and
even on my part the transition happened unconsciously.

For the children in the interviewed Ukrainian families, the language situation
leads to countless everyday challenges. Their education at school and daily
communication there is in Bulgarian, the family language is Russian, most of them
additionally study Ukrainian, the language of their homeland, and all of them also
rely on English, the language of migration. One of the reasons for not depositing the
interviews with Ukrainian children in VOLARE was the spontaneous switching
between different languages and the parents' concerns about possible ironic
reactions now or later.

Voices of Displacement 100 Y VOLARE. Voice Lab Repository



In the framework of the VOLARE project, these narratives are not treated as static
ethnographic data, but as living pedagogical encounters that unfold in the desired
space between speaker, listener, and reader. Each testimony becomes a way of
inhabiting displacement through language, sound, and visual stimuli. The aim is not
only to document experience but to open a space where the act of listening itself
acquires ethical and educational meaning. Listening, which is so central in
interviewing, becomes in the repository a form of recognition: an opportunity to
approach the other not through interpretation alone, but through an embodied and
affective engagement that challenges, or at least puts into question, the boundaries
between researcher and participant, teacher and learner.

Niren Hasanova

I started school, first grade in the city of Ruse. In Ruse, we lived in a neighborhood
that was also mixed, the majority were Bulgarians, there were also Roma, fewer were
Turks. It was difficult for me to adapt while playing with children from the block.
Somehow, for the first two or three years, I couldn't make friends. I didn't feel
comfortable in this environment. There weren't many Tatars in the neighborhood
where we lived. And the interesting thing was that even if there were, they preferred to
identify as Turks. They didn't emphasize the fact that they were Tatars. I didn't have a
problem with communicating in Bulgarian. In the family we are all fluent in
Bulgarian. All our neighbors and friends were Bulgarian. There were children who
didn't speak Bulgarian well, it was more difficult for them at school, but I didn't have
such a problem.

Otherwise, there is a difference between the Turkish and Tatar languages. Those
who speak Turkish but do not speak Tatar say that they understand about 30%. I do
not experience difficulties in communicating in the three languages—Bulgarian,
Turkish and Tatar—I think in all three languages and speak all three languages
fluently. Whoever I communicate with in a mixed group—for example, with Turks and
Tatars, unconsciously, when I communicate with Tatars, it is in Tatar languages, when
I communicate with Turks in Turkish. And at home, when I have to communicate with
my mother, I speak to her in Turkish, with everyone else in Tatar.

Education

Teachers, school principals and educational experts in Bulgaria, including people
from ethnic minorities, with whom we spoke during the VOLARE research, were
somehow skeptical of the proposed innovative educational methods. This can be
explained by their own experiences.

At the end of the last century, a two-speed system was formed in primary and
secondary education in Bulgaria. The general picture is shown in the magisterial
study “Roma Schools in Bulgaria - 2001” (Denkov, 2002). On the one hand, there
were schools with an acceptable quality of education, even high in the elite language
or mathematics high schools. On the other hand, there were hundreds of schools
that bring together students of Roma or Turkish origin, where the quality of
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education was extremely low, to the point of not even providing basic literacy to the
graduates. At the bottom of these segregated schools were educational institutions
for children with special needs. Sometimes parents have even sent children with
normal development there, attracted by the free food and support (Denkov, 2002).
For the newly formed Roma elites, as well as for a large part of the activists of non-
governmental organizations and educational experts, the solution was obvious: in
order to receive a quality education, all children must study under equal conditions.
Thus began the movement for desegregation in schools, whose goal was that
students, regardless of their background, should receive equal opportunities, which
under the Bulgarian conditions of the time meant the same education, in the same
schools, with the same curricula and teachers for children from minorities as for
children from the middle class or those from the dominant ethnic group. I would
argue that the movement for desegregation of so-called Roma schools represents
perhaps one of the most important success stories of the ethnic minority elites in
Bulgaria. This perhaps explains why, in the conversations accompanying our
research, educational experts showed interest in alternative methods to be applied
in kindergartens, preschool and partly primary school education, but were skeptical
about their applicability in secondary and higher stages of education. Specific for
them meant segregated.

The memories of segregated schools are also superimposed on the biographical
trajectories of today's educational elites among ethnic minorities. As a rule, these are
people who have achieved success thanks to personal efforts invested in education.
It is significant that they had better chances in disciplines such as mathematics or
natural sciences, where assessment is based on clear criteria, than in the humanities
or social sciences. One of our Muslim interlocutors in Breznica recounted with
unfading bitterness how his teacher gave him a poor grade for a literature essay with
the motivation "it's too good to have been written by you. It was copied”, thus
blocking his path to university.

Niren Hasanova

I'was an excellent student at school. Until the second grade, the first term, I didn't feel
the difference that I was Tatar, or that I was different, because it was the same in
kindergarten. But ... after school I didn't communicate with the children from the
block, somehow I couldn't get used to them and couldn't create friendly relations with
these children. I don't know if it was a character issue or I just didn't feel comfortable
in that environment. My games were mainly in the village, in my neighborhood. At
school, there was no difference until 1985, when the renaming took place in the second
grade. Then somehow people started paying attention to who was what, how their
name had changed. Even my class teacher had a negative attitude towards these
children who had changed their names. This made me withdraw even more into
myself. And the children simply knew that they had to address me by a different name.
We were very young, the children have no way of understanding this. Not all of them
were well-intentioned, of course. There were also those who, perhaps influenced by
their family environment, began to say negative things in public. For example, about
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the “evils that the Turks did to the Bulgarians during the Turkish yoke’, and I did not
understand why they included me in this group of “evildoers’. It was very unpleasant
for me, in modern times, to be accepted as part of history. Over time, you learn not to
pay attention to these things, but a pain remains.

It was a painful process for everyone. Both for Turks and Tatars. In Slivo Pole I felt
very good, because in the Tatar neighborhood I was myself. I was not the different one,
I was me. But parents and relatives constantly pushed me to study outside the
neighborhood. For them education was truly a value. Both on the maternal and
paternal side. Among them there was a competition that someone's child or
grandchild had a better success at the end of the year. And this was a source of pride
for the adults. And especially for my grandfather - he is my role model in life. He had
a fourth-grade education, but he was a very wise and naturally intelligent person. I
learned many things in life from him that have helped me in all moments - difficult
and good. I always put him first. Everyone in the family cared a lot about education
and were proud of their children's successes in school. One example - when they came
to greet him as a head of the kin on Bayram, my grandfather would always ask the
relatives how school was, if the children were studying, what success they had. I was
very proud when I got my notebook at the end of the year, to go to my grandfather and
show him the result. It was the same with my sister. And of course, there was always
a material incentive.

Then I entered the Mathematical High School in Ruse. My aunts (my father's
sister, as well as his first cousin) had graduated from the same school. My aunt was
the person who helped me in math, physics, chemistry and she influenced me in what
direction I should take in life and what I wanted to achieve. Naturally, the first step
was to graduate from a math high school. My parents have always supported me. |
liked math, I was good at math. The natural sciences were my priority. There were
other elite schools in Ruse, such as an English high school, but admission there was
with an exam in Bulgarian. When I was in seventh grade, at the end of the school year,
the restoration of names began, in 1990. The Bulgarian teacher, when she found out
that I would be one of the children whose name would be restored, changed her
attitude towards me and gave me a grade of five. With that grade, I had no chance of
getting into an English high school, for that school I had to have a GPA of 6.00. But, |
had chosen the math high school, since my priority was math.My cousin, who lived
one house away from us in Slivo Pole, also studied mathematics, we were in the same
class, we sat on the same bench with her. I had an older cousin who also studied
mathematics. One year after me, another cousin of mine was accepted, four years
after me, my sister was accepted and graduated from the same school. There was a
teacher who laughed and said, “you did this, your high school’ I have only one cousin
who was in a humanities high school.

I continued my education at the Academy of Economics in the town of Svishtov. At
that time, there were quite a few prospective students. The children really studied. My
generation was perhaps one of the last to study seriously. And so every prospective
student exam was filled with a lot of trepidation and excitement. And with a lot of
tension. I applied with mathematics and German. One has to prove oneself in order
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to be taken seriously. Even now it happens to me, not always of course, but at the first
acquaintance, introducing myself, when I say my name, that someone would look
back at me. But this is in very rare cases. I am not a conflict person, I get along well
with people, I work well with my colleagues here in the ministry. I try to be concise in
my work as well. I am constantly learning. About ten years ago, we were on an
inspection in Varna, in a school, near the Maksuda Roma neighborhood. It turned out
that there were children who spoke Turkish. I was in a classroom and talking to the
students, a 6th grade student said that he didn't want to study. I went to her and asked
her in Turkish why she didn't go to school, why she didn't want to study. And she
turned to me in surprise and shouted: "but you speak Turkish". It is very strange to
them, especially the more marginalized children, that someone who speaks their
language comes from the Ministry. I use these occasions, with such students, as an
encouragement - just because they are different, doesn't mean they have to feel like
they are. They also have to study, they have to make an effort. Recently, we were in
Krusovica, at an event that was mainly attended by young people. The majority were
of Roma origin. When the discussion began, a 15-year-old girl turned to us and said:
"It's very easy for you, but for me, when they see me with darker skin and don't accept
me". And I then explained to her that I too have been in such a situation because of
my name, but I have never been worried about it, since a person has to prove
themselves by being well-mannered, intelligent and educated. For me, education is
truly a value. I tried to pass this on to my children. Without education, a person
cannot live a full life. I have a favorite phrase that I know from my grandfather: "A
person without education has a ceiling above his head (which cannot break through),
but one who is educated has a stable floor under his feet."

Local solutions

Decisions related to the education of minorities and migrants in Bulgaria can be
more easily understood in this context. For many educational experts, segregated
schools remain not only a living memory, but also a constant threat. At the same
time, the biographical trajectories of experts from ethnic minorities make them
value above all the possibility of equal chance, of equal competition under equal
conditions, rather than seeking an independent and unique track for students from
vulnerable groups. Therefore, original educational methods, such as those examined
by Dafina Pandin in this volume, are mainly directed at the initial stages of education
and kindergartens, while for the later stages, educational mediators are the priority.

Educational mediators are at the interface between students from vulnerable
groups (mostly Roma) and schools. As a rule, they are people from ethnic minorities
and from local neighborhoods, who are respected both by school authorities and by
the local inhabitants. Until recently, they were funded under European programs,
but the Bulgarian Ministry of Education has now taken over the baton. The curricula
and requirements remain the same for everyone, but educational mediators help
students, and also teachers, to interact, to better understand the requirements and
specificities of the respective group or institution, and in turn to be understood. The
testimonies collected in VOLARE show a stage in the emergence of this relatively
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new institutional figure, the educational mediator. Perhaps this is why the
interviewees are so different both in their approach to students and in their personal
presence. We hope that the next stage in the development of this category of
mediators will be cultural mediators, connecting educational institutions with
migrants. In this sense, VOLARE remains an open project. Its repository acts as a
digital mediator, a space where voices traveled and will travel across borders,
generations, national and pedagogical contexts. The digital environment does not
merely host these testimonies; it amplifies their relational potential, allowing
educators to engage ethically with narratives of displacement in ways that are both
situated and globally connected.
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PART II.

From the Field to the Screen



IENTE
Konparoypoadwvrag paprupieg:

Anoé T oéon oto medio, 6TO PATL TG KAPEPOC
Xprjotog Xtepavou

Ewoaywyn

o ¢épyo VOLARE, om6 ta opyik& otddie oxeSlacpol TOu, OTOXEVE OTN|
Snpovpyia evég amoBetnpiov PVTEOCKOMNHEVWY HAPTUPLOV HETAVAOTWV KL

npoodliywv mov mépacav amtd v EAAGSa kot cuppeteiyav oty eAANVIKN)
exmaidevon, mopdAAnAa pe TV kataypoadr) ovTioTowyv paptupleyv otn Bouiyopia
kou TN ToAAio. Ao v apyry, ot culnioelg petall Twv eTaipwv emkevTpwOnKay o)L
povo oe éva mAaiolo emiotnovikol Stoaddyou, aAAd kot ot Stapdpdwon evdg kKovou
«KIVIHATOYPadpLKoU YAWGTAPIoU» Y10t TOV TPATTO OTTIKTG ATOTUTWOTG TWVY HAPTUPLOV.

Koatd tn Sidpkeia twv cuvavtijoewv Tng SIKPATIKIG EPEVVITIKNG OpASag Tou
éywav otn Zodi, oto IMapiot ko Siodiktvakd, oAAd kot akoAouvBwvtag TIg
eowtepikég Siepyaoieg kabe opddog (BA. «Introduction» otov avd xeipog tdpo),
Té0nKav epwThpaTa yio To otol/moteg Ba piAovoay kot mwe Ba Kivipotoypadouvtoy
oL poptupieg. ZupdwvnOnke 0tL 1 opada k&be xwpog Ba fTav eAevBepn) va emiAéel T
O] g peBodoloyior xoroypadric -ebvoypadikn mapotrpnon, cuvevievén 1
OUAAOYIKT] OU{TNOT— WOTE VO ATTOTUTWVOVTAL OL SLPOPETIKEG LOTOPIKES, TIOAITIKES
ko toArtiopikeg ouvOnkeg (Ferro, 1998), kaBdg kou ot pebodoroyikég SoutepdTnTeg
K&Oe empépoug opadag. H moAAamAdtnta twv mpoceyyicewv, ov Kol apyLKd
Sdnuovpynoe SuokoAieg ouUVTOVIOHOU, avayvwpioTnke TEAKE g SNUOUPYIKD
dapopomoinon- Swxdopomoinon mov omopdkpuve to VOLARE amd otoTikég
o€ VO OELG HAPTUPLWV Kot TO €dEPE TILO KOVTA oTNV moAvdwvin TG epmelpiag, mov
amoteAovoe €€ apy1ig Tov Paoikd Hog oTOXO.

H eAAnvikn opdda emere€e va emikevipwOel otnv ocAPavikr peTovAoTEVOT —TN|
HEYOAUTEPT] HLETAVOOTEVUTIKT] KOLVOTITN TTOU EYKATOOTAONKE GTN XWPo otd TIG opyES
¢ dekaetiag Tov 1990 kou petd (Momraradiapyng, 2006° IMomaotepyiov & Tdxov,
2019)- kot otov mpooduyikd TANOuopd, omwe SpopdwOnke petd to 2015, Kou
neptAdpPave avBpwmoug amd tn Zupia, T0 APyavIoTAY, YWPES TNG UTOCOEPLOG
Adpwiknc x.&. (Momoaro€iapyng, 20170 IMamadnuntpiov &  Aokouvvn, 20210
[Maradnpntpiov, 2020).
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MeBodoloyia kot emiAoyeg Kivijpatoypadnong

v eAAnvikn opdda, avédaBo TV opydvworn kot Kwvnpatoypddnon twv
ouvevtel€ewy, AGyw TNG MPOTYOUHEVIG EVOTYOANGCTG HOU [E TO VIOKLUAVTEP KAl TNG
eumelpiag pov wg Xuvtovioti¢ Exmaidevong Ipoodlywv oto kapm tou Edcumva
(2016-2021)."5 H emidoyn pog fjrav va tpooeyyicoups avBpmroug [e Toug omoioug eixe
Ndn avamtuybel oxéon epmiotocuvng and modadtepn ouvvepyaosia oto medio. Ot
neplocdtepol adnyntég ko abnyntpleg {ovoay yio xpdvia ot Sopr) touv EAauwve, oto
KEVTpo TG mpwtevoucog (Sossich, 2025), kol €Tol TO VAIKO HTOV TTPOIGV IOG
pokpoxpdviag yvwpLpiag kot cpotfaiog Koutovonong.

H Baown pog mpoBeon fjtav v SnoupyiooupE, HECw TNG KAUEPOS KL TOU
HovTAl, TI§ OUVONKEG HIXG VEXG «OUVAVINOTG» TOU va otnpiletanl oe outr TV
EYKATECTNHEVN Oxéon —auTh TN $opd HIX cuvavinorn avipeso otov Beatr kot to
npoowno tou paptupo-adnynty (Levinas, 1969). Aev OéAape ot Bsatéq va
«TPaKoAoUO0UV» amAwg pix adrynon, aAAd va suvavtolv Tov «dAAov» wg dopea
LVAHNG Kot VORjHaTog, Oxt wg avtikeipevo épeuvag (De Brigard, 1998 Durington &
Ruby, 2011). TNa va SieukoAbvoupe ot TN CUVAVTNOT, E0TIACOE KIVIIUXTOYPAPIKE
0TO MPOCWTO TWV HUPTUPWY, XPTOLHOTOLOVTAG KOVIIVE KOl TTOAU KOVTIVE TTAGVA,
amopelyovtag va edavIoTOUV 1] VO KOUGTOUV OL EPEVVITEG TTOU TUPEUPIOKOVTAV GTO
XWPO TG ouVEVTELENG Kou £0eTay epwTroelg, AekTikd 1) pe to PAéppa (Mead, 1998).
EmAeape otabepr) kapepa, wote vo ammomvéel npepio kou oefaocpd. Me owtd tov
TpOTO 1 e1kOVe vootnpilet tov Paotko déova tov VOLARE:

«H @wvij Tou mpoowmov mov apnyeitat eival To emKEVIPO® €UEl ATAWDG AKOUUE. »

15 Tov Avyousto tou 2015 (UNHCR EAA&Sa, 2015), opycvwbnke €oTEUOHEVH €V KOUT
MpoodUywV o€ P HIEYKXTOAEAELPPEVT Bropnyovikr) Tteptoxr) tng Abrvag, tov EAauwva, oty
TEPLOX) OMOU KATOTE AMAWVOTOV O €AXIOVHG TNG apyxoiag mOANG. Agkddeg otkiokot
tomoBetBnkav o€ €va Gdelo o1koTmESO, aVApETA oF TOALEG BLOUNYAVIKEG EYKATAOTAOELS KL
pio xwpotepn). Ta emdpeva xpovia, To kKapt tou EAcudva emektddnke kot €ytve yvwoto ylo T
drroevia €wg Kot 1.500 UTOUVIWY dOUAO, 0F OYETIK& KoAUtepeg ouvBrkeg Swafiwong oe
oUyKpLOT HE GAAQ KOUTT OTNV NIEPWTIKT XWPA 1) 0TA EAANVIKE VOLd. ZXeSIAOTNKE WG HLX
avorytr} Sopr| prAogeviag kou Sev vmrpyxav meplopiopol otn petaxiviion Twv avBpdTwy Tou
{ovoav oe owtnv. Zrov EAauwva Spaatnpromotovvtay Siddopeg kuPfepvntikég umnpeocieg kot
Siebveic avBpwmiotikég opyavwoelg, mpoodhépoviag €va gupl dAopa EKTAUSEVTIKNG,
Yuyokovwvikig kot vopikrg vrootipiEng. EmmAgov, vmfipyav moArég mpwrtoPouviieq amd
opyavwaoelg Baong, MKO, to IMavemotipuio ABvev kot TI§ KPATIKEG EKTOUSEVTIKEG XPYEG,
TTOU GTOXEVAY OTIG AVAYKEG TwV Ttaudiwv og autr) tnyv eVBpavotn kot aotadn katdotaot. Ot
autovvteg douvAo drroeviOnkav oe kovtévep-olkiokoug pexpt to 2019. O mANOuopdg tou
KOUTT TTUPEHELVE OUOLUOTIKA 0TAOEPOG YL HEYRAO XPOVIKO SIAOTNUX Kol HTTOPOUGE KAVEIG var
awoBavBel pa oawavopevn aicbnon kowodtrag. Opwg to 2020, pe dpovto tov akpaio
unepTANOUOHO OTOUG KATAUALOHOUG TWV EAANVIKWV VIOLOV, Ol apxeg amoddoioay va To
AEITOUPYNOOUV TEPX O TO OPlo XWPNTIKOTNTAG Tou. IlpaypoartomomOnke pia paydaio
peTooTpodn] TNG HETAVACTEVUTIKNG TOALTIKIG TTPOG TNV ATOTPOTH| TwV Tpocduywyv, dtav to
npwto kUpa tou Covid-19 émAnge tnv EAA&Sa. Aoteyot autovvteg dovlo eykataotddnkay o
autooy€dieg mapdykeg. Ot ouvOnkeg SaBiwong emdevabnkov paydaio ko 1 adobnon g
kowvdtntag xadnke oplotikd. Koard tn Sidpketo Tov 2022, TO KAUT eKKEVWOONKE oTadIaKd Ko
tov lavoudplo tov 2023 avakovwOnke to emiono kAgiciod Tov.
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Ot mpodopikeq HOPTUPIEG, WG CUVAVTIOEL] TPOOWTWY, S€V QUTOTEAOUV ATTAMG
Kataypadr YEYOVOTwY, OAAY UTOKELHEVIKEG QPNYNOEIS EUTEPLWV TOU HEpouv
exdpdoelg, mooelg Ko OlwméG. 20TO00, 1 apyIKT SIEPKEIX TwV oUVEVTEVEEWY
(mepimov pio wpa) kpiBrke peydn yio to koo 6to omoio arevbuvopaotay, ondte
anodacioope vo Snpovpyrooupe SeKATEVTAAETTEG eMIPEANHEVEG €KSOXEG. AuTh 1)
Stadikacio amodelyOnke Siaitepa mpokAntiki ot €dtoce 6To 0TASI0 TOU PHOVTAL:
£TPETE VUL LOOPPOTICOVHE avapesa ot Bepatikn ouvoyn ko tn Guoikn porj tng
apnynong, SLTnNp®WVTHG TIG TOUCEL KOL TN CUVLTONUATIKT] €VTNGT) TwV abrynTev
(BA. xau to keipevo tng Avvag AmootoAidov otov i81o tépo). Otav Svdtav éudaon
OTI TANPODOPIEG KAl GTA YEYOVOTQ, Ol HAPTUPIEG YIVOVTOY TILO YVWOTIKA TTPOCITEG:
otav adnvape ywpo otn duokn adnynon, yivovtav mO cuvoioOnpoTiKd
npooPdoipeg. To Inrovpevo Nty 1) «xpuot] Topr» avdpesa oto dvo.

HOwég ko ouvousOnpuartikég Sitaotdoeig tng kKivnpocroypddnong

Eva amd tot KeVIpIKA PG CNTRHATH HTAV VO PNV HETATPATOUV Ol HapTupie of
«KotavédAwon movour. [vwpilape Tpoowmikd TOAAOUG omd Ttoug adnynTég Kot
apnyniTpleg ko autd yevvovoe éva aioBnpo avénuevng euBuvng amévovti toug.
OcAape va SleaDoATOUE OTL, aKOpN KL 0V oL a1y OELG TTEPLAGHBOVOY TPOUHATIKEG
I TOAU TpoowTikeG epmelpieg, ot adnynreg dev Ba extiBevro vumepPoAkd. H
gpmiotoouvn mou eixe okodoundel péoa ota xpovia emétpemne otoug adnynTég v
ekdpaotoly pe aoddAeld, OpWG UTIHPYE TAVTA O KIVEUVOG 1) OLKELOTITA QUTH) VL
odnynoet oe vmepekBeon 1 umepPoAkrn cuvousOnpoatikdétnroe mov O ddmve to
TPOOWTO  €VGAWTO  AméVOVTL OTOV  oveOIKEIWTO QKPOOT) 1)  OKPOATPLX.
[Mpoomadnooye, Aomdy, va aropUYOUpE TOV TEPAGHO TNG SPAUATOTOINONG 1) TOU
«ndovoPAentikov BAEppATOg» TOU ouyVvd de0TOlEL OTI( OMTIKOAKOUOTIKEG KOL TIG
YPOUTTEG VUTTOPACTACELG TNG EUMELPIOG TNG AVAYKKOTIKNG LETAKIVI|OTG.

To peyaAltepo texvikd kot n0kd otolynpa oy 1 ovvOeon piag eviaiog adprynong
Sexamevte ATy, mou va tepAapBdver T faotkd onpeio tng epmelpiog tou adnynth
Xwpic va aAdowwvel tn duoikn) tov pory. H Siaxtripnon tng ouvéxelag otnv eikova ko
Tov 1)x0 Kpidnke avaykaia, Mote vo pun Slatapdooetal 1 GUVALTONHATIKTY GYEoT TOU
Beatr) pe to mpdowmo mov HAd. H oyéon epmiotooivig atodeiyOnke o Ogpéiog Aibog
0Ang tn¢ Sdikasiog. Otav o adnyntig aoBaveton 6Tt avayvwpiletat wg mpdowmo
Ko 0L WG UTTOKEIEVO €pEUVAG, TOTE 1) KApEPA TTAVEL VO EfV THPOVC X YIVETOL XOPOTT)
(Edwards & Morton, 2016). Autr] 1] «@opoTdTNTo» SV TPOKUTTEL TEXVIKE, AAAL NOIKAE
—eival  omotéAeopa  xpoviou Jecpou kot avayvoplong Kot Sev  onuaivel
«OUBETEPOTNTON KL ATOOTAOT" ONHAiVEL GEPATHO Kol KKPOKOT).

Ye meputtwoelg Omou Sev UMNpXE TPOUTdpYOUCH YVWPLIK, Yphotpomolifnke
pebodoloyia «xlovootifddag», wote va épBouye oe emodn] pe dropa Statedeipéva va
HOLpaOTOUV TIG LoTOopieg TOoug og mAaiclo epmiotoovvng. H 18eodoyikny otdon tng
OHAS G —TTOU UTTAYOPEVE OTL Ol GUUHETEYXOVTEG SEV «TTAPOYWPOUV» TN HWVI) TOUG, AL
v epmotevovian- ouvéPaie oamodooiotikd ot Stpdpdbwon evdg KAipaTog
ogfoaopov kot wwotipiag. H mpooéyylon twv atdpwv mov cuvaivesav Poocictnke oe
YVWOTOUG ootd Tov XWpo Kupiwg tng ekmaidevong. Ot dvBpwmol-kAeldid mou
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pecoAdPnoav wote vo €pboupe o emadr] HE TOUG OCUVOWANTEG HOG TTOV
exeiveg/ekeivol Tov eyyunOnkav kupiwg tnv I0€0A0YIKT] HOG CUUTOPEVOT] UTTEP TG
AVOYVAPLOTG TWV GWV®V HETAVHOTWV KoL TPoohUywyV, Kot Th OECHEVOT] HOG OE
SE0VTOAOYIKEG OPYEG.

O EAau®vag wg TOTog HvIjUn g Kot oS aywyikr)g epmelpiog

‘Evae (Staitepo xapaktnplotikd mOAAMV amd TIG HopTupieg mou cuAAéxBnkav otnv
EAAGSa eival 6t1 mpoépyovtal amd avOpwmoug ol omoiol é{noay yia HEYEAO Xpovikd
diaotnpa oto Ko tov EAaudivae —€voy xwpo mov, yioe ToAAd amd tar PEAT TG opddog
g ABnvog mov epydotnkay oto VOLARE, amotéAeae kopPiko onpeio tg {wiig Toug.
O Elauwvag Aertovpynoe wg mpotumn Sopr diioeviag ota mpwta xpovia g
npooduykng kpiong (2016) pe cuvbrikeg Siofiwong onuavtikd kKaAUTepeg oe oxéon
pe dAAeg Sopég, pe mpOoPacn oTOV AOTIKO (OTO Kot {e €va ekTeTapévo Siktuo
€0EAOVTIKWY KOl EKTHSEVTIKWV TIPWTOPOUALDV.

Y1t dpdon twv cuvevtevEewvy, ol admynioelg Twv avBpwmwy mov eiyav {rjoelL og AT
tn Sopr) og kdrrolo Gpdon TG Stadporg Toug Tpog dAAeg xwpeg g Bopeiag Evpwmng
AVOKOAOUV OCUXVA LK VOOTaAYI Yl ekefvn) TV tepiodo —kdtt tou pmopei va Eadviddet
TO UPUTEPO KOO, KHBWG ouVIBwG oL TpoopuyLkeg Sopég cuvdéovtau pe SuokoAio kal
otépnor. Qotooo, 1 aicbnon KowoTNTHG, oL OYEcELg CAANAEYYUNG Kot OL eUKaUpieg
EKTXISEVOTG OTO OUYKEKPLUEVO KT Slopopbwony Piwpota mou moAAol adnynteg
Bupovvtan wg amd Tig mo aodaieig otrypég tng {wiig Toug (Ztedavou & Avdpotoov,
2021). H otopia tov EAcuchver, 6mwg aatotumwveton peoo amd Tig papTupieg, cuvdeet
TO ATOWIKO e TO GUAAOYIKO. OL TPOSWTIKEG ADTYTOELS TV TaUSLWV KOt EVIAIKWY TOU
draogevinOnkay exel gupPdArouv ot cuAAOYIKT) HVIHN TG TPOCHUYIKNG EUTELPIOG
otnv EAAdSa, mpoadEpovtag piar «ormd T KATw» OTTIKT) TOU GuVBwE Agimel oo TIg
emionpeg lotoploypadieg.

O EAawvag, extdg amd ywpog dprroeviag kot tdmog pvrpng, vmpée kot tomog
padnong —oxt povo ya to toudid Tpdoduyeg, OAA Kot YL TOUG EKTTAUSEUTIKOUG, TOUG
€0eAovTég ko Ta oTeAéyn Tou epydotnkay ekel. Méoo a6 tnv koOnpepwvr| emad,
avamtuyxOnkov Toudoywylkeég mpokTikéG Paciopéveg otnv evouvaicOnon kot tnv
apotBoudtnra, ot omoieg HITOPOUV VO AUTOTEAEGOUV OPOCTIHX YL TNV eKTtaidevon o€
TOAVTIOAITIoIKE TtepIPaArovTa, koBWG kot yioo Snpovpyikeg pebodoroyieg mou
Aapfévouv umoyn, avtamokpivovtot kot tpocapdloviat oto 8Lxitepo TOATIGUIKO,
Snpoypadko kot KovwvikoioTopikd mAaiolo ke popd (Grimshaw & Ravetz, 2005).
H poprupia, emopevwg, ev Aertoupyel HOVO WG TEKUNPLO EUTELPING, CAAL KL WG EVOL
Suvapel moudoywyikd epyokeio. Méoo oo tig totopieg {wr|g, ot padnteg kot dorTneeg
WITOpoUV VO TTPOCEYYIoOUV BLWHATIKA TN HETAVACTEUOT], VX OVUTTTUEOUV KPITIKT)
evouvaioBnom Kot va Katavorioouy KOAUTEPA TIG GUVOTIKEG TOU «AAAOU».

AVOGTOYUOHOG KA GUUTTEPAO AT

AvaotoyalOpeVog €K TV UoTEPWV T SLadIKaciot TwV GUVEVTEVEEWY KAl TOU HOVTA,
avtiAapPavopon 0t kaBe otddio autrig tng SouAeldg eiyxe aveldptntn utdotaot), aAAL
Ko pua Boabid cuveyela pe Toug mponyoUpevous pdioug kot epmelpieg pov oto medio.
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Koatd tn Sidpkela twv Kivipatoypadrioewy, UTpxoy OTLyHEG €VTOVIG GUYKIVIONG:
OTIYHEG OTIOU 1) KAPEPX KATEYPADE, AAAE £YW Biwvo TNV otvayvioT Ko TV OIKELOTITAL.
Kdmoleg mpoowmikég avadopés twv apnyntwv/Tplarv dev evedyOnkov oTiq TEAIKESG
ekdox£g Twv Bivteo, kabwg Bewprioapie otL émpeme va mapapeivouvy 1Siwtikeg. Qotodoo,
QUTEG OL OTLYHEG TOXPAEVOUV EPOG TOU avBpWTIVOU LoTOU TNG EPEUVOG TTOU Glyoupo
TPOodLopileL TO «TEAKO» «OpPATO» AMOTEAECHA TwV Haptupldv mov diroevel to
Undlokd amobetnplo. H cuvavtnon pe toug mpdoduyeg otov EAauwva vmripée yia
pEva ple oTiypny avtoyvwoiog. H eumepic tng eyyvtnrag pe avBpwmoug mou
avtipetwmifouv axpaieg SuokoAieg, aAAd Topapévouv dnpiovpykoi kot avBektikoi,
Aeitovpynoe wg padnpa {wng. Méoa and tn oxéon autr), avaoTox&{opaL TIG £VVOLEG
NG CAANAEYYUNG, TNG AVICOTNTHG Kot TG avOpWOTIVG o€ lOTPETELNG.

H dnpovpyia twv Bivreo tou VOLARE Sev ftav anAmg texvikn mpdén- frav pua
npdén nBkng evbvvng. To va kivnuotoypadeic T papTupioct kKdmolou onpaivel v
potpdlecot to PAEppa Tov, v hEPVELS TNV oTopiot TOU 6TOV SNUAGCLO XWPO e oeBAoUO.
To amotéAeopa, aveldptnTo aurd TV cusONTIKT) TOV, Eival Evag XWPog HapTupiog —€vag
TOMOoG Omou ot PwvEG TwV MPOoHUYywV TRPAHUEVOUV {WVTAVEG KL UTOPOUV Vo
ouvVaVTHooUV dAAOUG avBpwToug, evrdg kot ektdg ekmaidevong. H ouykivion mou
TPOKOAOUV auTeg ot apnynoelg Sev eivat Pdvo cuvouodNpaTIKY, AAAN YVWOTIKT Kol
moAtikr|. Avadetkvuet tn SUvapn g TPodopIkhg HapTuping Kot TOU OmTikoy Adyou
va SNHoUpYoUV XWPoug KoTovonong ko avoyvwptong (Ranciere, 2020). Xe €vav
KOGHO OTOU 1) HETAVEOTEVGT] CUXVA TOLVIKOTIOLEITAL KAl Ol AvBpwToL X&vovtal oTo
mA00g, to va Sivelg xwpo ot bwvr| toug eival pa mpdén avtiotaong kot avOpwmidg.
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FIVE
Filming Testimonies:

From field relationships to the eye of the camera

Christos Stefanou

Introduction

rom its initial design phase, the VOLARE project aimed to create a repository
Fof video-recorded testimonies of migrants and refugees who passed through

Greece and participated in the Greek educational system, to be placed
alongside similar collections in Bulgaria and France. Early discussions among
partners focused not only on establishing a scientific framework but also on
developing a shared “cinematic glossary”, a common visual language for capturing
testimonies.

During transnational research team meetings—in Sofia, Paris, and online—as
well as through each team’s internal processes (see “Introduction” in this volume),
several key questions emerged: Who would speak? How would these testimonies be
filmed? It was agreed that each national team would adopt their own recording
methodology—whether through ethnographic observation, interviews, or collective
discussions—to reflect the different historical, political, and cultural contexts (Ferro,
1998), as well as the specific methodological orientations of each local group. While
this multiplicity of approaches initially posed coordination challenges, it was
ultimately recognized as a strength—a creative differentiation that steered VOLARE
away from static classifications of testimony and toward the polyphony of lived
experience, which was the project's central objective from the outset.

The Greek team chose to focus on two key groups: first, the Albanian migrant
population, the largest immigrant community to settle in Greece since the early
1990s (Papataxiarchis, 2006; Papastergiou & Takou, 2019); and second, the refugee
population that arrived post-2015, including individuals from Syria, Afghanistan,
sub-Saharan Africa, and elsewhere (Papataxiarchis, 2017; Papadimitriou & Askouni,
2021; Papadimitriou, 2020).

Methodology and Filming Choices

In the Greek team, I undertook the organization and filming of interviews due to my
previous experience with documentary filmmaking and my role as Refugee
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Education Coordinator at the Elaionas camp (2016-2021).'® Our approach was to
engage individuals with whom we had previously established trust through earlier
collaboration in the field. Most of the narrators had lived for years at the Elaionas
site, in the center of the Greek capital (Sossich, 2025), which meant that the filmed
material was grounded in long-standing acquaintance and mutual trust.

Our core intention was to create, through camera and editing, the conditions for
a new kind of “encounter” (Levinas, 1969)—this time, between the viewer and the
face of the witness-narrator. We did not want the viewer merely to “watch” a story
unfold but to meet the “other” as a bearer of memory and meaning—not as a research
subject (De Brigard, 1998; Durington & Ruby, 2011). To facilitate this meeting, our
filming focused closely on the faces of narrators, using close-up and very close-up
shots. We deliberately kept the researchers off-camera and their questions and silent
communication did not appear in the final videos (Mead, 1998). We opted for a static
camera to evoke calm and respect. In this way, the image supports the central axis of
VOLARE:

“The voice of the person speaking is the focus—we are simply listening.”

Oral testimonies, as interpersonal encounters, are not simply factual records;
they are subjective narratives that carry emotion, pauses, and silences. However, the
original interviews, lasting about an hour, were deemed too long for our intended
audience, so we edited them into curated 15-minute segments. This editing process
proved particularly challenging: we had to balance thematic coherence with
narrative flow, while preserving the pauses and emotional weight of the speakers (see
also the chapter that follows by Anna Apostolidou). Emphasizing facts made the
testimonies more cognitively accessible; allowing natural storytelling made them
more emotionally resonant. Our goal was to find the “golden mean” between the two.

16 Tn August 2015 (UNHCR Greece, 2015), a refugee camp was hastily organized in Eleonas, a
semi-abandoned industrial area of Athens, on the site where the olive grove of the ancient city
once stood. Dozens of container shelters were installed on an empty lot, surrounded by old
industrial buildings and a landfill. In the years that followed, the Eleonas camp expanded and
became known for hosting up to 1,500 asylum seekers under relatively better living conditions
compared to other camps on the mainland or Greek islands. It was designed as an open
accommodation structure with no restrictions on residents' movement. Various government
agencies and international humanitarian organizations were active in Eleonas, offering a wide
range of educational, psychosocial, and legal support. Additionally, grassroots initiatives,
NGOs, the University of Athens, and public education authorities responded to the needs of
children in this fragile and unstable context. Asylum seekers were housed in container units
until 2019. The camp population remained largely stable fora long period, and a growing sense
of community could be felt. However, in 2020, against the backdrop of extreme overcrowding
in the island camps, the authorities decided to operate Eleonas beyond its intended capacity.
A sharp shift in migration policy toward deterrence occurred when the first wave of Covid-19
hit Greece. Homeless asylum seekers were housed in makeshift shacks. Living conditions
deteriorated rapidly, and the sense of community was permanently lost. Throughout 2022, the
camp was gradually evacuated, and in January 2023, its official closure was announced.
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Ethical and Emotional Dimensions of Filming

One of our central concerns was to avoid turning the testimonies into a form of “pain
consumption.” Knowing many of the narrators personally heightened our sense of
responsibility. We sought to ensure that, even when testimonies included traumatic
or deeply personal experiences, narrators would not be overexposed. Years of trust-
building allowed narrators to speak freely, yet there was always the risk that this
intimacy could lead to overexposure or heightened emotionality, rendering them
vulnerable to unfamiliar audiences. We consciously avoided dramatization or
voyeuristic framing, which so often dominates the audiovisual and literary
representations of forced migration.

Our greatest technical and ethical challenge was crafting a cohesive 15-minute
narrative that conveyed the core elements of each testimony without disrupting its
natural flow. Visual and auditory continuity was crucial to preserving the viewer’s
emotional connection to the speaker. Trust proved to be the foundation of the entire
process. When narrators feel recognized as persons—and not merely as research
subjects—the camera becomes invisible (Edwards & Morton, 2016). This
“invisibility” is not a technical trick, but an ethical outcome of long-term
relationships. It does not signify detachment or neutrality, but rather, respect and
active listening.

In cases where no prior relationship existed, we used a snowball sampling
method to identify individuals willing to share their stories in a framework of trust.
The team's guiding principle—that participants do not “grant” us their voice, but
rather entrust it to us—shaped an environment of mutual respect and equality. Our
approach was based on connections, particularly from the field of education, with
key figures acting as mediators. These individuals helped us engage narrators aligned
with our ethical stance: a commitment to amplifying migrant and refugee voices and
adhering to principles of research integrity.

Elaionas as a Site of Memory and Pedagogical Experience

A unique feature of many testimonies collected in Greece is that they come from
people who had lived for extended periods in the Elaionas camp—an important site
for many members of the Athens team who worked on VOLARE. In the early years
of the refugee crisis (2016), Elaionas functioned as a model reception center, offering
significantly better living conditions than most camps, proximity to the city, and
access to a wide network of volunteer and educational initiatives.

During interviews, narrators who had lived there on their way to Northern
Europe often expressed nostalgia for this period—something that may surprise
wider audiences, given that refugee camps are usually associated with hardship and
deprivation. Yet the sense of community, solidarity, and educational opportunities
at Elaionas produced experiences many narrators recalled as some of the safest
moments in their lives (Stefanou & Androusou, 2021). The history of Elaionas, as
captured through testimony, connects personal and collective memory. These
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narratives, of both children and adults, enrich the collective memory of refugee
experience in Greece, offering a grassroots perspective often absent from official
historiographies.

Elaionas was not only a shelter and a memory site; it was also a place of learning—
not just for refugee children, but for the teachers, volunteers, and staff who worked
there. Daily interaction gave rise to pedagogical practices rooted in empathy and
reciprocity. These practices can serve as benchmarks for intercultural education and
as creative methodologies tailored to the specific cultural, demographic, and
sociohistorical contexts of each setting (Grimshaw & Ravetz, 2005). Testimony, then,
is not merely evidence of experience—it is also a potential educational tool. Through
life stories, students and trainees can approach migration experientially, develop
critical empathy, and gain deeper insight into the conditions of the “other”

Reflection and Conclusions

Looking back on the interview and editing process, I recognize that each stage of
this work had its own independent significance while also being deeply intertwined
with my previous roles and experiences in the field. During filming, there were
moments of intense emotion—moments where the camera was recording, but I was
reliving memories and the sense of familiarity. Some personal details shared by
narrators were intentionally left out of the final video edits, as we believed they
should remain private. Nevertheless, those moments remain an integral part of the
human fabric of the research, shaping the “final” visible outcome hosted in the
digital repository.

The encounter with refugees at the Elaionas camp became, for me, a moment of
self-awareness. The experience of closeness with individuals facing extreme
adversity, yet remaining resilient and creative, was a life lesson. Through this
relationship, I reflect on the meanings of solidarity, inequality, and human dignity.
The creation of the VOLARE videos was not simply a technical task—it was an act of
ethical responsibility. To film someone’s testimony is to share their perspective and
to bring their story into the public sphere with respect. The outcome, regardless of
its aesthetic quality, is a space of testimony—a place where refugee voices remain
alive and can be encountered by others, both within and beyond educational
settings.

The emotional charge carried by these testimonies is not only affective but also
cognitive and political. It reveals the power of oral and visual testimony to create
spaces of understanding and recognition (Ranciére, 2020). In a world where
migration is often criminalized and people get lost in the crowd, giving space to their
voices is both an act of resistance and a gesture of humanity.
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EEI

Movtapovtoag tn pwvi): Mo avaoToYoo Tk PoTid

Avva ArootoAidov

H ovoia tn¢ fePaudtnrag
elvat v OeormileTan pévo e emipuAdéers.
Maurice Merleau-Ponty

ypadelokpatikdg daidodog, kal plo mopateTtopevn dokipacio oavroxng. O

OGUVTOVIGHOG Tecodpwv Siebvav etaipwy, kabBévog amd toug omoioug eiye TIg
S1kég Tou DecIKEG yKUAWOELG Ko SLOKNTIKEG 3topopdieg, Ntav 110N pix TpdkAnon
OV atautovoe meiopa Kot KOmo. [MopdAAnia pe autd, ftov pio cuvaveneon eikoaot
TepImoU €PEUVTPLAV KO EPEUVITWY, TPOEPXOHEVWY O SLPOPETIKEG XWPEG KAl
emotnpovikd media, kaBévag/kabepid pe tn Sk tov/TNng akadnuaiky KouAtovpa,
TPOTEPAUOTNTEG KO EMUOTNHOAOYIKEG abeTNpieg: epeuvNTEG OTNV apXT) TNG KAPLEPOG
toug, pe Stodopetikeg SeEIOTNTEG KoL TTPOOWTIKOUG TEPLOPLGHOUG, akadTpaikol oto
téAog TG mopeiag Toug pe ommokpuoToAAwpévn okomd. Kou Béfouc, owotnpeg
npobeoylieg, mePLOPIOPEVOG TTPOUTOAOYIGHOG Kot it StapknG por) TpoPAéPipwy Kot
avamdvTeXWV TPOPANpATWY o €kavay TNV epddviot) toug Eadvikd, otig Afyes wpeg
mg  dowvopevikng vivepiog. Ympéov mOAAEG oTyHEG TOU  €Viwod TOGO
kotoBefAnpevn, wote va B¢Aw va T topatiow. Ki dpwg, péoa e 6Ao autd to xdog,
umpye €va fabv, otabepd pelipa vorjpatog Tou pag wboloe v TdLE ToHpaKATw.

To VOLARE vmfip€e éva moAU évtovo €pyo. Awyelplotikdg AxBipvbog,

Ymrpye pix yonteia oe aut tn Sokipacio —ov Oyt ) ottypr} mov tn {ovoays,
olyoupa mAvVTwg €k Twv votépwv. Ot avBpwmol mov yvwpicope, ot PwVES oV pog
EUMIOTEVTIKAY, OL LOTOPIEG TTOU AVTIXOUGAV 1] i o 0TV GAAN, ouxva aveédpTnTa
amd oUvopa, YEVIEG Kal TTPOKAOOPLOEVEG KATNYOPIES, 1ITAY VAL TTPAYHATIKO SWPO YL
Vv opdda mov cuvepydotnke oe autd to €pyo. E&icou onpovtikd ftov 0Tt pag
kaBodnyovoe To dpopor oG EKTOUSEUTIKIG CAAQYTG IO [UKPTG PWYHING OTA TEiX
¢ EevodoPfiag ko tng Sopkng Piog, ta omoia mopapevouv ouviiBwg Asla kot
apetoxivita. Kotrdlovtoag miow, vopi{w mwg auto Tay To TPoyHATIKO KXUGIHO YLOL TIG
TEPLOCATEPESG AUTTO ELAC.

Kotd ™ Sidpkeior Twv Tpuwv €Twv TOU TPOYPAUUATOG, XPELROTNKE Vo A&Poule
amoddoelg mov, ek Tpwng dPewg, daivovrav amrég kot abweg. Texvikég. Aev evwowm
TI «MEYAAEG» OTODACEIC —TIMG VO OCUYKEVIPWOOUWE TIC HOPTUPIEC 1] WG Vo
oxedlooupe pix dlemadn] HE YVOUOVH QUTO TOU EVVOOUCHE WG «OVOTTXPAUTTOTIKT
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StkoooUVIp»— AN TIG pavVOUEVIKA HIKPES, KaBnpuepvEG eMAOYEG OWG TO TOU Vi
tomoBetriooupe eva TPAOWTO, WG VoL TITAODOPTICOVHE LI EVOTNTA, TIOLO EIKOVISLO
petadidel KoaAUTEpo VOl KAAEGHA VLot SPAOT) OTNV EMOKEMTPLA LLOG TAXTDOPHAG —EVaL
TOUAGKL 1] eva pikpddwvo;

Avutég ot anoddoelg cuyva gpotaav acLovteg Kot empere vo AndBolv PlooTtikd,
uTo TNV TtieoT) evAag e€aupeTiKd TUKVOU Xpovodtaypdppatog. AmodeixBnke Opwg 6t dev
Ntav €tot. Ot ouvemelég Toug €yvay opateg UOvo apydtepa —Ueptkeg Gopeg TOAD
apyoTeEPA— OTAV ELYUE HTPOCTAE POG EVH KATIWG AETOVPYIKO, NHI-CUVEKTIKO Pndlokod
amofetrplo. Mévo toTe pmopéoale Voo KAvoupe eva Bripa miow kot vo ovtiAnpBovpe
TN oUOOWPEVHEVT BopUTNTo OAWY CUTWV TWV HIKPWY, «TEXVIKWOV» emAoywv. Exeivn
TIOU TTPOCWTIKA [ oN|LASEPE TTEPIOGOTEPO, KL GTNV OTIolx TIOTPEDW SLapKWG, oV
«To KOPipoTon.

H dwedikaoio tov povrad

Adov n Are&dvdpa, padi pe tn MatovAa, tnv HAgktpa kat tov Xp1ioto, 0OAOKAT pwooy
TIG oUVEVTEVEELG, AVEAAP X VO TIG AKOUGW KL VO TIG EMEEEPYATTH WOTE VU LETATPATIOUV
0€ TOAU HIKPQ, «eUXPNOTO» THAHATA, KATEAANA® y moudoywyikr) alomoinon.
Mepikeg omtd owteg TIC GUVEVTELEEIC NTOV OXETIKA oUVTopeg Kot Pateg otnv
eneepyaoia. OL meplocdTepeS, WOTOGO0, SlpKovoaY TEVW o pict WP —KATOLES
TOAU TePLEoOTEPO— KL TTOV OAEG avedaPETWS TOAY TTAOUGLEG OF TEPLEXOIEVO KL
ouvaioBnpuo. [MopdAa autd, yiox Tig avaykeg tou amobetnpiov, xpelaldtov va Tig
TIPOCUPHOCOUNE GTO XPOVIKO MAXICIO TWV GEKX €wG €(KOOL AEMTWY, TOU OVTIOTOLYEL
mepimov ot SLEpKEIX TPOGOXNG TWV CUUUETEXOTWV KXl CULUETEXOUCWY HECK OTO
apdBeatpo 1 oty T&én.

And ) pic mAevpd, émpeme va GUVTOHEVCOUE TIG POPTUPiEG TPoadhUywy Kol
petovaoT(pL) v Kot val STHLoUPYTiCOUHE pia cUVTOpT ekSoyT yio Ty kKobepio. Ao tnv
GAAN, xpeolotay va xwpioouvpe kabe ouvevteudn mov pog mpdodepav ot urtdlotrol
OUHETEXOVTEG WG emayyeApatieq tou mediov ko v Snpuovpyriooupe Stadoyikd
T ot SIAPKELXG 1-2 AETTWY, TO KaBéva otd T omoio Oox tory Bgpotikd Srakpird ko
Ba ouvdedToy pE oXETIKO eKTTOUSEVTIKO, KOAAITEXVIKO 1] €Bvoypadikd vAkd (BA. To
keipevo tng MatovAag IMamadnuntpiov otov avd xeipag topo). Autod petadl dAAwy
OTHLOUVE OTL ETTPETIE VX OPYOVWOOUE TIG LAPTUPLEG OEPATIKA ~TRUTOTNTA, EKTOTIOUOGC,
KOAATEXVIKEG TTapePPaoelg, EKTAUSEVUTIKI) AVICOTNTH K.A.— SLTNPOVTRG TAUTOXPOV
pLoc 00PAUTTN LOPPOTTIA TNV EKTIPOCWTINGT) TWV OPUIANTWV/OpANTPLWY. Aev BéAape
vo kuptopyel pia povo dpwvry. Kopio paptupia, 660 cuvapmaotiky KL ov fTay, dev
é¢npeme v emokiddet T  umoAoumeg.  Metavdot(pr)eg,  exmoudeutikoi,
EUTEIPOYVWHOVEG, HOONTPLEG —OAN ETTPETTE VOL €XOUV X LoOTIHN B0 oty Yndrloxm
apnynon, aKopun Kt 0TV TO TPWTOYEVEG UAIKO TwV OUVEVTELEEWV E€8€LXVE VX LG
SuokoAeveL.

'Epotade adUvato Vo CURTTUKVWOELG L OAOKATPT) {W1] O £V TETHPTO TNG WP, 1
VO TTUPALUEVELG TILOTT) 0TOV pUBPO TNG OpALNG, TNG avdpvnong, TG SIoTOKTIKOTNTHG —
évav puBpd mou moté Jev eivau TakToTONPUEVOG— OTAY KoAgioal va Tov ywpicelg o
kopparia. TlapdAinda, kdBe A émpeme va eumnpetel TIC ToUSAYWYIKES
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duvatotnteg ¢ mAaThOppag: TV apbpwtr Sopr}, TOV OYeSIGHO SUVITIKGOV
pofnpdtwy, tig dtaotoupolpeveg avadpopég petady twv paptuptwv. Ko, mépa amd
OAo auTd, uTtipxe To KaBiKoV NG MPOooeKTIKNG ene€epyaoiag —tng mpoomddelag va
StatnpnBei n mpoowikr| xpotd TG k&be bwviig, o WBiaitepog pubudg adrynong tng
KG&Oe opeiag, 0 HovadikOC TPOTOG e TOV 0100 K&TToLoG/ KamoLa emALyeL va Bupdrat.
‘Oco mo «teyviki» €potale owtn 1 epyooia, tdoo Mo deovtoroykd gvaicOnTn
amodeiyOnke.

O tpoxAnoeig tng Oepatikng emedepyasiog ko To dpLot Tov povedd

2TIg HopTUpieg ATOPWV pE TPOThUYIKO 1) HETAVHOTEVTIKO UTTORabdpo, Tar Tévta (pov)
gpotadory cAAnAévdeta. O mdvog epdavifdtav ampocddknta —o6mws Kot 1) codia 1} To
Xtovpop- ouxvd xwpic mpoeidomoinon. Mia malion pmopolce va €xel peyoAlitepo
Bépog amd pio oAdkANp mapaypado. Eva yéAo 1) pa Aéén oe Siadopetikn yAwooo
prropovoe v SlakdPeL To Vijpa TG odrynong Kot va avatpePEeL T XPOVOAOYIKT| TNG
oelpd. Agv vmpxe «apyr}, HEON Kot TEAOG» —€BAEmMA PTPOOTA Hou mevtakdOapa
exatovtadeg mbaveg exdoyég ouvBeong kot avacuvduaopov. [wg Aomdv diatnpeig
TNV TOTOTNTA JLOG HAPTUPING, ETLXEPOVTAS TUPAAANAA Vo ST LLOUPYTTELG KATL [LE TO
omoio ot ¢dortnTpleg ko oL eKToUdEUTIKOL PTopouv va acxoAnBovv mpoktikd; Tt
adnvelg €¢w, yvwpilovroag otL autd mov mapodeinelg pmopei va elvat to vijpa o
Kpatovoe Ttor mAvTa evwpeve Y tov 8o tov opAntr); Iwg amodaoilelg ott 40
Seutepoenta amd évav «e18tkd» TPEMEL Vo mopovwBoUv kot va petadepBouv aArov,
OTOY AUTA T 40 SEUTEPOAETTA Eivat APPTKTA SEUEVA [LE OOX EMTWONKOV TTPLV KO ETE;

To vt Kot TOUV QUTEG TIGC DWVEG «EKTTOUSEUTIKA YPT|OLHEG» OEV TV TEXVIKT
douAeld. Zta pdtio pov, frav pua devtepoyevig eBvoypadio —mov eiye, kKatd KATOLOV
TPOTO, aKkoun mo oaxpofatikn Sidotaon amd tn ocupPartikn emitoma epguva. H
gpeuvitple oto medio yiveta PEPTUPKG TNG OTLYHNG, TOU TAAGiou, GAwv Ocwv
Bpiokovrtou £€w kot yopw aud T poptupia mov amotunwvetal oto PBivreo. Emopevwg,
OTaY £pYETALT) WPOL VAL KOYEL, EXELTION TPOETOLHAOTEL YLt TS At Katpd, UV kO
KoL TTpLv oatd Tty (St T emToma épeuva, Ki emmA£ov yvwpilel T oxetikn onpaocio
oowv avadpépel to dropo mou dunyeitan, yiorl éxet 1 S emadn) pe to mAaico. H
«OUVTAKPLO» oG poptupiog, Opwg, depel To Bdpog TG avaoVoTHonG Xwpig va eivat
mapovoa. [apepPaivel Oyt poévo ot A0y, 0AA& Kot atov pubpo, otn oelpd, oty
mapovoia tov atdpou mou adnyeital. Eiya tnv aicBnon ot evumapyet pio popdn Biog
o€ kdBe amdPoaon «KoPIHATOg». Zav Vo KPATAG €va Tpaypatiko poyaipt. Ki vmapyet
towtoxpova i Bavpaoty SUvaun otnyv St Stadikooia, 1 omoiot avadveTal TIQ
om&vieg ekeiveq oTrypég ou avtiAapBdvecal dtt €xelg ouvelobépel oTo va yiver kdtt
Katavontd, OtL pecoAdPnoeg oto vonpa. Xtafepd OpwG, miow Kal Tvw ar’ OAd,
mopoevel ) opdBoAio.

H évtovn Siadikaoio tov povtdd dujpkeoe povo Aiyeg eBdopddeg. Atcdopeg dAreg
ntuxeg tou VOLARE XpeldoTnKoy aoUywpnTX TEPIOTOTEPO XPOVO —UUETPITEG WPES
XOHEVEG o utoAoyLloTikd PpUAA, TtpoBeopieq umofoArg exbeoewy, Beopikd email,
OUYKPOUGEIG €T TOU TPOYPAUUATIOHOY, VATIPOCAPHOYES TWV TIPOUTTOAOYIOHWV KOl
o opado mou oyediade kat avooyediole kdbe oT&S10, EMPUEVOVTAG VO EVOPHOVICEL TNV
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£PEVVAL [E TNV TOALTIKT] KA TNV KOWWVIKT| Ttapepfao. Ze ovykplon pe OAa autd, 1)
dbdon tov povtdl épotade, e§wtepikd, cUVTOUN Kot MEPLOPIOUEVT. oTO0O, oTNV
mpaypotikdTnTa, amodeixOnke yio péve éva amd T MO EVTOVA KO OLWTTNAL
HETACYNHATIOTIKA KOpp&Ti Tou épyou. Hrav katd Bdon e poveyikr Stadikaoic,
Ntov ekel mou cucBdvOnko o KOvVTd oToug avBpwToug o pag HiAnoay, ot
StoxuPevpata Tou €pyou, aAA& kot oTiq SIKEG OV e0wTEPIKEG ouykpovoels. [Tapott
€ixot UL TNV EMOTITEIN HOU EKXTOVTASEG ETULHEPOUG TTTUXEG TNG EPEVVAG, T EPYATI TOU
HOVTAL 1Tty cUTH| TTOU TEALKA avaSLopOpdwoe T ox€aT) HOU |E TO OAOV.

Axobvice TV avtiAnr) HOU YL TO TL OT|HAEVEL VO GOV EUTILOTEVOVTAL TT) GwWVT] EVOG
avBpwmou kat pov BVpLoe to BaBU mpovopio Tou evéxel n mpdén TG akpOAOTG, OXL WG
amAn mpocAnyn meplexopevou mou mpemel vo e€oyBel, aAAd w¢g emadn pe pua
napovaoia, Tnv omoia StapopPWOVELS (e TIG TaperPAoelg cou Kot T HeTadEpeLg «TTpog
tor €€w» pe avamOPeUKTEG OUVETELEG. YO QUTH TNV €Vvold, TO HOVTA( Kol T
ene€epyooio pe ta «koPipota» GuVICTOUV evay TPOTo okéPng kat avtiAndng St
HECOU TWV HESWV- €V TPOTIO AVAAUGTIG KAl OLKOJOUNGOTG OY€oEwY tEpa amd Xpdvo,
oV XWpo kot tnv vrokelpevikdtnta. Onwg onpelwvet o Ryan Conrath, «otav oto
TUUTAS TOU HOVTAL KAVOUpE HOVTA( Kot OXlL OTAEG TEPIKOTEG, GUYKPOTEITOL €VaG
TPOMOG oKkeEYNG YUpw O TO OTHEIO TOU HOVTA], OOV T} TTEPIKOTT| VOEITAL WG TOTOG
oxeong» (2023, 6. 61). Zro VOLARE avtipetwmricope to povtdd kébe ouvévreugng dxt
WG ITAOTOINGT), CAAE WG EPUNVEVTIKT] TEXVN QUTNAG TNG OpYovwiévnG tAnpodopiag,
TopOpOL pE TO povTad mov emiyelpeiton oty aucOnenploaxt eBvoypadio (Pink, 2015),
01OV TO VO Stopopdwveton Oyt HOVO otd To TePLEXOUEVO AAAK Kt amtd T o€
Kot T avtimap&Beon twv emipepoug Yndidwv Tou mepLeXOpEVOU.

O Steffen Kohn emonpaivel madg ot oUyypoveg moAvoBovikeg BvteoeyKotaoTAoeLg
IOV LT XOAOUVTAL L€ TT) HEToVEoTEVOT) —0TIwG Ta épya TG Ursula Biemann kot dAAwv-
TPOCHEPOUV VEOUG TPOTIOUG «OPYRVWOT|G TNG TOAUTTAOKOTITHG» ToU gBvoypadikol
UAIKOU péow tng moAvmpiopatikig (mpo)omtikng. Autd to épya Snpouvpyolv TOc0
ouvauoOnuoTikn eyyvuTnTa pe Tig epmelpieg twv petavact(p)@v doo ko karavdnon
TWV TOAUTAOKWYV SLOKPATIKWV SUVAIKOV TOU  gpumAékovtal oty (St tnv
avamopdaotaon. To kpictpo eivau dti n moArtikr| toug dUvayn Sev €yKeltal pOVo o€ O,Tt
delyvouv, cAA& kot otov tPdmo e Tov omoio KIvnTomolouv tov Oeatr] —owHATIKE,
Stavonuikd ko NOKd— péow puag evepynTikhg B£aong Ko akpOKONG OV 1) YpaurTh
eBvoypadia aduvarel va tpokaAéoet (Kohn, 2013- BA. ertiong Aston, 2010).

To VOLARE éyer tnv mpoBeon va petadepel aquty tnv mpoKAncn otnv
moveroTtn okt (ko oxoAkn) aibovoa. Av ol eykataotdoeig tov Kohn evepyomolovv
tov Beatn) HEow piag xwpikng ko atodnnpraknig eppamrtiong, to VOLARE {ntéd and
poOrTpleg ko ekmoudeuTikoUg  va  yivouv  Oxt  pdvo  Beatég, oAA& kot
empeAnteg/empeAntpleg g Owkng toug nOwkng deopevong. Emopévwg, to
povtaplopévo kot emeepYaoEVO OMTIKONKOUOTIKO apyeio Sev emiyelpel vo Seiet
QUTAWG TOV EKTOTILOHO- GTOXEVEL GTO VX ETOVXTOTTOOETIOEL TNV akpodTpLo/ Tov padntn
HECQ OF QUTOV, XPTOLHOTOLWVTAG TTOAUTPOTIKO OXESIHGHO Yot VO HETATOTCEL TNV
ekmtaiSevon and tnv enedrjynon otny emitedeot). Autog o oxedlaopog amodeiyOnke pio
BB Siodikaoion Siepwtnong, Sapopdwpevn amd tnv omtiki k&be otdpov mOU
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evermtAdxn (touv Xpriotov, g MatovAag, tng AAeédvdpag), Tnv epmeipia Tng/Tov pe
v ebvoypadikr) ypadt) kot T ouvalcONHATIKT TNG/TOU EUTAOKT] LLE TO UAIKO.

To povtdl wg popd1) VUTUPAGTACTG KA YVWOTG

Yto ¢épyo tou Expanded Visions, o Schneider vootnpilet dtt, evd n petadopd tou
povtdl éxer SiepeuvnOei evpéwg otnv eBvoypadikn ypadr kKot TNV OmMTIKN
avBpwmoAoyia wg TpdTOg KATAVONOoNG TG Vonpuatodotnong Héow avrurapddeong, o
TMEPAUATIKOG KIVIHXTOYPA&DOG —e8IK& 0 emnpeacévog amd tov Soptopd/vAopo
KIVIHATOYpAPOG TNG SEKAETING TOV 1970— ELGAYEL HLX TTOAV TTLO PL{OCTTOCTIKT] KPLTIKT)
omtikn). Xe avtiBeon pe tig eBvoypadikeg xproelg tov povia{ mov eotialovv otn
oxetkOTNTA Kot T davopevoroytkny ovTiAndmn, 0 TEPAPATIKOG KIVIUXTOYPAdhOG
apdofnrel Ty St ™ vAkn Bdon g omtikig avtiAnPng Kot To avamopAoTHTIKG
oplx Tou TN cuvodevouv. Me GAda Adyla, Bétel umo apdioPrtnon oxt pévo to T
Seiyvoupe, aAA& kat To g Sopeital 1 (St 1) Opoon —kou TG awthy 1) Sopr) epLopilet
0,TL pmopel v kataoTel avtikeipevo yvwong 1 avartapdotaong (Schneider, 2021, o.
47). Aut] n B¢on eiye Pabiég emmtddoelg oto cuAloyiko €pyo tou VOLARE. To
amofetplo, Omwe StapopdwOnke petd and aAremdAAnieg mapepPdoetg, dev eivat éva
oUd€TEPO QpPyEl0 1 W OUAAOYH TOVIV HIKPOU MAKOUG- €ival [ GUuv-
KOTXOKEVOOHEVT) ekTtoudeutikny umodopr|, o popdr) edbapLOCHEVNG TTOAUTPOTILKTG
avBpwioAoyiag OToU oL EMUEANTIKEG EMIAOYEG €ivor AppNKTA cUVOESENEVESG |UE TIG
moudaywyikég deopevoelg Tou tnv urokivijoov (BA. ArtootoAiou & Avpovoou, otov
tép0) otnv karevBuvon piag (ove) 36pnomng tg Opaong.

Y1t Sikn} pog Aoyikr), To apyeio dev opyavAVEL ATAWG TN YV®oT- 0pilel Ta OpLa Tou
TL pmopel Vo Yivel oVTIKEIHEVO YVWDONG —KoL, O TEALKT] OVAAUGT), TOU TL UTOopel Vo
eivat/xotootel opato. Xxedidlovrog outod to adpnynpatikd meptPdAiov podi pe tnv
AXe€avdpa, mpoomaBovoupe SlpkwE Vo SLATNPT|COVE LoOPPOTIiX avdpeca oe Tpin
eminedo evBHVNG: o) ATEVOVTL 0TO TTPOOWTO TOU adryeiTaU, TIG AVAUVI|OELG KO TT|
Sadpoprn tov, B) armévavtt oTov ekmaudeuTikG okomd —tr oadrvela, TNy edappoyr, Tnv
KLVI|TOTOIN O] TNG KPLTIKTG HOTLAG, KO Y) QUTEVOVTL GTO GUVOAIKO apyeio, dnAadt| otnv
QPYITEKTOVIKT] OV apBpivetat amd to dbpotopo OAwWV Twv paptupley, Omov K&be
pepog emnpeddel v ovtiAnym tng emokémTplag Yyl TNV K&Oe paptupic,
SNUIoVPYDHVTAG TAPAAANAL TOAAXTTAEG SLodpopég TAOTYNONG.

Suyva autd T tpio emineda evBUVNG PpéOnkoy oe gubeia cykpouaon petadl Toug.
Hrawv EexdBopo ot Sev pmopeig mavrote va ta vmnpeteiq e€icov. [ToAAeg dopég Ba
Bpebeic otnv avdrykn va cutooyedidoelg, va emiAe€elg kot va BEoELg TPOTEPAUOTITES e
évav oplopévo Babpo avbaipesiog. Kat, aobarmg, koareioot vo avaAdBelg tnv evbivn
NG k&Be emiAoynig. Ztnv mpoomdBeia owtrg TG e&looppdmnong, eéetdooie Siddopeg
EVOAAOKTIKEG AVCELS, OMWG TO YWPLKO HOVTA{, Omou €lKOVEG, TXOL Kol Kelpeva
GUVUTIAPYOUV Kal 0AANAETISpoUV otV 8t 006V, EMTPEMOVTAG GTOUG XPTOTEG VX
e€epeuVi|ooLY TIG OYETELG TaUTOY POV Kol o)L Stadoyikd. Auth 1) TPOoEyyLom KoAEL TIg
EPEVVITPLEG VXL aoXOANO0UV e TO UAIKO Tediou pe pn ypoppkoUs, p{wpatikols Kot
moAveTineSovg TPOTOUG, avolyovtag vEoug SpOHOUG TOGO YLX TV QVATTHPAOTACT) 0G0
Koty v korovonon. H Judith Aston (2025), avtAovtag omd T poxpdypovn
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eumelpio TG pe SLdpATTIKG VIOKILXVTEP Kol ToAUpEeatkT] eBvoypadia, mpoteivel pio
SLEUPUPEVT), UTOAOYLOTIKT) KATAVOTOT) TOU HOVTAL —HLat KATAvOT oM TToL UTtepPativel Tov
KWV Hotoypdido Kot To ypartd Keipevo, TepIAABAVOVTOG 1N YPOUIIKES, XWPLKEG KoL
ToAUTPOTIIKEG HopdES eUTAOKNG. Exkivivtag oo tov xwpo tng adriynong tng fdaong
dedopévwy, n Aston umoypoppiler mwg N avBpwmoloyiky yvwon pmopel v
AEITOUPYTOEL TOGO WG AUTOOKOTIOG 000 KL WG EPYUAEIO SIETIOTNIOVIKIG AVTOHAAXYT|G,
EVIOYVOVTOG TOV «TTOAVDPWVIKO AGYO» KOL TI| GUVAVTIOT] «TIOAAXTTAWV aANOeLldIV» oF
€vav oAoéva o mepimAoko KOopo.

Qotdoo, pia tetola eviladepouoa mPoagyyLor Sev GAvNKe Yo TOAAOUG AGyoUg Vo
Aertoupyel koA& evtdg mAousiov TumiknG ekmaidevong. AVIAGVTOG amd o HOKpA
ouv{tnon yipw omd TO MOVTA{ kol TNV  eUDAVION TNG  HETOVEWTEPLKNG
Kkvnpatoypadikig davraciog otnv avBpwmoroykn ypadn - oulftnon mou
gykouvicoe 0 Marcus (2014 [1990])- emAédape teAikd To «ouveXEG poVTAd», OTOU 0
Beatrig mapakoAouBei £va GUVEKTIKO YEYOVOGS XwPIG Vo avTIAapBdveTa TIg TepIKOTES
petodl twv mAdvwy. TTpoOKeITo Lo HLo TEXVIKT) TTOU AV TATOKPIVETOUL OTIG APTYNHUATIKEG
popdeg tou 19%¥ auwva dmou 1 adbnynTpLo avodapdver ev ToAAoig tn ouyypadikn
£u0OVN yia To TeEAKS artotéAecpa (MacDougall, 2022).

Avti 1 eumetpia oavedeie, yio pio akopn Gpopd, Ty aduvapio mpookdAAnong oto
«OKOTEPYAOTO» EBVOYPadIKO UALKO, KHOWG TO «AKATEPYHGTO» gival otd HOVO TOU Lo
puBomAcoia. Kdbe mpdén emiroyng, mapdienpng 1 pvbuiong eivon 1dn pio mpdén
ouyypadng. H mpoxinon, emopevwg, Sev eivon ) emSiwén tng oudetepdnrag, cAAd 1
ouveldntn eneepyaoio —pe tamevoTnTa Ko oefacpo otny aAndeio Tov opAnTh, Kot
Oyt otig mpoodokieq tou Becpikol amoteAéopatog. Autd oakplBwg meptypddel
Hastrup (2004) pe tn dpdon “getting it right” —puo €cpguon twv avOpwtoAdywv otnv
apnynuatiky Aoyodooia mov BepeAwwvel tnv avBpwmoroykr eovoic. H Hastrup
QAVTIPETWTIEL TN YVWOT] WG OPYAVWUEVT TANPOdOpIR, TAUTOXPOVA AVXYWYIKT] KoL
EMAEKTIKT): ot opdr o e€apTdtat oTEVE atd TOUG TPOTTOUS YVWOTG Ko epHnveiag,
omw¢ ko ot Svo kabopilovron and pubpiotikd kabeotwta mel@dpynong.

A6 moAAég amoelg, To povtdl oto VOLARE €0goe oe kiviion autd tov OepeAiako
TpoPANpaTIoNO Tou eiya ouvavtrioel Yo mpwtn $opd omouddlovtoag OmTIKN
avBpwmoroyia, Sitepa TtV avemilutn  évtaon petadl  pecAlopol Kot
KOvoTpoukTIBLopoU, drmwg TNV teptypddouv ot Suhr ko Willerslev (2013) oxetikd pe
v eBvoypadikr] touvia. Baoildpevor otnv évvoia tou Merleau-Ponty yix tnyv
TPWTAPXLKT] OAOTNTK TG Opaong kot oty nbwkn tov Levinas yx tnv avarywytpn
etepOTNTR, vumootnpifouv dtt o Kivnpotoypddog Sev aVTITPOCWTEVEL ATAWG:
TPOKOAEL, avaoTaTwvel kot tpookaAel oe N0k Séopevon. Zuyvd, kotd tn Sidpketa
g ene€epynciag twv ouvvevtet€ewv tou VOLARE, cuveldnromolovoa mwg Sev
epyaldpouvv ya va mepibpoupriow tn cadnvelr, ocAAd ywr tn Satipnon oG
adtaddvelag: xpetaddtoy va TopautnBw omd tnv mapdppnon va enynow, Wote v
StornpnBei owtd mov o MacDougall (2006) amokodei «avtovopio tng Umapéng»:
€KEIVEG TIq OTTPOPAEMTEG OTIYHEG OTOU HIK XELPOVOUIR, It VA 1) MLt HOTLOL
petadépouvv mepiocotepa A’ 6o prtopel v ekdpdoet omotadnote adriynon. Yrd
autr TNV évvoly, to amoBetriplo tov VOLARE, av kot Yndrakd kot eKmoideutiko otn
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popdn TOU, HolpdoTnke, Kamoleg dopég, opiopéveg amnd TG drrodoieg Tou
eBvoypadikov GpiAp.

H n0wr| tov dvvapn dev éykertau povo oe 0,tL «S18&oKke», AAAA oTOV TPATO TOU
emitpenel og Opadopara vmapng vo urtepPaivouv tn Sopr), umevOupilovtdg pag ott to
mo moudaywylkd oxupo Oev  eivar TAVIX TO TIO  KHECA  KOTOVONTO.
Onwg vrootnpilet 1 Anna Grimshaw (2001), 0 nOKd €pyo NG oOmMTIKNG
avBpwmoAoyiag éyketton oTnV IKAVOTNTA TNG VX 6TpédeL TO PAEHHA LG TTPOG TAL KOLVEL
XOPOKTNPLOTIKE TG ovBpwmivng vmapéng —-oxt diaypadovtoag tig Siopopeg, aAAd
OUVTOVI{OVTAG HOG [LE TIG CLWTNAEG, CUY VA AUETADPAOTES SIKGTAOELS TNG.

Emotpepovrag otnv nbikn g adnynong tng Hastrup, dev apkel «va
avoyvwpiooupe OtL ol ouvdéoelg petall KOWVWVIKWY YEYOVOTWV Kl gupUTEPWV
mAaciwv  dev  pmopolv v kotookevaotouv  auvbaipeta». H  doknon  tng
avBpwmoroyiag mpoimofétel tn xprion TG KaTavonong dAAwv avBpwnwy, yio Tnv
mpowbnon pag adnynpotikd pecoAafnpéving avOpwmoAoyIKiG yvwong. Xt
ovyypadr evog Kelpevou, ol avBpwmordyol dnpoupyolv ouvdecelg kot ta&vopovy
Lepopyieg VONiHATOG TOU SV UTOPOUV VA TTOPAKEPOUY TNV TOTILKT] KOWVWVIKT| YVQOOT,
akOpn kL otav tnv vrepPaivouv. H Ok amaitnon eivout va To «Tdcovpe 6waTtd», o)t
[e TNV OVTOAOYIKT] €Vvold, 0CAAQ HE TNV €vvold TNG TLOTOTNTAG OTOV KOGHO ToU
HEAETOUNE Kl OTIG eMOTNpOAOYIKEG TpoimoBéoelg tng avBpwmrotoyiag (Hastrup,
2004, 0. 469). Autd T0 StapopeTiko €idog ypadrg —1 tpd&n Tou povtd- ekmopeveTaL
amd pia mopdpola amaitnon.

To povtdd w¢ moaudaywyikr) Tpddn Ko TPOCWTIKT) CVAHETPNOT)

Avutd 1o mUkvo Sldotnpa €depe kal oplopéveg evlladEépouceq dAAXYEG OTTIKNG.
Kd&mowx otiypn} dpytoa vo avoipwTLEHOL 0V UTT) 1) EPYNGI0t —UTT) 1) T)OUXT], CXOAXCTIKT
Sradikaoio axpdaong kal mepLKOTG— O HLTOPOUCE VO ETATPATIEL OE IO XUTOVOUN
maudaywyikn doknon. Tt B cuveBouve av {nrovoope amd dortntpieg ko dorTnTeg,
poOnTPLEG Ko HOBNTEG, Kot Ot LOVO oTO EHACS TOUG EKTTAUSEUTIKOUG, VO EPTTAXKOUV OE
autr] ™ dodikacio; Na kaBicouv UmpooTd o€ o aKATEPYAOT GUVEVTELEN Kol VX
arodacioovv Tt Ba kpatrioouvv kot tt B adaupécouvv. Yropdlopar dtt Oa kAGVIGE
mOAAEG amd T PePoudtnreg mov ocuvtnpouv. Oo diéAve kdBe YPeudaioOnon
OLVTIKELLEVIKOU «TEPLEXOHEVOU» Kal Ol TIG/TOUG avAyKale VO OVTLUETWTIGOUV TNV
nNoKn TG aKPOAONG, TNG AVATAPACTAONG Kol TNG €0uaiag e €vay TPOKTIKO Ko
MPoowTkG TpoTo. PorvtdoTnKa OtTL, HEoH OO €VAL TETOLO TEIPUUA, TO TAUTAS TOU
povtdd Ba prmopovoe va yiver pia 18totumn aibovoa SiSaokaiog, mou va Aettoupyet
mapdAAnAx pe to VOLARE kou va givan e€ioou wdeAtun amd tnv dmodn tng aveAnng
¢ ovyypodikiig eubivig kou Tov (ava)otoyaopov. Evoag Sevtepog xwpog pddnong,
OTIOU 1] aKPOAOT) HETATPETETU OF SPAOT) KO 1) EMIUEAELX OF (OUTO)KPLTIKT).

To povtdd dev fTav AmA®MG P oo TIG ATELPES «PAGELG» OAOKATPWOTIG TOU €pYOU-
TTOV HLX £VTOVI] VOLLETPTIOT [LE EPWTTLLOTA TTOU HE TUVOSEUQY GLWTNAL Yo Xpovia Kol
TOPA EMAUPVAY XELPOTINGTIKY popdn) —Stapopddvovtag auto mou o Huapaya (2016)
neptypddel wg «avBpwmodoyio Tng elkOVOG Kot TOU HOVTAL WG HETOYAWTOX Kot LopdTy
yvwong». Katd tn didpkeia avtng g Sadikaociog, pouv d60nke 1 evkaipio va
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emove€eTAow PoKpOXpOVIEG TULNTIOEI OXETIKG [LE TNV TATPOTNTA Kot TNV g€ovaio
omv avBpwmoroyia. ‘Onwg vmootnpilet o Michel-Rolph Trouillot, «ot cwwmég
eloépyovtal ot SldIKaciol TNG LOTOPLKTG THPAYWYTG OF TEGOEPLG KPIOLUEG TTIYUEG
—am6 T Snpovpyic twv mywy £wg T ouykpoTnon twv adnynoewy (1995, 6. 26), pia
Slarmtiotwon mov Loyvel e€icou Ko GTNV TPOKELUEVT) TEPIMTWAT), GTOV ETMIUEANTIKO
Xwpo tn¢ ene€epyaciag poptupLny. Zuveldnronoinoa ot i) olwmr Sev onpaivel Tdvta
amokAelopd. Mmopel va mpokUPel kot [e TLO AEMTOUG TPOMOUG: HECW TNG
aAAnAovyiog, Tov puBuoy, akdun kot tng tomobétnong evog koyipatog. Autég ol
amoddoelg dev apopovoav Hovo tn Stapdpdwon evog YndLoko Tpoiovtog, aAAd Ty
mapovaia, to Bapog kot tn Stapdpdwon Twv cuvOnNK®V TG aKpdaoTC.

H vmtevBupion tou James Clifford 6t n eBvoypadikr eéovoio eivor mavra «pepixi
ko tomoBetnpévny (1986) améktnoe véa, emeiyovoo onpacioc to Sidotnpa mou
aoyoAnOnko pe to «kOPLpo» twv Pivreo. Ki oawtd yioti Sev propovoa va tpocmotnfo
ot fjpouv oudétepn -1 OtTL el avoAdPel i «TeXVIKT SOUAELE», HE TNV aaThpn
évvol g Aééng. KdaBe tunipa mov eme€epyoldpouvv €depe to UmoTUMWHA TWV
KATAPOAWDY HLOU: TH XPOVIA TTOV €I TEPACEL HEAETWOVTAG EIKOVEG, TIG Bewpieg Tov eiyo
adopolnoel, T cuvouodnpoatikn kot Ok} tomobetnon pe tnv omoia Eekivioa to
OUYKEKPLUEVO €pyo Ko Ao epeuvnTikd taidia mpv otd owtod. Agv Snpoupyovon
ATAWG pLo cUAAOYT Opauopdtwy- cuv-Snpoupyolion TOV TPATO (e TOV 0Toio oL dAAOL
B yIvOVTOUoOV OVTIKEIHEVO OKPOAONG, KOTXVONonG kot pvAung. Kot outd,
ovveldnromotovon &uvd, elvat pia otd Tig o Aemtég kot fopiég euBuveg mou pmopei
vo avoddPBet n avBpwmoroyikr) «ypadry».

‘Exovtag pakpoypovn ekmaidevon otnv edvoypadia, eiya mApn ovveidnon ot
kdOe mepikomr) mov xova StopopdwvdTtoy amd T SIKT| OV TPOOTTIKY) —Ko OTL, GTH
XEPLO KATTOLOU GAAOV, TO {810 UAIKO Bt abmyouvToy pia evieAwg Stadopetikr) lotopia.
MdAtota auto Sev dpynoe va atodeyOei ko otny mpddn. e pia Sraitepo omaTnTIK
TEPIMTWON —HLX GUVEVTELEN SIAPKELNG TEGCEPALOL WPWV TNV oTola eixa xwpioel o€
503 HIKp& KAm- ebtaco kdmowx otiypr] oe odiééodo. Adol Sokipaoco Tpelg
Sradopetikeg ekdoxég kou mevte 1 €81 Siudopetikeg adnynpotikég AOYIKES, KaTdAao
OTL aAwg Jev fipouv og Béomn va kK&vw T ouvévtevén va Aettoupynoet. ‘OAn n opddo
OV €ie ouppetdoyel otn ovuvévreuvén éviwbe OTL eiyape HMPOOTE HOG €voy
«Bnoavpd»- kL dpwe, kéBe pov mpoomdBeila v T S HOpDWOW OE EVX GUVEKTIKO UALKO
nrav ateAéodopn. Tote fjrav mov o Xprjotog Zredhdvou, e TO KVNHAToypodIKO TOU
€VOTIKTO Kol SIATPOCWTIIKI] YVWOT] TOU ATOHOU TTov [iAovoE, TopevePn kat mpdteive
ot VTEAWDG VEX AOYIKT] Yo TO KOO Kot To HovTdd: évav Stadopetikd pubBud kot
TPOTO oKEYNG Yt VO KKOUGOUE TN ouyKekpipévn paptupio. Ko n mapéppaoct) tou
Agrtovpynoe e évav TpoTo porytkd. Exeivn ftav 1) otiypr} mov kotdAaBo 0tL n Aoyikn
NG empeAelng dev elvat TOTE VTIKEIHEVIKT) StopopdwveTat artd Tnv eowtepikr) {w)
TOU EMUEANTT), atd T OpLaL TNG avToX1i§ Tou ot duadopic kot TNV moAUTAOKOTNTA,
amd TV App1Th KoTtavonoT| Tou yix toug avBpmmoug mou depouv T yvworn. H dikn
pou avéykn vo punv tapodeipw timota kot vo supmepA&Pw v Prjypa amd k&be Ogpa
mov eiye Biet o opAnTrg katéAnge va BAdper Tty iSia tou tnv totopio. To PAeppa Tou
Xpnotov, Mo «Knpotoypadikd» Kol LUTPECLOVIOTIKO, €O0TEVUCE VO OWOEL TN
ouveévtev€n amd tnyv vmepPorikn aioBnon euBuvng pe tnv omoia tnv mAnoiodo. Ko
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elpou BePoun otL, av v enegepyaldpouv Eavd orjpep —1) O€ PEPIKA XPOVLX 0T TWPO—
Bat €xarvar AL TOAD Sl opeTIKEG EMIAOYES.

Avti 1 povoyikn} Stadikaciot KOG Kot cUVappoAdynong, 1 addoo yio to Tt O
oupmepiAndOei kou t1 Ba mopoketdBei oy teAikd pa fabid mpoowmikn epumepio. Me
yUploe miow ota xpovia tov Aovdivou, 6tav omovdalo avBpwoloyia TG TéVNG Kot
TOU OTTIKOU TOALTIopOU, TdTe oV i mpwtr dopd fpba avtipeéTwnn pe nripoca
AVOTApAoTacTG, ypadng kol TAacinong, xwpic va katéxw akopn to AegAdyLo va ta
exdpdow ko v Toe avtiAndOw oe dAo Toug To dvuopa. AvakdAgoo To va kK&Bopal o€
okoteveg aibouoeg mpoPoAwy, va mapakorovBw melpapatikeg eBvoypadieg kot va
poBaivw v apdiofnte v e€ovoia tou dpakov, tov povtal kot g bwvhg Tou
emiBdAAeL v adrynon ektog kadpov. Tote, dAa autd tory cuvapTaoTIKE BewpnTikd
OX1LOTA TTOU TIPOEPXOVTOY ATO TTPWTOYEVEG UAIKO Kdmmowwv dAiwv. Twpa, dpwg, to
(510 EPWTIHOTA IO TNV TIOALTIKT) TNG OPATOTNTHG EMECTPEDAV TTLO EMUTAKTIKE —O)L TTLX
WG OTOYAOTIKEG TTPOKATTELS, AAAK WG TIPAKTIKEG KL SEOVTOAOYIKEG ATOPATELG” KO TO
npog eme€epyacia «UAKO» oy oL PwVES Twv avOpOTWY TOU HaG ERTIOTEVTNKAV.

To VOLARE pe BoriBnoe va katavorjow KoAUtepal Tt onpaivel voo KaBIoTdg KTt
0puTO —KalL e TL KOOTOG. Emavedepe o oelpd amd otkelo epwThpATa, PHOVO TOU oUTh
) dopd giyov mpaktikn edhoppoyT| Kot Empemne vo T avtipetwmiow 1 idte. Tlolog éxel
T0 Sikaiwpo var piAdel —kot Twg; oy tomobeteis eva «kdPipo» kot pe Tt kivijrpo; Ti
€180UG LOTOPIX GUVAPHOAOYEIG, CTTOCUVOPOAOYWVTOG TNV LOTOPIA KATTOLOU GAAOU;

Av 1 poptupia eivat €va Swpo, Tote 1 emedepyacio g eivat pua ovtamddoon —pia
QTdvTnon Tov SIVETAL €V HEPEL OTA OKOTEIVA, HETH ATTO SLOSOYIKA OTPWHXTH EPUIVEING
kot TpoBeong, aAAd otabepd pllwiévn ot Séopevon yid TPooeKTIKY akpoaot. Ot
dortnTpieg, ot emokEnT(pL)eg Kot 0L GUVOLIANTEG pag oto redio Ba sivan awtol/eg mou
O pog deiouvv, olvropa, TG0 KOA& Tae THYAHE TNV VTHTOS00T KUTHG TNG EVOUVNG.

Evuyapiotieg

Odetdw evyvwpocuvn atov Xprjoto Xteddvou —tov Kivnpatoypadiotr, tov ddokaro,
v aBépuPn Svvapn Tiow oTTd €va CNHAVTIKO PEPOG AUTOU TOU EYXELPTHLATOG, YLX TT)
YEVVOUASwpPT) OTITIKT) TOU KO TT) LOYEIX TWV XEPLWV TOV), LLE TIG OTIOiEC KIvnpatoypadnoe
kou ene€epyaotnke kaBe ouvévtev€n. Autod to épyo Sev Ou fjtav to 1810 ywpic tn dikn)
TOU AAANAEYYUN.
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SIX

Cutting voice: A reflection

Anna Apostolidou

It is the essence of certainty
to be established only with reservations.
Maurice Merleau-Ponty

OLARE has been an intense project. A logistical labyrinth, a bureaucratic

maze, and, more times than I'd like to remember, a test of endurance.

Coordinating four international partners, each with their own institutional
blockages and idiosyncratic red-tape systems, was already a full-time challenge. Add
to that: academics from different countries and disciplines, each with distinct
academic cultures, priorities, and epistemologies; early-career researchers with
varying capacities and personal constraints; late-career academics with crystalized
ways of doing things; tight deadlines, a limited budget, and a constant stream of the
foreseeable-unforeseen—those unexpected problems that appear suddenly and
sprout like fungi just when you think the soil is dry. There were many times when I
felt so overwhelmed that I wanted out. And yet, amid this chaos, there was a deep,
steady current of meaning that kept carrying us forward.

There was a certain charm in the ordeal—if not in the moment, then certainly in
retrospect. The people we came to meet, the voices we were entrusted with, the
stories that often echoed one another across borders, generations, and categories
were a true gift for the team. No less, we were sustained by the vision of educational
change, of a small crack in the walls of xenophobia and structural violence, which
otherwise remain smooth and sealed. Looking back, I think that this was the real
fuel. Over the project’s three years, we were called to make decisions that, at first
glance, seemed simple and innocent. Technical. Not the big ones—how to recruit
participants or how to design a justice-minded interface—but the small, daily ones:
where to place a face; how to label a segment; what icon best conveys a call to
action—bird or microphone?

These decisions often felt minor and they needed to be performed in a hurry
under the pressure of a very condensed project. But they weren’t. Their implications
only emerged later—sometimes much later—when we had before us a somewhat
functional, semi-coherent repository. Only then could we step back and grasp the
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accumulated gravity of all those “technical” choices. The one that I personally keep
returning to, the one that I think marked me most deeply, was the montage.

After Alexandra, along with Matoula, Ilektra and Christos had completed the
interviews, it fell to me to cut them down, and edit them into manageable,
pedagogically usable segments. A couple of these interviews were rather brief in
duration and simple to edit. Yet, most of them ran for over an hour and some much
longer, and were extremely rich in content and feeling. And yet, for the repository,
we needed them to fit into the ten to twenty-minute arc of a classroom attention
span. On the one hand we had to shrink down the testimonies of the displaced
persons and produce a short version for each one. On the other hand, we needed to
divide each interview offered by the other actors and create 1-2-minute thematic
segments, each of which would be correlated to relevant instructional, artistic and
ethnographic materials (see the chapter by Matoula Papadimitriou that follows). It
felt impossible. How do you condense a life into a quarter of an hour? How do you
honor a rhythm of speaking, remembering, hesitating—a rhythm that is never tidy
or easily excerpted—when you are slicing it into pieces?

This meant segmenting the testimonies thematically—identity, displacement,
professional trajectories, resilience, educational injustice—while keeping an eye on
representational balance across speakers. We didn’t want a single voice to dominate;
no testimony, however compelling, could be allowed to eclipse the rest. Migrants,
educators, experts, students—each had to be held in a delicate narrative parity, even
when the raw material seemed to resist it. At the same time, each clip had to serve
the pedagogical affordances of the platform: modular structure, lesson planning,
cross-referencing across testimonies. And then, beyond all that, there was the work
of editing with care—to preserve the cadence of a voice, the strange rhythm of a
person’s life story and their individual ways of remembering. The more “technical”
this work appeared, the more ethical it felt.

In testimonies from persons with refugee and migrant backgrounds, everything
felt connected to everything. Pain would surface unexpectedly, as did wisdom and
humor, often unannounced. A pause might carry more weight than a paragraph. A
laugh or a foreign word might interrupt the narrative thread and scramble its
timeline. There was no “beginning, middle, end”—I could clearly see hundreds of
possible patchworks and circulations.

How do you maintain fidelity to a testimony while also crafting something that
students and teachers can practically engage with? What do you leave out, knowing
full well that what you omit may be the very thread that held it all together for the
speaker? How do you decide that 40 seconds from a so-called “expert” should be
isolated and relocated—when those 40 seconds are entangled with everything else
they said? Making these voices “educationally useful” was not technical work. In my
eyes, this was secondary ethnography, and in some ways, even more “acrobatic” than
fieldwork itself. The fieldworker witnesses the moment, the context, everything that
lies outside the framed testimony, so when the time comes to cut, she has already
been preparing for it, often even pre-fieldwork. The editor of a voice carries the
burden of re-shaping it without being there. To intervene not merely in words, but
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in pacing, in sequence. In presence. There is a kind of violence, I felt, in the decided
cut. You often feel that you are holding an actual knife. There is also a magnificent
power here. In the rarer moments that you know you have made it legible for others
to understand, that you have mediated meaning. But always, above all, there is
doubt.

This intense process only lasted a few weeks. Various other aspects of VOLARE
took unforgivably much more time. Hours lost to spreadsheets, reporting deadlines,
institutional emails, scheduling conflicts, budget gymnastics. Compared to that, the
montage phase seemed, from the outside, limited and small. But in truth, it became,
for me, the most intense and quietly transformative part of the project. It was mostly
solitary, a kind of meditative labor. And yet it was here that I felt closest to the people,
to the stakes of the project, and also most conflicted. I had oversight of a hundred
moving parts; but this task, this cutting, redefined my own relationship to the whole.
It sharpened my sense of what it means to be entrusted with a person’s voice and
reminded me of the profound privilege of listening—not as a vessel of content to be
extracted, but as an extension of presence, one that you shape with your hands and
carry forward with irreversible consequence. Cutting and editing in this sense
becomes a form of thinking in and through media, a mode of analysis, and
constructing relationships across time, space, and subjectivity. As Conrath attests,
“where the editing table is host to montage rather than mere cuts, it becomes a form
of thinking situated at the site of montage, of the cut understood as a place of
relation” (2023, p. 61).

In VOLARE, we treated each montage not as simplification but as interpretive
craft of this organized information, which is akin to montage in sensory ethnography
(Pink, 2015), where meaning is shaped as much by relation and juxtaposition as by
content. This was a deeply reflexive process, shaped by each editor’s standpoint
(Christos, Matoula, Alexandra), experience with ethnographic writing, and affective
engagement with the material. Steffen K6hn highlights how contemporary multi-
screen video installations dealing with migration—such as works by Ursula Biemann
and others—offer new ways of “organizing complexity” of ethnographic material
through multiperspectivity. These works generate both emotional proximity to
migrant experiences and an understanding of the complex transnational dynamics
involved. Crucially, their political power lies not just in what they show, but in how
they engage the viewer—physically, intellectually, and ethically—through active
spectatorship that written ethnography cannot elicit (K6hn, 2013; see also Aston,
2010). VOLARE takes this challenge into the classroom. If K6hn's installations
activate the viewer through spatial and sensory immersion, VOLARE asks students
and educators to become not just spectators but curators of their own ethical
engagement. The edited visual material repository doesn’t just represent
displacement, but repositions the learner within it, using multimodal design to shift
education from explanation to implication.

In his Expanded Visions, Schneider argues that while the montage metaphor has
been widely explored in ethnographic writing and visual anthropology as a way to
conceptualize how meaning is constructed through juxtaposition, experimental
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cinema, especially 1970s structuralist/materialist film, introduces a far more radical
critique. Unlike ethnographic uses of montage that focus on relationality and
phenomenological insight, experimental cinema challenges the very material basis
of visual perception and the representational frameworks that follow. In other words,
it questions not just what we show, but how seeing itself is structured and how that
structure limits what can be known or represented (Schneider 2021, p. 47). This has
had deep repercussions in our work. The repository, as it stands, is not a neutral
archive or a collection of short films. It is a co-constructed learning infrastructure—
a form of applied multimodal anthropology in which curatorial choices are
inseparable from pedagogical commitments (see Apostolidou & Androusou, in this
volume) of actually organizing the limits of what can be learned, in fact what can be
seen. Having designed this narrative environment, together with Alexandra, I
constantly tried to hold three responsibilities in balance: a) to the person speaking,
their memories and agency; b) to the educational purpose, the need for clarity,
usability, resonance; and, c¢) to the whole repository, a larger architecture of
testimony, where each part shapes the perception of the others and creates various
routes and trajectories of navigation. Often these responsibilities were at odds. You
cannot always honorall three. You improvise. You choose. And you carry that choice.

In this process, we even considered other alternatives, like spatial montage, where
images, sounds, and texts coexist and interact on a single screen, enabling users to
explore relationships in simultaneity rather than sequence. This shift invites
anthropologists to engage with fieldwork materials in non-linear, rhizomatic, and
layered ways, opening up new avenues for both representation and understanding.
For example, Judith Aston (2025) draws on her decades of experience with interactive
documentary and multimedia ethnography to propose an expanded, computer-
based understanding of montage—one that goes beyond cinema and written text to
include non-linear, spatial, and multimodal forms of engagement. Working within
the realm of database narrative, Aston emphasizes how anthropological insight can
serve both as an end in itself and as a tool for interdisciplinary exchange, in order to
foster “polyphonic discourse” and encounter “multiple truths” in an increasingly
complex world. Drawing on a long discussion around montage and the emergence
of the modernist cinematic imagination in writing anthropology, inaugurated by
Marcus (2014 [1990]), we finally chose to go with “continuity editing” where viewers
are witnessing a coherent event, and they are generally unaware of the cuts between
the shots, a technique that answers back to (rather authorial) nineteenth century
narrative modalities (MacDougal, 2022).

This experience enacted in me, yet once again, the impossibility of staying
faithful to raw material—because “raw” is itself a fiction. Every act of selection,
omission, pacing, is already an authorship. The challenge, then, is not to aim for
neutrality, but to edit with awareness, humility, and fidelity to the speaker’s truth
rather than the institution’s expectations. What Hastrup (2004) calls “getting it
right” and how this implicates practicing anthropologists deeply in a narrative ethics
upon which the anthropological authority rests. She views knowledge as organized
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information, both reductive and selective, a modality that depends ‘intimately on
the modes of knowing and of interpreting—both of which are disciplined.

In many ways, the montage work in VOLARE echoed debates I first encountered
in visual anthropology, especially the unresolved tension between realism and
constructivism that Suhr and Willerslev (2013) describe in relation to ethnographic
film. Drawing on Merleau-Ponty’s notion of the primordial totality of vision and
Levinas’s ethics of irreducible otherness, they argue that film does not merely
represent—it evokes, unsettles, and invites ethical engagement across difference. I
often found myself editing not toward clarity, but toward opacity, holding back the
instinct to explain, in order to preserve what MacDougall (2006) calls the “autonomy
of being”—those unpredictable moments where a gesture, a breath, or a glance
carries more than any narrative can contain.

In this sense, the VOLARE repository—though digital and educational in form—
shares something with the aspirations of ethnographic film. Its ethical potential lies
not only in what it teaches, but in how it allows fragments of being to exceed the
structure, reminding us that what is most pedagogically powerful may not be what
is most immediately intelligible. As Anna Grimshaw (2001) suggests, the ethical work
of visual anthropology lies in its capacity to return our gaze to the commonalities of
being human—not by erasing difference, but by attuning us to the silent, often
untranslatable dimensions of it.

Coming back to Hastrup’s narrative ethics, it is not enough to “simply to
acknowledge that connections between social facts and larger frames cannot be
‘constructed’ at random... Practicing anthropology implies a ‘using’ of other people’s
understanding to further an anthropological understanding that is narratively
mediated. In writing, anthropologists make connections and sort out hierarchies of
significance that cannot bypass local social knowledge even while transcending it.
The ethical demand is to ‘get it right’, not in any ontological sense, but in being true
to the world under study and to the epistemological premises of anthropology”
(2004, p. 469). This different genre of writing, the montage act, requires a quite
similar positioning.

At some point, I began to wonder whether this work—this quiet, granular
listening and cutting—might be turned into a pedagogical exercise in itself. What
would happen if students, not just “us” educators, were asked to do this? To sit with
a raw, unedited interview and decide what stays and what goes? I suspect it would
rattle them. It would dismantle any illusion of objective “content” and force an
inescapable encounter with the ethics of listening, representation, and power. I kept
thinking that in this experiment, the editing table could become a parallel
classroom—running alongside VOLARE, and just as valuable in terms of authorship
and responsibility. A second site of learning, where listening becomes action, and
curation becomes critique.

This wasn'’t just project work; it was an intense reckoning with questions that had
followed me quietly for years, now taking shape under my own hand and creating
the anthropology of the image and montage “as a metalanguage and a form of
knowledge” (Huapaya, 2016). In the process, I found myself revisiting long-standing
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debates about authorship and authority in anthropology. As Michel-Rolph Trouillot
has argued, “silences enter the process of historical production at four crucial
moments”’—from the making of sources to the creation of narratives (1995, p. 26).
His insight applied just as powerfully here, in the curatorial space of editing
testimonies. It became clear to me that silencing doesn’t always mean exclusion. It
can also happen in subtler ways: through sequencing, pacing, even the placement of
a simple cut. These editorial decisions weren’t simply about shaping a digital
product; they were choices about presence, weight, and audibility.

James Clifford’s reminder that ethnographic authority is always “partial and
positioned” (1986) took on renewed urgency. I couldn’t pretend to be neutral—or
technical for that matter. Every segment I edited carried the trace of my orientation:
the years I had spent studying images, the theories I had absorbed, the emotional
and ethical disposition I brought to the project. I wasn’t simply assembling
fragments. I was, in ways both visible and invisible, co-authoring how others would
be heard and remembered. And that, I came to realize, is one of the most delicate
responsibilities that anthropology can place in our hands.

Trained as I am in ethnography, I remained throughout aware that every cut I
made was shaped by my own orientation—and that in someone else’s hands, the
same material would tell a very different story. And it wasn't long before this was
actually proven in practice. In one particularly overwhelming case—a 4.5-hour
interview I had broken into 503 clips—I hit a wall. I tried three different versions, a
dozen different narrative rationales, but I simply couldn’t make it work. The whole
team felt that the content of this interview was gold in our hands and, for some
reason, my various attempts to cut it didn’t seem to ring true. This is when Christos,
with his cinematic gaze, stepped in and offered an entirely new logic for its cut and
montage. A different rhythm. A different way of thinking. And it worked like magic.
[ learned something in that moment about how editorial logic is never objective; it’s
shaped by the interior life of the editor, their thresholds for coherence, discomfort,
complexity. My own need not to omit anything and include a tiny sample of every
topic the speaker had touched ended up damaging the story he was telling. Christos’s
more cinematographic gaze rescued the interview from my excessive sense of
responsibility. And I am sure that I myself would make different choices if I were
editing it now. Or, again in a few years from today.

All of this—this solitary process of cutting and assembling, of deciding what to
include and what to leave out—was, in the end, a deeply personal experience. It took
me back to my London years, studying anthropology of art and visual culture, where
I was first confronted with questions about representation, authorship, and framing
I didn’t yet have the vocabulary to confront. I remembered sitting in dark screening
rooms and seminar spaces, watching experimental ethnographies and learning to
question the authority of the lens, the edit, the voiceover. Back then, it was mostly
theory, mostly someone else’s footage. Now these questions about the politics of
visibility have revisited me with a new force since they are no longer intellectual
provocations. VOLARE helped me better grasp what it means to make something
visible—and at what cost. It brought all of it back—but this time it was real, and it
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was mine to handle. Who gets to speak, and how? Where do you place the cut? What
kind of story are you assembling when you disassemble someone else’s?

If testimony is a gift, editing it is a response, a reply made in partial darkness,
across layers of translation and intention, but grounded in a commitment to listen
well. Students, visitors, and interlocutors in the field, who hold the true measure of
our response, will soon let us know.
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EIITA

Ieprotdpe pwtwvrog

MoaroVAa [Naradnuntpiov

H géopia eivat éva mapdéeva ouvapraotikd Oéua dtav to oképreoa,
aAAd ppixtij 6tav ) PLOVEL.
Edward Said

mov Stpdrtetou 1) yevoktovia otn [ade; Tpoomabwvtag va pw tig AEgeig yio

v ouvBeow GAA0 €va koppdrtt tou oA tov VOLARE, Qupnfnka autég tng
Michelle Fine: «liati kdvoupe épguvea; Xe moiév AoyoSorolue; Ild¢ pmopovue va (unv)
ayvooupe tig kpavyée» (Fine, 2018). Me autr) Tnv avap@tnorn teAeiwve, mévie xpovia
TIpw, o SumAwpatikn epyaciaylo tig tautotnteg edrifwv HaBnTav/Tpiwv mpoodiywv
otnv EAA&Sa. Eto mAaioto exeivig tng épeuvog o Sd., épnpog amd to Abyavictdy mou
eixe amoppidpBei n aitnon acvAou TG otkoyéveldg tov oe Sevtepo Pabpd ko kivdUveue
vo aedoBel, pe eixe pwtroet Tt O kdvw pe tig ovvevtet€eig. [olog Ba tig SioPdoet;
Oua dnpoactevbouv oe kdmola epnpepida; Mmopouv va aAAd&ouv kdti ot {wr| Tov;

Tl VOO EXEL VX YPADELG EVAL KEIPEVO YLK L EPEVVITIKT TTEPLTETELX TIG OTLYHES

Toa epwtnpota tou Sd. ko tng Fine fpBav yiat GAAN pua popd 6to puaAd pov otav
pou mpotevay v «mtetdéw» kit eyw oto VOLARE. Topepevav ekel og OAN ) Sidpkeia
G Sladpopng Kol Voo TOU EMOVEPXOVTAL TILO €VTOVA TWPA TOU Tpoomad va
ATOTUTIWOW Tt OTjHovE Yo péva owtod to tadidl, eotidlovioag Kupiwg otov Tpdmo mov
oxediaoa «yedupeg» avdpeco oe poptupieg kat mlavd ovolypoto mpog GAAE,
TIOAUTPOTIIKEG LXTLEG.

H opéda mov ta€idéPope poli oto VOLARE Sev Bpébnke tuxaiot 0To aepodpopiio
tou Erasmus+. [Tpwv atd atr) tnv eron, koBepio ko kaBévog oo epdg, e tov Siko
Tou/TNG TPOTOo KAt Yl StaopeTIKOUG AGYoug, iyape ouvavtnOel pe avBpwmoug e
epmelpior petakiviong 1 o€ Kptikd moudoywykd mAaiow: oto kopm tov EAcudva wg
HEAN opddog aAAnAeyying, 7 cuvtovilovtag tnv ekmaidevon Twv Toudiiv oy
Sigpevay exel 1) yopevovrag os puo moAUypwpn yopti-® oe Eevdiveg, hotspot kou

7https://repository. VOLARE-project.eu/field view/samatasavata-voluntary-solidarity-
group-of-the-d-e-c-e/

18 https://repository. VOLARE-project.eu/el/item/tin-kyriaki-giortasame-mazi-ston-elaiona-

mia-megali-giorti-stin-anoichti-domi-filoxenias-prosfygon-elaiona
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oxoAgia ov emiokentdTav o Xuviyopog tov ITaudiov: oto epyootdoto tng Softex yio
eBvoypadikry épeuva 1 oxedidloviag Yndlokd UTOOTNPIKTIKA epyoAgior Yo
npdodpuyeg-? oe emrpom tov Ymoupyeiov [Noudeiog yix tn oxoAwkn évraén twv
npooduyomoviwy- oto [pdypoppa Exmaidevong MouvcouApavomaidwy,*® moAAd
XPOVio TTpLv- o€ BeTPIKS EPYAOTIPLX [LECK O KOVTEWVEP e €dnPoug Tpdoduyeg,? yio
vo avod€pw OPLOHEVEG LOVO OTLYHEG CUVIVTIIOEWY TWV CUVEPYXTWV TNG OUASHG Tou
[Mavemotnpiov g ABfvag pe maudid kot evijAkeg, ot Sladpopég twv omoiwv Ba
ptopovoay Vol armoteAoUV Koppdtio touv amofetnpiov tou VOLARE -kdmoleq oo
oauTég mpdrypott meptiopféavovton ato Ynodrakd pag arobetriplo. Oplopéveg amod epdg
TopeVTAKOpE paAloTa poli oe kAmoleg amd oUTEG TIG OTIYHEG, KaBwG Kol og pia
moAUypovn emipopdwon,* ot Sidpkel TG omoing oxeSIACTNKE LXK TTOAUTPOTIIKT
mAathOppa, avaldntidnkav VAIKE TOAAWV €80V kal Tpaypatomolifnkav Spdoelg
€VTOG Kot €KTOG UANG HE TOUG eKToUSEUTIKOUG IOV GUpETelYoy o autiiv. Auth 1)
ouvodotropia e Spdpoug aAANAeyyUnG kot Toudaywytknig mpaéng, poAlace, Bewpw,
KO OUTTV TNV EPEVVITIKT) TTOPEia KAt TPOETOipHaTEe TO £30hOg YL TO €i50G TG SOUAELHG
mov B akoAovBovoe 1) epeuva-mtapé oot mov eiyaple cuv-oxeSIATEL.

O adlamparypdrevtog ouvduaopdg epguvag kot pdéng, oxéong kot diekdiknong,
Aoy éva amd ta vijpoto Tou pog édepoy (TdAL) kovtd. Ymdpyxouv Kd&molol o
ovykwvouvtal and (kdmow €otw amd) to moudid mov petaxkivovvtal, oAAd Sev
TopaKIvoUVTIL YL Ve Spdaouy, yiova tapadpdow tr Julia O'Connell Davidson (2011).
Kdrotot dGAAot adtdxoma peAetovv Kot ypddpouv yia T HETaKIVI|ON Ko TOV EKTOTIGUO,
SLoykovwvTag T Propnyovio twv SeEKASwV EMGTNHOVIK®V TEPLOSIKWY HETAVATTEVCTG
1} StamoArtiopikwv omoudwv. H opdda mov dovAspape padi oe outd o epevvnTIKoO
MPOTLeKT ouvavTnONKape e OOOUG Kol OCEC HOG EUTIOTEVTNKAV TIG EUTEIPIE TOUG
Yvwpilovtag OTL To OToL0 eyXEipNUa yiot TOUG TPOTDUYEG, VIt TOUG PLETAVACTEG KOt OXL
padl pe autovg, N Omoto peAétn mou Sev €xeL 0TOXO TNV KOWwvIKT SikatooUvn Kot
looTnTa Kot v ouvodevetat oo dpdomn Yl évay KOGHO Xwpic mpooduytd kot pia
Xepadetikn ekmaidevon, pével oto BewpnTikd ko akadTpaiko eminedo Kot EAGYLOTO
VOTH €XEL YL TNV TPy oTikT) 1) TwV «UTTOKELLEVWV» TNG, oTa ooio Bt odeiel v
Aoyodorel.

Mo 6UVAVTI O KOGUWV

VOLARE. Ax6pa éva epeuvntikd tpdtlext, Alyo Stadopetikd ord dAra. Oxttdoo (kou
OxL povo) yoti cuvdudder Yndraxotnra pe vAkdtnte, eBvoypadia pe moudoywyikr,
Lotopieg, poptupieg, dwveg kot ekmaidevor). Oute povo yloti édepe padi, wg etaipoug
€KTOG NG Opadog oG, avOpwTOUg yvwoToUg oftd KOG HOVOTIATIN KPLTIKNG
TOUSAYWYIKNG KO GUVETUPLOTIKNG Opydvwong, Kal, w¢ ouvepyalopevoug dopeig,
apyeio ko opoenpnTiplee Tou (cuv)TpdTTouV Kot Kottdve TTpog tov i81o opilovra.

19 BA. AtootoAidou 2019.
20 https://museduc.gr/el/

21 https://www.inarti2.org/index.php/el/ola-ta-nea/193-i-want-to-fly

22 https://teach-in-g.cce.uoa.gr/programma/
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AAAG, TouAdyLoTOV yIa HéVE, YIoTi tepLéxel avBpWTouG e TOUG 0Ttoioug £xw HotpaoTel
TOAUTIUEG OTIYHEG piaG TEPLOSOU  «HOVIUNG TPOCWPIVOTNTHG» 1] «TTAPOSIKNG
HOVIPOTNTOG», OTtw¢ Ba éAeye 0 Zygmunt Bauman (2011, 2017), 610 Tépacpd toug amd
™ yewypodia pag, mpv ouveyicouv yio to emdpevo Atpdve. TlepthaypPfdver akodun
SookdAeg, ouvepydreg ko diroug/eg mov exoupe Bpebei padi oe emoryyeApotikd ko
aKOSNOIKA HLOVOTIATI, AAAL KL O OTEKIN, KOAEKTIPeG, SladnAmaoeLg, egeyeppeveg
Kowvotnteg otn {ovykAa Aakavtova.

'Evag amtd toug mpooptopots tou VOLARE fitav i Snpuovpyia evog Ymdrakov
témou akpoaong (BA. kot to keipevo g Eiprivg KovpmapoiAn otov tépo), otov
omoio ot pwveg Twv adbnyntwv kot adnyntplov Bo TAaLoLHVOVTAL e EKTAUSEVTIKE,
KELPEVIKE KL OMTIKONKOUOTIKA UAIKG: €va Ymdlakd povomdtt pe Stadopetikeg
TPOTEVOLEVEG TTOPELEG KATAVOTOTG TNG EUMELPLNG, TOU KOVWVIKOU KAl LGTOPLKOU TNG
mAcciov. Mix moudaywytkr| mpotaor, SnAadi, mov cuvdeet to Blwpa [Le TOAAES 15€eg
oUVSUAOTIKNG Ko SIEMOTNHOVIKIG OVAyvwong, Ol He pix kot povadikn ekdoxn
eppnveiog mou mpogpyetal amd kamota «owbevtio». AvapwtnOikope Aowmdv: INwg
TAUCIWVETAL, TTOAITICUIKE KO VONUOTIKE, pi poptupie; Av i (Bivteookomnuévn)
potid eivor (n kOpla) myn yvowong ko ekmoudeutikd epyodeio, moleg dAAeg kou T
€idoug potiég Oa propovoav va tn ouvodéPouv; Me §edopévo OTL 1] TOAUTPOTIKOTITA
Sev eiva «Slakoopntikn emAoy», cAA& avaykaio pedodoroyio yia va arodobei 1
moAvmtAokotrTa TG epmelpiog (AvSpovoou k.4, 2025), Tolo Tauvie, ToLo oy vidt, ToLo
KOuk, moto PifAio, mowo podcast, moix HAAN poprupia Bo pmopoloe va
TOAAQTTAQCLAGEL T HATIE, CKOTEVOVTOG OXL HOVO GTNV EMITAE0V TTANpOodOpiot XAA Kot
(kupiwg) otnv cuveucOnpoatikn kKot cuoONTNpLoK” eUTAOK;

[NeproTdpe pWTWVTOG, 1) TWG «KVTUVETAL L0 HOPTUPLO»

H avadiitnon moAvtpomikov vAikou oe TponyoUpeva eyxeLpT|paTa e elxe 08Ny oeL o€
QVOTTAVTEXEG  AVOKOAVPELS  ouUVApPTAOTIKGOYV YndLlokdv HOUoEiwY, VTOKLHAVTEp,
animation, graphic novel, eyyepiSiwv 1} touvicv virtual reality. Qotoéco autd to
mpdtlext fira St opetikd. Agv Ty AITAA HLX CUAAOYT) TTOAUTPOTIKWDVY UAIKWV YL LI
EMPOPDWOT EKTAUSEUTIKWDY, YL €V «BAAITGAK D - EKTTOUSEVTIKT) £pyaA€L00T|KN = 1] Y
v mAacinwon toauviov Kivoupévwy oxedinv 1 evog pabntikou vrokipovtép.?s Ta
VALKG TV eiyo ctoBnkevoel Kot o&lOTOLoEL KATE KOpOUG KAt 1] EUTIELPIR OTTO TO WG
o oSy Ok evijAkeg ko Toudid, kB¢ Ko Tor UAIKG TTOU eiyat GUYKEVTMOEL OTN)
baon g Proypadiknig emokdmnong tov VOLARE, fitav mOAUTIHES QTOTKEVEC,
wotdoo dev apkovoe 1 «amoBrikevor» Toug otn Pdon pg ToVOUIKNG AOYIKNG.
‘Enpene (npoomdfnoa) vo pnw otn B£0m aUT®V TOU HOALS CUVAVTIGQY TOV «EAAO»,
mov Bpiokovtou SimAa o€ [ pwy ] TOU HOALG Gvolée 1) Tou okaAloTnKe Lo fobid, kot
nmpoomafolv vau Souv Tt umdpyel oo tnv dAAN mAevpd. Ti B 10eAa va dw; Tt
davradopon 6t Bo avadnrovooy;

23 https://backpackid.eu/el/outputs/teacher-kit

24 https://tinyurl.com/mxr77wed

25 https://www.openbook.gr/cineperilipsi-stin-taxi/
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Yt Vo mpwta «BifAoypadikd» Pripata tov VOLARE cuAdéyOnkoy keipeva yopw
Ao TIG TAUSAYWYIKEG CUVEPYUTIKEG TTPAKTIKEG, TNV EPEUVA-SPAOT), TNV VG TOYAOTIKT
ToUSOyWwYIKT, TNV TOAVYAwooia, T oxéomn TEYXVIG, EPEUVAS Ko TTOATIKTG Topépfoong,
v AABavikr) petavaotevor), ta moudid mov petakvouvtal, Ty nowr tng épeuvag,
petall dAlwv. XuykevipwBnkav emiong VA& yx moudaywyikn oflomoinon kou
KoTnyoplomolfnkav avd €i80g: EIKOVIKEG TEPLNYTOELG, ELKOVIKT) TTPOYUXTIKOTITO KO
mayvidio Bivreo kou podcast: paptupleg, KEIHEVIKEG KO OMTIKONKOUGTIKEG: KOLIK,
moinon, Aoyoteyvio téxvn: touvieg (vrokipavtep, pubomAaciog, animation,
Snpovpyieg moudicv)- amoBetriplo/apyeior Sidoaktikd oevdpio/eyxelpidia- ekbBéoeig
KAT. Opwg 1 apyikr) owth) tovopnon dev 1tay apKeti] -1 UVOEOT] TWV HOPTUPLOV KAl
TWV EUTELPLOV otO TO TESI0 e KATToLX otd auTd T VALK Sev tpogkumte ofioota.
K&be kotdBeon onpouve evepynriki) akpooon: va deig ko va Eavadeig to PBivreo, va
TATIOELG TTOAAL pause kot replay, vt KpATIOEIS QVOAUTIKEG CTHELDTELS, CKOPTILEG
emwpeveg Aégeig kat hpdoelg, okéPelg cuvelppikeg- va BuunBeic oxetikég oulntrioelg
OV £€XEIG KAVEL HE UTOV/T] TTOU Twpa PAETEI] péoa oTO TOV POKO TNG KAPEPKG KoL
OTLYHéG TOU €xeTe Tepdoel padi- vo avalnTioelg TNyEg TeKpunpiwong pe Stoudpopetikég
VPEG, OTIWG AUTEG TWV XELPOTIOMNTWY KOAAAL TOU akoAoUB0oUV TN paptupic: voypaperg,
v oBfoELS, VO TTPETEL KATTOLX OTLY T Vo atopasioelg: vo ot polpaoteiq pe tnv Avva
kot tnv AAe€dvdpa 1) kot to {810 To Tpdowmo mou adnyeiton kot vor abalpEcelg 1 v
pocBEoelg KATL TOU eV 0OV giye TEPATEL KAV AT TO HUAAO.

Kamoleg emdoyég mnrav  mpodoavelg, Onwg ywx my. 0 ouvduaopdg
Bewpiog/emoTnpOVIKOU AGYOU HE X0, elKOVE, Bivteo, TéxV, ] ToKIAopopdio SnAadi
Twv VAK®V. To SIAppata Opwg moAAL: amd 0Aa tae VAIK& mou pmopel va okedrel
Kavelg, Tol HTov o KATt@AANAa yioo va ovadeifouv kot vol TAAUOIWooUV TN
ouykekpilpévn paptupia; Mot B propovoav va cuvBEcOUVY piat GKOTILE KATAVOTONG;
Kou, kupiwg, yrori autd kot oyt dAAe; [Toleg dAAeg bwveég/epmelpieg, vToOg Kot eKTOG
VOLARE, pmopoiv va ouvdeBouv; Kai, dtav kdmoleg Sioaouvdéoelg VAK®V givau
avoylevopeveg, TToleg Ba pmopolooy va eival oL «ovaravtexeg»; Eiyape cupdwvrioet
OtL Ta uTtEP POAIKE TTOAAG VAIKE, OTtw¢ Ko ot e§orvtAntikég PiBAoypadikeg avadopég,
evtunwotalouv pev cAAd dhofifouv kou eviote prepdevouv.

AMwote, eivar adUvato va g§ovtAnoelg éva Bépa, OG0 PAAAOV o KAUPOUG
urtepmAnpobopnong Ko TG TEXVNTHG «vonpoouvng». H mpdbeon rjtav var driogytel
pia de&apevny 18€wv, oL OTOIEG VA LTTOPOUV VOl EUTTVEVCOUV EKTTXISEVTIKOUG, POLTNTES
KoL LoONTEG, wote vaxapdouv emimAgov Sikég Toug Sladpopég: va bwTIoToUV KATTOLEG
AeEelg, dpdoelg mou Adyovrou 1) Sev Adyovtaw («n TEXVI] CURTANPWVEL QVETWTX
ouvalcOnpator, eime P GportiTpla o i oo Tig mpwteg dokipés tov VOLARE o€
£VO TAVETUOTNLOKO PEONpa), KATTOLEG €VVOLEG, OPLoHEVA amtd Tal TOAAL B¢poto o
avadekviovtot: vo Tepmatiioovpe podi pe dooug/doeg dkovoav TV LoTopia 1) Ty
gpmelpioe EVOG TPOOWTOV Aly0 TOPATTEPX KO TOV TOMO QWUTHG TNG CUVAVTNONG: VX
Eexvioel pua meputAdvnon, Xwpig ouykekpluévn opyn, pHéon 1 TéAOGg, of GAAX
MapaAANA®, Sweotoupolpeva 1) evtedws Sladopetikd  povomdTi, Oyt €vog
povodpopog 1y eva adte€odo. Me Atyo Adyie, va Snpoupyn el v oupmay yOpw oo to
ixvog ¢ {wng/SLadpopr| ToU EMEKTEIVEL TOV XWPO TG, TTOU cuvoptAei padi tng, tnv
nAnodlel xwpiq va mpoomabel va tnv «egpunvevoel». 'Eva umokelpevikd oUpmay,
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BéPoua, yiati pricyvetal péoo amd TNV TPOCWTIIKY] «avayvwon» Tng kK&be adprynong
KoL TNV TPOCWTIIKY €MAOYT. XTNV €IKAOTIKT) oUvBeon mou avoadvetal petd amd pio
Bivreo-paptupia, Oa dvorye pia Stadpopetikr epyaietodnkn -éva kouti pe Stadopetikd
mayvidia, dnwg to dpavrdotnke kdmowx otypr] N Eiprvn-, 6o mpoteivovrav iowg
Stadopetikeg cuvopAieg pe poptupieg 1} epmelpieg amd to medio, av kKotomtiavdTay
KA&mola GAAN pe to iS1o eyxeipnpa.

H touvia pxpov prjxoug «Parvaneh», yio mapddetypa, fjtov to mpwto vAkéd mou
pov 1pBe oto pPUOAS yia va ouvdebei pe tn poptupio twv adepdwv Xalté ko Nodie
Xowvi. 2 Mia Touvia Tov epmvedotnkoy kot yopioav ot iSieg podi pe dpiteg Toug péoca oto
KOYLTT KOl AEEL TNV LOTOPIN TPLOV YUVOUK GV otd TO AdyavioTtdy mou maipvouv tov Spopo
ya v Evpomn. Madil pe tn Nadié, tn Zadig, tn Pdoa, tn XZdva kat tov Xprioto
todePope oto Peotifdr OAvpmiog yio va Tapovaidoouy thy tawvia toug. Tpelg pépeg
o€ Knpatoypadikéc aifouoeg Kot EKTOG KOVTELVEP JLE TX KOPITOLA aUTA IOV €dtiadoy
UL TOVIRL LOVEG TOUG E €Val KIVINTO, ooty Tt ViSL yior val TEpAGoUY Ot WPEG OTO KT,
‘Eva Bivteo amd tnv mapoucioon Tpldv Xpovwv moudaywylkov Topepfacewy atov
EAcuwve, Vo oxetikd keipeva tng AAe&dvdpog kot tov Xpriotou, pio €ékBeon ylo
OCUOTINHATIKY ommOppin TwV KITOEWV OIKOYEVEIXKNG emaveVwong amd tn leppovia
kaOw¢ xat 1 ouvdeon pe TNV gpmelpia TG opadog «ZopotacdPPoto» oy AAAEG
téooepl (HEAAOV «avopevopeveg») ouvdéoelg, pag ko 1 Zodié kot 1 Nodié
avadépovrar oe autd ta Bépata. To Pifrio «Ta xeAdovia g Kapmold» ko 1
OHWVULN Touvia Kvoupévwy oxediwv peydAou prikoug kaBwg kat to autoedvoypoadikod
dokipo «Unimaginable Dreams», ypoppévo kail oknvoOetnpévo ommd pua veopn
npdodpuya mov épaoe atd EAAGS o kau (et twpa ot Zoundia, epdavifovral og akdpn
tpelg «dovokeg» VAK®WV. Madi ko dvo mo oavomdvieyeg, (owg, €MAOYEG: T
moAUyAwaoon ebnuepida «Amodnuntikd TTovAd» piog opddog edpnfwv kot véwy
petavaot®wy, mpoodlywv kat EAANvwy, mou avadeikviouv pe évav dAAo tpdmo ™
dwvn ko TN yvoun twv maudiwv- kot to mpdtlekt/vrokipavtép «Ta moudid tou
AoBOpwvBour», mou cuvBétel xelpdypadeg OTTIKOTONUEVES TTPOCWTIIKEG ETULOTOAEG
yovéwv mpoodlywv (eykAwBiopévwv otnv EAAGSa) ota moudid toug, otig omoieg
duyovvtat to emimovo todidL, TV moyidevon oTNV EUPWTNIKT| TTOALTIKT) KGUAOU Kol Tt
gvyovTal Yl T toudSId TOug 6TO HEAAOV.

[MoAdamtAég popdég adnynong, dadopetikeg dwvég, ayormnuéva PiAia, pepikég
and Tig emAoyeg y Ty adrynon tov Mreviopuv:*7 éva cuvapraotiko graphic novel
He TNV oTopia vog 16xpovou Bietvapédov mov pmaivel pdvog o€ €va mAoio pETH TV
MTWOT TG ZadykOv- i SLadpaoTikn Toviat BooLoHEVN O [ TPy ATIKT) LoTopia
adepdwv mou Sixoyifouv cuvopa- éva Stadopetiko, amd ta guvhon, eyxXeLpidio yio TG
PUXOKOVWVIKEG SLOTACELG TNG TPOTHUYIKIG CUVONKNG: €va KOPIK TPOTdUYIKGDV
totoplayv- évae VR diAp amd to kopm Zatdpt tng lopSaviag pe t dwvr) tThg 12xpovng
Sidra- n ayortnpévn avtoebvoypadio suvopwv tou Khosravi. Ko yia tig poptupieg twv

26 https://repository. VOLARE-project.eu/entry/nazieh-shazieh-khani/

27 https://repository. VOLARE-project.eu/entry/benjamin-t-o/
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Tlovyoarlim kou Moydpevt:®® pia éxbeon yi Tig Tpooduyiké Sopég ot vnoid Tou
Atryaiov, pio optdioe yi tnv ekmaidevon piog mpdoduya oo to Xouddv, Hovoioyol-
HopTupieg AoUVOSEUTWVY OVIAIKWV TTPOSDUYWY, Lot GUAAOYT] e ot poctar, SuyrjpoTa,
otixoug pam ko £pya {wypadIKiig TOU eMUEATBNKaY TPOTPUYES KL LETAVAOTEG, EVOG
HaONTIKOG SLaywVIoHOG Yl TNV eKTTaiSeuaT) TTOU eV HUITOpEl Vo TTEPLUEVEL, AVAHETH TTX
A VAIKE TTOU autA@vovTat oTiq «povokeg» Twv KOAALL. Keipeva tou Kwotr MoAapd
ytoe TV ekmaidevon ko tov Kivnpatoypddo, éva tpdtlekt mpodopikig oToping, £V
VTOKIHOVTEP YLK TO VNGl TOU «OAOL pHadi», o U TNOT VEWY aVOpOTWY YL TO AVIKELY,
pua Touvio pe oy vidio oo tig motpideg Twv moudiwv Tov T SNHoUPYN oA, YPSHLOTH
pag Adyovng €dnpng ourod to kapm tng Pitowvag, pio touvioyio tov Opeve, eva BiAio
HOYELPLKTIG o6 yuvaikeg pooduyeg, Ppiokovtat, avdpesa o€ TOAAN GAAX, OTX VAIKE
mou ouvodevouy Pvteo-gpmelpieg amd to medio.

TN va ta€ideveg apkei vo urdpyelg>

Woryoudevovtog Yot GAAN piot Gopd avepeso 6Ta TOAUTPOTIKA UAIKA TTOU GUVOSevouv
ta mpdowma tov VOLARE kot ouvopiAwvtag &avd pe autd, pouv npbav évtova oto
HUaAG T Adyia g Donna Haraway (2016) mou avakdAupa tpdodota os eva amd ta
TOAAQ KelpEVA TTOU €L Yp&peL 1) Avva ylot qUTIV TNV TEPLTETELL:

"Exet onpocio molx O¢pata xpnotpomoloVpe yio va okebTtOpaote dAAa Ogpata.
"Exet onpooio fe moleg otopieg adnyoUpoote dAAEG LOTOPIES.

"Exet onpocio motot kOpumot §EVouv KOUToug,

ToLeG OKEPELG OKEPTOVTUL OKEVPELG,

moleg meptypad£g meptypdpouv meptypadEc,

motol Seopoi dévouv decoug.

"Exel onpooio moteg totopieg Snpoupyolv KOGHOUG,

TOLOL KOGHOL SNLLoUpYoUV LoTOpIES.

Klelvovtag okédropal O0tt to Keipevo owtd Nrav pEAAOV €va avadpopikd
npoowTikd todidt peox oto cUAAOYIKS Todidt Twv dVo teAeutainy eTwv. XkeédTopat
akopn ot oe Alyeg pépeg to VOLARE mopaddéwg Ba mpooyeiwBei kou Bar amoyetwOei
towtoyxpova. To mpdypappa TUTTIKG TEAEWWVEL Hodi e TIC aTeAEiwTEG TUINTIOELS Vit
TOUKPA KO TOL LEYAAR, TOL VOUEVOLLEVA KO TO ATPOPAETITAL, T YIOTE KA T WG, OHWE
To artoBetriplo Tov cuvapporoynOnke pe toco kdmo kot hpovtidu eivat £Tolpo vo Byel
otov aépa kot va metdéel. ‘Exel ypaper o Fernando Pessoa ot ta tadiSio eivan ot
toduwteg. Ott owtd mou PAemoupe dev eival outd mou PAEmoUpE, XAAG quTO TTOU
elpaote. Xxédpropat 0t to VOLARE eival oL avBpwmol mov ouvavtiifnkoy og outo to
todidt. TloAdol oamd oautolg €xouv kdvelr OUokoAeg, emikiviuveg, emwduveg
HLETAKIVI|OELG, KATTOLEG AUTTO TIG OTtoieg oG aupmynOnkav. Oo Bpouv awteg ol LloTtopieg KL

28https://repository. VOLARE-project.eu/entry/jahanzib-sherzad/,
https://repository. VOLARE-project.eu/entry/mohamed-lamine/

29 «Para viajar basta con existir»* and to BifAio tng Avipouyiag touv Pepvdvto [Mecooa (Pessoa
2008).
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GAAOUG ouVTaEIBIWTES; O HETAKIVI)OOUV/TTHPAKIVI|GOUV aUTOUG TTov Ot TIg akooouv
Vot GovTAeTOUV Kot VoL TTAAEPOUV YL VALY KOGO TTOU VA XWwpEeL TOAAOUG KOGHOUG;3°
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30 ¥to mpwtédtuno «un mundo donde quepan muchos mundos». H ¢ppdon autr, dnwg ko
ekeivn Tou TitAou tou kepévou (caminar preguntando) arrotedov pépog tng KoopoBewpiog
Kot Kupiwg g ka@npepwig mpdéng twv Zamatiotoag, twv egeyeppévwv 1Bayeviv Aowv mou
xtilouv v avtovopio toug €8w kot 30 xpovia otn {ouykAa Aaxovtéva, ota Bouvd Tou
NotioavatoAikou Me&ikov.
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SEVEN

Caminar Preguntando

Matoula Papadimitriou

Exile is strangely compelling to think about
but terrible to experience.
Edward Said

hat is the point of writing a text about a research journey at a moment
when genocide is being committed in Gaza? As I tried to find the words
to piece together yet another fragment of the VOLARE puzzle, I recalled

the words of Michelle Fine: “Why do we do research? To whom are we accountable?
How can we (not) ignore the cries?” (Fine, 2018).

Five years ago, my master’s thesis on the identities of refugee adolescents in
Greece ended with that very question. In the course of that research, Sd., a teenage
boy from Afghanistan whose family’s asylum application had been rejected on
appeal and who faced the threat of deportation, asked me what I would do with the
interviews. Who would read them? Would they be published in a newspaper? Could
they change anything in his life?

The questions of Sd. and Fine returned to me once again when I was invited to
“fly” with VOLARE. They remained with me throughout the journey, and they return
even more insistently now as [ attempt to capture what this experience has meant
for me—focusing especially on how I attempted to design “bridges” among
testimonies and make room for opening their narration toward other, multimodal
perspectives.

The group that traveled together in VOLARE did not meet by chance in the
Erasmus+ departure lounge. Before this particular “flight,” each of us, in our own way
and for different reasons, had already encountered people with experiences of
displacement, or had been involved in critical pedagogical contexts: at the Elaionas
camp as members of solidarity groups,3 coordinating the education of children
living there or dancing together in a colorful celebration;3* in shelters, hotspots, and

31 https://repository. VOLARE-project.eu/field view/samatasavata-voluntary-solidarity-
group-of-the-d-e-c-e/

32 https://repository.VOLARE-project.eu/el/item/tin-kyriaki-giortasame-mazi-ston-elaiona-

mia-megali-giorti-stin-anoichti-domi-filoxenias-prosfygon-elaiona
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schools visited by the Children’s Ombudsman; in the Softex factory camp during
ethnographic research or while designing digital support tools for adult refugees;3
in a committee of the Ministry of Education for the school inclusion of refugee
children; in the Education Program for Muslim Children,34 many years earlier; or in
theatre workshops held inside containers with adolescent refugees.35 These are only
some of the moments of encounter that connected members of the University of
Athens team with children and adults whose trajectories could easily have become
part of the VOLARE repository—and indeed, some of them have. Some of us even
walked together through these moments, as well as through a long-term teacher
training program,3® during which we designed a multimodal platform, gathered
materials of many kinds, and carried out actions both inside and outside the formal
curriculum with participating teachers.

This shared journey through paths of solidarity and pedagogical practice, I
believe, deeply shaped this research adventure and prepared the ground for the kind
of work that the intervention-based inquiry we co-designed would later entail.

The unwavering combination of research and action, of relationship and
advocacy, was one of the threads that brought us (once again) close to one another.
There are those who are moved by some of the children who are on the move—but,
to paraphrase Julia O’Connell Davidson (20m), are not moved to act. Others
frantically study and write about migration and displacement, further expanding the
grand industry of academic journals on migration or intercultural studies. The team
that worked together on this research project met those who entrusted us with their
experiences, knowing that any endeavor for refugees and migrants, rather than with
them—any study not aimed at social justice and equality, and not accompanied by
action toward a world without forced displacement and toward emancipatory
education—remains on a purely theoretical and academic level and holds little
meaning for the real lives of the “subjects” to whom it should, ultimately, be
accountable.

A meeting of worlds

VOLARE. One more research project—yet somewhat different from others. Not so
much (or not only) because it brings together digitality and materiality, ethnography
and pedagogy, stories, testimonies, voices, and education. Nor merely because,
alongside our team, it gathered partners and collaborators—people already known
to us from shared paths in critical pedagogy and cooperative organization, as well as
archives and observatories that also act and look toward the same horizon with us.

33 See Apostolidou (2019).
34 https://museduc.gr/el/

35 https://www.inarti2.org/index.php/el/ola-ta-nea/193-i-want-to-fly

36 https://teach-in-g.cce.uoa.gr/programma/; see also the chapter by Elina Tsiroga in present
volume.
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At least in my view, VOLARE is distinct because it includes people with whom I
have shared precious moments of a period of “permanent temporariness” or
“temporary permanence,” as Zygmunt Bauman (2011, 2017) might put it—people
passing through our geography on their way to the next harbor. It also includes
teachers, colleagues, and friends with whom [ have crossed professional and
academic paths, but also gathered in meeting places, collectives, demonstrations,
and even in insurgent communities in the Lacandon Jungle.

One of VOLARE’s destinations was the creation of a digital place of listening (see
also Eirini Koumparouli’s text in this volume), where the voices of narrators would
be accompanied by educational, textual, and audiovisual materials—a digital
pathway with multiple proposed routes for understanding the social and historical
experience of displacement. It was, in essence, a pedagogical proposition linking
lived experience with multiple ideas for combinatory and interdisciplinary
interpretation—not a single authoritative “top-down” version of meaning. And so,
we began to ask: How is testimony culturally and semantically contextualized? If the
(filmed) gaze becomes the primary source of knowledge and a pedagogical tool, what
other kinds of “gazes” could accompany it?

Given that multimodality is not a “decorative choice” but a necessary
methodology for rendering the complexity of lived experience (Androusou et al.,
2025), which film, which game, which comic, which book, which podcast, which
other testimony could multiply the ways of seeing—not merely by adding
information, but, more importantly, by fostering emotional and sensory
engagement?

Walking by asking, or how to “dress” a testimony

The search for multimodal material in previous projects had led me to unexpected
discoveries: fascinating digital museums, documentaries, animations, graphic
novels, manuals, and virtual reality films to name but a few. Yet this project was
different. It was not simply a collection of multimodal resources for teacher training,
an “educational toolkit,”3” or supporting material for animated films3® or a student-
crafted documentary.?®

The resources I had gathered and used over time—and the experience of how
both adults and children had responded to them—as well as the materials collected
during the literature review phase of VOLARE, were valuable luggage. However, their
mere “storage” within a classificatory logic was not sufficient in my mind. I had to
(or rather, I tried to) step into the position of those who have just encountered the
“other,” who stand beside a crack that has just opened—or been deepened—and are
trying to glimpse what lies on the other side. What would I want to see? What might
they be searching for?

37 https://backpackid.eu/el/outputs/teacher-kit

38 https://tinyurl.com/mxr77wed

39 https://www.openbook.gr/cineperilipsi-stin-taxi/
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During VOLARE'’s first two “bibliographic” phases, we collected texts on
collaborative pedagogical practices, action research, reflective pedagogy,
multilingualism, the relationship between art, research, and political intervention,
Albanian migration, displaced children, and research ethics, among others.
Educationally relevant materials were also gathered and categorized by type: virtual
tours, virtual reality and games; videos and podcasts; testimonies, both textual and
audiovisual; comics, poetry, literature; art; films (documentary, fiction, animation,
and children’s productions); repositories and archives; teaching plans and manuals;
exhibitions, and more.

However, this initial classification was not adequate; the connection between
testimonies and field experiences with some of these materials did not emerge
naturally. Each testimony required active listening: watching and rewatching the
video, pausing and replaying many times, taking detailed notes (scattered words and
phrases, associative thoughts), recalling old conversations with the person you now
see through the camera lens, remembering moments shared together. It required
searching for documentation with different textures, such as the handmade collages
that accompany each testimony; writing, erasing, deciding; sharing drafts with Anna
and Alexandra, or even with the person narrating, to add or remove something that
had not crossed your mind before.

Some choices were obvious—for instance, combining theoretical or scientific
written resources with sound, image, video, and art, thereby ensuring diversity of
media. Yet the dilemmas were many: among all the materials one could imagine,
which were the most suitable to highlight and frame a particular testimony? Which
could compose a perspective of understanding? And above all, why these and not
others? What other voices or experiences, within and beyond VOLARE, could be
connected in each instance? And when some material connections seemed
predictable, which might be the “unpredictable” ones?

We had agreed that too many materials, like exhaustive bibliographies and
annotations, may impress but also intimidate and sometimes confuse. After all, it is
impossible to exhaust any given subject, especially in an age of information overload
and artificial “intelligence.” Our intention was to create a reservoir of ideas capable
of inspiring teachers, students, and pupils to trace their own additional pathways; to
illuminate certain words or phrases that are spoken or unspoken (“art compliments
unspoken emotions,” as one student said during an early VOLARE pilot session in a
university course); to bring to light certain concepts and issues that arise; to walk
alongside those who have listened to a person’s story or experience—just a little
further beyond the point of that encounter.

The goal was to begin a wandering, without a fixed beginning, middle, or end; to
forge a trail toward other parallel, intersecting, or entirely different paths. Not a one-
way street, nor a dead end. In short, to create a universe around the trace of a life or
trajectory that extends its space, that converses with it, approaches it without
attempting to “interpret” it. A subjective universe, of course, because it is formed
through the personal “reading” of each narrative and individual choice. In the visual
composition that emerges after a video-testimony, a different kind of toolbox opens,

Voices of Displacement 146 » VOLARE. Voice Lab Repository



“a box with different toys,” as Eirini once imagined it. Perhaps someone else, working
on the same material, would propose different conversations between testimonies
and field experiences.

The short film “Parvaneh”, for example, was the first piece that came to mind to
connect with the testimony of sisters Shazieh and Nazieh Khani.#*® A film they
themselves conceived and shot, together with friends in the camp, telling the story
of three women from Afghanistan who embark on the journey to Europe. Together
with Shazieh and Nazieh Khani, Rasha, Sana, and Christos, we traveled to the
Olympia Film Festival to present their film. Three days in cinemas, and away from
containers, with these girls who made a film all on their own, with just a mobile
phone, as a game to pass the hours in the camp. A video documenting three years of
educational interventions in Elaionas, two related texts by Alexandra and Christos,
an exhibition about Germany’s systematic rejection of family reunification
applications, and the connection with the Samatassavata group’s experience were
four other (rather “expected”) associations, since Shazieh and Nazieh Khani refer to
these topics in their testimony. The book The Swallows of Kabul and the animated
feature film of the same name, along with the autoethnographic essay
“Unimaginable Dreams”—written and directed by a young refugee who passed
through Greece and now lives in Sweden—appeared in three additional “bubbles” of
material in the repository. Alongside them, two perhaps more “unexpected” choices:
the multilingual newspaper Migratory Birds, created by a group of young migrants,
refugees, and Greeks, which highlights children’s voices and perspectives in another
way; and the project/documentary The Children of the Labyrinth, which brings
together hand-written, visualized letters from refugee parents (trapped in Greece)
to their children, recounting their painful journey, their entrapment within
European asylum policies, and their hopes for their children’s future.

Multiple forms of narration, different voices, beloved books are some of the
selections that Benjamin’s# narrative universe included: a captivating graphic novel
about a sixteen-year-old Vietnamese boy boarding a ship alone after the fall of
Saigon; an interactive film based on a true story of siblings crossing borders; a rather
unconventional manual on the psychosocial dimensions of refugee life; a comic of
refugee stories; a VR film from the Zaatari camp in Jordan, voiced by twelve-year-old
Sidra; and Khosravi’s well-loved autoethnography of borders.

For the testimonies of Jahanzib and Mohammed,# the accompanying materials
included: a report on refugee structures in the Aegean islands; a talk on education
by a refugee woman from Sudan; monologue-testimonies of unaccompanied
minors; a collection of poems, short stories, rap lyrics, and paintings curated by
refugees and migrants; a student competition on the theme “Education Cannot
Wait”; and many others scattered among the collage “bubbles.” Texts by Kostis

40 https://repository. VOLARE-project.eu/entry/nazieh-shazieh-khani/
41 https://repository.VOLARE-project.eu/entry/benjamin-t-o/

42https://repository. VOLARE-project.eu/entry/jahanzib-sherzad/,

https://repository. VOLARE-project.eu/entry/mohamed-lamine/
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Palamas on education and cinema, an oral history project, a documentary about the
island of “All Together,” a discussion among young people on belonging, a short film
about childhood games from the children’s homelands, letters from an Afghan
teenage girl at the Ritsona camp, a documentary about Freinet, and a cookbook
written by refugee women; these, among many others, are part of the constellation
of materials that accompany the video-testimonies that have emerged from the field.

To travel, it is enough to exist+

While sifting once again through the multimodal materials that accompany the
people of VOLARE, and engaging in a renewed dialogue with them, the words of
Donna Haraway (2016) came vividly to mind, words I recently discovered in one of
the many texts that Anna has written throughout this shared journey:

It matters what matters we use to think other matters with;
it matters what stories we tell to tell other stories with;

it matters what knots knot knots,

what thoughts think thoughts,

what descriptions describe descriptions,

what ties tie ties.

It matters what stories make worlds,

what worlds make stories.

As I reach the end of this text, I realize that it has become, in many ways, a
retrospective personal journey within the collective journey of the past two years. I
also find myself thinking that in just a few days, VOLARE will—paradoxically—both
land and take off. The project formally ends, together with the endless discussions
about the small and the big questions, the expected and the unforeseen aspects, the
whys and the hows. Yet the repository, assembled with such care and tenacity, is now
ready to go live, to take flight.

Fernando Pessoa once wrote that journeys are the travelers; that what we see is
not what we see, but what we are. I think that VOLARE is, above all, the people who
met along this journey. Many of them have made difficult, dangerous, and painful
journeys themselves, some of which they shared with us in their testimonies. Will
these stories find new fellow travelers? Will they move—perhaps even move to
action—those who listen to them? Will they inspire the imagining of a world that
can hold many worlds within it?44

43 “Para viajar basta con existir”; from The Book of Disquiet by Fernando Pessoa (2008).

44 In the original, “a world where many worlds fit.” This phrase, like the one in the title
(caminar preguntando—*“walking by asking”), is part of the worldview and, above all, the daily
practice of the Zapatistas, the insurgent Indigenous peoples who have been building their
autonomy for the past thirty years in the Lacandon Jungle, in the mountains of southeastern
Mexico.
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OKTQ
AioOnon xou cueOnriky o€ evov Yndroko tomno:

Empéreia powvav
Eiprjvn Kovumapoun

Ewaywyn. Hoapadoyég npwtwv fnudrtwv tov oyxedioacpov

2 :ﬁpc])wva pe g moudoywylkég kKot ocuAAoyikeg odieq tng opddog VOLARE,
TPWTIKYWVIOTEG OTNV 0pYdvwor tou Pndrakov amobetnpiov eivat ot pwveg Twv
ektomiopevwy. H cvAANYN kot oxediaon tng mAatdhdppag émpeme vo dwtilet

QUTA T TPOoWTX, w¢G dopeic TNG LoTopiag KAl TNG EUTEIPING TOU EKTOTIOUOU,

apBpwvovtag pioe mOAU Aemtr] MOKN-TOAITIKI-ouaoONTIKY €MAOYT: VO UV TOUG

pofdAdel wg vmokeipeva cusBnTikomoinong tov mévou adevog: adeTepou va pnv

nipoPei oe mpaktikég Moootikomoinong, aAovoteuong 1) amevaucOnromnoinong g

moAuTTAOKOTNTAG, TOU B&B0U¢ Kot Tou cuvataBnpatikov TAoutou mov Sivel 1) akpdao

¢ kdBe adnynong. Etol o kabe emokéntng 1 emokéntpio mov O éumatve otn

Stadikacio va foutnéet ota ekmoudeuTik& UAIKA TOU TOU pooedepe 1) TAaTdOpa, B

£TPETE «OVAYKAOTIKG» VO TTEPAOEL TIPWTX 0T TOV TOTO TNG PLwpévng epmepiog tou

EKTOTIOPOV. OA ITOV AVAYKKIO TPWTA VoL kKOUOEL, VX ADOUYKPAOTEL, VO GUCETIOTEL

L€ KATTOLO TPOTIO HE TA TPOCWTA KAl TIG ATy oeLS TouG Ko v tomoBetnOel amévavti

TOUG.

Avuti) 1 «OpXLTEKTOVIKI» €MLAOYT HoG 081ynoe ot okéPn OTL TO TPWTO dvoLyHa
NG oeAidag, To kaAwoopiopa otov Yndrako témo tov VOLARE, Ba eiye apéowg OAa
T TPOoWTA TNG TMPOCTHUYIKNG-HETAVAOTEVTIKNG eUMelpiag pali, o€ HX TPWTN
slooywyikyy oedida (Ewkdveg 1, 2), pali pe OAeg tig ouvdéoeig-kAedid mouv Oa
e€aoddAlloy TV mMEPITETELWDDT Kot QUTOVOUN TEPITAGVIOT TWV EMIOKEMTOV OTA
emdpeva Pripata. Oa pag odnyovce emiong o€ A CEPA oo emiAoyeg, Omwg O
SoUpe Ko TPOKATW, TOU OYXETI{OVToY TOCO HE TN AEITOUPYIKT) OPYAVWOT) TOU
amoBetnpiov doo kat pe TNV aodnTiki} arddoot) Toug e Gpoug EIKOVOG.

Aeltepo {ntovpevo yla TNV opyavwon TG Yndlokng opyITEKTOVIKIG TOU
amoBetnpiov VOLARE ftav n puikn Siadopomoinon amd tumomoinpéveg dopég
Ynolakng oxedioong oL omoieg opyavwVOVTOL YPXHHLKE KOl THPEXOUV GTOV XP1ioTh
£V TAXUOLWHEVO XWPO HLKG CUVEXOUG POTIG TTATIPODOPLOV KAL EKOVWV.
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Ewéva 2. Maxéta tng eloaywyikijc oeAidog twv Haptuptov

[Ipd0Beom) pog frov v oxediaotel €vag YndLoakog xwpog 6o 0 EMOKEMTTNG VL
WITOpel VO KAVEL Lot OTAOT), VO (VOOTOXXOTEL TNV gUMELPin TNG TPOCANYNG Kot Vo
Sokipdoet tig Sikég tou ouvdbelg kat Sadpopeg. Autr 1 mpoomdbeid pog, Oo
avtitifeto og i edpouwpévn ouviiBeior Prdraknig katoiknong mov - wg éva dAro
habitus (Bourdieu, 1977, 6. 122) - Baociletou og pia cuveyr kivion «tov endpevouv». O
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oxedlaopog G mMAaTdOpHaG Empeme vo avtiotafel o [ TETOL TPOOMTIKT,
TAGOOVTOG €Voy YWPO «OVAUESH» OTNV OIKEOTNTA Kal To &ddviaopa, Omou n
TAOTYNOT], EV( CUVOHLAEL [LE TOUG KOVOVEG TNG GUVHOELXG, OTTV TPOYHATIKOTITA TOUG
petoaromiler. Onwg avadépel o Gaston Bachelard (1982), «o Pidke ¢yponpe: «Avtd ta
Sevpa elval UTEPOXX, OAAQ oKOpo TILO UMEPOXOG EIVOL O UEYOAOTPETAG KoL
OUYKIVITIKOG XwpoG petadl Toug, oav vo auavetod KL autdg podi pe tnv avamtuén
toug». ISitepa otig avaduopeveg ocuvbrikeg tg Yndlakng Kotoikiong Kt evew -
ekovolLa 1) akovola- cuvdiapopdovoupe Toug dpoug tou Pndiakov habitus (Romele,
2024), ot 1 oxedlaoTiky Yewpovopio avtiotaong, outh 1 mepihpolvpnon tou
«OVEHETO OTA TPOCWTIA KOL OTO XWwpo, £depe éva e181kd Papog.

To Gvotypa Tng mAONYNONG OF I AVXUEVOUEVEG, WUI) YVWPLLEG OPYXVWOELS, CE
akavovioteg, eAevBepeg Stadpopég, dmov ot emokenteg Ba €xouv n SuvatdTnTa Vo
EUTAAKOUV e €V TTPOCWTIKO TPOTO, €iye Yot TNV GUAANYN NG mAaTGIppag Tou
VOLARE moAV onpovtiki] moudoywyikr kot pefodoroyikn ofia. Oa propolooyle,
apoye, va oxedldoovpe évov Yneiaké tomo omou ekel pmopel koveiq va Buboel tig
DWVEG TNG EUMELPING TOU EKTOMIOPOV WG VO TTAUATNHA, WG KL XAAXYT) 6TOV TPOTO
Katoiknong tov Ynodlokol KOGHOU KL VO UTTOPETEL O EMIOKEMTNG VoL UPEveL TiG SikEG
TOU ouvdéoelg okePEWY, HVIHNG Kot ouvausOnpudtwy 1 aAAidg omwg Oa éAeye o
Bachelard (1982, o. 25), «évav Puwpévo ywpo»; Exet auth n emAoyn poe mbov
edoppoyn 1) lowg vepPaivel ta OpLx Twv Suvatotritwy g Yndrakig karoiknong kot
propel teAkd v autoPel avtidertovpyikry; H amdvenon ko ny vAomoiner) tng Sev eivou
€UKOAT, €VEYXEL pIOKO KU TTOPOUGLALEL Evory EYAAO PaBpd TOAUTAOKOTNTOG XAAL Kot
TpdKANoNG.

"Eva tpito {ntoUpevo Kot oAU KEVIPIKO EpWTNHA 6TO oXeSIAGHO TNG TAXTHOPHAG,
ftav tpomog clvvdeong tou video tng epmelpiog tov ektomopol pe to medio Tov
OWIOTOG TWV TTOAUTPOTILKWY UALKWY TTOU TO ouvodetouv. Autr| ) petdPaon Sev eivan
npodavng kat 8 Pmopel va Yivel ypappikd pe dpoug ouvexelag, Kabwg TpoKeLTal yLo
0o dadopetikeég Pndlakeég TPAYUATIKOTNTEG TOU {NToUV omtd TOV EMIOKEMTN
Stadopetikov €idoug epmAoK, OTWG emiong ko Tr SuvatoTnTa StadopeTIKWwY Kal
€xkevrpwv dtadpopwv Sk tou emAoyng. Emdobrkape oe pia moAéta Sokip®v yia
v AvBel autr| 1 petdfoon mpokelpévou va yivel opartry, ko cusOner, owtr) 1 mavon
peto€ tng axpdoong mou mpoodépel 1 HopTUPIN Kol TNG EKTOUSEVTIKNG TNG
eupdBuvong mov Suvapel vrootnpileton and ta moAvtpomikd vAikd. H eixéva tou
Bivteo twv paptupiwv B utoxwpoloe kot {nrovpevo ftav va evtomicoupe ti O
epdavifetal petd ko pe mOO TPOTO O EL0QYOVTAV TA TOAUTPOTIKA VALK& TTOU
amotedovoav Ty Suvdpel madaywylkr kawvotopio tov amobetnpiov. H Avon tou
oxedloopov g mAatdoppag Ba EexAeldwvdtay amd Ty alcOntikn emAoyn authig TG
ouvdeong.

YUvdeoT) TG HOPTUPING PE T TOAVTPOTTIKE UVAIKA. AOKLMEG

‘O)eg ot Sokipég mou akoAoUBNoay, eiyay TPOBEST) VO £XOUV LK TETOLX YELPOVOLIK,
Omov otov muprva Toug Ba eiyav To «Eovakoitay o TG TPoohUYIKNG EUmeLpiag, TG
EUTELPIOG TOU EKTOTIOUEVOU pE Opoug elkovag. Kot autd Ba ywvotav tdoo amd
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OUVOAIKOTEPT) Sloeiplon TG opydvwaong Tov amofetnpiov 660 Kal oo TNV TAXUGIWOT)
NG ad T TOAUTPOTIKA UAIKG Ttou T cuvodeuav. H Sikr) pou cupfoirn Ba ftav va
EMUTEAEOW OUTO TO EAVOKOITOYHA €K OO T EPYOAEIR TNG OTITIKTG YAWTTXG.

Vo
)} LA = =
LA RE g

Eixéva 3. Aicoadebovrag ta dpia Ewéva 4. H Soxiurj tov ivoug

Ewodva 5. H povokovduud Ecévo 6. Aokiurj pie Tor KOPUKTIO ETTIPAVELXS

H npwtn mpotaon Soxipaoe va petatomioel/Siooodevoetl ta dpia g €KOVOG.
Autd mpoékumte tdéoo amd ™ {wypadikn amnddoon tng ewkovag tou video twv
HOPTUPLLY, OGO KoL oTO TNV ELoaywYT] VoG kavdBou —evdg Siktvou SnAadn- peoo
otov omoio vmnpyav {wypodlopéveg emipdveleg omd axovapeda, kdBe pio oo outég
B ekTpoowmovoe Kol €va TOAUTPOTIKO VAIKO. Méoa atd tn Sidyuon Twv XpwHATwY
NG aKovapéAag, To TAaiclo «avoiye» petatomifovrog —oxedov edudovifovtdg— ta
mpwtapyikd Gpla tng ekéveg (Edva 3). Avti 11 «Slacdieuon twv opiwv» B
Agitoupyotioe TG00 cucOnTikd 60 ko cUPPBOAIKE, HEGW TNG VAIKOTNTAG TNG.

H Seltepn mpotoon Soxipooe va cuykpotnBel yipw omtd tnv évvola tov ixvoug.
Avutr| ™ dpopd, 1 ekévag tou video twv paptupliv Ba vtoywpovoe kat ot B¢on tng
B adnve €va fxvog, eva xvapt amd pioe ypoppn. Avtn 1 ypoppn Oo évwve dto
Eexwploteg Ynodrakeg meployég: To Bivreo tng paptupiog peydng Sigpkeiag (Eikdva
4, KETW APLOTEPE) KL TO OTJX TOU TTOUALOY, TO £1KOVISI10-0Tj e TNG TO 0Tt0i{0 cuvodelel
10 Bivreo g poaptupiog (Ekdva 4, mévw 8e€1d) kau amd to omoio «&emndolv» Tt
moAUTpOTIK& VAKG. Auth 1 Siaywvix olivdeon adopoloe OAEC TIG TTPOTAOELS KAl
StatnpnBnke péxpt to tédog. H ypapun Ba mepiéypade kuprorektikd tig Gpryovpeg mov
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HOALG piAnoav oto Bivteo kau kabe ToAutpomikd VAIKG, Bo arroteAoUoe éval KOPpATL
autng TG Stadpopr|g (0w daiveTal 6TV EIKOVA 4 € EVTOVO PHalpo XpOHA). Auth 1)
Slaeiplon tov fyxvoug, adevog PmOALAlel T Yepovopio pag pe tn okemn OtTL oL
avBpwtotL adrivouv ixvn kabw¢ karokoUv ebrpepa 1} ot (petofotikovg) tomoug,
adrjvouv totopieg to ixvog twv omoiwv taddevel kot popdomoleital e EMOUEVOUG
Xwpoxpovous. Adetépou, N ekdva NG evamopeivacas avBpwmivig dryovpag
SnpLoupyei évay xwpo Vo atoTauTIoTel | adriynomn Kot VALK Tou Ty akoAouBouv artd
o TPOCWTTOKEVTPIKT) KAl HOVO B€aom TG aUTNG TG oXEOTG.

H tpitn mpodtaon Sokipdlel vo KpATIOEL TNV EVVOLA YPOUTIG—HOVOKOVEUALAG, QUTT|
N dpopd arodecpevdpevn amd Ty avdykn v eptypdel Tig avBpwmiveg popdég tng
ekOvog g poptupiag. H ypappn mtapopével ouvexng kot dbépet kovtd tng Stadopa
UAIKG TTOU potdouv pe ToAUXpwpo Hkpd Swpdxio —oav dAeg kopopéAeg (Ekdva 5)-
TOU €pYOVIOL VX «KOAATIOOUV» KO VO EKTPOCWTNOOUV €V TauyviSiopa twv
TOAUTPOTIIKWV UAIKWV QAAS KaL Ty katadoot pog At tpudepdTnrog.

Ytov avtimoda tng mapotdvw mpdTHGNG, OPYOVAOVETAL 1) EMOpEeVT 1) oTtoio Oa 110eAe
va BonBroel to pdtt tov emokémntn-Oeatn) va Eavaxortdéel tnv iSia eikdva tov €fAene
ko®’ OAn T Sidpxea TG popTupiog, cAA& autr| tn dopd petatomiopévn, kabwg dexa
KOppdria TG emiddvelog g, Oo amoteAovv Séka SloupopeTikd TOAUTPOTIKE VAIKS
(Ewéva 6). “Etot éva koppdrt Tou ¢pOvTou 1 TG eMmAWONG 1) AKOPA KAl HEPOG TOU
OWHATOG TOU ouvevtevElalopevou Ba pmopovioe va eivor pio Tavia, o okodmpoikn
dnpoaievon, évag x&ptng k.o. Wdyvovtag pe Tov k€poopa, MEAVW OTNV EIKOVA O
EMOKETTNG 1) 1] EMOKEMTPLA «ENVAKATOLKEL TNV EIKOVO» KOITWVTOG HE Vo SLoupopeTIKO
BAEpHO TIG AeTTOpEPELEG TNG.

H emkpatéotepn mpotaon, 1) omoia pog 0diynoe péxpt kat Ty teAkr) ekdoyr tov
Undlakov aroBetnpiov, elvat i) 5" mpdtaot 1 omoia facileton ot AoyIKi) TOU KOAALS
(Ewova 7). To k0AAEL wg ouvOEeTIKY] YeELpOVOpiat TTapVEL oCVOHOLX CTOLKEIR Ko T
petatpemel oe ototyeio TG idtag tédng xwpic va ta e€opotdiver. Ag pun Eexvdpe mwg pic
Tétolo Xelpovopia ftav akpLBag 1 cuAAoYT Kal Kupiwg 1 EMLAOYT) TWV TTOAUTPOTILK®V
VAKKOV: SmAd og pioe Bpafevpévn touvia, pmopovos v PBpebei éva akadnuaiko
£yypado, éva yeipormointo Bivtedkl, éva mouyvidt 1) évag x&ptng. AkorlouBwvtoag auth
TN oKeYP Kol PETATPETOVTAG TNG O OTTIKN €lkdva odnyndnkape otn ouvleon tng
QPYLTEKTOVIKTG TOU onpeptvol Yndrakov tomov. Emiong, €xovrag epyaotei mpwta oTig
TIPOTYOUHEVEG TIPOTACEIG—EKSOYEG, EIXOE HMPOOTA HOG HIX AVGT TOu eveixe TIG
npobéaelg amd autég. AvtAwvrog oo tn okeyn tou Levi-Strauss ko tn petadopd tng
oto Yndlokd tomio, €dv 1 emoTAuUn xpnoipormotei Soueg, pe TN popdry Twv
vrokelpevwv BewpLarv kot UTOBEGEWV TNG, YO VX KATUATIEEL OTO ATOTEAEG AT TG, T
omoia maipvouv ™ popdn cupPdvtwy, N Aoyikn} tou bricolage Aertovpyei avtiBeto:
«Onpovpyel Sopég, pe tn Hopdn TEXVOUPYNHATWY, HECK OO TA €VEEXOUEVIKA
oupPavrar (Louridas 1999, o. 520), aflomoidvtag Ti¢ apBpwtég Sopeg Twv Yndrokwv
HECWV YLOL VO UTTOKIVI|OEL TNV EMIOKETTPLA VoL okedTel Kot va Spdoet Stadopetikd.

MMuprvag tng mpdtaong nrov va dnpovpynoetl (0mwg ko mpv) v Ymbrokd
nepifdAiov mov va Siver g aicBnon tou xepomointov. I vo cupPel avtd
mpooTadNooLEe VO EVIAEOULE VA EIKATTIKO CUUTIY, PTIXYHEVO ad avBpwmiva xépLa,
TO OTT0{0 VOt TOPAKPUVETHL ALTTO TNV OTITIKT) YAWGTA TWV YVWOPLHWwY Yndlakiv oeAiSwv.
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Kou AL edw ta awotnpd meprypdppato tov Pndlakol KOO, pag SUGKOAELXV GTO
Vo GUVUDEVOUE TO oXeSIAOHS pe o TTIo «TpudepT)» omtiky eikova. ‘Etol SovAéoype
KUPLOAEKTIKG [IE T AOYIKT] TNG XAPTOKOTTIKNG: SOKIPHATTNKOY SLadOPETIKEG EKSOYES
amd xoptovia kot udEg, kKoppdtia mov pootiBevtat, k6Bovtay, okifovtal, koAAloUvTaL
ek veou. [dvw og autr TN AOYIKI] TEPAUXTICTHKOE YIX TO WG TOVTPEVETAL 1)
Xelpomointn ewova pe to mévta tapdy Yndiokd vmoPadpo. Tt artd to koAAd B
propovoe va mpootedel 1) va Agimet yio v oupPei autr] tn oxéon (Ewkoveg 8,9);

VO
LAY

RE &9

Eixéveg 8, 9. [apardayég tng Aoyixij¢ tov KoAAd(

Tpomog 0pYydvwoT§ TNG EMKPATECTEPT|G MPOTAOTG

To ¢pdvto tou amobetnpiov vruvetau pe éva mtopwdeg Aevkd yapti. H dwtoypadio kot
T0 K&Spo TG ANYNG Twv avOpOTWY TAXICLOVETHL KTTO EVH XAPTIVO KASPO, TO oToio
€ivot oTPUPOKOUUEVO, TEAAXKWHEVO Kol TOEISEUEVO -OiyoUpa XELPOTIOINTO, ATTEXOVTOG
KAWE omd T CTOAUTH OPLX TWV KAELOTWV GXNIATwV Tou Yndlakov mepifdArovtog.
A6 v eikéva tou Bivreo adaupeiton to Govrto g pwtoypadiog ko T B€on tng

45 To mAadoto g AYmg tng paptupiog, Gpépet ammd pdvo tou, 18N Ao TP, TV APYITEKTOVIKT
™ Yndroknig eidvag: H amddaon tov mAaisiov, twv ototyeiwv mou praivouv 1| 6xt oto K&dpo,
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maipvel pa oUvOesT) KOAALS otd VAIKE, VDEG, TOIKIA YAPTOVL, XPWHOTH KOL EIKOVEG
mou B pmopovoov va taupldlouv pe v adniynon twv mpoownwy, Oxt OUwG e
mepLypad ko 1 KUPLOAEKTIKO TpdTO.

VO
LA
RE

Nalie & Zalie Xovi
| Nazieh & Shazieh
Khani

Eixéva 10. Makeéra: Ewéva tne Maptupiag

Ewéva 1. Maxéra: Eidva g Maptupiog (etd tnv elooywyr] TwV mOAVTPOTIKWY
VAtkwv

[1p&0Oeomn tng xepovopiog eivon vo dtid€el pia eiaotikny ovvBeon 1 omoio va
Asrtoupyei w¢ pia faon avoryTr) Yo Toe TpOowna, va o «pwtiler» mpoapépovtag oe
QUTE aVOLYTOUG GUVEIPHOUGH® oxéoswv avdpeoa oTig €kdveg TTOU Ttpochépovtau

1] ATOTUTWOT] TOU XWPOU KL TOU XPOVOU TNG AN, 1] XPWHKTIKT] TOAETA, Ol cvaAoYieg Ko Ot
OXETELG TWV HOPPWV GUYKPOTOUV 1181 €vay TAOUGLO «XEPTI» EIKXOTIKWY ETLAOYWY, LE TOV OTO(0
1 TIPXKTIKI) TOU KOAAGS B€Anoe va oePaoTel kot va GUVOLIATIOEL.

45 Av ouyKkpivoULE, Yo TopESELy Lo, TNV ELKOVA TOU KOAAG] TNG TPOTAOTG e TNV TEAIKT| ELKOVOL
mov orpepa Ppioketar oto amobetrplo, O Solpue WG GTNV MPWTN TEPIMTWOT) OTNV EKOVA T
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AEKTIKG PE€CW TG adTynong Kal TG EIKAOTIKTG ToToypading mou mpoohépeTal wg
dovto amd to KoAAG(. KdBe koAA&L Snpovpyeiton pe puo xpwpotikn Stogeipton n
omoia €xel w¢ Pdomn TO ACTPOHNUPO KAl EMIOTG ETAEYETAL VAL XPWUA T) HLX WKPT|
TAALTA XpwETWY 1 omoia tpoadiopilet Tnv tawtdTntd tou. Motdlel cav 1) eKOOTIKT
olUvBeon va pmopovce va Tpocdlopilel o avtioToio 1 KoAUtepa v mAGOEeL pua
npdoPaon og evay atd toug YuyikoUg TOTOUG TOU TPoowTou. AAAG awtd Bo B¢Aape
Vo eTTeAsiTan OxL YPOUMIKE Kot mepypadikd, 0AAG péc omd A QVOLKTOTNTX
ouvelppv kot ouoBnoewv. 'Etol 1 ewova Asrtovpyel kivouoBnmikd mAdBovtag
E0WTEPIKA HIX KIVIOT] —TTOPA TN OTATIKOTNTE TNG— Kot SLEUPUVOVTHG Ta GpLat TOU VOU
KoL TOU OUVXIGOT HLoTOG.

KaBg xoaveig PAémer to Piveo g kd&Be poaptupiog, oxetifeton pe to
ouvevTeLELAlOHEVO TTPOTWTIO KUL T TTPOCOXT] TOU €0TIA{EL GTO TPOCWTO KL OTOL UATLAL.
[Mepvawvtag amd v eikéva tou Bivieo otnv elkOVa TOU KOAAE( €ivo oNpavTiKo, 1
EIKXOTIKT] XELPOVOIX VO PO TIOT|GEL VO SLCTPT)CEL ALUTT] TNV TTOLOTIT TNG TTPOGOYTG
ToU emIoKEmT), ov Ot v TNV eviuvapwoel. T va cupPel autd, mpobeon eivau, v
SnpovpynBouv woppomnpuéveg eikaotikeg ouvbeoeig. O Rudolf Arnheim pidwvrog
Yl TV «tooppormiar tn¢ eikaotikiic ouvleane» péoa oo T pdtia TG YuyxoAoyiog
Gestalt, oto BipAio tou Téyvny ko Omrikn) Avridnyn. H Yuyodoyia tng Snutovpyixijc
6paang avadepel 0tL «vmé ouvlijkes éAdenpng tooppomiag, 1 kaAdireyvikij SijAwan
yiverau axatavénrn» (Arnheim 1999). Ta eTAeYHEVA AOITOV OYTHOTA, XPWOHATA, T)
Xpron twv a€Ovwy, To KeVO KoL TO TTAT|PES, TO XwpLko B&Bog tn¢ eikévag, cuvtiBetot pe
TETOLO TPOTO, WOTe v Looppotei 1 cuvBeon tov kdbe KOAA&] e TpdmMO WOTE 1)
«EIKAOTIKT] SAWOCT» VA YIVETAL QVTIANTTI KOl VO AEITOUPYEL WG UTOOTHPLYHA TNG
HopTupiag.

EmimAéov O 0éAapie to omtikd Bdpog tng ovvBeong v amodideton ot mpdowmat:
TO KTioLpo Tov evilad£povtog we Tpog TN avBpwmiviy Gryolpa yia Tnv Kotatidépuevn
Hoptupior TNG, €ivo onUOVTIKO va umootnpiletal kot pe €ikaotikolg 6pous. Eva
Bookd oxrjpa Tou akoAovBel T KOAAGL eivau To o)L KUKAOU, TO omoio Tomofeteitou
oW oo TA TPOCWTIA KL OE GYECT] He To v Td. MIAwvTag pe opolg ortikijg yAwaoog
Bt Aéyopie OTL QUTO ETUTUYYAVETAL E TO YEYOVOG OTL £x0Upe £va kaBopd oo (Tou
€8 maipvel TV popdr) Tou KUKAOU), KABWEG «T0 KAVOVIKG OYIUN ATAWV YEWUETPIKWV
HOpPWV kdvel va paivovrar Bapltepeg» (Arnheim, 1999, 6.39). EmurAgov, to yeyovdg
OTL TOUTOG 0 KUKAOG €xeL Oepud xpwpa evioyleL To omtiko Bapog, «kabd¢ ta Aapmepd
xpwpata eivar Baputepa amd ta oxotevd» (Arnheim, 1999, o. 38).

[Movw otig ouvBéoelg twv kOAAGL amAwvovtalr oL 10 ykpt $PoUoKEG TwV
TIOAUTPOTIIK®WV UAIKGOV OL oTtoieg Stappnyviouv To KAEWOTO OXNpa TOU TAALGiOv,
Byaivouv é¢w amd tnv eikdva aAAd tomoBetovvtou cadwg o€ oxEon e aUTHV. AVIjKOUv
0TO OUMTOV TNG €IKOVOG 0AAd ouvBétouv éva emumAéov cUOTNPA —aUTd TNG

yuvaukeio pryovpa tov Bpioketan avdpeoa otd t Zodié kou T Nodié, Stoatapdooet Ty epdaon
mov B€Aoupe va Swooupe ota Tpdowna TOGO yiati praivel pio tpitn Gryolpa ato kadpo, doo
KO YLOUTE 1) TApOUsIa TNG €VOL TOUTOGT| LN HE L GUYKEKPLUEVT] XPOVIKOTITA 1] VX CUYKEKPLHEVO
otul (kupiwg péoa amd To polyo TNg) Kot emopévag Sev poag fondd otn dnpovpyia avorytov
GUVEIPHWV OTIWG aVOPEPOULE TTOXPATTAV®.
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TOAUTPOTIKTG SLOYEIPLONG TWV VAIKWV— IOV HOPTUPE Kot o€ emimedo eikovag OTL eivat
e ouvOeom GAANG T&éng. [TdAL kou edw 1) StdataoT Tov Xpdvou eivot TOAD OTHAVTIKT).
O tpoMOog e TOV 0Toio amAWVOVTAL Ol POUCKES VW GTO KOAAGL, Tou B ToApovoa
Vo Ttw Twg elvat oy viStapikn kot tpudept, LOLAeL e TV TUXOULOTITO Ko T €KTTANEN
mou vinBeL kaveig dtav yUvetou PTpootd Tou eva kouti amd matyvidia 1y epyareio. Ta
UAIKG avolyovtot HITpOGTAE OTOV EMIOKETTN Kot €Kelvog eivat TAauolwpeva eAevBepog
va emiokedtel kotd BovAnon T UAKd TToU ToV eVSLadEpouv. 47

Exéva 12. Xuvbéoeig koAAd( pe npdowna

Avutr) n Suvatotnta meputAdvnong eivon mou kaBlotd T ouykpdtnon autol Tou
Yndrokov tomou wg eva medio Suvatotitwy, KaBwg Touto to eyxeipnpa AapPavet oia
Oxt HOvVo amd TNV TEAIKI| EMITEAECTIK] OVOYVWPLOT] TWV UAIKWOV OAAL Kot omtd Tig
moAAamAég Stodpopég kot mBoavotnteg mou o kabévag akoAoubel TpokepEVOU Vo
dtdoet oto TEAIKO TGYO. To Y&d1 TOU KEPTOPA TTEVW ATTO TIG HOPDES Kol TO VAIKE, HéTa

47 TlapdAAnAo vmdpyet kot 1 avdrrtuén Twv KITpVwV oTpEiwY TOU YUVOVTAL HTPOOTA oTo TNV
£IKOVA KL EVOVOUV voepd toe Vo Levydpia eikovidiwv mov Bpiokovran de€id kou aplotepd Tou
K0AAGL (Ek6var 10). Autd to otoiyeio omtd kitpivd ixvi Tov Kiveitot oTo Xdpo kaw oto xpdvo (ko
ToU 08 dAAo KOAALS €xeL Tn popdr) TNG YPaRNS), StoppryvieL Kau autod To TAAUGLO TG EKOVOG
ko Oupidel ot pata TovAlol ou petaPaiver amd vay Tdmo oe vay dAAOV Kou epei fAEmoupe
HVOo TO AMOTUMW MUK TOU.
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o€ evo TTePLBEAAOY PN YPappIKO, 1 oovarkdAun Tou Tt kpUBetan miow outod tig Aeldvteg
KoL TO KIVOUPEVA YPUPTI AT, OOV L TEPLTAGVTOT) €VOG dAAOU TAGVN T, Sivel xwpo
avdpeon otig Pndlakég opyovwoelg kal avolyel tnv didotaon tng emiokedng oto
nedio g epmelpiag.

MeyaAn mpoxAnon fitav 1 6UvOeon KOAAGL yio paptupieg Twv omoiwy Ta mpdowta
Sev NBedav va paivovton oty kapepa. o to Adyo autd cuykpotrioope tpioe KOAA&
(Eéva 12), Boolopéva mévw oe tomio 1§ mo adoupetikég cuvBéoelg mou Se
Aertoupyolv aumapaitnTo He OPOUG PEXALGHOUY, TEPIOGOTEPO TAABOVTAUL WG EIKXTTIKOL
TOTMOL 0L 0TI0I0L, AW ETWONKE KAl TTLO TTPLV, AEITOUPYOUV TTEPLOTOTEPA OOV TTUKVWTEG
OUVEIPUWV oL omoiol oyetifovtal eAevBepa pe O0cx Agyovtou otnv adnynon tng
poptuplog.

Eixéva 13. ZuvBéoeig koA ywpls mpdowna

YUpBora kou elkovidia

Ytov 810 kdSika tou yepomointov oyedidotnkoy kot T ocUpPoAa (Icons) mou
TEPLYPAPOUVY OTTIKA TO TEPLEXOpEVO TwV TOAUTPOTIKGY VAIKGOV (Ekdva 13). Kou €80
Sokipdoape to cUpPPoAa va givan oxeSlaopEVR «oTO XEP» Kou va Sivouv Tty aicBnon
TOU OKITGOU GUUTTUKV®VOVTAG TO vOnuo® mou B BéAape va petadiSovy. Ztnv eikdva
13 QUTOTUTIWVOVTAL TA OXESLH TV TEAIKWV SUIPBOAwY ou cupBoAilouv ocuvomTKA Tig
mapakdtw €€l owkoyéveleq vAlkwv: o Testimonies, B. Films and Visual Media, y.
Comics and Graphic Content, 8. Audio Content, €. Book and written material, ot.
Interactive and Digital Media.

Avti) n gmAoyn, av kot xpovofdppa kou teXVIKA Suompocdppoot, dev fTav
tuyaia. Xtn cupBoAr tng otn depvio Tk oulrTnon TEPL EMOTIHNG KA TEXVOAOYiaG,
n Haraway (1988) siofjyaye tnv €vvolx ThG €VTOMIOHEVNG YVWOONG WG Hopdn
DEUVIOTIKIIG AVTIKELPEVIKOTITAG, T) OTOLX €ival KATEEOKTV EVOWHATWLEVT) KOL 0VOLYTH
og mapadoédTNTeg KoL KPITIKA EMOTNHOVIKG eyXelpTjpata. Méoo amd tnyv mpooeyylor)
NG, Gvolge evay VEo YWPO CTOXXOTIKIG SUVATOTITHG TTOU ayKAALAdeL TNV TeXVOAoyia

48 Katd tn Sidpkela tng mpoondbeid pog vo oxedidoovpe €k veéou Tt Sikd pag oUpPoAa
odnyndnkape pepikég GopEéG GTO VAL EMIVOT|ICOUE TYXTHATA T omoio fTory aduvapar Ko Sev
petédidav pe cadrvela to meplexdpevo twv VAKwv. Enpemne va aacorouBricouvpe —opBwg- éva
moAUXpovo eykaBiSpupevo clotnpa Yndlaxkdv cupBéiwy yia v Yndiakn mAofynon, va to
UEAETIOOVE, VO TO 0€BACTOUHE KO VO aKOAOUOT|COUE TOUG KWSIKES TOL.
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Kot To ovOpwmIvo oHo WG €VEPYOUS Topdyovteg otTn cUAANYM, eppnveio o
TOAPOYWYT] EMOTNHOVIKNAG YVWONG —yvwong mou Jdladpeltyel amd tnv oudetepn
«QUTEPLOPLOTI] OTITIKI)» KL EVIOTI(EL TO OWUA, Ko TO PBALUpQ, TNG EMOKEMTPLOG OF
eotiopeva medio Spdong kat eppnveiog. H Haraway Sivel épudaon otn Aoyodoacia tng
TAPAYWYNG YVWOONG, VK 1) avtiAnyn g yi TV emotnpoAoytkn «tomofétnon»
npoimoBétel euBlVN Yl TI¢ TpakTikéG Tov T kKabiotovv Suvarn (1988, o. 587). H
opdda tov VOLARE mpooeyyloe kdBe Aemtopépel TG OmMTIKAG YAWooag otnv
APXITEKTOVIKT] TNG MAXTHOpHAG WG HIx Kpiown kivion piag tétotag toroBétnong.

LiH S ) e

Ewova 14. EicoviSioe moAvzpomikdv vAikaiyv

AVo yelpomointolL tonor-redia avOpwmivi g epmeLpiog

[Mopopota Aoytkn} pe auTh} TNG 0PYEVWONG TNG ELCXNYWYIKNG CEAIBNG TWV HOPTUPLOV
TTOY KOUL UTT) TTOU UTTAYOPEUTE TNV ELCAYWYLKT) GEAIS X TwV avOpwmwV e emeLpieg ot
1o nedio (Field views). Oa O¢dopie v §00ei ko omTikd 1) yerrvioon kot 1) emBupntr
EIKAOTIKT] CUYYEVELX [LE TIG PwVEG TNG HAPTUPIWY, AAAL TOUTOYpOVA VoL givat opaTh) Kot
o oadng ovtioti€n. Q¢ $oévto tomobetnOnke éva dAAo xelpomointo xopti,
StatnprBnke n opydvwon tov kavdfou kat 1 Aoyikn} evag KOAAGS OTtou OAX T SpvTa
npocwna epdavifovron podi kot 1odéia (Exdva 14). Erot opyoavovera £vag 8e0tepog
Xepomointog témog oOmouv N dwvly ™G epmelping Twv avBpwmwv Tou mediou
HETATPEMETAL OE £V avOLYTO Tedio SuvaToTTWY, aTd TO OTIOIO Ol EMIOKETTEG KoL Ot
emiokéntpleg Sokipalovv va apBpoouv tn SIKT| TOUG GYECT) e TOUG avBpmTOUg Kot
T GUVOSEUOEVO UALKG KOl ETOHEVWS TN SIKTIG TOU gUTELpiot TTEPLYNONG Ko pabnong.

SUPTEPACHATA

SuvoPilovtog pepikég OKEPELS VIO TO TG OpYvVWONKE 1) Kp)ITEKTOVIKT] TOU YndLakov
toémov tov VOLARE Ba Aéyope mwg 1) €IKACTIKI) YAWOOXK TOU XelpoTointou, dev
Agitovpynoe SIKOGUNTIKE WG TPOG TOV TPOTO Aettoupyiog tou ammobetnpiov aAAd
SOk, OUVOETOVTOG KEVTIPIKA KOMpGTie TG mepuynong tou  Ymbdlokou
nepifdAiovrog. H Aoyikr| tov koAA& Aettovpynoe wg ouvBetikr) emAoyn kot yebupa
avdipeoo ot dlatinworn g epmelpiog péow g adriynong kot tg Sikvoréng twv
TOAUTPOTIKWV VAIKWV. Alatinwaoe emiong tpdmoug 6mou o emtokentng Oo pmopei va
nepimAovnOel péoa otov Yndlakd autdv TOTO 08 AVOLYTEG TPOCWTIKES SLASPOLEG,
mA&BovTag cuvdelq avEpETH OTA VAIKE, TO TTPOCWTA Kol TNV TPOOWTIIKT EpTeELpio
emiokePng. Xyedidlovroag otov avtimoda piag €rolpung Yndlakng opydvwong tng
nAnpodopiog, to amobetnpio VOLARE Sivatow vo €VEPYOTIOLOEL LK KPLTIKY),
EVOWUATN, KIVOULGONTIKT] TPOGEYYLOT) TNG EIKOVOG, OTTOU HEGH ATTO TNV XELPOVOLIX TOU
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XelpoTointov, B¢Ael va TpoadEpel piot OATTIKT) —TTAovota o€ auaOoelg— adrynon kot
teAkd va {wypadioel v katddaon tng tpudepriq avBpwmivig mapovciog.

\ILCA) 77, I a .

. ii- [ T Himit ii il

Eixéva 15. Makéra tng eioaywyikig oeAidag twv avlpinwy omd to medio
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EIGHT
Aesthetics and aesthesis in a digital place:

Curating voices

Eirini Koumparouli

Introduction: Initial assumptions for designing the VOLARE platform

ccording to the pedagogical and collective values of the VOLARE team, the
Aprotagonists in the organization of the digital repository are the voices of the

displaced individuals. The conception and design of the platform had to
bring these individuals to the forefront as bearers of history and displacement
experience, thus articulating a subtle ethical-political-aesthetic decision: on the one
hand, not to portray them as subjects of aestheticized suffering; and on the other,
not to engage in practices of quantification, simplification, or desensitization
regarding the complexity, depth, and emotional richness conveyed by each narrative.

Therefore, any visitor engaging with the educational materials offered by the
platform would be somewhat obliged to pass through the space of lived displacement
experience. They would have to listen, to attune themselves, to relate in some way to
the individuals and their narratives—and position themselves in relation to them.

This architectural choice led us to the idea that the first opening of the webpage,
the welcome screen of the VOLARE digital space, should immediately present all the
individuals representing the refugee-migrant experience together, in an
introductory page (Images 1, 2), along with all the key links that would enable the
adventurous and autonomous exploration by visitors in the subsequent stages. This
approach also guided a series of design choices, as will be elaborated below, relating
to the functional organization of the repository and to its aesthetic representation
through visual language. A second key objective in the architectural design of the
VOLARE digital repository was to radically differentiate it from standardized digital
design structures that are typically linear and offer users a framed space of
continuous information and image flow. Our intention was to design a digital space
where the visitor could pause, reflect on the reception experience, and experiment
with their own connections and pathways.
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Image 2. Mock-up of the testimonial introductory page

This effort opposes a deeply ingrained habitus (Bourdieu, 1977, p. 122), based on
a constant motion towards “what’s next.” The platform’s design had to resist this
momentum by shaping a space “in-between” familiarity and surprise, where
navigation interacts with habitual rules, yet subtly shifts them. As Gaston Bachelard
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(1982) notes, “Rilke once wrote: ‘These trees are magnificent, but even more
magnificent is the sublime and moving space between them, as though with their
growth it too increased.” In the emerging conditions of digital habitation—where
we consciously or unconsciously co-shape the terms of digital habitus (Romele,
2024)—this design gesture of resistance, this safeguarding of the “in-between” space
among persons, carried special weight.

Opening the navigation to unexpected, unfamiliar structures, to irregular, free-
form pathways where visitors can engage in a personal way, held significant
pedagogical and methodological value for the VOLARE platform’s concept. Could
we design a digital place where one might experience the voices of displacement as a
pause, as a shift in the mode of inhabiting the digital world? Could the visitor weave
their own connections of thought, memory, and emotion—or, as Bachelard (1982, p.
25) would say, “a lived space”? Does this choice lend itself to real-world application,
or does it exceed the limits of what’s digitally possible and potentially become
counter-functional? The answer and its implementation are not easy; it involves risk
and entails a high degree of complexity, but also of challenge.

A third major concern, central to the platform’s design, was the connection
between the video testimonies of displacement and the multimodal materials
accompanying them. This transition is neither obvious nor can it be made linearly
in terms of continuity, as we are dealing with two different digital realities. Each
demands a different type of engagement from the visitor, and the possibility for
varied and off-center paths of their own choosing. We engaged in a palette of
experiments to resolve this transition, so that the pause between listening to a
testimony and deepening educationally through the multimodal materials could
become visible and felt. The video image would recede, and the challenge was to
determine what would appear next and how the multimodal materials, which
constituted the pedagogical innovation of the repository, would be introduced.
Ultimately, the solution to this design issue would be ultimately unlocked through
an aesthetic decision regarding this connection.

Linking testimony with multimodal materrials: Experimenting

All the following design experiments aimed to incorporate a gesture at their core—
what one could call a “re-viewing” of the refugee or displaced experience through the
lens of visual language. This intention guided both the overall organization of the
repository and the way the multimodal materials surrounding the testimonies were
framed. My own contribution was to carry out this re-viewing through the tools of
visual expression.
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Image 3. Disturbing the boundaries ~ Image 4. The trace experiment

Image 5. The continuous line Image 6. Surface fragment experiment)

The first design proposal attempted to shift, and even disturb, the boundaries of
the image. This was achieved both through the painted rendering of the video
testimonial and the insertion of a grid—a network, in other words—within which
watercolor-painted surfaces were embedded. Each of these surfaces would represent
one multimodal material. Through the diffusion of watercolor pigments, the frame
of the image “opens up,” displacing—almost erasing—its original boundaries (Image
3). This “disturbance of boundaries” would operate both aesthetically and
symbolically, via the materiality of the image.

The second proposal centered around the concept of the trace. In this case, the
video testimony image would fade away, leaving behind a trace—a line. This line
would connect two distinct digital zones: the long-form video testimony (Image 4,
bottom left), and the bird emblem (top right), the small icon that accompanies the
video and from which the multimodal materials would emerge. This diagonal
connection was maintained across all proposals and lasted until the final version.
The line would literally outline the figures who had just spoken in the video, and
each multimodal material would represent a segment of this journey (as seen in the
bold black path in Image 4).

This treatment of the trace infused the design gesture with the thought that
people leave traces as they inhabit—whether temporarily or not—transitional places.
They leave behind stories, the traces of which travel and take form in future times
and spaces. Concurrently, the image of the residual human figure creates room to
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detach the narrative and the accompanying materials from a purely person-centered
perspective.

The third proposal kept the idea of the line—as a continuous stroke, but this time
freed from the need to outline the human figures in the testimonial image. The line
remains unbroken and carries along with it various visual elements that resemble
colorful, small gifts—Tlike little candies (Image 5)—which "stick” to it and represent
aplayful embodiment of the multimodal materials, as well as an affirmation of gentle
simplicity and tenderness.

In contrast to the above, the next experiment aimed to help the viewer “re-see”
the very image they had watched throughout the testimonial—but now from a
different perspective. Ten surface fragments from the image would represent ten
different multimodal materials (Image 6). Thus, a portion of the background, a piece
of the furniture, or even a part of the interviewee’s body could become a film, an
academic article, a map, etc. By hovering the cursor over the image, the visitor “re-
inhabits” the image, looking at its details with a renewed gaze.

The most prominent proposal, which ultimately led to the final version of the
digital repository, was the fifth one, based on the logic of collage (Image 7). Collage,
as a compositional gesture, brings together heterogeneous elements and transforms
them into components of the same category, without homogenizing them. Let’s not
forget that this gesture mirrored the selection of the multimodal materials
themselves: next to an award-winning film might sit an academic document, a
handmade video, a game, or a map. Following this concept and translating it into
visual form, we arrived at the architectural composition of today’s digital
environment. Moreover, after working through the earlier proposals, we had a final
solution that embedded their core intentions. Drawing on Claude Lévi-Strauss’s
ideas (as interpreted by Louridas), if science uses underlying structures—its theories
and hypotheses—to arrive at events (results), then bricolage works the other way: “It
creates structures, in the form of artifacts, out of contingent events” (Louridas, 1999,
p. 520), leveraging the modular structure of digital media to invite the visitor to think
and act differently.

The core aim of this proposal remained to build a digital environment that feels
handmade. To achieve this, we attempted to incorporate an artistic universe crafted
by human hands, one that deviates from the familiar visual codes of conventional
digital pages. Again, the rigid boundaries of the digital world made it difficult to
merge this design with a softer visual image. So, we literally worked using the logic
of paper cutting: experimenting with different kinds of cardboard and textures,
pieces that were added, cut, torn, or reassembled. Within this logic, we
experimented with how the handmade image could blend with the ever-present
digital substrate. What elements of the collage could be added or removed to allow
this relationship to occur? (Images 8, 9)

Voices of Displacement 166 ¥ VOLARE. Voice Lab Repository



Image 7. Prevailing image: The logic of the collage
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Images 8, 9. Variations of the collage logic

Organization of the prevailing proposal (Collage logic)

The background of the repository is covered with a porous white paper.
The photograph and the frame capturing the people are surrounded by a paper
border—crooked, wrinkled, and well-traveled—clearly handmade, and deliberately
set apart from the rigid edges of closed shapes that typify the digital environment.
In the image of the video*9, the background is removed, and in its place comes a
collage composition of materials, textures, various types of cardboard, colors, and
images that might resonate with the subjects’ narration—though not in a descriptive
or literal way.

49 The framing of the testimony already carries, from the outset, the architecture of the digital
image: The decision regarding the frame, the elements included or excluded from the shot,
the depiction of the space and time of the recording, the color palette, the proportions and
relationships of forms—all these together compose a rich 'map’ of visual choices, with which
the collage practice sought to both respect and engage in dialogue.
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Image 10. Mock-up: Testimonial Image
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Image 1. Mock-up: Testimonial Image after insertion of multimodal materials

The goal of this gesture is to create a visual composition that serves as an open
base for the individuals portrayed—to “illuminate” them by offering open-ended
associative relationships between the verbal imagery of the testimony and the visual
topography of the collage used as a backdrop>°. Each collage is created with a color

5o If we compare, for example, the collage image from the proposal with the final image
currently featured in the repository, we can see that, in the former, the female figure
positioned between Sazie and Nazié disrupts the emphasis we intended to place on the faces.
This occurs both because a third figure enters the frame, and because her presence is strongly
associated with a specific temporality or stylistic context (primarily through her clothing),
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scheme that begins in black and white, with a chosen color or a small palette of colors
used to establish its identity. It's as if the visual composition suggests a
correspondence—or better, a pathway of access—to one of the emotional landscapes
of the individual. But this is intended to happen not in a linear or descriptive way,
but through an openness of associations and sensations. In this way, the image works
kinaesthetically, crafting internal movement despite its static form, expanding the
boundaries of both thought and feeling.

As one watches the testimonial video, they form a relationship with the
interviewee, focusing especially on their face and eyes. When transitioning from the
video image to the collage image, it is important for the visual gesture to try to
preserve that quality of attention, if not enhance it. To support this, the intention
was to create balanced visual compositions.

Rudolf Arnheim, discussing the "balance of visual composition"” through the lens
of Gestalt psychology in his book Art and Visual Perception: A Psychology of the
Creative Eye, states: “Under conditions of imbalance, the artistic statement becomes
incomprehensible” (Arnheim 1999). Therefore, the selected shapes, colors, use of
axes, negative and positive space, and the spatial depth of the image are composed
in such a way as to maintain compositional balance—so that the “visual statement”
can be perceived and serve as a meaningful support to the testimony.

Additionally, we wanted the visual weight of the composition to fall on the faces:
to center the viewer’s interest on the human figure and the testimony being shared.
This interest needed to be visually reinforced. A key visual motif used in the collages
was the circle, placed behind and in relation to the figure. Using the vocabulary of
visual language, we could say that this is achieved by the use of a clear, geometric
shape—in this case, the circle—because: “Regular shapes of simple geometric forms
appear heavier” (Arnheim 1999, p. 39). Furthermore, since this circle uses a warm
color, its visual weight is intensified: “Bright colors are heavier than dark ones”
(Arnheim 1999, p. 38).

On top of these collage compositions, the ten gray “bubbles” representing the
multimodal materials are placed. These bubbles break through the closed frame of
the image, extending beyond it while still being clearly related to it. They belong to
the image’s universe, but they also create a secondary system—that of multimodal
navigation—which, even visually, communicates that this is a compositional layer of
a different order. Again here, the dimension of time is very important.
The way the bubbles are arranged across the collage—playfully and gently— evokes
the randomness and surprise of a box of toys or tools suddenly spilled open before
the viewer. The materials are laid out before the visitor, who is free to explore them
as they choose?".

which therefore does not support the creation of open-ended associations, as discussed
earlier.

st At the same time, there is the development of yellow marks that spill out in front of the
image, mentally linking the two pairs of icons placed to the right and left of the collage (Image
10). This element—yellow traces that move through space and time (and which, in other
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Image 12. Collage compositions with faces

This affordance for wandering is what makes this digital space a field of
possibilities. This project draws its value not only from the final execution and
recognition of the materials but also from the multiple paths and outcomes that each
person may follow to reach their own goals. The gentle touch of the cursor over the
figures and the materials—within a non-linear environment—the discovery of what
lies behind captions and moving graphics, resembles the wandering of another kind
of wanderer, creating space within digital structures and opening the act of visiting
into the realm of experience.

A significant challenge arose in creating collage compositions for testimonies
where individuals did not want their faces revealed online. To address this, we
created three collages (Image 12) based on landscapes or more abstract
compositions—not necessarily operating with realism, but rather shaped as artistic
landscapes that, as discussed earlier, function more like densifiers of associations,
freely connected to what is being narrated in the testimonies.

collages, take the form of a line)—also breaks through the frame of the image. It evokes the
footprints of a bird moving from one place to another, with us only able to see the imprint it
leaves behind.
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Image 13. Collage compositions without faces

Symbols and Icons

The icons that visually describe the content of the multimodal materials (Image 13)
were designed using the same handmade logic. Here, too, we experimented with
making the symbols hand-drawn, resembling sketches, and aiming to condense the
core meaning>* each was meant to convey. Image 13 shows the final designs for the
symbols that represent the following six categories of materials: Testimonies; Films
and Visual Media; Comics and Graphic Content; Audio Content; Books and Written
Material; Interactive and Digital Media.

This choice, although time-consuming and technically difficult to implement,
was not accidental. In her influential contribution to the feminist discussion on
science and technology, Donna Haraway (1988) introduced the notion of “situated
knowledge”—a form of feminist objectivity that is inherently embodied and open to
paradoxes and critical scientific endeavors. Through her approach, Haraway created
a new space of reflective possibility—one that embraces both technology and the
human body as active agents in the production, interpretation, and communication
of scientific knowledge. This is knowledge that escapes a neutral “god’s-eye view”,
instead locating the body—and the gaze—of the visitor within focused fields of
action and meaning. Haraway emphasizes accountability in the production of
knowledge, and her idea of epistemological “positioning” demands responsibility for
the practices that make knowledge possible (p. 587). The VOLARE team approached
every detail of visual language in the platform’s architecture as a critical move in such
a process of positioning.

52 During our attempt to redesign our own icons, we sometimes ended up inventing shapes
that were weak and did not clearly convey the content of the materials. It became necessary,
and rightly so, to follow a well-established, long-standing system of digital symbols for online
navigation, to study it, respect it, and adhere to its codes.
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Image 14. Icons for multimodal materials
Two handmade spaces/fields of human experience

A similar design logic was used in the introductory page for the field voices (Field
Views), echoing the approach of the testimonial introduction. The aim here was to
visually express proximity and aesthetic kinship with the testimonies, while also
highlighting a clear visual counterpoint. The background used here was a different
handmade paper, retaining the grid layout and the collage logic in which all active
participants appeared together and on equal footing (Image 14). This arrangement
created a second handmade place, where the voices of field workers—people with
on-the-ground experience—were transformed into an open field of possibility. Here,
visitors could form their own relationship with the people and the materials
presented, and thus, construct their own learning and exploration journey.

VO
LAY

Image 15. Mock-up of the introductory page for field participants

Conclusion

Summing up some thoughts on the architectural design of the VOLARE digital place,
we can say that the handmade aesthetic language did not function decoratively, but
structurally. It composed central components of the user’s navigation through the
digital environment. The logic of collage served both as a compositional choice and
a bridge: a) between the narrative articulation of experience, and b) the unfolding of
multimodal materials. It also introduced ways for the visitor to wander through the
space on open, personal paths, weaving connections between materials, faces, and
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personal experiences. By designing in opposition to ready-made digital content
structures, the VOLARE repository enables a critical, embodied, and kinaesthetic
approach to image and narrative. Through the gesture of the handmade, it aims to
offer a holistic, sensory-rich storytelling experience—and ultimately, to paint an
affirmation of tender human presence.
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Avarticoovroag umodopég avipecoo o€ diiipopeg
EMOTIUIKEG KOUATOVUPEG: 2UV-oedLacpog ko Yndroxd
Ko padnone ko ppovtidoag oto VOLARE

Avtwvng Papag

Ewoaywyn

MG WTOPOUV Ol HaPTUPieq VO ATOTEAEGOUV TO OeéAI0 VEWV TTOUSOYWYIKWOV

I I popdwv; Iag propei i Yndrokr mratdoppa va vrepPei tn Aettoupyia tng

oG apyeLoBETNONG KoL Vo GUHPEAEL GTNV KOAALEPYELX pLoG KOG, NOKTG
TMPOKTIKNG H&ONong mov avadveton amd t Prwpévn epmetpic;

To ¢pyo VOLARE (Voice Lab Repository) avartiyfnke w¢g ommdvtnon o€ autd to
EPEVVITIKA epwThpata. £2¢ dtakpatikr mpwtoPouvlio tov mpoypdppoarog Erasmus+,
to VOLARE ouvevwvel eKTToUSEUTIKOUG, €PEUVITEG, €IIKOUG OTA OTTIKONKOUOTIKA
HEoO Ko EMOyYEAHATIEG TNG TANPODOPIKTG, e okoTo TN Snpovpyia piag bndlokig
GUAAOYTNG HOPTUPLOV HETAVHOTWY, TPOOHUYWY KUl HEAWV HELOVOTIKWV KOWVOTHTWY
otnv EAA&Sa, T BovAyopia kou tn TaArio. O kevrpikdg otdyog tou VOLARE eivot va
HETACYNUATIOEL TIG ATOWIKES LOTOPIEG O EKMAUSEVUTIKOUG TTOPOUG, EMUTPEMOVTNG OF
S18dokovTeg ko HaBNTEG Vo TTPOoEYYICOUV TIG ENTELPIES TNG HETAVAOTEVOTG HEGA OTTO
KPLTIKEG Kott SLUTOAITIOWIKEG OTITIKEG.

To Yndioxd amobetnplo avtipetwmifel Tig paptupieg Oyt wg otatikd dedopéva,
AAAG WG eVEPYEG AAANAeTIOpAoELg, TPOSPAoipeg peao oo Ty YmdLokr) urtodopr Ko,
kot eméktaor, tn SiSaktikn gpmelpio otny tédn, Tpokeuévou v apdlofntiost ta
koBiepwpéva moudaywyikd TAaio Kot cuoTHpaTa (avo) Topaywyrg yvaong. Ymo
autr] v évvole, N avdmrtuén vrodopwv (infrastructuring) Sev amotéAece povo
Tex VKN 1) opyovwtikn] Stadikaoio, aAAG kot e ektaidevon otny mpaén tng akpooong
kot tng moAwtetdtnroag. To Yndrokd mepifaAtov ddeiie va SnpoupyrioeL xWpo yto Tnv
evBpavotdtnTa Ko T Spdon kdbe Gwviig, HETATPETOVTOG TN HAPTUPIN ATTO TTATIKO
TEKUNPLO o€ pio (Do, oXeTLoKT Hopd1] TaudaywyiknG.

To mapadooioxd Yndroxd apyeio kot amodetrplo pdbnong Aettovpyotiv ouviibwg
WG OTATIKA CUOTHpATX armoBnkevong, eatidlovtag otny taévopnon kot Tn Slatrpnon
(Cook, 2013* Ketelaar, 2001). H Siemiotnpovikr opdda tov VOLARE mpooéyyloe ta
amoBetrpla wg Pndlokd kowvd pddnong, dnAadr wg kowvdxpnota tepPaAiovia 6mou
N YVWOT avomtiooeTal péo amd oAANAEMISpAoell avapeon oe avOpwmoug Kol
texvoroykeg adnynoelg. To kowd cuvioToUv pix Kowvwvikn Sodikaciot TG ouv-
Stoyeiplong (commoning), mou mpoimoBétel Sipkny oulrjtnon kot Simpaypdrevon
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OXETIKA pe To Sikoudpara Tpdofaong kot Tig ubvveg spunveiog (Linebaugh, 2008:
Dardot & Laval, 2019).

H exnoudevtik) mpooéyyion tov VOLARE Siadopomoleitar amd ta ouviidn
eUpWTAiKd amoBetrpla NAekTpoVIKG HaBnong, kabwg Sivel eudoon otnv KpLTkn
mouSoywylkr] KAl TNV TOATOWK evoucOnoia, ovti yio TtV TUTOTOPEVT
ATTOTEAECUOTIKOTNTH KAl TO HETPr|olux amoteAsopata. To épyo evidooetan otov
eupuTepo O1dAoyo Yyipw amd tig Nnoikég Sxotdoelg twv Yndlakwv umoSopwy,
emduwkovtag va dnpovpyrioel mTAatdOppeg mou evioxUouv tnv evouvaicdnon, tov
TAOUPOAIONO Kot TIG TAxclofetnuéveg pobnoloxég eumeipieq (Selwyn, 2016
Pangrazio & Sefton-Green, 2021). To aqtoBetriplo oxedidotnke pe kevrpikd d€ova T
paptupia, wote va Snpoupynost eva yvwolakd mepPdAAov 6o ol emioként(pt)eg
pabaivouv péoa amd tig iSieg Tig epmelpieg g petavdotevong, avti va tpoceyyifouv
TN HETOVAOTEVOT] WG P PTLEVO YVWOTIKO AVTIKEIHLEVO.

Ye owtd to mAaioto, 1) texvoroyikr koomepatifa Sociality avédafe tnv avamtun
NG UTodo NG TOU €pyou, a€LOTTOLOVTAG EPYUAEIN 0VOLYTOU KMOSIKA KOl CUHUETOYIKEG
1ebdd0ug oUV-oXESIOGOV, AEITOUPYWVTOG WG O TEXVOAOYIKOG etaipog tou VOLARE.
H Sociality Baoilet to é¢pyo tng otig Zmovdég Emotriung kot TeyvoAoying (Science and
Technology Studies/STS) ot otn Oswpie Apdotn-Awktiov (Actor-Network
Theory/ANT), xatavodvtog tnv Texvoloyia wg OIKTUO OXECEWV OVAPESH OF
TIPOYPOHHATIOTEG,  eKTUdEUTIKOUG, papTupieg kot  Sopég  dedopévwv  mou
aAAnAoemnpeddovtat. Auto to BewpnTikd TAaiolo emitpénel 0 ouv-oXeSIOPOG (co-
design) va Aerrouvpyei wq Swdikooion  peTtddpoong VONHATOC oVAUECK OF
dapopetikoug Spwvteg, ot omoiol Stapopdwvouv véoug poroug kot o&ieq péoa oo
ouveyn Swampaypdrevon (Akrich, Callon & Latour, 2002).

H avdattuén autrg tng vtodopnig amoutovoe opadikn cvvepyooio petall eidikmv
ané mowida yvwotikd media (Knorr-Cetina, 1999). Amd tn pia mAeupd, ot
ekTtoUSeUTIKOL ovVTIHETAOTL{OY TIG HXPTUPIES WG NOKA Kot GXETLOKE POPTIGHEVA UAIKE,
o omoia oteuTOUoQV TIPOOEKTIKY TAdoiwon kot dpovtida, kaBhg epmepieiyov
oxéoelg ko o&ieg (Ellis & Berger, 2003 Zembylas, 2018). A6 tnv dAAN, oL oxediooTéq
énpemne va avoldNTIooUV TPOTOUG AMEIKOVIOTG TNG ouvousOnpatikhg didotaong péoa
a6 omTIK& oToL ElN, XWPI¢ Vo amrookomolv oto v tapdyouvy O¢apa (DiSalvo, 2012
Akama, 2015). TTapdAANAQ, Ol TPOYPAUUATICTEG KANONKOV VO EVOWHKTWOOOUV QUTEG
g oieg oe apbpwtd, TOAVYyAwooo cuoThpata, Kovd vo Steodporicovv teyxvikn
Biwopdtnra (Suchman, 2002° Dourish, 2017).

Yto mopdv kepdAoo, emiSivkovpe vo deifoupe THOG auteG oL SloubopeTIKES
EMOTNHOAOYIKEG KOUATOUPEG Kot 1) Stadikacior Stoatpory LATEVOT|G Kl SIEMOTILOVIKTG
AAANAeTidpaotig TOUG 08TyN ooy GTOV OXESIAGHO, TIG ATOPACEL KO TNV 0VATTUEN TOU
amofetnpiov. Ymootnpiloupe ott owty n Swdikaoio, epdoov avoyvwplotel e
eMiyvworn) Kot ektipnomn g Snuovpyikng tpiPng mov mopdayel, propein S vo von el
WG éva Yook koo g pabnong kot tng dbpovridag.

A&ilet va onpeiwdei dtt, otov muprjva tou, to VOLARE §gev oXeS140TNKE AITANDG WG
Unookn mratdoppa, aAAd w¢ moudoywylkdg TOTMOG AKPONOTG TWV  CUXVA
ATOCLWTNUEVWY GWVAV TwV TePLOWPLOTONHEVWY KAl EKTOTIIOUEVWY avBpwTwy. Ot
TEXVIKEG Kol OYESINOTIKEG TOU SO TAOELG TV ASLOYWPLOTEG oTd TO NOIKO EpWOTNH
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Tou mw¢ kaBioTorat Suvato vo akovoTel o Gwvi) —TwE HITOPEL 1) EVAAWTT), EVOWUATT
eumelpi TG HapTupiog Vo KOTKOTEl YVwoTH], avoyvwpiolun Kol TOAITIOHIKA
TAUOWWEVT), Xwpic Vo uTtoPiBddetat oe pia oelpd atd oteipo Sedopéva.

Me owtr) TV €vvola, 1 avdattugn vmodopwy Aettolpynoe wg popdr| matdaywyikng:
e Sradikaoio péow tng omoing exmoudevTiKol, oXeSIAOTEG KAl TIPOYPAUHATIOTEG
pobaivouv v Slompaypotebovtan TO VO, TNV TOMTIKI KL TNV TOALTIK TNG
avamapdotaon. To cuAdoyiko €pyo tng Snpovpyiag Tou aatoBetnpiov avtavdkAace
T1g iSieq apyéc mouv to VOLARE emSidkel vo KoAAlepynoel otny ekmaidevon:
dpovtida, avaotoyaoTikOTNTA Kot Tpocoyn] mpog tov AAAo. ‘Etat, 1 texvikn avdmtuén
TOoU €pyou pmopel va avoyvwotel wg pia {woa mpaypdtwon ¢ iSiag tou tng
maudaywyikng priocodiog.

Ao to apyeia ota kowd: O ouv-oxedlaopog w¢ mpokTIKY avartuing
unodopav

To Yok amoBetnpra akoAovBouv cuviibwg €va apyelakd cuotnpa mov eotidlel
ot Siotnpnon g té€ng ko tng otabepotnrag péow ereyyopevng diayxeipiong. To
apyeio Aettoupyel mépa ard T pviun, kabmg amoteAel eva cvotnpa eéovaoiag, to
omoio arodacilel molx mAnpodopia kabiotatot opatr| Kol pe ToLov TpoTo ekdpdletal
(Derrida, 1996). Ot Yndiokeg Bdoeig Sedopévwv vAomolovv autr Tn AOYIKT] Héoa amd
TG Sopeg SeSopévwy, T HEVOU TAOTIYNONG KA TO KOTTTH TREVOLKG OXTHLATA, TA
omoia cuyvd meplopifouv tig iSieg T dwveg mov emiSibkovv v avadeifouv 1§ va
npootatevoovy (Cook, 2013).

To ¢pyo VOLARE emiiwée v dnpiovpynoet pio vtodopr pabnong, n omoio Oa
Aertoupyel w¢g Kovog exmoudeutikog moOpog. H opyitektovikr) tou cuoThparog
HETACYNHATIOTNKE EVVOLOAOYIKA HECQ OO EPYXOTIPLA GUV-OXESIATHOV, OTK OToix
ekmoudeutikol, oxeSLloTEG KL TEXYVOAGYOL GUVEPYAGTNKAY YO VX OIKOSOUooUV atd
kowvoU to oVotnua. H texvoroywkn koomepatifoa Sociality nynnke outrg tng
Sradikaoiog, opyavwvovtag dia {wong epyasTipLX WG TOV KUPLO XWpo eHaApHOYHG TwY
apxwv tou “commoning” -mpog tnv koatevBuvon TG cuAloyikhg guBlivng, TG
bpoVTISuG KAl TNG AVACTTOXNOTIKNG TTPAKTLKTG.

To epyaotripla katedeiéov 0Tt 0 peToYNUATIOUOG EVOG apyeiov o KOovd amoutel
€€loovu MPOCEKTIKI) HEPILVO TOTO YL TIG OXESIATTIKES EMIAOYEG OGO KOLYLOL TIG TEXVIKEG
TOPAUETPOUG KL TN YAWOOIKN koatavonon. Ol CUupHETEXOVTEG XPELROTNKE VA
e€etdoovy o BdBog Baoikols Yndrakovg dpoug, 6Twe 1 Sidkpion peta§t domain ko
subdomain, 1] GAAoug TeXVIKOUG 6POUG TTOU GUVSEOVTAL LE TN AELTOUPYIX LOTOTOMWV.
H mAelovotnta twv ouppetexdvtwy Sev Siebete e€otkeiwon ovte e Tnv tey vk ovte
[LE TNV TTouS oy wYIKT) OpoAOYi: KO TTEPLECOTEPO, OPOL TTOU GAUVOUEVIKA givat Kool
(1t.x. user/«xpnotng») amédidov SludOPETIKA VOTHATH AVEAOYX LE TO YVWOTIKO Tedio.

¢ ex ToUTOU, 1 OHAS A TANPODOPIKTG AVTIHETWTLOE SUTKOAIEG GTO VO KATHVOT|OEL
yoti ot exmoudeuTikol oavTIpeTOTIOV TIG OXESIAOTIKES ETAOYEG WG EVEAIKTEG 1) KON
Kot w¢ NOk& {NTrpote, evw oL eKTOUSEVTIKOL KOl Ol KOLVWVIKOL EMIOTHHOVEG,
avTIoTPOPwG, apvouvtay v avtiAndBolv tn SidkpLon avaIeEsH 6TOV OVAAOYLKO KoL
oV PndLokd XHPOo WG LXK TTPOUTTAPYOUCH KL (TTOKPUCTAAAWEVT] EVVOLOAOYIKT) TOWT).

Voices of Displacement 176 » VOLARE. Voice Lab Repository



Q¢ amOTEAECHA, OTA OPXIKA OTASIHL TOU €pYOU TPOEKUTTAV GUXVES Slodwvieg
QVAYLECH GTOUG TIPOYPUUUXTIOTEG KOl TOUG EKTTOUSEUTIKOUG YUPW OO AETTTOUEPELEG
tou mepIfdAiovtog Siemadrig, TwV OTOLEIWY TAONYNONG 1 TNG OpATATNTA TOU
neplexopévou. Ot mpoypappotioteg Pooilovtoay oe mpdTuma XpnoTIKOTITHG Kot
anddoong, evw 1 vrdloumn Siemotnpoviky] opdda avtidapPovotay autd To St
otolela wg maudaywylkd epyodeia Tou emnpéaday TNV KATAVONOT TWV HAPTUPLKV.
Méoa a6 Tt epyaotiploe 6UV-oYeSIHGHOV, 1) OHASH EPYEOTNKE YLK VO EVOTIOLICEL TIG
apyég tou oxeSloopol Slemadng HE TIC OTOUTHOE] OVOUTOPAOTAONG Kol
TPOoPacIUOTNTG, SIATNPWVTOG TAVTOXPOVA TNV OTITIKT] GUVOYXT] KoL TOV 0o 6TO
evaioOnro mepleyxdpevo.

To  epyaotipioe  axoAolBnoov €va  potifo  evaAdayng olykAwong kol
emavadlampaypdtevong. To €pyo xpeldotnke moAAamAolg kUkAoug uvAomoinong,
KoOWG 1 0pydvweoT) Tou VAKOU GAAale HETA TNV OAOKATpwaoT K&Be oxedlaoTIKNg
bdong. To texviko JTnpo amodeiyOnke dppnkta cuvdedepévo (e tov TpdTo OV TO
ekmoudevtikd  meplexdpevo  petaoynpoti(dtav  peco  omd T SISKKTIKT)
AVXOTOXOOTIKOTNTA Kol Tn ¥prjon tou otnyv Taén. Ot opdda twv eKmaudSeuTIK®OY,
anmoktwvtag otadloakd PBabitepn katavénon g epaployig TwV HOPTUPLWV OTN
Sidaokaio, TNOOV VEEG OPYAVWTIKEG SOEG, OL OTIOIEG [LE T GELPE TOUG ATXUTOVGOV
QVTIOTOLYEG TEXVIKEG TTIPOCAPHOYEG OTO GUCTI K.

K&be epyootnplo amokdAumte ek veéou méoo SUokoAo eival yior i opdda
avOpAOTWY VO KOTOVOTOEL 0 €VOG TN «yADOOO» TOU GAAOU, KUPLOAEKTIKA Kol
petadopikd. H Stadikaoio oy ouxvd apyn kot eviote tetapévi), OpwS auTteg ol (SLeg
oL tp1fég Katéotnoav opatd OTL 1 cuvepyaoio onpaivel emiong pua podnreioc otnv
afefatdtnroe ko pioe aAAnosktipnon g mpoomdBelng TG peTddpaong wg
ovAdoyiknig NBikr¢ Tpdéng. Onwg onpetdvel  Annemarie Mol (2002), to avtikelpeva
G ouAdoyknig epyaciag Sev elvot TOTE eviaior €ivol OpyovIKE TOAAXTAG Ko
evepyomolovvtal Slodopetikd péox amd TG idieg tic mpoktikég. Etol, kot to
amoBetnpro VOLARE vmipée tavtdypova éva moudaywylko opapd, £va oxeSlooTiko
TPWTOTUTIO KL VAL TEXVIKO cUoTNpa —Kou Ty akplPwg péoa amd tn Stompoydtevon
QUTWV TWV ekS0XWV OV avadUONKe 0TASLOKAL LKL KOLVT] KATOVOTOT).

Qotdéoo, owt] 1 SvokoAn dSwdikocic Sev  amoteédece Sopopdia  TOU
OUYKEKPLUEVOU €pyou- avTifeétwg, ovedele tn Oepedwdn évtoon avdpeoo otn
otaBepOTNTA KL TNV QVOLXTOTITA TOU GUOTHHATOG, [io OgpeAtdrdng mpokAnen oto
nedio g ovdmruéng uvmodopwv (Star & Bowker, 2006). Ou mpoypappatiotég
enediwkav va e§aodoricovv otaBepodTnTa Tou KWK Kot Twv Sopwv SeSopévwy, eV
ot eKmoUSeVTIKOL XPELA{OVTOV EVEAIKTA GUOTILATA TTOU VO UTTOGTNPIlouV TTOAAXTTALEG
Suvatotnteg eppnveiag. To omobetiiplo umeéotn ouveXEl§ TPOTOMOL|OE OTA
EMPEPOUG oTOLYEIN TOU (KATNYOPIES, ETIKETEG, OTTIKEG SOUES), YEYOVOG TTOU atautovoe
N petadppaon avipeoo ot Stoubopetikd ovotnpoara yvawong (Knorr-Cetina, 1999).

Y éva kplon onpeia, n opdda mtpookdAecse pia e€wtepikn} oxedIATTPLY, WOTE VAL
AEITOUPYT OEL WG ETUKOVWVINKOG GUVIECHOG AVAESN OTIG ETTAYYEAPATIKEG KOWVOTITEG
mou yprnotpomolovoay Stadopetikn) opoAoyia ko va Steupuver Ty cucOnikr Sidotoo
tov amoBetnpiov, amodidovtag madaywylkéS IOLOTNTEG GTNV APXITEKTOVIKT] TOU XWPOU
(BA. xou to keipevo g Eprvig KovpmapouAn oto mapdvra topo). H apyrréktovag
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kot oxedldotplo emitéAeoe pua dictry Aertovpyic: adevdg, PeAtiwoe Tnv TodTnTa Tou
oxedlopov, ko adetépov, SiapecoAdfinoe tn cuvopuAia avdpeca og Toudoywyoug,
TEXVOAOYOUG Ko Ta uttoAotma PéAT tng opddog tov VOLARE.

310 TANGL0 QUTO, 1) OYESLAOTPLX WG EVAL «OPLAKO AVTIKEIHEVO QUTOTPOCOTWS»
(“boundary object in person”) (Star, 2010) -wG évat TPOCWTO-UETAIYHIO, IKOUVO VX
ouvdéel SladopeTIKE CUOTIHATH KATAVOTONG, SLUTNPWVTAS TAPAAANAX TN cuvoyT)
moAUTAOKwV Sopwv. Atatnpoloe tov SidAoyo evepyd péca amtd Sievkdiuvvon kot
pecoAdfnon, avtipetwmilovrag TV umodoun Ol WG TETEAEGHEVO TTPOIOY XAAL WG
Sapkr) Stodikaoiar SLTPAYLETEVOT|G: [LE AUTOV TOV TPOTIO, KATADEPE VAL KPATTOEL TIG
ou{ntiioelg {wvtavég axopun kot oe meptodoug WBiaitepng evraong. EmumAgov, ot
KOIVWVIKO[ ETLOTILOVES TNG OUES0G eEebpaooy KT koupoug avnouyieg OTL 1) TEXVIKT)
YAwooo kot ot Stadikaoieq avamtuéng B propovoav va SNLOUPYHCOUY AVIGOTITEG
LoXV0G, Stowpilovtag Toug «EI8IKoUE TOU GUOTIHATOG» Otd TOUG «XPTioTeS Touy. [a
vo  ovupetwmotei  autd, 1 oxediwotikr  opdda  edpdppoce  peBdSoug
QUTOTEXVIKOTIOINOTG, UTAOTIOLOVTAG TIV EMKOWNVWVIK pHEdw OmTIKWV KapBdSwv ouv-
oXESLG OV, TTOU AVTIKATEGTNOV TNV TtepimAokT oporoyia. Ot kapfadeg owtoi, oToug
omoioug 6AoL ot cuppetéyovteg mpochetav cuAAoyikd dedopeva, Snpovpynoay
OTITIKEG OUVOECELG OVAETH O HOPTUPIEG, oUVEVTEVEELG EISIKWV KOl EKTAUSEVTIKOUG
mopoug. Tow OmTIKE qUTa epyaAeion eMETPEPYOV OTOUG GUHHETEYXOVTEG VO KATAVOT)OOUV
TIG TEXVIKEG OXETELS XWPIC VO ATTAUTEITOU YVWOT) TTPOYPUHHATIOHOV.

Ex twv votépwy, autég oL tpiPég dev Ba mpemet va ekAndOoUv wg amotuyieg, cAAd
WG popdeg «dpovtidag g umodourg» (Denis & Pontille, 2015). Avtifétwg,
UTTOXPEWTAY TNV OpAda Vo eMIBPadUVEL, VU KOUGEL KO VX VY VWPIoEL TV adpatn
epyaoia tov oxedlaopol wg kowd oyabd. H mpdén touv emavaoyediaopol, tng
emovodlatimwong kal g ovadlopydvwong amotédece 1 (Sl ot onpovtikng
moudaywyikr otiyp] —-pa ekdniwon autot mou 1 Puig de la Bellacasa (2017)
meptypddet pe TV évvola «ppovtida wg auvtrpnaon», dnAadt tn cuvexr| tpoomddeto
OUVOYTIG ETEPOYEVWV OLWV KL TTPOTSOKLWV.

Avutr) n Sradikacio avédeie emiong 6tLn mpagn tng dnpovpyiog piog VTOSOUNG TTOU
dAoevei eTepokAnTeg DwVES kot paptupieg Sev eival mote moAttikd ovdetepn. Kdbe
oxedlooTikn emAoy] —atd tn Sopn Twv HETASESOHEVWV €WG TNV OPATOTNTH TWV
dtemoupv- kaBopilel molog axovyetat, Tw¢ Ko umd moteg ouvonkeg. To iSto toyvet kot
ytae Ty opdS o UAOTIOIN oG, OGO KL YLX TOUG XPT|OTES KL TLG LEAAOVTIKEG ETILOKETTTPLEG.
'Etot, n avdmruén vmodopwv avadekvietal oe popdr| Toudaywytknig TOALTKNAG, Tou
avtnyel Tov eupltepo otoxo Tov VOLARE v XVTIOTEKETAL 0TIV KAVOVIKOTOINGOT) KAl
TNV tumtontoinon toco ota Prdroakd 660 Kot oTa eEKToUSeVTIKA epLaAiovTa.

Méoo and autf ™ Sadikaoia, n opdda tov VOLARE cvuveldnromoinoce 4ttt 1
dnuiovpyia piog vtodopng Bactopévng ota kowvd dev eivan {iTnpa cuvaiveong, cAA&
(KOVOTITOG VO TTAPUPEVEL KAVELG EVTOG TNG 0TV moAvtAokotntag. K&be mape€iynon
—gite apopovoe tn dopn| piag totooeAidag eite Tnv NOKN TAaLciwoT puag paptupiog-
avtipetwmldtoy ¢ eukaupia avootoyaopoly kot Sievpuvong tng  apotPaiog
kotovonong. O ouv-cxedlaopog, urd auth TV €vvola, AEToUpynoe KHBouToOG wg pio
popdn moudaywytkng, adot petetpele Ti¢ SUOKOAIEG TOU £pyou O€ KOLWVEG HoONOLOKEG
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epmelpieg, avtikarontpifovrag tnv ida Tn SEMOTNHOVIKT] ToUdoywYIKT] TPOGEYYLoN
mov to amoBetnplo prAodoéei va vtootnpiéet.

Amté tov cuv-cxediaopd oty vrodopr): Texviki) Jladikacia Kot GUVEPYATIKT)
gpyaoio

H petdBaon amd ™ ddon tou ouvv-oxedioaopol otn ddon tg avdmruéng g
vmodopng amaitnoe tooo texVik Saxeipion g Sadikaoiag 600 KAl GUVEPYATIKT
opydvwon tng epyaciog. To mphto olvoro epynotnpiwv ouv-oxedlacpov
oAokAnpwOnke mpwv n opdda tov VOLARE Eekiviioel tnv katookeun tng Undlokng
vrtodoung pe Bdomn ™ cuvodikn maudaywyikr) Tpoceyylon tov épyou. H petdfaon oo
To €VVOLOAOYIKG oxédl oe éva otafepd TEXVOAOYIKO GUOTNHA OTTOKGAUYE TNV
moAumAokOTNTAL  TNG avdmtuéng €vO¢  GUVEKTIKOU ouothpatog  Sloyeiplong
nepiexopévov. To épyo elonABe oe ¢évav kUkAO ouvexoug emavoeppnveiag,
avooxedlacpol kot emiSLopBwoewy, Tou HETEBAAE TOCO TA OPLE TOU OGO KOL TO XPOVIKO
TOU GVUCO.

H texvoAoywkr koomepatifa Sociality kaBdpioe amd tnv apyr to teEXVOAOYIKO
mAadiolo pe Bdon TG apyég Tou avoryToU Aoylopikol Kot thng StoakuBépvnong twv
kowvwv. H opdda tov €pyou ammopdcioe v XpnotLpomotr|oet wg Pooikr) mAatdoppa to
WordPress, to omoio mpocédepe eveAldia  oxediopov, mOAUYAwooIKN
AgrtoupykOTnTa Kol XXpoKTNplotik& mpooPaoipotntag. H opdda epydotnke oe
Sokipaotikolg Slakopiotég (staging servers) v toapdAAnia culnrovoe tn Sopun Twv
topéwv (domains) tou £pyou.

[MoAXoi etaipol avtipetdmicov duokoAieg oto va Stakpivouv peta&l Tov KeEVTpLKOU
ototémov tou €pyou (VOLARE-project.eu) kot TOU OveEAPTNTOU TOHEX TOU
amoBetnpiov (repository.VOLARE-project.eu). H avdykn ywx Eexwplotd topéa
anottoVoe avaAUTIKY emegynor mpog dAoug Toug epmAekOevoug, kabwg e&aadaAle
v okepodTNTH Ttwv dedopévwy, TV omd6docn TOU GUOTAHKTOG Kol TN
pokpomnpdBeapn cuvtripnor| tou. H opddo avtipetmmnios TOAAXTAG TpoPAn pata Kot
™ Snpoupyia evog Sokipaotikol vrtotopéa (subdomain) kot tov mpoadioplopd Tng
Aertoupyiag Twv  €KSOCEWV TEPLEXOHEVOU KOl TWV HNXOVIOUWV  ededPIKNG
amoBrkevong (backups). H emiluon Ttwv €VVOIOAOYIKODV Kol  OPYOVOTIKGOV
TOPOVOT|CEWY OYETIKA He TN SOUN TOU €pyou omaitnoe Ypovo, oAAd TEAIKE
Sapdpdwoe cadeig pdAoug kou Pnyavicpovg diayeiplong.

H Sociality avéntuée éva olotnpo ouvepyotikng pong epyaoiog (collaborative
workflow system), to omoio cuvdlUale ti¢ Suvatdtnreg oxediopol, TNV Ko
mpooPoon otV TEKUNPIWOT Ko TI§ TPOYPAHATICHEVEG ouvavtroelg (sprint
meetings) yx tn otfpin twv peAwv tng opddag mou gpydloviav o SlpopeTIKES
xwpeg. Ot eTaipoL TTOU TPOEPKOVTAV ATTO TIG KOIVWVIKES Kol VOPWTTLOTIKES EMITTILES
napeiyoy apyeia texpnpiwong (spreadsheets) to omolo TeptAdpufovay Tig poptupisg,
toe petadeSopéva kKot to ekmoudeutiko UAkd. H oxedlootikn opddo mopeixe
mpwtdtuna Siemadrg ko oevaploypodrpata (storyboards). Ot mpoypappartiotég
petébpacav autég TG TANPodOpieq OE TPOCUPUOCHEVOUG TUTOUG QVUPTICEWY
(custom post types) kou cuoyetiopéva tedia (relational custom fields), kaBopilovrog
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TOV TPOTO e Tov omoio kabe otoiyeio —papTupieg, cuvevtevEelg e181KWY, TpoyoUdia,
keipeva— B mpoPairdtay kot Ba cuvdedTav.

H Swdikaocia sicaywyng dedopévwv (import) avadeiybnke o kpiopo onpeio
ouvepyaociag, kaBwe T peAn g opddag epydlovtay otd Koou avtipeTwti{ovTog
texVikeg mpokAnoelg. H epeuvntikn) mapeixe Sedopéva oe petaforiopeva popddruna,
KOO 1 KATHVOTOT) TOUG YLK TLG EKTTUSEVTIKEG GUOYETIOELS eEEALGOOTOV- UTO iy WG
anotéAecpo TNy Tpocbikn véwv oTnAWV kot katnyopuwv. H texvikn opdda empene
K&Be dopd vo evnuepwvel Toug Kavdveg avtictoiyiong (mapping rules) wou
evlexopévwg va tpomomotel tn dopr g Bdong dedopévwy. TpaypoaromomiOnkoy
TOAAQTAEG eloaywYEG dedopevwy peow mpooappoopevwv PHP scripts, pe xelpokivin
enaAnfevon twv mediwv oe kdBe Pripa. Xpeldotnkay EMOVEIANUPEVOL KUKAOL
ELOAYWYTNG OUYKEKPLLEVWY TUNHATwY dedopévwy wote va emitevyBel eubuypdppion
g Sopng kot var Sl elptotolv oL ToAUYAwootkég ekdoxég. To amotéAeopa ftav 0
Stadikacio «eloaywyn—-avabewpnon-3idpbwon» va Siapkécel meploodtepo amd to
avoapevopevo. Méoa amd outiy, €yve davepd OtL ol ToUSAYWYIKEG OUTAUTHOELG
eveAiiog ouykpovovtav e Tig texvikég amoutnoelg otofepotnrag. TeAwd, 1 opdda
avemtule éva A€k Sedopévwv (data dictionary), to onoio kabiepwOnke wg Paoiko
EPYUAEIO TEKUNPIWOTG YLK TN GUVTIPTOT| TOU GUOGTHLATOG.

To mtpookrjvio tov oxediacpol (front-end) népaoe emiong atd MOAAXNTAN oTESLL
e&éAEnG, evw N povtedomoinon twv dedopévwy cuveyldtav mapdiinia. To apyiko
TPWTOTUTO OKOAOUOOUGE TIG apXEG TOU GUYXPOVOU OXeSIHOUOU LOTOCEAISWY, e
avtamtokpiown Sidraén (responsive design), AItr] YpWHOTIKY) TOALTA Kot oatAd
ovotnpa mAonynong. Qotdéco, ol ekmoudeutikoi mov Sokipocav to mEPPEAAoV
mapaTpnony OtL éAewre to ouvauadnpatikd Babog, kbW o oudétepog oy eSIHGHOG
JEV TOTUTIWVE TNV £VTAOT] TWV HApTUPLWV. OL oYESIHOTEG, IVTOUTOKPIVOLLEVOL OE QUTHV
TNV KPITIKN), €lonyayov ouvBéoelg tumou KoA&{ xau moAvemimeda uwndBoabpa
EUTVEUGHEVA 0T TO OTITIKO UAIKO Twv poptuplwv. H texvikn opdda xpeidotnke vo
avodopnoet ta mpdtumar CSS ko v PeAtiotormoujoel TG €KOVEG YLt AGYOUq
TPOSPACIHOTNTOG KAl TaYUTNTOG, SITNPWOVTHG THpdAANAX TNV cuaOnTIKy) ouvoy).
Qotdoo, av kot 1 Avon autr] Aertovpynoe e€alpetikd kaAd og aiBovoeg SidaokaAiog
pe mpoPoAeig kou peydieg 000veg, Sev propovioe va avartapoyOel TANPWG GE KIVITES
GUOKEVEC.

H oapyxny extipnon mpoéPreme e€dpnvn mepiodo avdmruéng, wotdco 1 Sidpkeia
oxedov dmhaoidotnke, GTdvovtag TOV €vav XpOvVo, AOYWw OCUVEXWY QAAXY®V
oxeSIOPOU KAl OVOSUOHEVWV TIOUSAYWYIKWOV OVOYKWY, OTWG T TOAUYAWGOIKT)
avoditnon, N Suvapikn Slaciveon HoPTUPLOV HE VAIKO EISIKOV KOL 1) QUTOHOTH)
dnuiovpyiot Ag€ewv-kAeldwv. Ot véeg Aertouvpyieg dnpiovpynoov eéoptioelg mou
UTTOXPEWOAY TOUG TIPOYPUHATIOTEG Vo edbappoocouy BeAtiotomoinon evpetnpiny
(indexing) kot mpooappoyeg epwtnudtwy Bdong dedopévwv (queries), wote v
amotpamolv kabuoteproelg GOpTwWONG.

Koatd tn didpkela tng ouvepyaoiag, oL cuvexeic TEXVIKEG TPOTOMOLOELS, TTOV TIG
eMEPOAE TO TPWTOYEVEG UAIKO TwV HopTUPLOV Kot 1] (8ta 1) maudaywyikr) Tpocéyylon,
dAAo€av xat tov TpodTo pe TOv omoio Aettoupyoloe 1 opdda. Ot TPOYPAHUATIOTEG
apytooy vt ovtiAapBdvovton tor TouSoywyK& oUTHOTH OXl WG EMEKTAOELS TOU
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QVTIKELLEVOU TOU €pYOU», OAAL WG OUCIWSELS EKPPATELS YVWaTIKOU Tediou, evw ot
ekmoudevtikoi aveémtugay oefacpo ko katavonon yio tnv aféatn epyaoio mou amoutei
1 ouvtripnon Kot o éAeyyog ekdooewv. H oxedionotikr opdda ouveyioe va Asttovpyel
w¢ kOpPog emkowwving, petadpdlovtag Tt UOONTIKA KUTHUATK OF TEXVIKA
vAoTotfiotpeg AVoelg. Méoa amd autr) ) Stadikaoia, T AT ouveldntomoinooy 4t
vrtodopr) ypetdleton petddpaon oe KOSk, Kot 4Tt ot anoddoelg oxeSLloopol €xouv
Gpeco ToUSaywylkd avTiKTUTO —okOpn kot Otav 11 Tpoodog cuvodeudtav ortd
koBuotépnon 1 kOmwor).

To peAn g opddag oavémrtuéov emiong de€lotnteg ovamtvéng uvmodopwv
(infrastructuring skills) péoa otd tn GUAAOYIKT) TOUG CUMETOXT) GTN CUVTIPIOT] Kol
TNV TPOGAPLOYT] TOU GUGTIHATOG, KAAL KL péca amd T pébnon kKatd tnv vAomoinon
g Onpdolog ¢xdoong tou amoBetnpiov. Ot emavelAnpupévol avaoyediuopol
AeITOUPYNOOY WG  OUCLACTIKEG  pobnolokeg epmelpieg, mou  Sievpuvay v
EMIOTIHOAOYIKI] KOTOVOTOT] TwV HEAWY, avti v ekAapBdvovton wg amotuyieg. H
dadikaoio avedelle ot n emtuxng ouvvepyooio HeTody SLUDOPETIKWV YVWOTIKGOV
nediwv amoutel vopovr, SLpKN HETADPATTIKT EPYACION KO GUVEXT] AVOTPOGPHOYT
Twv opiwv Tou é¢pyou. H apyttektovikr) tou amofetnpiov ammotumivel TeAKE TG0 TNV
teyvikn de€loteyvio 600 Kot TIG KoTavepnpeveg popdég ouvepyatikng didookoiiog,
amodelkviovtag OtL 1 dnpovpyia Twv Yndlakwv kowvwv mpoimobétel avOektikn
oUAAoyKkT] epyacio 00 kot TEXVOAOYIKT| apTLOTNTL.

IMoudaywytkd amoTeA£GPATH KO GUUTTEPUOT AT

To Yndroxo amobetr)plo VOLARE Aertoupyei wg ekmoudeutikog mépog yio Hofnteg kot
dortntég oo NG Seutepofdbpiag 660 ko TG avatepn ekmaidevong otnv EAAGS«,
™ BouvAyopia ko ™ Toddi. O O8nydg TMAonynong (Navigation Guide) mou
mpootédnke ota teAevtaiot oTASI TOU €pyou emMITPEMEL Of EKTAUSEUTIKOUG KOt
poOrjTpleg/podnrég v Snpiouvpyolv  eéatoptkevpéveg  podnolakeg  Sladpopé,
ouvdéovtag paptupieg pe oxOAlo eI8IKWV KoL TTOAUTPOTIKO eKTToUSeUTIKO UAKO. H
mAathdppa Siver tn Suvatdtnta atoug xprioteg va Stapopdavouy ot idtoL tn Stadpopr
TOUG LECX OTO TEPLEXOHEVO, EVIOYVOVTAG TNV EVEPYO CUHHETOXT KAl TN padnon péox
amd v epmelpio, avti tng mopokorovdnong mpodiayeypoppévav dadpopwv. Ot
poOntég xpnotgomolovv TG poptupieg wg adetnpieg oulntnong otnv T&én,
KOAALEPYWVTAG KPLTIKT) oKEYT Kot evouvaicBnor peow tng eVepynTIKNG akpdaong Kol
NG OUYKPITIKNG avdAvong (Zembylas, 2018).

H miatdoppo Siabétel TOAUYAWOOIKT AEITOUPYIKOTNTA KOl EVEAIKTO GUOTNHA
o€ vopnong (taxonomy), eMITPETOVING OTOUG EKTTAUSEVTIKOUG VAL TNV TPOSApUOlouv
o€ Sloupopetikd ekmoudeutikd mAaioto kot fobpideg. Meoo artd autr), oL ekmoudeutiKoi
ptopovv va guvBétouv Stadpopég paBnong mov cuvdEouV TIG TEPLPEPELAKES LOTOPIES
He TG popTupieg petavaoteuong, Selyvoviog mwWG Ol HETAKIVIOEIG €MISPOUV ot
KOWWVIKA CUCTHHATN, TK TMOAITIOUKA Aol Ko TOug ToAttikovg Beopovg. To
amobetr)plo Aertoupyei étol wg Siadpactikd mepPaAtov pddnong, to omoio mapdyet
vOnpa péoo oo Tty aAAnAemiSpacn twv xpnotwy, kot Oxt wg pic otatikn) cuAAoyn
LOTOPLWV.
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H diadikaoio avamtuéng tov amoBetnpiov tov VOLARE amotédeoe pia podnotoxn
epmelpioc €VTOC TOU €TAUPIKOU «OpyoviopoU». To péAn TG opddog YpeLdoTnKe va
HETOUDPACOUV TIG ETAYYEAPATIKEG TOUG YAWOOEG Kot TG OepeAtwdelg avTtIANPelg Toug
yloe To €pyo péoa amd ouvexn SicAoyo. Ot Siadwvieq oxetikd pe tn Sidraln, tnv
opoAoyit kot T povreAa Jdedopévwv eleAlxOnkoav oe eukoupieg ouAAoyikig
KOTOVONongG. Xtodtokd, 1 opddo avémtuée [Lo vEQ OTTIKT] YL TNV TEXVIKI ovartuén,
KaBWG oL ouvedpieg cuvTiipnong HeTaTpaTtnKav og oulntroelg deovtoAoyiag, eV oL
Sopbwoelg  opoApdtwv (debugging) odnynoav o avaotoyoopd yix TNV
TPocPactpdTNTA KoL TV AVTITPOCWTEVT).

H epmeipio avtr Seiyvet 61, dnwg éxouv Seiel ot Star (2010) kou Denis & Pontille
(2015), n utoSopn| propei va Aertoupynoet wg meptBdAiov pdbnong, 6ov ot dvBpwrrot
avoartbooouvy Jeflotnteg ko AapPdvouv dpovtida. To amoBetriplo, wg teAKO
Undlokd tekprplo, mepLAapPaveL Oxt HOVO TI KATOYEYPUUUEVEG LXPTUPIES, XAAL KoL
v adpotn, ouveyn epyacio cuvtrpnong tng opddog mov to mepLePoie. [Iépa oo ta
texvikd tov emitevypota, to VOLARE amodeikviel 6t ol Yndlakeg umodopég pmopolv
VO KAAALEPYTIoOUV T1) GPOVTISA WG TOUSAYWYIKT) KO CUVEPYXTIKT) OTAOT], OgpeAiw eV
oTNV Tpoooy Kot TV apolBototnta. Autd to maudaywyikd €00¢ emektelveTou Kol GTNV
0l tn SidaokaAia, kKoAWvtog ekmoudeuTikovg Kot doltnTpleg/dorrntég  va
TPooeyyioouv Tn paptupia wg oxéorn mou cuveyietal, Kot OXL wG KAELTTO adriynpo.

H Swdikooio avamtuéng tov cuctripatog, Paciopévr o gpyaAeiot avolkTol
KOSka ko korovepnpévn Andn  amoddoswv, avtribetar ota  BoKTNOLHKE
OUSTHHOTH €AELYXOU TTOU KuplapxoUv otnv ekmoudsutiky texvoroyio (Kelty, 2008-
Kostakis & Bauwens, 2014). H SiaSikacio oxedionopot tou Yymbiokot arobetnpiov oto
VOLARE $eiyvel mw¢ 1) epyacio ouvtiipnong Kot 1) cUAAOYIKT) TpooTtddeia Htopovv va
HETATPATOUV Ot eKTTUSEVTIKEG SPACTNPLOTNTES, OTI PAOT] TWV APYWV TWV KOWV®V.

Mia tétolo omttikny evappoviletou pe doa poteivel o [epmepidng (Perperidis, 2025)
yto éva véo 1Biko TAaiclo oTIG oUYXPOVEG KOl HEAAOVTIKEG TEXVOAOYIKEG KOLVWVIEG.
‘Onwg vmootnpilel, mopd tnv adénon twv peretwrv oto medio twv Xrovdwv Emotipng
ko TeyvoAoyiog (STS) kot Twv kpitikdv brlocodikdv Tpooeyyicewv TG texvoroylag,
1) TEXVOAOYIKT) VTETEPUIVIOTIKT] avTIATYN e€ocorouBei va emmpedel tn petatdmion twv
N0V kpicewv €&w amd to medio Tov TeXVOAOYIKOU OXESIHGHOU. AVTAOVTAG OO TIG
NOég Bewpieg oToyaotwv 6mw¢ ot Hans Jonas kot Corine Pelluchon, o IMepmepidng
tovilel tnv avdykn Siepwtnong mepi g NOKIG tou teEXVOAOYIKoU oxeSlaopol Kot
TdooeTaL UTEP TNG PNTIG TOALTIKOTIOMONG TNG TEXVOAOYinG, Slxitepa ofjpepn, OTTOU
avodUOVTL OL «AVOLYTEG TEXVOAOYIEG» TTOU AEITOUPYOUV OTO TAXIOLO TWV KOWVWV KO
¢ NOkng Tou oxediacpov (ethics by design).

To é¢pyo VOLARE cvuveyilel va avamtuooetot cUpbwva pe tig BepeAindelg oieg
mov to KoBoploav: mpooPoaoipdnra, moivdbwvin kot cudAoywkn euBuvn. To
exmoudevtikd meplBdArov mou Paoiletow oe Yndlakég UTOSOPEG OUVIOTA €va
oS aywykd TAUGLO TTOU EVWVEL TNV TEXVOAOYIA [E TNV EKTTAISEVOT) KoL TV TIPAKTIKY
™G dpovtidag, petatpémovtog TG Sludikacies avamTung Kol ouvtipnong os HopdEg
pabnong —mov Siddokouv e€icou toug xprioteg 600 Kot TO TEAIKO GUOTNHA.
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NINE
Infrastructuring across epistemic cultures:

Co-Designing the VOLARE digital commons of
learning and care

Antonis Faras

Introduction

ow can testimonies become the foundation for new pedagogical forms?
H How can a digital platform move beyond archiving and toward cultivating a

shared, ethical practice of learning from lived experience? The VOLARE
(Voice Lab Repository) project was enacted as a response to these research inquiries.
As a transnational Erasmus+ initiative, VOLARE brings together educators, experts,
visual media specialists and informatics practitioners to build a digital collection of
migrant, refugee and minority community testimonies across Greece, Bulgaria, and
France. The main objective of VOLARE involves turning individual stories into
educational resources that aim to enable teachers and students to study migration
experiences through critical and intercultural perspectives. The repository handles
testimonies as active interactions that are accessible through digital infrastructure
and classroom experiences, to challenge established educational frameworks and
knowledge systems. In this sense, infrastructuring was not only a technical or
organizational process but also an education into the practice of listening and civic
positionality. The digital environment had to make space for the fragility and agency
of each voice, transforming testimony from a static record into a living, relational act
of pedagogy.

Traditional digital archives and educational repositories maintain static storage
systems that focus on classification and preservation, according to Cook (2013) and
Ketelaar (2001). The VOLARE interdisciplinary team approached repositories as
learning commons that could function as shared environments where knowledge
develops through person-to-person and technology-to-story interactions.
Commons represent a social process of commoning which involves continuous
discussions about access rights and interpretation responsibilities (Linebaugh, 2008;
Dardot & Laval, 2019).

The educational approach of VOLARE diverges from typical European e-learning
repositories because it focuses on critical pedagogy and cultural sensitivity instead
of standardized efficiency and measurable results. It operates within ethical digital
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infrastructure discussions to create platforms that support empathy and pluralism,
as well as context-specific learning experiences (Selwyn, 2016; Pangrazio & Sefton-
Green, 2021). The VOLARE repository was designed to use testimony as its core focus
to create a learning environment where students learn through actual migration
experiences instead of studying migration topics.

In this framework, Sociality Technology Cooperative had been assigned to build
this infrastructure through open-source tools and participatory design methods
operating as the project’s technological partner. Sociality bases its work on Science
and Technology Studies (STS) and Actor-Network Theory (ANT) principles to
understand technology as a network of relationships between developers and
educators and testimonies and data structures that influence each other. The
framework enables co-design to function as a process of meaning translation
between different actors who establish new roles and values through continuous
negotiation (Akrich, Callon & Latour, 2002).

The development of this infrastructure needed teamwork between experts who
worked in different knowledge domains (Knorr-Cetina, 1999). On the one hand,
educators treated testimonies as ethical materials that needed proper contextual
understanding and care because they contained relational value (Ellis & Berger,
2003; Zembylas, 2018). On the other hand, designers needed to find ways to show
emotional impact through visual elements which would create empathetic
connections instead of creating a spectacle (DiSalvo, 2012; Akama, 2015).
Furthermore, the developers needed to implement these values through modular
multilingual systems, which would ensure technical sustainability (Suchman, 2002;
Dourish, 2017).

In the present chapter, we are going to demonstrate how these different epistemic
cultures and the process of their negotiation and interdisciplinary interaction,
resulted in the design, decisions and development of the repository. We argue that
this process, when understood with appreciation of the friction it generates, could
itself be considered a digital commons of learning and care. It is worth mentioning
that, at its core, VOLARE was conceived not simply as a digital platform, but as a
pedagogical space of listening to the often-silenced voices of marginalized and
displaced persons and groups. The repository’s technical and design dimensions
were therefore inseparable from the ethical question of how to host a voice, of how
to make the fragile, embodied experience of testimony audible and contextualized
without reducing it to data. In this sense, infrastructuring functioned as a form of
pedagogy: a process through which educators, designers, and developers learned to
negotiate meaning and the poetics and politics of representation. The collaborative
work of building the repository mirrored the very principles that VOLARE sought to
cultivate in education; care, reflexivity, and attentiveness to the other(ed) social
actors. Thus, the technical development of the project can be read as a living
enactment of its own pedagogical philosophy.
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From archives to commons: Co-design as infrastructuring practice

Digital repositories follow an archival system which focuses on maintaining order
and stability through controlled management. The archive functions beyond
memory storage because it serves as an authority system that decides what
information becomes visible and how it should be expressed, according to Derrida
(1996). Digital databases implement this logic through database structures and
menu systems, and rigid classification systems, which restrict the voices they aim to
protect (Cook, 2013). The VOLARE project worked to establish a learning and care-
based infrastructure that functioned as a shared educational resource. The system
structure received its conceptual transformation through co-design workshops
where educators and designers and technologists worked together to build the
system. Sociality Cooperative led the technological partnership of the project
through workshops, which became the main space for implementing commoning
principles through shared responsibility and care, and reflective practice. The
workshops demonstrated that transforming an archive into a commons required
equal attention to both design choices and technical aspects, and language
comprehension. The participants needed to thoroughly examine fundamental
digital terminology such as the differences between domain and subdomain and
other website terminology. The majority of participants lacked a natural
understanding of either technical or pedagogical terms and more interestingly
common terms (e.g., a user) bore different meaning across different domains. As
such, the informatics team faced difficulties understanding why educators treated
design choices as fluid or as a moral matter, and accordingly the educators and social
scientists’ team had difficulties in appreciating the difference between analog and
digital space as a pre-given conceptual split.

As a result, in the initial stages of the project, the developers and educators
frequently disagreed about small interface elements and navigation features and
contextual information visibility. The developers based their choices on usability
standards and performance requirements while the educators viewed these elements
as educational tools which affected possible understanding of testimonies. Through
co-design workshops, the team worked to unite interface design principles with
representation and accessibility requirements while maintaining both visual
consistency and sensitive content handling.

The workshops experienced regular patterns of mutual agreement followed by
new rounds of negotiation between participants. The project required multiple
rounds of implementation because the material organization underwent changes
after the first design completion. The technical problem revealed itself as a direct
result of how educational content transforms through the process of reflection and
classroom application. The pedagogical teams gained a better understanding of
testimonial classroom applications, which led them to request new organizational
structures that needed corresponding digital system modifications. Each workshop
revealed to the team how difficult it was for a group of people to understand one
another’s languages, literally and conceptually. The process was often slow and
occasionally tense, but these very frictions made visible that collaboration is also
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about learning to stay with uncertainty and to value the effort of translation as a
shared ethical practice. As Annemarie Mol (2002) reminds us, objects of collective
work are never singular. They are organically multiple and enacted differently across
practices. The VOLARE repository, too, existed simultaneously as a pedagogical
vision, a design prototype, and a technical system, and it was precisely through the
negotiation between these versions that shared understanding gradually emerged.

However, this rather troublesome process was not a peculiarity of this specific
project. Instead, the development process exposed the fundamental conflict
between system stability and openness, which represents a core problem in
infrastructuring (Star & Bowker, 2006). The developers worked to create stable code
and stable data structures, yet the educators needed adaptable systems with multiple
possible interpretations. The repository underwent continuous modifications to its
elements (such as categories and tags and visual structures) which required the
developers to translate between different professional knowledge systems (Knorr-
Cetina, 1999). The team brought in an external designer to serve as a communication
link between different professional groups who used different terminology and
attempted to expand the aesthetic aspect of the repository, attributing pedagogical
qualities to the architecture of space (see Koumparouli in the present volume). The
designer performed two main functions by enhancing design quality and
establishing communication channels between pedagogists and technology experts
and all members of the VOLARE team.

Within the framework, the designer in VOLARE operated as a boundary object
in person (Star, 2010) - someone who connected different understanding systems
while maintaining complex systems in a stable state. The designer maintained
dialogue through facilitation by treating infrastructure as multiple negotiations
instead of a finished system, which allowed them to keep discussions active despite
rising frustration levels. Educators worried that technical language and procedural
systems could create power imbalances, which would split system experts from
system users. The design team implemented de-technicalization methods to
simplify communication through visual co-design canvases that replaced complex
terminology. The co-design canvases received collective input from participants who
used them to create visual connections between testimonies and expert interviews,
and educational resources. The visual tools enabled participants to understand
technical connections without requiring programming knowledge.

In retrospective, these frictions should not be understood as failures but forms
of infrastructural care (Denis & Pontille, 2015). They forced the team to slow down,
to listen, and to make the invisible labor of design visible to all. The act of rephrasing,
redrawing, and re-organizing was itself a pedagogical moment—an instance of what
Puig de la Bellacasa (2017) calls care as maintenance, pointing to the ongoing effort
to hold together heterogeneous values and expectations. This also brought to the
surface the realization that the act of building an infrastructure for voices is never
politically neutral. Each design choice, ranging from metadata structures to interface
visibility. determines who is heard, how, and under what conditions. And that goes
for the implementation team as well as the users and future visitors. In this sense,
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infrastructuring becomes a form of pedagogical politics, echoing VOLARE’s broader
aim to resist normalization and standardization in both digital and educational
spaces.

Through this process, the VOLARE team came to understand that creating a
commons-based infrastructure is not merely a matter of reaching consensus but of
staying with complexity. Each misunderstanding—whether about the structure of a
webpage or the ethical framing of a testimony—was treated as an opportunity to
articulate assumptions and expand mutual comprehension. Co-design, in this sense,
functioned as a pedagogy of its own because it turned the project’s difficulties into
shared learning experiences, mirroring the interdisciplinary approach in pedagogy
and learning, that the repository aims to support.

From co-design to infrastructure: Technical process and cooperation

The transition from co-design to infrastructure development required both
technical process management and cooperative work. The first set of co-design
workshops ended before the VOLARE team started building its digital infrastructure
based on the educational approach. The transition from conceptual designs to a
stable technological system revealed the intricate process of developing a coherent
content management system. The project underwent an ongoing cycle of
reinterpretation and redesign and repair work which transformed both its project
boundaries and its timeline.

Sociality Cooperative established the technological framework through open-
source development and commons-based governance principles at the beginning of
the project. The project team decided to use WordPress as the base platform because
it offered flexible design options and multilingual functionality, and accessibility
features. The team worked on staging server prototypes while they debated about
the project domain structure.

Multiple partners faced challenges in differentiating between the main project
website (VOLARE-project.eu) and the independent repository domain
(repository. VOLARE-project.eu). The requirement for a separate domain needed a
thorough explanation to all stakeholders because it ensured data integrity and
system performance, and long-term maintenance. The team encountered multiple
problems when establishing a testing subdomain and determining the purpose of
content versioning and backup systems. The process of resolving conceptual and
organizational misunderstandings about the project structure took time, but
established clear roles and management structures.

Sociality established a collaborative workflow system that integrated design
capabilities with shared documentation access and scheduled sprint meetings to
support team members who worked from different countries. The educational
partners provided spreadsheet-based documentation which included testimony
information along with metadata and educational resources. The design team
provided interface prototypes and storyboards to the project. The developers
converted the information into WordPress custom post types and relational custom
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fields, which determined how each content element, such as testimonies and expert
videos and songs, and text sections, would display and connect.

The import operation emerged as a vital point where team members worked
together while facing technical challenges. The educational teams provided data
through changing formats because their understanding of educational connections
evolved, which led to additional columns and categories. The team needed to update
import mapping rules and potentially modify database schema structures after every
change. The technical team executed multiple import operations through custom
PHP scripts while conducting manual field verification for each step. The team
needed multiple rounds of importing specific data segments to achieve data
structure alignment and manage different language versions. As a result, the process
of import-review-correction took longer than expected to complete. The process
showed how educational requirements for adaptability clashed with the developers'
requirement for stable data structures. The team developed a data dictionary
through incremental work, which eventually became the essential documentation
for system maintenance.

The front-end design underwent multiple development stages while the data
modeling process continued simultaneously. The initial prototype adopted modern
web design principles through its responsive design structure and simple color
scheme and straightforward navigation system. The educators who tested the
interface stated that it lacked sufficient emotional impact because its neutral design
failed to convey the deep emotional value of testimonies. The designers
implemented collage-based imagery and layered backgrounds that drew from the
visual content of testimonies were added to the system during the redesign process.
The technical team needed to rebuild CSS templates and optimize images for
accessibility and performance while maintaining these elements. While the collage-
based design solution was preferable for classrooms where projectors and big screens
are used, it could not be fully replicable to mobile devices and smaller screens.

The technical team allocated six months for the initial work plan. The
development period stretched to nearly one year because of ongoing design changes
and emerging pedagogical needs including multilingual search and dynamic
testimony-expert material linking and automatic keyword generation. The addition
of new features created dependencies, which forced developers to implement
WPML indexing and find/replace operations that needed performance optimization
and relational links required database query customization to prevent page load
slowdowns.

During the span of our collaboration, the ongoing technical modifications
brought changes to the way the team worked together. The developers started to
understand pedagogical requests as essential domain knowledge expressions
instead of project scope changes, while educator developed an understanding and
geniune respect for the hidden work involved in system maintenance and version
control. The design team operated as a communication link that converted design
instincts into workable technical limitations. The team members developed a deeper
understanding that infrastructure needs translation into programming code and
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layout decisions affect educational outcomes through their work, despite occasional
delays and exhaustion.

The team members also developed infrastructuring skills through their collective
efforts of system maintenance and adaptation and learning during the public
deployment of the repository. The multiple redesigns served as essential educational
experiences which refined and epistemically expanded the understanding the team
members instead of representing project failures. The process revealed that
successful cooperation between different knowledge domains need extended
patience and continuous translation work, as well as continuous adjustments to
project boundaries. The repository's architecture demonstrated both technical
mastery and distributed collaborative teaching methods which showed that building
a commons requires enduring teamwork as much as it needs the finished
technological system.

Pedagogical Outcomes and Conclusion

The VOLARE digital repository functions as an educational resource for students at
both secondary and higher education levels across Greece and Bulgaria and France.
The Navigation Guide enables teachers and students to create personalized learning
paths that connect testimonies with expert commentaries and multimodal
educational resources. The platform enables users to create their own paths through
the content which promotes active engagement with personal experiences instead of
following predetermined learning paths. Students use testimonies as starting points
for classroom discussions which help them develop critical thinking and empathy
through active listening and comparison activities (Zembylas, 2018). The platform
features multilingual functionality and a flexible taxonomy system which enables
teachers to use it in various educational settings. Teachers can construct educational
narratives that link regional histories to migration stories to demonstrate how
migration affects social systems and cultural frameworks and political institutions.
The repository functions as an interactive learning platform which generates
meaning through user interactions instead of functioning as a static collection of
stories.

The development process of VOLARE operated as an educational experience
which took place within the organization. The team members needed to translate
their professional languages and fundamental beliefs about the project through
continuous dialogue. The team members used their disagreements about layout and
terminology and data models to develop their collective understanding. The team
gradually developed a new perspective about technical development through mutual
learning because maintenance sessions evolved into ethical discussions and
debugging sessions led to accessibility and representation assessments. The
experience demonstrates that infrastructure serves as a learning environment where
people can develop their skills and receive care according to Star (2010) and Denis &
Pontille (2015). The repository as a final digital artifact ultimately contains both the
recorded testimonies and the ongoing work of its maintenance team. Beyond its
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technical achievements, VOLARE demonstrates that digital infrastructures can
cultivate care as a pedagogical and collaborative stance, grounded in attentiveness
and reciprocity. This ethos extends to teaching itself, inviting educators and learners
to engage with testimony as an ongoing relationship rather than a completed story.

The system development process using open-source tools and distributed
decision-making systems fights against proprietary control systems which dominate
educational technology (Kelty, 2008; Kostakis & Bauwens, 2014). The digital
repository design process at VOLARE shows how maintenance work and
collaborative efforts can become educational activities through commoning
principles. This coincides with what Perperidis (2025) suggests as a new ethical
framework for current and future technological societies. As he argues, despite the
proliferation of studies in the field of Science and Technology Studies, as well as
critical philosophical approaches to technology, the influence of technological
determinism remains strong today, displacing ethical judgments from the field of
technology. Drawing from ethical theories of thinkers such as Hans Jonas and Corine
Pelluchon, he pushes for a stronger emphasis on the moralization of technological
designs and the overt politicization of technology, especially given the emergence
today of “open technologies” that operate within the framework of the commons
paradigm and the ethics by design approach. The VOLARE project maintains its
development through the same core values which established it including
accessibility, plurality and collective accountability. The digital infrastructure-based
learning environment of VOLARE presents an educational framework which unites
technology with pedagogy and care practices through system development and
maintenance processes that teach users as much as the final system does.
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PART III.

Pedagogical Praxis and Wider Impact



od

“Techniques Freinet/pédagogie institutionnelle”:
L’artisanat de I'accueil par une classe coopérative

Ja f’\)] Alay avec Pierre Johan Laffitte

« Figurons-nous chaque élément par une boule, disposons ces boules sur une
sphére idéale et relions chacune des boules a toutes les autres : vous avez
reconnu IAtomium de l'exposition de Bruxelles. Au centre de cette sphére
idéale, une place : le lieu de la classe ou nous nous trouvons quand nous
sommes intégrés dans la classe et soumis a laction simultanée des différents
éléments. Ce lieu nous apparait comme un champ ou peut se produire l'action
éducative. (Il n'y a plus lieu ici, de faire la distinction entre les éléves, le maitre
et la psychologue.) En ce lieu, nous sommes « agis » par les divers éléments,
mais nous pouvons aussi agir sur ces éléments, agir et non nous agiter.

Lieu de l'angoisse peut-étre, mais aussi lieu de l'action : lieu de vie.
(Vasquez et Oury, 1967, p. 105-106)

1. La pédagogie prend soin du sujet qui prend soin de la classe

ans nos différents documents, vidéos et podcasts, nous donnons un apercu

de ce que sont la pédagogie Freinet et la pédagogie institutionnelle (Vasquez,

Oury, 1967, 1972; Laffitte, R., 1999 ; Ribas, Aristide, 2016 ; sitographie). Ici,
nous souhaitons dresser a vol d’'oiseau un tableau de 'ambiance éthique de ce qulest,
concrétement, une classe coopérative et sa vie quotidienne.

La classe coopérative TFPI, travaillée par les techniques Freinet (TF) et la
pédagogie institutionnelle (PI) peut apparaitre, demblée, comme un puzzle
complexe. Mais un puzzle vivant, mouvant, sans plan préconcu, composé de piéces
toutes différentes, mais qui le constitueront de fagon impeccable lorsque le groupe
sera né, et qui évolueront aussi longtemps que ce groupe vivra, grandira. Chaque
éléve y est une présence unique : elle a sa forme, ses couleurs, ses contours, son
histoire. Aucune ne ressemble a une autre, et pourtant chacune est indispensable
pour que I'ensemble se tienne et prenne sens. Certaines piéces trouvent rapidement
leur place, d’autres tatonnent, se retournent, attendent le temps (parfois long) qu’il
faut. On ne peut ni les forcer ni les recouper : leur singularité et leur intégrité sont
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leur richesse, la source intouchable, sacrée, de tout ce qui va se construire dans la vie
de la classe. Le role de 'enseignant n'est pas de contraindre les piéces a entrer dans
un cadre rigide, mais d'accompagner l'ensemble du processus d’assemblage, en
respectant les rythmes, les formes et les tensions propres a chaque éléve. Mais face a
cette hétérogénéité radicale, comment permettre a chaque éleve de se situer, d’étre
reconnu, de trouver du sens dans sa place et dans celle des autres ? Comment
construire un cadre commun qui respecte la diversité sans I'écraser ?

Jai choisi de travailler sur la « PI » en premier lieu parce que cette pédagogie
prend soin du sujet. L'éléve y est reconnu comme un enfant, comme un sujet, et non
comme un simple «apprenant », récepteur de savoirs. Cela rejoint la pensée
psychanalytique, notamment lacanienne, qui insiste sur le fait que le sujet n'est pas
réductible a sa performance, ou son ego, son soi conscient, mais qu’il est traversé par
des désirs, des résistances, une histoire. C'est ce sujet du désir (au sens lacanien du
terme, proche du conatus spinozien, effort pour persévérer dans son étre, fondement
de toute vie singuliére) qui est la dimension fondamentale de toute pratique. La
pédagogie institutionnelle nous permet de nous mobiliser coopérativement, a partir
de nos situations singuliéres, a partir d’'un « nous ». Il nous permet de faire commun.

La pédagogie institutionnelle, telle que tentent de la faire vivre au quotidien les
pédagogues et enfants qui la mettent en ceuvre, n'est pas en premier lieu une maniére
alternative pour (re-)produire du savoir et de la connaissance officiels, ou, pire, pour
avoir une classe « sage ». Elle ne se réduit pas a l'usage d’institutions comme de
simples outils de management scolaire par de la motivation-ersatz pour un
rendement cognitif. Il ne s’agit pas de matériel pédagogique qu'on appliquerait a un
groupe comme une recette ou un protocole. Les institutions ne sont pas des objets
fixes, mais des formes vivantes, en lien avec les besoins du groupe, avec la vie
quotidienne, et avec ce que les sujets traverseront en grandissant.

La PI est une discipline, tant collective qu’intime, a accueillir I'inconscient, le
subjectif, la vie. Elle est, comme le dit Pierre Johan Laffitte, « une discipline sans
disciples », une « discipline pour aucun disciple ». C’est en la pratiquant en tant que
sujet sur mes terrains de recherche que jai réellement saisi I'importance de cette
dimension. Le réle de I'inconscient est important parce qu'il travaille en silence sous
les mots, les gestes, les refus, les élans, les tensions d’'un groupe. Il n'est pas seulement
ce que le sujet ignore de lui-méme, mais ce qui traverse le groupe, ses institutions
visibles et ses lois implicites. L'inconscient n'est pas qu'individuel : ses effets sont
relationnels, collectifs, politiques. Il est la dans le silence d’un éléve qui ne parle plus,
dans la colére qui surgit sans raison, dans le rituel trop bien huilé d'un Conseil
devenu vide. La pédagogie institutionnelle, loin de chercher a «soigner »
I'inconscient ou a le normaliser, lui donne des lieux d’expression. Elle propose des
dispositifs qui permettent aux affects de circuler, aux tensions de s’instituer, aux
conflits de se dire autrement qu'en violence.

53 On entend ici I'inconscient (post-)freudien. De fagon générale, cf. Imbert, 1996 et Laffitte,
R., 1999.
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Les institutions se créent, se transforment, ou disparaissent selon les besoins et
les désirs du groupe, selon ce qui émerge dans les lieux de parole. Ces lieux sont
essentiels : ils permettent a la classe de naitre comme groupe, de se confronter a ses
tensions, a ses conflits, & ce qui se joue dans sa dynamique, de fagon non-consciente
(Geffard). Ce sont ces espaces qui rendent possible 'expression, ou a tout le moins la
prise en compte, de ce qui ne se dit pas ailleurs. C’est la que I'on capte ce qui cloche,
ce qui résiste, ce qui demande a étre transformé. La classe accueille les singularités,
les conflits, les imprévus, non comme des obstacles, mais comme des moteurs du
travail collectif.

Les institutions doivent toujours pouvoir s'adapter a la réalité du groupe, a sa
composition, a son histoire, & ses mouvements. Il faut sans cesse réinterroger les
institutions, écouter ce qui échappe, et accepter que le désordre fasse partie du
travail. En instituant le cadre, la PI nenferme pas : elle ouvre. Elle permet que
I'inconscient soit pris en compte sans étre dominé, et que ce qui agit dans 'ombre
devienne partageable, habitable. Ainsi, elle transforme la classe en un espace vivant,
traversé, ou chacun peut peu a peu trouver sa place.

Ce que nous avons souhaité apporter a VOLARE, a partir de témoignages de la vie
de classes, d’écoles et de familles, n'est donc pas un modéle figé, mais un ensemble
de dispositifs modulables, une boite a outils a ajuster, discuter, bricoler (Lévi-Strauss,
1962) dans chaque contexte particulier. L'essentiel, c’est que le cadre instauré serve
lavie du groupe, et non l'inverse. Les cinq outils, ou « institutions », que nous allons
présenter sont loin d’étre les seuls, mais ils nous semblent emblématiques de cette
pédagogie, et de sa fertile greffe sur le quotidien d'un groupe denfants ou
d’adolescents, d'ott quils viennent. Tout d’abord, nous présentons les lieux et
moments permettant 'accueil de la parole singuliére : le Quoi de neuf, lieu de parole
et d’écoute, et le texte libre, un lieu d'écriture et de partage. Ensuite, nous
présenterons trois autres outils qui forment le « noyau » de l'organisation de la classe
coopérative, de son « matérialisme » fomentant du commun: le conseil,
« institution instituante », ol le groupe, dans un processus de démocratie directe,
organise, analyse et critique les conditions concrétes de sa vie et de son travail>* ; les
métiers (prise en charge des responsabilités nécessaires a la vie du groupe), et les
ceintures (de niveau et de comportement), qui définissent les statuts et compétences
de chaque membre du groupe. Clest une dialectique entre singularité et
communauté qui définit 'éthique : celle-ci étaye le sujet, plutot que de le dominer
comme l'agent d’'une « néo-société » ? Enfin, la greffe de la pédagogie multilingue
immersive sur cet ensemble sera abordée dans un dernier paragraphe.

2. Accueillir 1a parole singuliére du sujet

On a beau vouloir accueillir autrui avec la meilleure volonté du monde, au début,
tout lieu impose son anonymat, et, pour les populations en perpétuel déplacement,
sa probable évanescence : une classe n'est a priori qu'un lieu imposé parmi tant

54 D’autres lieux, d'autres institutions, permettent d’éprouver ce quest réellement la
démocratie (Bidabad & Francomme, 2025).

Voices of Displacement 197 » VOLARE. Voice Lab Repository



d’autres, tel est le destin de tout lieu établi sur le chemin de l'exil. Mais un brin
d’herbe, un sourire, un recoin de hall délabré peut suffire a faire renaitre un monde :
pour peu qu'on y prenne soin d’accueillir la subjectivité. C'est cela, le souci sacré de
toute éthique. Ensuite, a partir de cela, la technique, presque, est secondaire,
contingente. Quoique...

a. Quoi De Neuf'?

On n'accueille pas le sujet seulement au moment de son arrivée, en un lieu précis :
la fonction d’accueil (Delion, 2013), c’est un souci permanent de sa place, de son état,
de sa parole. Ce souci, «tout simple », peut sorganiser quelle que soit la
configuration dans laquelle nous travaillons. Ainsi, la matinée d’une classe
coopérative commence souvent par un Quoi de Neuf, a la fois une fonction de
libération et d’entrainement a la parole (Laffitte, R., 1999, p. 100).

Chaque sujet arrive dans la classe avec un esprit, une histoire propre, et un vécu...
Le Quoi de Neuf est le lieu de parole libre pour dire et partager des nouvelles, des
préoccupations, des joies, des problémes, des choses simples du quotidien, mais
qu'on a plaisir a partager, mais aussi ce qui ne peut pas se dire ailleurs, et pour délivrer
de toute la solitude et de 'isolement. Une occasion de ne plus se sentir seul au
monde, parce quon sait qu’ici ce sera accueilli en toute sécurité, de partager un
fardeau trop lourd (Laffitte, R., 1999, p. 106). Cest a travers cet espace que se tisse le
lien entre 'extérieur et la classe.

L'accueil de la parole se fait par le groupe, la classe accueille le syjet, le contenu,
la tonalité de sa parole ; le groupe fait attention a la présence du sujet. A travers la
maniére dont le sujet sexprime, a travers sa voix, son langage corporel et ses
émotions, le groupe accueille sa singularité.

Au Quoi de neuf, les échanges varient selon les individus, et les intéréts du
moment. En regle générale, les débuts sont souvent marqués par le silence ou des
conversations minimales, ou I'on ne dit que ce que 'on estime attendu. Ce n’est pas
facile de prendre la parole et d’'oser parler. Comme on peut le voir dans le livre de
Franc¢oise Thébaudin et Fernand Oury (1995, p. 53-54), dans I'école de Pivardiére, lors
de la premiére séance de Quoi de neuf?, personne n‘a osé prendre la parole, et a la
deuxiéme séance Francoise a rassuré sur la confidentialité de leur réunion en
proposant une nouvelle loi, et c'est la qu'une premiére éléve a pris la parole. Au fur a
mesure dans les séances suivantes, les éléves ont été plus nombreux a prendre la
parole. Plusieurs facteurs interviennent : le fait d’étre rassuré, le phénomene
d’entrainement par le groupe et le fait de s'écouter les uns les autres. Cette parole a
aussi un effet sur les autres et sur le groupe. I faut (se) donner du temps.

Chaque échange est unique et reflete les expériences individuelles et les
préoccupations du groupe. Une fois la confiance établie, les enfants, surtout les plus
jeunes, ont tendance a partager avec enthousiasme leurs activités récentes : faire du
vélo, regarder la télévision, jouer a des jeux, ou méme ce qu’ils ont mangé... Mais
lorsque I'enfant se sent en sécurité, une variété de nouvelles émerge, des déclarations
plus intimes et des événements familiaux a des sujets plus sensibles, voire
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controversés. Les récits peuvent étre porteurs de situations traumatiques,
nécessitant une réponse sensible, empathique de la part du groupe. Des réves et des
fantaisies peuvent également étre partagés, tout en encourageant la distinction entre
réalité et imagination. La présidence du Quoi de neuf ? est donc importante, tant la
sécurité est essentielle dans ce contexte, elle ne se décréte pas, elle ne peut
quémerger de certaines conditions, par la mise en place des lois : « J'écoute qui
parle... on ne se moque pas... laloi du secret : “je ne répete pas ce que j'entends ici...”. »
Bref, un Quoi de neuf « ne va pas de soi ». Aussi, les pédagogues rappellent-ils en
permanence :

Quelques points importants pour assurer la présidence

- Aprés une intervention (surtout au démarrage), laisser aller les
associations : moi aussi je.. ¢a me fait penser a.. Ce qui nempéche pas de
recentrer la conversation si 'on oublie trop qui vient de parler : on parle de ce que
Xvient de nous dire...

- Utiliser des questions inductives, pour favoriser le « je » : et toi, qu'as-tu
pensé ?... qulest-ce que ¢a t’a fait ?... Les enfants, a leur tour, utiliseront ce type
d’intervention. C’est la que « la musique » se régle : le souci de l'autre, le respect
de ce qu’il dit et ressent.

- La distribution de la parole est régulée par un ordre de priorité sous-jacent
quon ne peut pas toujours expliquer au groupe.

- les petits d’'abord (qui risquent d’'oublier) ;
- X, qui ne parle pas souvent ;

- Y, qui connait bien X (qui vient de parler), ou bien, justement, pas Y, mais
plut6t Z, qui sait souvent repérer le sous-jacent, etc.

- Seservirde ce que 'on ressent : il arrive qu'apres des mois de Quoi de neuf ?,

I'un ou lautre répete inlassablement : je suis rentré, jai mangé mon goftter, jai

regardé la télé, je suis allé me coucher..., apparemment, rien. Un discours vide qui

finit par terriblement nous ennuyer : et si c’était cela, le message ? Dire a quel
point la vie, pour cet enfant, est vide, monotone... Considérer le jour ou il dira

clairement : « Je me suis ennuyé » comme un grand pas pour lui. (Laffitte, R.,

1999, p. 85.)

On le voit, encore faut-il qu'une certaine éthique, et une certaine technique,
puissent adapter cet outil a I'impératif de respecter la dignité humaine qui prime sur
toute autre intervention. On laisse le temps, la tranquillité suffisante : c’est-a-dire
qu’il faut l'instaurer, et assurer, a qui arrive dans on ne sait quel état, que cette
tranquillité est ici une condition toujours assurée, réassurante. Alors, sur ce fond
d’'un calme enfin a nouveau possible, on peut déposer sa parole, puis, a nouveau
regagné par cette qualité d’'ambiance, retrouver soi-méme un chemin praticable en
mots pour tisser en langage des choses qui étaient au-dela, ou en-deca du dicible.

Pour cela, il faut accepter qu'un Quoi de neuf puisse sembler banal, ennuyeux.
Lors de ce moment de parole le plus « nu » de toutes les institutions nées de la
pédagogie de Freinet et d’Oury, on ne force personne, car la figure souvent inapergue
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de la singularité se loge avant tout dans la parole ordinaire, « insignifiante », bref
inapercue, inaudible.

C’est pour cela qu'il est important d’accueillir au « Quoi de neuf ? » cette pate
quotidienne parfois si ennuyeuse. Bien des « Quoi de neuf ? » sont ainsi remplis de
ces menus faits dont la monotonie cache toujours des réalités les plus diverses,
vécues par les enfants. Si on les écoute sans a priori, sans juger de leur pertinence, au
niveau méme de ce qu'ils disent et qu'ils ressentent, il arrive souvent que des choses
insoupconnables s’articulent et se déploient.

Ainsi, dans telle classe spécialisée, Régine, pour la dix ou onziéme fois depuis la
Toussaint, raconte au « Quoi de neuf ? » des emplois du temps qui semblent, dans
leur insignifiance, n'étre que des prétextes a la phrase rituelle de la fin ou elle précise
quelle a mangé — et aimé — des frites. Nous l'avons écoutée chaque fois, nous lui
avons demandé pourquoi elle aimait les frites : — Parce que c'est bon ; et si elle aimait
autre chose que des frites : — Oui, des pdtes, mais Régine est revenue, a chacune de
ses interventions avec ses frites. Ce jour-1a, Gaétan lui demande si elle les préfere
« écrasées », « molles » ou « grilleuses » (craquantes). Régine nous précise alors
qu'elles sont toujours écrasées — Parce que Raymond met un couvercle sur la poéle.
Gaétan, qui a appris a écouter l'autre malgré ses propres problémes familiaux (ou
grace a eux ?), va direct a l'essentiel : — Et tu l'aimes bien, Raymond ? — Oui, il est
gentil et ne bat pas maman. Raymond, «arrivé en octobre », c’est le nouveau
compagnon de la mere, depuis le départ du pere brutal, lorsque Régine avait quatre
ans...

Le « Quoi de neuf ? », dans la méme classe, ce fut aussi Joseph qui durant trois
semaines s’inscrivit pour parler mais avait oublié ce qu’il voulait dire lorsque son tour
arrivait. Sa premiére intervention fut lapidaire : — On a fait la grillade. Durant un
mois, a chaque intervention : — On a fait la grillade. Nous n‘avons pas pu en savoir
davantage car lorsquon lui posait une question, Joseph qui par ailleurs
communiquait tout a fait normalement, avait oublié. C'est parce que nous avons
respecté les « oublis » de Joseph qu’il a pu parler plus tard de certaines scénes
traumatisantes autour de ces grillades rituelles. (Laffitte, R., 2006, p. 116-118)

Evidemment, cela n'est possible que si le Quoi de neuf nest pas une institution
isolée, et quiil appartient a une vie quotidienne qui pourra reprendre ces
« déclenchements », et les faire embrayer sur dautres productions, dautres
grandissements, d’autres redéploiement du courage de l'enfant qui a su oser parler,
enfin. Mais dans ce milieu, le Quoi de neuf permet l'accueil sans doute le plus
inconditionnel, le plus épuré, de la nudité existentielle de quiconque, et ce, dans
lordinaire le plus simple, le moins susceptible dune « esthétisation» du
sensationnel.

C’est donc sans aucun doute l'outil pédagogique le plus immédiatement efficace
pour une situation telle que l'accueil éducatif d’enfants en situation de migration :
accueil de l'intégralité de leur vie, sans réduire cette derniére a des catégories trop
générales, trop douloureuses ou creuses. Selon nous, le Quoi de neuf ? est l'outil le
plus immédiatement mobilisable pour « faire groupe » autour de la subjectivité de
chaque parole.
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Dans un tel moment, la diversité des langues nempéche pas d’accueillir la tonalité
de chacun. Alors, des coopérations dans la traduction peuvent déja se faire, ce qui
renforce le vécu d’accueil, tout en permettant a qui apporte son aide de se sentir utile
dans la vie du groupe. Et le seul fait que malgré la barriere de la langue, le groupe se
soucie de ce que je dis, et fait effort pour me comprendre, pour entrer en contact,
chercher a étre la, bref pour que je ne parle pas dans le désert, c’est déja immense...

b. Texte libre

Une Institution qui apprend a écrire et accueille I'enfant dans son intimité : le
Texte Libre, inventé par Célestin Freinet, et dont Fernand Oury a pu dire qu'il était
« la voie royale vers I'inconscient de l'enfant » (en pastichant Freud qui, lui, parlait
du réve). Le texte libre est... libre, sans aucune consigne a priori, moyennant quoi il
peut s'avérer utile pour faire émerger la parole singuliere de chacun. Dans son texte,
chacun est libre d’exprimer ses pensées, ce qui l'inspire, son ressenti, les moments
qui l'ont particuliérement marqué, laissant la liberté a chacun d’écrire selon sa
volonté, sans contraintes (hormis celle de faire de son mieux). Ce qui est
particulierement enrichissant dans le texte libre, c’est la capacité des enfants a
exprimer leurs sentiments et émotions, parfois sous forme de dessins pour les plus
petits en écriture : c’est la technique du « dessin conté » — qui peut aussi servir pour
les personnes qui découvrent une nouvelle langue...

Cette pratique permet a chaque éléve d’exprimer son droit et son intérét a écrire
et 4 étre lu. Lexercice du texte libre consiste aussi a déployer sa propre pensée et a
exprimer ce qui se passe dans sa vie sans contraintes, tout en apprenant a exprimer
ses idées de fagon a pouvoir les partager : 'écoute et la lecture de l'autre sont
fondamentales, la réception forme I'’horizon de toute écriture. La présence des autres
implique une certaine exigence dans la rédaction d’un texte, parfois sans que 'auteur
en soit pleinement conscient. Il importe de savoir a qui on écrit. Quand un enfant
écrit pour quelqu’un, quand il sait que son texte sera lu, entendu, partagé, il s'investit
autrement — il n'est pas rare qu'un enfant n‘ait jamais vraiment éprouvé ce fait que
quelqu’un s’intéresse vraiment a ce qu'il a a dire ou écrire, lui. Il comprend alors que
son écrit a de la valeur, que cela peut toucher quelqu'un d’autre.

Pour favoriser I'installation des enfants dans une culture de I'expression écrite, il
est important d’assurer la régularité dans I'écriture et dans son partage. Il n'est pas
toujours facile d’écrire... Rien de naturel au fait d’écrire sur ce registre, surtout quand
on est « habitué a I'école », et qu'on sait que le travail scolaire « ne sert a rien ». Il est
essentiel d’'institutionnaliser un temps consacré au texte libre, puis, pour ceux qui
souhaitent lire leur écrit, un moment de Choix des textes qui permet de partager
I'ensemble des productions du groupe, et de voter (en fonction de I'dge et du niveau
du groupe) celles qui figureront dans le journal saisonnier de la classe. Ce moment
de partage socialise la parole intime, entrée (souvent augurale) dans la vie groupale :
ce que jécris compte pour d’'autres — et pas seulement pour n'étre qu'un exercice
artificiel pour étre évalué. Il s’agit d’'une affirmation de la valeur de l'autre, et de soi a
travers le regard d’autrui.
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Le texte devient alors un outil pour se raconter, comprendre le monde, ou encore
interpeller (faire rire, ou émouvoir) l'autre. Il véhicule de la parole vive...

...a partir de laquelle, de fait, on aura d’'autant plus besoin, donc désir, d'apprendre
a mieux écrire, et lire : il est possible d'organiser tout le travail en langue a partir de
la production de textes libres par les enfants. (Laffitte, R., 1999, p. 30). Le texte libre
permet de prendre conscience de ses propres progres, de les mettre en valeur.
Ensuite, en effet, vient un temps de travail sur la correction de la forme et de la mise
en page du texte. Ce n'est pas seulement l'enseignant, mais tout le groupe, qui assiste
les éléves dans 'amélioration de leur texte en termes de structure, de grammaire et
d’orthographe, de style : travail de « toilettage » profitant de 'hétérogénéité des
niveaux de maitrise de la langue (cf. infra, ceintures) : face au texte recopié au
tableau, chacun cherche ce qu'il pourrait améliorer, et c’est toujours les ceintures les
plus claires (les niveaux les plus fragiles) qui interviennent en premier (souvent pour
travailler la ponctuation, les majuscules, etc.), et les ceintures les plus foncées
prennent le relais — I'enseignant, ceinture noire, n'intervient généralement quavec
économie. Chacun apporte tout ce qu’il peut a la réussite de 'un d’entre nous : un
texte est une signature singuliére, mais qui ne nait que parce qu'’il existe un groupe
entier qui l'a aidé a naitre, et a s’affiner — étant entendu quen dernier lieu, clest
l'auteur qui décide d’accepter ou non les propositions de reformulation qui lui sont
faites. D’autres viendront lillustrer, aider a composer le texte s’il sagit d’'une
imprimerie, a le taper a la machine si l'auteur n'y arrive pas, etc. Et tout cela participe
de la valeur du journal de notre classe.

En effet, le texte choisi pourra étre utilisé pour le journal, inclus dans un recueil,
affiché en classe, envoyé aux parents, mais aussi aux correspondants — ailleurs,
aussi, chez des gens que I'enfant n'a jamais rencontrés, il sera lu, il existera... Mais
dans le monde méme de la classe, désormais, et les années suivantes, il deviendra un
auteur du « patrimoine » de la culture du groupe. Son texte trouvera abri dans les
recueils de lecture ou les journaux indexés dans la bibliotheéque, dont le « coin » est
souvent l'un des lieux les plus accueillants et rassurant de la classe : 13, il pourra étre
choisi par les futures générations de lecteurs — tout particuliérement a 'occasion du
moment de Présentation de lecture. Lenfant pourra n’étre passé que peu de temps
dans la vie du groupe, « en coup de vent », sa trace n'aura pas été du vent : elle s’y sera
enracinée. Et la classe pourra étre, aussi, le territoire ou le passage d’une existence
peut laisser un héritage, et n’étre pas qu'une raya en el mar... Un prénom peut devenir
un ancétre : une fonction d'ancestralité prend tout étre, cet étre fiit-il incarné en un
texte tapé a la machine. Mais cela, a condition qu'une situation éducative soit
engendrée comme un milieu de culture, et pas seulement comme une usine ou un
dispensaire a compétences psycho-sociales adaptatives pour victimes passives d'un
phénomeéne massif.

Les nouveaux textes créés lors de ces séances de texte libre deviennent ensuite
des supports pour les lecons d’orthographe et de grammaire de la semaine suivante,
ce qui permet de lier la pratique de l'écriture a lapprentissage des regles
linguistiques. Parallélement a son existence comme parole vive, le texte constitue
aussi l'objet d’'une attention conjointe a la langue, qui d’étrangére doit devenir

Voices of Displacement 202 Y VOLARE. Voice Lab Repository



hospitaliére, porteuse, a la parole de quiconque. Alors, un voyage dans l'écriture et la
parole peut devenir autre chose quun exil dans une langue froide, dure,
inhospitaliére a force de ne montrer que son visage de porte de prison.

En d’autres termes, le texte libre est un dispositif parfait pour une situation
d’'urgence et instable, bref pour une « guérilla éducative ». Ecrire, dans de telles
conditions, c’est se brancher immeédiatement sur la source la plus sire de la
subjectivité de la personne qui est la, pour le moment ot elle est la. On ne sait pas
combien de temps elle va rester, mais cela n'empéche pas de se mettre de suite au
travail, dans la vie de quelqu'un qui produit et qui crée. Quelqu'un qui produit un
vrai texte, une parole pour de vrai, et non pas se contente de reproduire un travail
artificiel — comme les exercices d’entrainement et de révision (ce n'est que dans un
second temps que de tels exercices peuvent efficacement intervenir).

Une telle parole peut laisser plus qu'une trace dans un lieu sans 4me : dans notre
mémoire, son histoire...

3. Quand vit le groupe : coopération, auto-organisation, analyse permanente

Comment nait un groupe, comment s'organise-t-il ? Dans une situation d’urgence,
dans un groupe précaire, 'une des premieéres choses que l'on puisse faire, méme « a
partir de rien », c'est organiser la vie et le travail. Un groupe coopératif n'existe que
g'il y a une production concrete et une organisation du travail. Voici l'esprit dans
lequel un tel dispositif se déploie dans une classe, et qui nous semble pouvoir étre
approprié, a fortiori, a la mise en place d'une rencontre éducative en milieu de
migration.

a. Conseil

La «fonction d’accueil mise en ceuvre dans une classe TFPI » (Lopez, 2013)
convoque une dynamique institutionnalisante. Quappelle-t-on une institution, en
pédagogie institutionnelle ?

Qu'entendons-nous par « institutions » ? La simple régle qui permet d’utiliser le
savon sans se quereller est déja une institution. L'ensemble des régles qui
déterminent ce qui se fait et ce qui ne se fait pas en tel lieu, a tel moment, ce que
nous appelons les lois de la classe, en sont une autre.

Mais nous appelons aussi institution ce que nous instituons : la définition des
lieux, des moments, des statuts de chacun suivant son niveau de comportement,
Clest-a-dire selon ses possibilités, les fonctions (services, postes, responsabilités), les
roles (présidence, secrétariat), les diverses réunions (chefs d’équipe, classes de
niveau, etc....), les rites qui en assurent l'efficacité, etc.

Nous pensons qu’il est possible d’institutionnaliser le changement, c’est-a-dire de
faire en sorte que ce changement soit permanent. Si le conseil, lieu de parole, est
aussi lieu de pouvoir, si réguliérement tout est remis en question, il est possible que
la classe-groupe vive.
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Institutionnaliser le changement sans que cela tourne a 'anarchie stérile, cest
faire en sorte que la « discipline de navire » (Freinet désignait ainsi la complexité du
fonctionnement quotidien de la classe coopérative) ne se transforme pas en dictature
de la majorité ou d’une oligarchie de techniciens « bons éléves », mais préserve au
contraire tout a la fois la liberté, le pouvoir et la responsabilité de chacun, par une
maitrise véritable par tous de la Loi du groupe — ce qu’a proprement parler on peut
désigner comme une démocratie directe.

Parmi toutes les institutions d’'une classe coopérative, le Conseil de coopérative
constitue la clef-de-voite : elle est l'institution instituante. Le Conseil est un lieu de
partage de pouvoir et de prise de décision commune du fonctionnement du groupe,
ot les lois sont établies ou retirées. Tout est discuté et soumis au vote, au sein d’'un
milieu ou chacun a le droit d’exprimer ses désirs et ses besoins. Réunion
généralement bi-hebdomadaire, le Conseil constitue le lieu principiel de la Loi du
groupe, d'out naissent et ot peuvent étre rediscutées, changées et dépassées les régles
devie et les décisions, les plus importantes comme les plus triviales. Chacuny a droit
a la parole et au vote. Le conseil est un lieu de langage ot la parole de chacun est
écoutée et ol la décision du groupe est souveraine, sécurisé par des régles : « on ne
se moque pas, on écoute 'autre, on demande la parole, on est tous garant du cadre » :
« Les lois du Conseil aident chacun, dans le groupe, a exister, a régler sa relation aux
autres et a tous de vivre ensemble » (Laffitte, R., 1999, p. 155).

Un rituel
Choisir un déroulement de l'ordre du jour et s’y tenir. Un exemple parmi d'autres :
1 Le Conseil commence, silence !

2. On note la classe : Qui pense que la classe marche mal ? Ce n'est
qu’une vision globale, mais les critiques devront justifier leur intervention®®.

55 Vasquez et Oury recourent a une comparaison organique pour définir la place cardinale
du conseil dans l'organisation de la classe : il est I'eeil, le cerveau, le coeur, le poumon et le rein
du groupe. Le conseil permet 1. un regard sur ce qui se passe dans la classe (I'eeil), 2. d’en
comprendre le fonctionnement, l'analyser et revisiter ainsi les gestes, les activités,
l'organisation générale (le cerveau), 3. de donner de l'air, du tirage, de souffler, de ne pas se
sentir ligoté par la rigueur du cadre (le poumon), 4. de vider son sac, d’exposer et dénouer les
conflits, difficultés et dysfonctionnements (le rein), et 5. d’exprimer projets, envies, curiosités,
qui insufflent vie, désir et sens (le cceur). Le conseil exerce une fonction intégratrice sur
l'intelligence produite par le travail du groupe : en lui s'inventent ou s’entérinent les solutions
qui dialectisent les conflits, relancent la vie de l'organisme entier de la classe.

56 On note la classe : sur 18 éleves, 8 pensent qu'elle marche mal ? Alors la classe a 10 sur 18.
Ce n'est qu'une indication, éviter de se laisser prendre aux apparences, ces sondages ne sont
pas des comparaisons de fractions. La encore, 'important c’est le sens : une classe qui marche
mal ne peut nous aider a grandir et a fabriquer du progreés. Il nous faut donc y réfléchir et guérir
la classe.

Cependant, cela est a éviter quand les phases tumultueuses (cf. VASQUEz, OURY, 1967, p. 92)
s’éternisent : tout le monde sait que la classe marche mal. Plut6t que de le stigmatiser, il vaut
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3. Parole au secrétaire... qui relit les décisions du Conseil précédent (si
les décisions du Conseil ne se traduisent pas en actes, d quoi sert-il ?).

4. Propositions (et divers : demandes, informations, etc.).
5. Métiers.

6. Autres critiques.

7. Félicitations (et/ou remerciements).

8. La parole au secrétaire... qui relit les décisions du jour.
9. Le Conseil est terminé. (Laffitte, R., 1999, p. 97)

Un « grand » en comportement (pas forcément 'adulte cf. infra, ceintures) prend
la fonction de présidence : cela ne signifie pas qu’il dit aux autres quoi penser, et
généralement il ne parle qu’en dernier ; son role est de faire respecter les regles, il
distribue la parole, fait en sorte que tous soient écoutés, et éventuellement coupe
cette parole si le temps qui passe le nécessite>”. Bref, la présidence assure la sécurité
éthique de chacun, et l'efficacité pratique de ce moment-clé de la vie du groupe ; en
aucun cas elle ne suppose un quelconque accaparement du pouvoir (méme si elle
nen protége pas automatiquement). Un secrétaire inscrit les décisions et
informations importantes dans un cahier auquel chacun pourra se référer, et qui
seront relues la fois suivante pour vérifier si elles ont été suivies deffets (a de tels
indices, on vérifie l'efficacité réelle du conseil).

Le Conseil est une réunion d’'organisation et de mise en langage des situations
(surtout conflictuelles) : on est 1a pour prendre des décisions et organiser une vraie
vie scolaire, riche et complexe (autour des métiers, des projets, des ceintures de
comportement, etc.), sans perdre des heures en débats stériles, avec lesquels
beaucoup d’adultes confondent souvent la démocratie. « Tu demandes de la liberté,
je nous propose de l'organisation », tel est 'adage sérieux de la praxis, pédagogique
ou autre. Il ne faut donc pas confondre le conseil avec un lieu de « débat » plus ou
moins philosophique sur n'importe quel sujet.

Le Conseil traduit les situations, d’affrontements immeédiats, en échanges
langagiers qui font médiation. « Le conseil, c’est pour pas se battre », disait un jeune
délinquant. Le Conseil est emblématique de la mission pédagogique premieére : faire
de la classe un milieu de langage, et non seulement un lieu d’apprentissage de la
correction. Ici, langage n'est pas synonyme de langue, de code de communication,

mieux alors insister sur les progrés (la classe a 8 sur 18 ? C'est trés bien, la derniére fois elle
navait que 6...).

« Noter la classe » est intéressant car, outre le « sondage express » que cela constitue, ¢a la
fait exister. Cependant, surtout avec des petits, le « bilan météo » du soir (cf. p.106) peut
remplacer ce « clignotant » du tableau de bord (c¢f. « Les cligotants », p. 300). (Laffitte, R.,
1999, p- 97)

57 On ne discute pas ses décisions sur le moment : un enfant trois fois « géneur » peut étre
exclu du conseil, et donc des votes — mais il pourra critiquer le président au conseil suivant
g'il le souhaite.
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mais tel que le définissent les anthropologues, comme loi symbolique qui fait de
nous des étres humains.

Le Conseil permet une analyse institutionnelle permanente du groupe, les
discussions et les émergences permettent de mettre en lumiére ce qui traverse le
groupe, de donner un espace de parole et de symbolisation aux mouvements
invisibles : ce qui bloque, se répete, exclut, divise ou mobilise. Un conseil sans vie
concrete a organiser, sans responsabilités a prendre, mais surtout sans pouvoirs ni
libertés pour ses sujets, cela n'est pas concevable. Cest pour cela que le conseil
sarticule avec tout le milieu, et en particulier au moyen de deux autres institutions
bien utiles : les métiers et les ceintures.

b. Métiers

Le travail du groupe consiste a construire 'espace de vie de la classe, de I'analyser
et de la faire avancer constamment. Cette tache collective intégre toute une variété
d’efforts plus locaux, hétérogénes ; parmi eux, certains, réguliers, constituent les
« métiers ».

Les métiers sont une institution indispensable a l'organisation de la vie
commune. C’est lavie quotidienne qui les impose au groupe : s'occuper des différents
matériels, des fichiers, de la bibliothéque, du vivarium, de préparer le colis pour les
correspondants, des casses d'imprimerie, de la propreté le soir, de la cantine, etc. Ces
métiers sont pérennes et nécessitent des compétences, que des « fiches-métiers »
établissent ; chaque métier donne pouvoir et liberté pour que le responsable se
I'approprie : nimporte qui ne peut pas faire n'importe quoi, sinon 'organisation de
la vie du groupe peut en patir. Les décisions des métiers sont prises au moment du
conseil : un métier régulierement mal fait voit son responsable changer. Cela n'a donc
rien a voir avec les « tiches » souvent distribuées parmi les éléves chaque semaine
(voire chaque jour) soit par l'enseignant, soit au hasard (a tour de réle). Un métier
nécessite du temps : du temps pour sapproprier la technique, du temps pour
effectuer sa responsabilité a régime de croisiére, et aussi un temps pour transmettre
ce métier — un tuilage permanent entre responsables : autant d'occasion d’échanges,
de transmissions, de dynamiques identificatoires entre quelqu’un qui apprend (en
faisant) et quelqu'un qui sait (et peut aider)... sans que cette dialectique puissante
d’apprentissage passe forcément l'adulte. Se partager le pouvoir, en se le passant
saisonnierement, définit la coopération en créant le groupe-classe.

Le métier na rien d'une tiche anonyme: cest un support identificatoire
important, qui en dit souvent long sur l'enfant qui le choisit (on ne choisit pas
n'importe quelle tiche, quon n'investit pas indifféremment), et qui bien souvent
signe l'entrée réelle de 'enfant dans la vie de la classe. Aussi, les métiers ne sont pas
attribués une fois pour toutes : au contraire, changer de place, ne pas s’identifier de
facon trop statutaire ou imaginaire a une seule place dans le groupe, est
indispensable pour relancer l'expérience de I'hétérogénéité, le «je peux étre
multiple, donc singulier ». Un enfant veut-il accéder au métier de bibliothécaire pour
lequel il lui manque, par exemple, une suffisante maitrise en lecture pour bien
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classer les ouvrages ? Voila une bonne raison de se mettre a travailler ses ceintures en
lecture (cf. infra)! Surtout, il est possible d’apprendre le métier auprés du
responsable, en demandant a étre apprenti.

Cet esprit engage les praticiens (enfants comme adulte) a rester vigilants, a
proposer, modifier ou méme supprimer un métier selon les besoins réels de la classe.
Cette dynamique permet a chacun de trouver sa place, de se sentir utile et reconnu.
Les métiers ne sont pas figés : ils évoluent avec la vie du groupe, reflétant ses priorités
et ses transformations. En les adaptant, on prend en compte les besoins collectifs,
on exerce un regard critique sur les institutions. Cest aussi une maniére de se
construire comme sujet capable d’agir dans un cadre collectif, sans se dissoudre dans
la masse. Les métiers sont donc des outils introduisant de la distinctivité, des
occasions pour des singularités de venir concrétement s’inscrire dans la vie
quotidienne, tout en participant a la bonne marche de cette derniere.

Toutefois, pour cela, encore faut-il savoir sur quels critéres repérer qui peut, ou
non, a tel instant, prendre un métier en responsabilité ? C’est ici que vient une autre
institution : les ceintures.

c. Ceintures

Accueillir les singularités, cest avant tout reconnaitre I'hétérogénéité qui
constitue tout groupe en vie : de I'’hétéroclite rassemblement initial de personnes qui
n'ont pas choisi d’étre ensemble, il s’agit de faire un groupe en vie, ot les relations se
créent entre des sujets qui se sentent accueillis pour ce qu’ils ou elles sont. Si le texte
libre et le Quoi de neuf insistent avant tout sur la singularité de chaque parole, il
s’agit de pouvoir situer ces spécificités dans un ensemble aisément lisible : accueillir
la singularité, ce n’est pas atomiser le groupe, sinon aucune coopération et aucune
auto-organisation n'est envisageable. Permettre de repérer les différences, les relier
et les rendre vertueuses, c’est la fonction d’'un outil trés important : les ceintures
(Vasquez, Oury, 1972, p. 407sq. ; Laffitte, R., 1999, p. 207sq. ; Laffitte, PJ., 2020, p. 44-
68).

Dans une classe les différences entre les éléves ne se limitent au niveau scolaire
de leur classe d’dge. Chaque enfant a son propre rythme d’apprentissage, ses
capacités spécifiques, ses talents, ses centres d'intérét, mais aussi ses fragilités, ses
besoins particuliers en termes daccompagnement, dencouragement et de
motivation : cela ne se décide pas a la place du sujet lui-méme, et le but d’'une
pédagogie coopérative n'est pas de « motiver » artificiellement chaque enfant, mais
de les aider, chacun et tout le groupe, a faire naitre des désirs, des volontés, des
projets qui valent la peine de travailler, et de combiner ensemble joie de créer et effort
de se remettre en question, de produire, de grandir. Et cela, sans oublier qu'aucun
enfant ne ressemble a un autre, et quil n'y a pas « déléve normal ». Certains
progressent rapidement et de maniére autonome, tandis que d’autres ont besoin de
reperes stables, de soutien individualisé ou d’encouragements constants. Cette
diversité pose les questions suivantes : comment se positionner par rapport a chaque
éléve de maniére bienveillante, en tenant compte de son parcours, de ses forces, de
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ses fragilités et de son potentiel d'autonomie ? Comment créer un environnement
d’apprentissage qui permette a chacun de se situer, de se sentir reconnu, et d’'avancer
avec clarté sur son propre chemin ?

Le systéme des ceintures, né sur le modeéle du judo, inventé par Fernand Oury
(pédagogue et judoka...), constitue une réponse concréte a ces questionnements.
Dans chaque matiére, les compétences a acquérir sont soigneusement pensées,
clairement formulées et organisées avec précision. Elles sont regroupées par
ensembles de 4 a 5 compétences, formant des niveaux progressifs, chaque groupe
associé a une couleur de ceinture, de la blanche a la noire. C’est un systéme qui repére
des capacités techniques (en écriture, lecture, mathématique, histoire, sport, etc.,
mais aussi en théatre, cuisine, imprimerie, informatique, etc.) : & chaque palier de
grandissement (blanc, jaune, orange... noir, avec parfois des distinctions : orange
clair/orange foncé) correspond un certain nombre de compétences : « Je sais faire
(...) ». Réguliérement, les éléves peuvent passer un examen pour une nouvelle
ceinture : entre temps, le travail dans la classe leur permet de progresser, et tout un
ensemble doutils les aide a s'entrainer (fichiers autocorrectifs en écriture,
mathématique, lecture ; outils de documentation, dont les productions de la classe
ou des correspondants ; etc.).

Il existe une ceinture a part : la ceinture de comportement, qui n'est nullement
un « jugement » (rien a voir avec un brevet de bon éleéve, docile, ni avec I'évaluation
du développement psychologique de I'enfant), mais désigne la place et le statut de
chacun dans la classe, le degré de confiance que le groupe peut avoir en chacun :
chaque statut désigne un certain nombre de pouvoirs, responsabilités et libertés.
Ainsi, le ceinture blanche « essaie de ne pas trop géner » : peu de responsabilité, mais
peu de pouvoir, et peu de liberté de mouvement — certes, la liberté de parole, de
vote, de décision, est sacrée, mais par exemple il ne peut se lever sans demander la
permission a son chef d’équipe, alors qu'un ceinture verte peut se déplacer librement
dans la classe, et un ceinture bleue, dans I'école : on sait qu'ils ne créeront pas de
probléme — au contraire, a ce niveau de ceinture, ils commencent déja a savoir régler
les conflits, méme en I'absence de I'adulte : ce sont « des grands », et avec eux, méme
les petits peuvent se sentir en sécurité.

Le changement de couleur est une décision de I'éléve, on ne le force pas et il ne se
lance que quand il se sent prét (ou quand on lui fait réaliser qu'il l'est). Pour la
ceinture de comportement, il n’y a pas « dexamen », ou plutét cest le groupe tout
entier qui examine la situation : I'enfant fait sa demande au conseil, la classe regarde
le critere de la couleur de ceinture qui suit, l'enfant essaie d’évaluer son
comportement et de voir ou il en est, ce qui doit éventuellement évoluer pour
atteindre la ceinture supérieure. En cas d’'accord, I'enfant obtient sa couleur, mais
seulement a l'essai quinze jours (au bout desquels le conseil valide, ou non, sa
nouvelle ceinture de comportement5®). Lors de ces discussions et du vote, tout le

58 Pourquoi cette période d’essai ? C'est qu'une ceinture désigne le franchissement d’'un seuil
symbolique important, dans son existence tout entiere : « Quand on grandit, on ne rétrécit
pas au lavage », et une fois obtenue une ceinture, on ne régresse pas dans ce statut de
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monde a la parole, mais les ceintures les plus foncées, qui maitrisent la question, ont
une autorité que tout le monde reconnait.

Ces ceintures sont matérialisées par des punaises colorées sur le Panneau des
ceintures, tableau a double entrée, ou en un coup d'ceil on peut voir toutes les
ceintures de la classe, celles d'un enfant sur la ligne de son nom, et 'hétérogénéité
des niveaux dans la classe sur la colonne d'une ceinture. On voit ainsi se dessiner un
tableau vivant, rempli de couleurs, reflet des parcours individuels de chacun. Ce
tableau ne hiérarchise pas au sens élitiste du terme : il donne a voir la diversité des
avancées, la richesse des rythmes, et rend visibles les efforts, les réussites et les
chemins en construction.

Quel est le sens et la portée des ceintures dans une classe coopérative ? Le tableau
des ceintures est une institution, et un métier : il est bien utile au quotidien. Sans les
ceintures, pas dorganisation efficace du travail : quand un projet se décide au
conseil, quand un métier dans la vie quotidienne est a pourvoir, le responsable doit
étre capable d'indiquer rapidement qui peut en prendre la responsabilité. Par
exemple, tout le monde n'est pas a méme d’étre trésorier : il faut étre suffisamment
bon en calcul, mais aussi fiable dans son rapport a l'argent... Un chef d’équipe doit
étre au moins vert clair en comportement, mais il n'est pas obligé d’étre « bon
partout » : un coéquipier peut étre bleu en mathématique, un autre, vert en lecture,
etc. : les équipes de travail, saisonniérement recomposées a I'aide d'un sociogramme-
express (inspiré de Lewin et Moreno), sont fondées sur une hétérogénéité parmi ses
membres, qui appelle la coopération, et lui donne du sens.

On comprend, a voir cette intégration dans « 'Atomium » de la classe, que le
systéme des ceintures n'est pas une évaluation au sens classique du terme — méme
s'il peut remplir aussi une fonction évaluative, et de facon trés souple et efficace, mais
tout en étant profondément formatif et structurant : il ne s’agit pas de notes, les
ceintures désignent des compétences pérennes, et fiables. Elles s’inscrivent dans une
logique de repérage, de parcours, de progression individuelle et de titonnement.
Elles intégrent I'évaluation comme levier d'émancipation, plutdt que den faire un
classement de performance (Laffitte, P.J., 2020, p. 278sq.). Comment ?

4. Del'ethos a I'éthique. Une dialectique entre singularité et communauté

Plus que toute autre institution dans la classe, les ceintures révélent l'intrication
entre la dimension sémiotique de lecture/interprétation de la situation, et la
dimension praxique d’outil/levier pour engendrer sérieusement action, coopération,

« grand ». I est possible, certes, d’avoir des « moments régressifs » : non encouraggs, ils sont
possibles, situables, gérables, par d’autres institutions (en 'occurrence, dans certaines classes
il existe une monnaie intérieure — autorisant donc les amendes, mais aussi un salaire qui paye
l'effort et le courage, plus que le résultat en lui-méme — ; existent aussi une ceinture dorée, en
cas d'un besoin temporaire de « faire une pause », et une ceinture rouge, dans les cas graves
(mais rares) ou l'enfant, pour différentes raisons, se met, ou met les autres, en danger, et ou
c'est de I'adulte seul qu'il dépend. (Laffitte, R., 2006, p. 239-259.)
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projection. Lire le monde, c’est déja I'écrire ; le percevoir, c’est I'interpréter, et donc
rendre possible son changement.

Comment cette matrice peut-elle accueillir et soutenir l'existence intime de
chaque sujet dans la construction de sa singularité ? Les ceintures aident a voir « ol
I'on en est » : oll en est la classe, ou en est chacun dans son grandissement : et la,
l'utile sans jugement embraye sur le repérage et I'image de soi que chacun peut
travailler dans l'intimité de son existence. En effet, 'hétérogénéité n'existe pas
seulement entre les enfants : chacun peut éprouver combien lui-méme est multiple.
Les « mauvais éleves » éprouvent, dans les yeux du groupe, qu'ils peuvent ne pas étre
que mauvais : jaune en lecture, mais bleu en dessin, ou vert en comportement ; et les
« bons » éleves, qu'on peut étre marron en calcul, mais orange clair en histoire, et
quétre « premier » nimplique en rien détre ceinture verte ou bleue en
comportement — or dans une classe coopérative, le véritable pouvoir est celui de la
liberté et de 'autonomie (a la condition de développer proportionnellement un sens
des responsabilités, et donc un souci de l'autre). Expérimenter cela, intimement et
ordinairement, c’est éprouver qu'on peut échapper a I'univocité de son destin. Cela
n’a rien d’'anodin, surtout quand tout, dans notre existence et celle de nos proches,
semble nous clouer a jamais a une seule destinée : l'exil, la pauvreté, la ségrégation...
Dans la vie du groupe, mais aussi dans des parties de ma vie ol l'école n'a pas
I'’habitude de me laisser regarder, je peux trouver des étoiles, des points auxquels je
peux m’identifier, pour grandir, pour trouver sens a l'effort de dépasser mes limites
que je croyais inamovibles. Et en retour, ce dépassement, dans quelques semaines, je
sais, et 'enseignant ou les copains qui font attention a moi savent, que je pourrai
I'inscrire symboliquement : en changeant de ceinture... Et cela s’inscrira a son tour
dans la page « Nous grandissons » du Journal saisonnier, distribué aux familles,
envoyé aux correspondants, qui sont loin...

On ne saurait sous-estimer 'importance de cette donation, en un méme geste,
d’'un éprouvé bouleversant et d'un pouvoir d’agir apte a bouleverser les conditions
collectives et personnelles de nos existences. Les ceintures sont ainsi des leviers de
transformation personnelle autant que collective. Plutét que de classer ou de figer,
elles permettent une lecture fine du parcours propre a chacun : ot j'en suis, ce que
j'ai déja construit, ce qui reste a explorer ou a construire. Ce systéme offre a chaque
éléve une visibilité sur sa position dans son parcours d’apprentissage, pour prendre
conscience de ses compétences, de ses fragilités et de ce dont il a besoin pour avancer
et se projeter vers les étapes suivantes a son rythme. Il rend visible le fait que
personne n'est « naturellement » ceinture noire en tout (I'adulte), et quon n'est pas
condamné a étre un ceinture blanche a vie. Ce faisant, les ceintures permettent au
collectif de reconnaitre les positions et responsabilités de chacun, et permettent au
groupe de prendre conscience de son hétérogénéité. Cela permet a chacun de se
situer sans se comparer de facon massive, mais au contraire d’entrer dans une tout
autre dynamique d’échanges : « Qui peut m'aider pour réaliser mon projet ? Sur
quels points ai-je envie de devenir reconnu comme point de repére aux yeux des
autres ? » Ce systéeme désamorce la paralysie qu'inspire l'angoisse individuelle de
I'échec, en montrant qu'on avance ensemble, avec nos imperfections, dans un espace
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ou les écarts ne sont pas des défauts, mais des formes différentes d’expérience et,
partant, de contribution. La vie quotidienne du groupe instaure une logique de
valeurs fondée sur le respect de soi, des autres et du cheminement.

Ce qui ressort d’'une telle vie quotidienne, c’est un certain ethos, c’est-a-dire les
meeurs, la fagon d’étre, et d’étre ensemble, que chaque sujet peut introjecter et
dialectiser avec sa propre complexion singuliére. L'éthique, la qualité d’ethos qui
régne au sein d’une société (large ou restreinte), devient une qualité que le sujet
intégre a sa propre singularité. Le danger, évidemment, est que cela devienne une
suraliénation de I'enfant a la doxa du groupe — danger permanent, risque entropique
de toute socialisation, a I'échelle micro- autant que macro-sociale. Cest en vue de
travailler et désamorcer une telle tendance que se constitue tout l'appareil
pédagogique que nous présentons ici : d'une part, I'ethos du groupe a pour principe
sacré l'accueil de la singularité de chaque subjectivité (cf. le Quoi de neuf, le texte
libre), et d’autre part, des lieux d’'analyse permanente tout au travers de la vie du
groupe permettent de défiger ces dangers d’aliénation a l'imaginaire de la masse
(conseil, mais aussi bilan-météo de chaque soir, réunions de chefs d’équipe, etc.).

Le moteur de toute progression dans une transmission, des apprentissages, le
grandissement, repose fondamentalement sur ce que la psychanalyse et la
psychologie du développement nomment les processus d’identification (Vasquez,
Oury, 1967). Plus le milieu sera riche de « repeéres identificatoires », plus chacun
pourra trouver des branches auxquelles se raccrocher pour continuer a progresser.
Lenseignant n'a pas a incarner, voire a capter, l'intégralité de cette fonction
identificatoire (au risque d’étre lui-méme étiqueté comme unique bouc-émissaire si
I'école échoue dans sa mission — ce qui est, hélas, un constat de plus en plus
dramatique) : combien d’autres personnes peuvent jouer un tel role, et souvent de
facon bien plus efficace : un enfant « grand » en math (parfois une petite fille, mais
douée !) sera moins inhibant que le savoir adulte souvent considéré comme
inaccessible dans sa supposée perfection, et ainsi objet d'une adoration (ou d'un
rejet, tout aussi massif) : au contraire, « fractionner en petite monnaie » les
différentes figures du savoir et du savoir-faire permet de trouver plus aisément,
souvent juste a c6té de soi, 'image encourageante d'un camarade qui y arrive tout en
partageant nos points de fragilités... Cette dynamique identificatoire joue aussi,
symétriquement, quand je réalise quaux yeux des autres, je peux a mon tour devenir
un tel repere, alors que je me croyais bien faible, voire inexistant: dans la
reconstitution d'un narcissisme souvent abimé, une telle vie spéculaire se révele ainsi
d’'une immense efficacité existentielle pour chaque sujet de I'échange. Dans une telle
dynamique de I'imaginaire groupal, les ceintures jouent un réle essentiel, quasiment
automatique : elles inscrivent la richesse de ce que je suis dans la vie de la valeur
ayant cours dans notre groupe, sans pour autant la réduire a des performances et
encore moins a un classement. C'est bien le milieu qui fait grandir, cest-a-dire
« l'institution imaginaire de la société » (Castoriadis, 1973).
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5. Quand la tonalité d’'une langue se fait accueillante

Ici, nous devons rappeler tout un champ pédagogique et linguistique que nous ne
faisons qu'évoquer dans cet ouvrage, alors qu'il représente une part treés importante
du matériau que notre équipe a voulu mettre en valeur : la praxis des Calandretas,
les écoles bilingues immersives de langue occitane (Calandreta, 201 ; Laffitte, PJ.,
2020, p. 1335q. ; Benesty, 2024 ; Bidabad, 2026).

Ces écoles pratiquent la pédagogie Freinet et la pédagogie institutionnelle depuis
cinquante ans : tout ce qui précede les concerne en plein. La valeur propre quelles
apportent a la rencontre entre praxis pédagogique et praxis migrante nous semble
majeure : leur culture d'ouverture linguistique et culturelle. La doxa monolingue
sclérose le systéme éducatif francais, dont 'un des effets dangereux est de supposer
évident que ce sont les enfants, quelle que soit leur origine, qui doivent s’intégrer a
« notre » langue. Tout a rebours, le bilinguisme pratiqué en Calandreta porte une
conception de la langue fondée sur un accueil des différentes langues dont est
porteur chaque sujet. Toutes les langues familiales sont accueillies, valorisées,
deviennent occasions de rencontres ou d’invitations : parents, proches, viennent
parler de leur pays, de leur culture, partager leur cuisine, chanter... Chaque enfant a
le droit de parler sa langue, de ne pas en avoir honte, de ne pas la laisser en dehors
de la classe comme on laisse son manteau de pluie au porte-manteau : tout comme
une classe coopérative accueille la singularité intime et psychique de tout enfant,
celui-ci peut y entrer avec la langue et la culture de sa famille, de son passé — surtout
quand ce passé est pour longtemps, ou a jamais, une terre perdue dans lexil...
Mesure-t-on ce que signifie un tel accueil éducatif de 'enfant et de sa famille ? L'école
peut étre un lieu de recours, de refuge, de reconstruction, pas d'enrélement dans
I'ordre établi d'une nouvelle législation linguistique.

Dans ces écoles, loccitan est certes le nom dune langue et d'une culture
antérieures, extérieures, dont la transmission et l'apprentissage font partie du
« contrat » éducatif ; mais surtout, 'occitan y est langue de communication dans le
quotidien des écoliers (sinon, pas d'immersion). La didactique du bilinguisme
immersif est fondée sur un apprentissage paralléle et comparatif des langues, au
point qu'un véritable éveil au multilinguisme est repérable dans ces classes (a travers
le programme Musicas de lengas). Dans cette didactique, on pourrait voir en germe
une romanistique comparée a I'école primaire. Mais il ne s’agit pas seulement d’'une
série de protocoles d’apprentissages : il y regne 'éthique du texte libre, des méthodes
naturelles d’apprentissages, des ceintures. On correspond avec dautres classes
occitanes, mais aussi de tout autres langues (sarde, galloise, aymara...). L'occitan
n'est pas indiscutable : il « ne va pas de soi » et peut étre interrogé dans son bien-
fondé. Il y a des ceintures en occitan comme en mathématique, et on questionne
cette langue comme on peut questionner le frangais, l'arabe, le catalan, le persan, les
mathématiques, l'histoire. Cest tout cela qui fait dire aux pédagogues occitans
d’Aprene (le centre supérieur de formation) qu’il ne s’agit pas seulement d’une
didactique, mais dune pédagogie de limmersion (dont l'un des outils
emblématiques a pour nom Familhas de lengas, Ferré, 2012). Dans cette ambiance,
dans la tonalité intime de la parole que développe chaque enfant grace a ce milieu
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dont l'occitan est la langue, cette langue devient « la langue de l'accueil », la langue
par laquelle le sujet s’entend dire institutionnellement : « Tu peux ici devenir qui tu
es ».

Bref, le propre de Calandreta par rapport aux autres pédagogies immersives, est
que l'occitan est une institution de la classe : identifié comme la langue dans laquelle
la vie institutionnelle se parle, se travaille, et fait sens, 'occitan devient langue de
l'accueil du sujet. Clest en occitan qu'on dit les phrases rituelles qui scandent le
conseil, ou quon pose les questions au Quoi de neuf — et si I'enfant, tout petit ou
arrivé seulement en cours de scolarité, ne sait pas encore y répondre en occitan, ce
nest pas grave : il fait comme il peut, avec l'aide des copains installés depuis plus
longtemps dans ce nouveau pays quest cette classe un peu étrange. Faire coexister,
coopérer, plusieurs langues entre elles, cesse d’étre un handicap pour le chronomeétre
des contremaitres des Curriculums ministériels ou de 'TOCDE. Pour ces quelques
enfants rassemblés en un groupe vivant, I'occitan devient alors une langue de vie, qui
accueille les langues étrangéres plutot que les refouler comme on refoule un étranger
a la frontiere.

Ce nlest qua ce prix que cette langue, par ailleurs si minorée sur le plan
sociolinguistique (et si longtemps combattue par I'Ecole de la République qu’elle a
failli en mourir), retrouve vie : vie précaire, a I'échelle restreinte certes, mais vivante,
de la praxis d’'une simple classe. C’est forte d’'un tel « sens du précaire » que la praxis
de Calandretas transmet son éthique la plus euristique : « Ne pas avoir peur des
langues qu’'on ne comprend pas. » On « se jette dans le vide » parce que le groupe est
la qui nous rattrape par son écoute, et qua plusieurs, dans le titonnement
expérimental cher a Freinet, on arrive a comprendre l'autre, dans sa langue, dans sa
vie. With a little help from my friends...

La encore, avec une boite a outils propre, clest-a-dire limitée et parlant son
dialecte local, une praxis offre ses astuces bricoleuses, et 'ethos qui va avec : celui qui
non seulement n’a pas peur de la langue de l'autre, mais recherche le contact de son
étrangeté pour sen faire une richesse, se défiger et mieux se défiger elle-méme,
toujours plus.

Ces outils bien utiles ont une éthique contaminante : nous espérons qu'’ils seront
'un des liens par ou se rencontreront les différentes praxis qui, au sein de VOLARE,
se sont croisées et, ojald, se croiseront.
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TEN
“Freinet Techniques / Institutional Pedagogy”:

The craft of everyday welcoming in a cooperative
class

Del Aram Bidabad, with Pierre Johan Laffitte

Let us picture each element as a ball, let’s place these balls on an ideal sphere
and link each of these balls to all the others: you have recognized the
Atomium of the Universal Exhibition in Brussels. At the centre of this ideal
sphere, is one place: the place of the class where we are when we are integrated
in the class and submitted to the simultaneous action of all those various
éléments. This place appears to us as a field where educative action can be
produced. (There lies no reason to distinguish anymore between pupil,
teacher and psychologist.) In this place, we are « acted » by various éléments,
but in return, we can also act back on them, act instead of getting agitated.

A place for angst, maybe, but also a place for action: a place for life.
(Vasquez, Oury 1967, p. 105-106)

1. Pedagogy that takes care of the subject that takes care of the class

Freinet pedagogy and Institutional Pedagogy are (Vasquez, Oury, 1967, 1972;

Laffitte, R., 1999; Ribas, Aristide, 2016; online source). Here however, we aim to
give a bird’s-eye view of the ethical atmosphere that defines, in concrete terms, a
cooperative classroom and its daily life.

I n our various documents, videos, and podcasts, we provide an overview of what

A TFPI cooperative classroom, shaped by Freinet Techniques (FT) and
Institutional Pedagogy (IP), may at first appear as a complex puzzle—but a living,
moving puzzle, without a preconceived map, made up of pieces that are all different,
but that will impeccably build it as soon as the group will get born: and they will
evolve as long as that group will live and grow up. Each student is a unique presence,
with their own shape, colors, contours, and story. No two are alike, yet each one is
essential for the whole to hold together and make sense. Some pieces quickly find
their place; others hesitate, turn over, and wait for the (long sometimes) moment
that is necessary. One cannot force or trim them to fit: their singularity and integrity
are their richness, the untouchable, sacred spring of all that will get built along the
life of the class. The teacher’s role is not to make the pieces conform to a rigid frame,
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but to accompany the process of assembling the whole, respecting the rhythms,
forms, and tensions proper to each student. Yet faced with such radical
heterogeneity, how can each student find their place, be recognized, and find sense
in their own position and in that of others? How can a shared framework be built—
one that respects diversity without flattening it?

I have chosen to focus on Institutional Pedagogy first because this approach cares
for the subject. In IP, the pupil is recognized as a child, as a subject, not merely as a
“learner”, a recipient of knowledge. This perspective resonates with psychoanalytic
thought, particularly that of Lacan, which emphasizes that the subject cannot be
reduced to performance, ego, or conscious self, but is traversed by desires,
resistances, and a personal history. It is this subject of desire (in the Lacanian sense,
close from Spinoza’s conatus, i.e., the effort to persevere into one’s being, the
foundation of all singular life) that forms the fundamental dimension of all practice.
Institutional Pedagogy enables us to mobilize ourselves cooperatively, beginning
from our singular situations, from a “we.” It allows us to create a common.

As enacted daily by the educators and students who put it into practice,
Institutional Pedagogy is not, first and foremost, an alternative method for (re-
)producing official knowledge or learning outcomes—or worse, a way to obtain a
“well-behaved” classroom. It cannot be reduced to the use of institutions as mere
tools for an educational management by some ersatz-motivation aiming to cognitive
performance. It is not a set of pedagogical materials to be applied to a group like a
recipe. Institutions are not fixed objects, but living forms—constantly evolving in
relation to the needs of the group, to everyday life, and to what each subject will
experience while growing up.

Institutional Pedagogy (IP) is a discipline, both collective and intimate, aimed at
welcoming the subconscious, subjectivity, and life itself. It is, as Pierre Johan Laffitte
puts it, “a discipline for no disciples”, “a discipline without disciples”. It was through
practicing it as a subject within my own research sites that I truly grasped the
importance of this dimension. The role of the subconscious is significant because it
operates silently beneath words, gestures, refusals, impulses, and tensions within a
group. It is not merely what the subject is unaware of in themselves, but what
traverses the group, its visible institutions, and its implicit rules. The subconscious
is not only individual: its effects are relational, collective, and political. It is present
in the silence of a student or teacher who no longer speaks, in anger that arises
without apparent reason, and in the overly rehearsed ritual of a Council that has
become empty. Far from seeking to “cure” or normalize the subconscious,
Institutional Pedagogy provides spaces for its expression. It offers arrangements that
allow affects to circulate, tensions to become institutionalized, and conflicts to be
articulated in ways other than through violence.

Institutions are created, transformed, or disappear according to the needs and
desires of the group, and according to what emerges in spaces of dialogue. These
spaces are essential: they allow the class to come into being as a group, to confront
its tensions, conflicts, and what happens in its collective subconscious dynamics
(Geffard, 2018). It is within these spaces that what cannot be expressed elsewhere
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can find voice. They are where we perceive what is wrong, what resists, and what
demands transformation. Institutional Pedagogy welcomes singularities, conflicts,
and the unexpected—not as obstacles, but as driving forces for collective work.

Institutions must always be able to adapt to the reality of the group, its
composition, its history, and its dynamics. It is necessary to constantly revisit
institutions, to listen to what escapes, and to accept that disorder is part of the work.
By instituting the framework, Institutional Pedagogy does not confine; it opens. It
allows the subconscious to be acknowledged without being dominated, and what
operates in the shadows to become shareable and inhabitable. In this way, it
transforms the classroom into a living, traversed space, where each individual can
gradually find their place.

What we wished to contribute to VOLARE, drawing on testimonies from
classroom, school, and family life, is therefore not a fixed model, but a set of
adaptable arrangements—a toolbox to adjust, discuss, and even “bruise” (Lévi-
Strauss, 1962) in each particular context. The essential point is that the established
framework should serve the life of the group, rather than the other way around. The
five tools, or “institutions,” that we will present are by no means exhaustive, but they
seem emblematic of this pedagogy and of its fertile integration into the daily life of
a group of children or adolescents, regardless of their origins. First, we present the
spaces and moments that allow for the reception of singular voices: Quoi de neuf
(What's new?), a space for speaking and listening, and Texte libre (free text), a space
for writing and sharing. Next, we will introduce three other tools that form the “core”
of the cooperative classroom’s organization, its “materialism” that fosters the
common: Council, an “instituting institution,” where the group organizes, analyzes,
and critiques the concrete conditions of its life and work through a process of direct
democracy?; jobs (taking care of tasks necessary for the life of the group); and belts
(levels and behavioral markers), which define the status and competencies of each
member of the group. There lies a dialectic between singularity and community, that
defines what ethics is: ethics supports the subject, instead of dominating him or her
as the agent of a “neo-society”? Last, one paragraph will introduce to the grasp of
immersive multilingual pedagogy on all this organic whole dipositive.

2. Welcoming the singular voice of the subject

No matter how strong one’s intention to welcome someone may be, at first, every
space imposes its anonymity, and for populations in perpetual movement, its
probable ephemerality: a classroom is, a priori, just one compulsory place among so
many others, such is the fate of any established space on the road of exile. Yet a blade
of grass, a smile, or a quiet corner of a dilapidated hallway can be enough to make a
world come alive—if care is taken to welcome subjectivity. This is the sacred concern

59 Other places and institutions allow to experiment what really is democracy at school
(Bidabad and Francomme, 2025).
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of any ethical praxis. From there, technique becomes almost secondary, contingent.
Although...

a. Quoi De Neuf ?

One does not welcome the subject only upon their arrival, in a specific place and
time: “welcoming function” (Delion, 2013) is a constant concern for their position,
state, and speech. This concern, “simple as it may seem,” can be organized regardless
of the configuration in which we work. Thus, the morning in a cooperative classroom
often begins with a Quoi de Neuf, serving both as a space for release and as practice
in speaking (Laffitte, R., 1999, p. 100).

Each subject enters the classroom with their own mind, history, and lived
experience... The Quoi de Neuf'is a space for free speech, where students can share
news, concerns, joys, problems, or simple everyday matters that they take pleasure
in sharing. It is also a space for what cannot be expressed elsewhere, helping to relieve
solitude and isolation. It offers an opportunity to no longer feel alone in the world,
because one knows that here they will be welcomed safely, and can share a burden
that is too heavy (Laffitte, R., 1999, p. 106). It is through this space that the
connection between the outside world and the classroom is woven.

The reception of speech occurs through the group; the classroom welcomes the
subject, the content, and the tone of their speech. The group pays attention to the
presence of the subject. Through the way the subject expresses themselves—through
their voice, body language, and emotions—the group welcomes their singularity.

In the Quoi de Neuf, exchanges vary according to individuals and the interests of
the moment. Generally, beginnings are often marked by silence or minimal
conversation, where one will express only what seems expected. Speaking up and
daring to share is not easy. As illustrated in Francoise Thébaudin and Fernand Oury’s
book (1995, p. 53-54), at the Pivardiére school, during the first Quoi de Neuf'session,
no one dared speak. In the second session, Frangoise reassured the students about
the confidentiality of their meeting by proposing a new rule, and it was then that the
first student spoke. Over the subsequent sessions, more students gradually began to
participate. Several factors contribute to this: feeling reassured, the phenomenon of
group modeling, and listening to one another. This speech also has an effect on
others and on the group. Time must be allowed for this process.

Each exchange is unique and reflects both individual experiences and the
concerns of the group. Once trust is established, children—especially younger
ones—tend to enthusiastically share their recent activities, whether riding bicycles,
watching television, playing games, or even describing what they have eaten. But
when a child feels safe, a variety of news emerges. These range from more intimate
statements, such as family events, to sensitive and sometimes controversial topics.
Narratives may occasionally carry traumatic situations, requiring a sensitive and
empathetic response from the group. Dreams and fantasies may also be shared, while
encouraging the distinction between reality and imagination. The “presidence” of
Quoi de Neuf'is particularly important because of these intimate exchanges. Safety
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is essential in this context and cannot be imposed by decree: it must arise from
certain conditions—for example, through the establishment of rules: “I listen to
whoever is speaking... no mocking... the law of secrecy: ‘I do not repeat what I hear

here..” In other words, a Quoi de Neuf session “does not go without saying’”
Therefore, educators continuously remind students:

Key Points for Facilitating the Session®°
- After an intervention—especially at the beginning—allow associations to

flow: “Me too, 1..), “That reminds me of..”. This does not prevent refocusing the
conversation if it drifts too far from who just spoke: we talk about what X has just

shared with us....

- Use inductive questions to encourage the “I”: “And you, what did you think?”,
“How did that make you feel?” Children, in turn, will adopt this type of
intervention. This is where “the rhythm” of the session is established:
attentiveness to others, respect for what they say and feel.

- The distribution of speaking turns is regulated by an underlying order of
priority that cannot always be explained to the group.

- the youngest first (who might forget);
- X, who does not speak often;

- Y, who knows X (who just spoke) well, or perhaps not Y, but Z, who often
notices what lies beneath the surface, etc.

- Use what one senses: sometimes, after months of Quoi de Neuf, a child may
repeat tirelessly: “I came home, I had my snack, I watched TV, I went to bed..”,
apparently saying nothing. A seemingly empty discourse that eventually becomes
tedious. But what if that is the message? To express how empty or monotonous
life feels for this child. Consider the day when they finally say clearly: “I was bored”
as a major step for them. (Laffitte, R., 1999, p. 85.)

As we can see, it is still necessary for a certain ethics—and a certain technique—
to adapt this tool to the imperative of respecting human dignity, which must come
prior to any other intervention. Time and sufficient calm must be allowed: that is, it
must be created and assured to anyone arriving in an uncertain state, so that this
tranquility is always a guaranteed, reassuring condition. Only then is it possible,
against this backdrop of renewed calm, for someone to offer their words, and then,
supported again by the quality of the environment, to find their own practicable path
in language, weaving into words things that were previously beyond or beneath the
sayable.

For this, one must accept that a Quoi de Neuf may seem banal or even boring.
During this most “bare” moment of speech among all the institutions born from
Freinet and Oury’s pedagogy, no one is forced to speak, because the often unnoticed

6o René Laffitte, Mémento de pédagogie institutionnelle, 1999, Page 85.
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presence of singularity resides primarily in ordinary, “insignificant,” in short,
imperceptible and inaudible speech.

This is why it is important to welcome at the Quoi de Neuf even this daily “dough”
that can sometimes seem so boring. Many Quoi de Neufsessions are filled with these
minor occurrences, whose apparent monotony always conceals the diverse realities
experienced by the children. If we listen without prejudice, without judging their
relevance, at the very level of what they say and feel, it often happens that
unsuspected things are articulated and unfold.

Thus, in a particular specialized classroom, Régine, for the tenth or eleventh time
since All Saints’ Day, recounts at the Quoi de Neuf schedules that seem, in their
triviality, to be nothing more than pretexts for the ritual closing sentence in which
she mentions that she has eaten—and enjoyed—fries. We listened to her each time
and asked why she liked fries: “Because they’re good.” And if she liked anything other
than fries? “Yes, pasta,” but Régine returned, at each intervention, with her fries.
That day, Gaétan asked whether she preferred them “mashed,” “soft,” or “crispy.’
Régine then specified that they are always mashed—“Because Raymond puts a lid on
the pan.” Gaétan, who had learned to listen to others despite (or perhaps thanks to)
his own family problems, went straight to the essential question: “And you like him,
Raymond?” “Yes, he’s kind and doesn’t hit Mom.” Raymond, “arrived in October,” is
the mother’s new partner, following the departure of the violent father when Régine
was four years old...

In the same class, the Quoi de Neuf also included Joseph, who for three weeks
signed up to speak but forgot what he wanted to say when his turn came. His first
intervention was laconic: “We had the barbecue.” For a month, at each intervention:
“We had the barbecue.” We could learn no more, because when asked a question,
Joseph—who otherwise communicated perfectly normally—had forgotten. It was
precisely because we respected Joseph’s “forgetfulness” that he was later able to speak
about certain traumatic scenes surrounding these ritual barbecues (René Laffitte,
2006, p. 16-118).

Obviously, this is only possible if the Quoi de Neuf'is not an isolated institution,
and if it belongs to an entire daily life that can take up these “triggers” and channel
them into other productions, other growth, and other redeployments of the courage
of the child who has finally dared to speak. Within this milieu, the Quoi de Neuf
provides perhaps the most unconditional and purified reception of anyone’s
existential nakedness, and it does so in the simplest, most ordinary context, least
susceptible to any “aestheticization” of the sensational.

It is therefore undoubtedly the pedagogical tool most immediately effective for
situations such as the educational reception of children in migration: the reception
of their life integrally, without reducing the latter to too general, painful or empty
categories. In our view, the Quoi de Neuf'is the tool most readily mobilizable to “build
a group” around the subjectivity of each utterance.

In such a moment, the diversity of languages does not prevent welcoming the
tone of each person. And then, one can even say that cooperation can already take
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place in helping one newcomer by translating its speech, which strengthens the
experience of welcoming, while allowing those who assist to feel useful within the
life of the group. And simply the fact that, despite the language barrier, the group
cares about what I am saying and makes an effort to understand me, to make contact,
to be there—so that [ am not speaking into the void—that is already something just
immense...

b. Free Text

An institution that teaches writing and welcomes the child into their inner world:
the Free Text : The Free Text, invented by Célestin Freinet and described by Fernand
Oury as “the royal path to the child’s unconscious” (paraphrasing Freud, who used
the phrase about dreams), is a writing practice that is... free—entirely without prior
instruction. Precisely because of this freedom, it can serve as a powerful means for
the singular voice of each child to emerge. In their text, every student is free to
express their thoughts, inspirations, emotions, and the moments that have
particularly marked them—writing as they wish, without constraint (except that of
doing their best). What is particularly enriching about the Free Text is the children’s
capacity to express feelings and emotions—sometimes through drawings, for the
youngest or for those who are just beginning to write. This is the technique of
“narrated drawing” (dessin conté), which can also be used with learners discovering
a new language. This practice allows each pupil to exercise both their right and their
desire to write—and to be read. The act of writing a Free Text also involves
developing one’s own thinking and expressing personal experience freely, while
learning to articulate ideas so that they may be shared. Listening and reading others’
texts are fundamental; reception forms the horizon of all writing. The presence of
others introduces a certain demand for quality in the writing, sometimes without
the author even realizing it. It matters to know for whom one writes. When a child
writes for someone, when they know that their text will be read, heard, and shared,
they invest themselves differently—and it is not uncommon fora child to experience,
perhaps for the first time, that someone genuinely cares about what they have to say
or write. They come to understand that their writing has value—that it can move,
touch someone else.

To help children settle into a culture of written expression, it is important to
ensure regularity in both writing and sharing. Writing is not always easy—there is
nothing “natural” about it, especially for children used to thinking that schoolwork
“serves no purpose.” It is therefore essential to institutionalize a dedicated time for
Free Text, followed, for those who wish, by a Text Selection moment (séance du Choix
de texte), where the group shares all its productions and votes (depending on age and
level) on which one will appear in the class’s seasonal journal. This moment of
collective sharing transforms intimate speech into a social act—an early and
symbolic entry into group life: what I write matters to others, and not merely as an
artificial exercise to be graded. It is an affirmation of the value of others, and of
oneself, through the gaze of others.
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The text thus becomes a tool to tell one’s story, to understand the world, and to
reach out—to make others laugh, think, or feel. It carries living speech...

...from which, in fact, arises an even stronger need—and therefore desire—to
learn to write and read better. It becomes possible to organize all language work
around the children’s production of Free Texts (Laffitte, R., 1999, p. 30). The Free Text
allows learners to become aware of their own progress and to appreciate it. Indeed,
then comes a time for revising the text’s form and layout. It is not only the teacher
but the entire group that supports the student in improving their text—working
collectively on structure, grammar, spelling, and style. This process of refinement
(literally “toilettage”) benefits from the group’s linguistic diversity and varying levels
of mastery (see below, belts system). With the text rewritten on the board, everyone
contributes suggestions for improvement. The lighter belts (those at the more fragile
levels) speak first, often addressing punctuation or capitalization, while the darker
belts take over with more advanced aspects of syntax or style. The teacher—the
“black belt”—intervenes sparingly. Each person contributes what they can to the
success of one among us: a text is a unique signature, but it is born only because an
entire group has helped it come into being and refinement. Ultimately, the author
decides whether to accept or refuse the reformulation proposals made by others.
Some classmates will later illustrate the text, assist with typesetting if it is to be
printed, or help type it if the author cannot. All of this contributes to the collective
value of our class journal—a living document that embodies cooperation, creativity,
and shared authorship.

Indeed, the chosen text may later be used in the class journal, included in a
collection, displayed in the classroom, sent to parents, or even to pen pals—
elsewhere, to people the child has never met, it will be read, it will exist... But even
within the world of the class itself, and in the years to come, the child will become
an author within the group’s shared cultural heritage. Their text will find a home
among the reading collections or journals indexed in the class library—often one of
the most welcoming, reassuring corners of the classroom. There, it may be chosen
by future generations of readers, especially during the Reading Presentation time.
Even if the child has only passed briefly through the life of the group, “like a gust of
wind,” their trace will not have vanished like the wind: it will have taken root. The
classroom can thus become a territory where the passage of a life leaves a legacy—
not just una raya en el mar, a fleeting line on the sea. A first name may become an
ancestor: a form of ancestrality can take hold of every being, even when embodied
in a typewritten text. But this is possible only if the educational situation is conceived
as a milieu of culture, not merely as a factory or a dispensary of adaptive psycho-
social skills for passive victims of large-scale phenomena.

The new texts created during Free Text sessions then serve as the basis for spelling
and grammar lessons in the following week, linking the practice of writing to the
learning of linguistic rules. Alongside its existence as living speech, the text becomes
the object of collective attention to language—a language that, from being foreign,
must become hospitable, nurturing, and capable of carrying the words of anyone
who speaks. Then, a journey through writing and speech can become something
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other than an exile in a cold, harsh, inhospitable tongue that shows only its prison-
door appearance...

In other words, the Free Text is a perfect device for situations of urgency and
instability—in short, for an educational guerrilla. Writing, under such conditions,
means connecting directly to the most reliable source of the subjectivity of the
person who is there, in that moment. We do not know how long they will remain,
but that does not prevent us from immediately getting to work—in the life of
someone who produces, who creates. Someone who produces a real text, a genuine
act of speech—not a mere reproduction of artificial work, like practice or revision
exercises (which can, effectively, come later).

Such a speech can leave more here than a trace in a soulless place: it can leave, in
our memory, its (his)story...

3. When a group lives on its own: cooperation, self-organization, permanent
analyse

How does a group emerge, and how does it organize itself? In an emergency
situation, within a fragile group, one of the first things that can be done—even “from
nothing”—is to organize life and work. A cooperative group exists only if there is
concrete production and an organized approach to tasks. The following captures the
spirit in which such a structure unfolds within a classroom, and which we believe
can, a fortiori, be appropriately applied to the establishment of an educational
encounter in a migration context.

a. Council (conseil)
What is called an institution in Institutional Pedagogy?

What do we mean by “institutions”? Even a simple rule that allows us to use the
soap without arguing already constitutes an institution. The set of rules that
determines what can and cannot be done in a given place, at a given time, what we
call the laws of the class, is another example.

But we also name “institution” what we institute by ourselves: the definition of
spaces, moments, and the status of each member according to their behavioural
level, that is, according to their capabilities; the functions (services, positions,
responsibilities), the roles (presidency, secretary), the various meetings (team
leaders, level classes, etc.), and the rituals that ensure their effectiveness.

We believe it is possible to institutionalize change, that is, to make such change
be permanent. If the council, as a space for speech, is also a space of power, and if
everything is regularly questioned, it becomes possible for the class-group to truly
live.

Institutionalizing change without it descending into sterile anarchy means
ensuring that the “ship discipline” (as Freinet referred to the complex functioning of
the cooperative classroom) does not turn into a dictatorship of the majority or an
oligarchy of “model student” technicians. Instead, it preserves at the same time the
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freedom, power, and responsibility of each member, through a genuine mastery of
the group’s Law by all—that is, properly speaking, direct democracy.

Among all the institutions of a cooperative class, the Cooperative Council
constitutes the keystone: it is the instituting institution. The Council is a space for
sharing power and making collective decisions about the functioning of the group,
where laws are established or withdrawn. Everything is discussed and submitted to
a vote within an environment where everyone has the right to express their desires
and needs. Usually held twice a week, the Council is the principal® site of the group’s
Law, from which the rules of life and decisions—both major and minor—arise, are
debated, modified, or transcended. Everyone has the right to speak and to vote. The
Council is a place of language where everyone’s voice is heard and where the group’s
decision is sovereign, safeguarded by rules: “We do not mock, we listen to others, we
request the floor, we are all guarantors of the framework”. “The laws of the Council
help each member, within the group, to exist, regulate their relationship with others,
and enable everyone to live together.” (Laffitte, R., 1999, p. 155)

A ritual
Choose an agenda sequence and stick to it. One example among many:
1. The Council begins, silence!
2. Note the class: Who thinks the class is not functioning well? This is

only a general overview, but critics must justify their intervention®.

©Vasquez and Oury use an organic metaphor to define the cardinal role of the Council in the
organization of the classroom: it is the eye, the brain, the heart, the lungs, and the kidney of
the group. The Council enables: 1) a view of what is happening in the class (the eye); 2) an
understanding of the classroom’s functioning, analysing and revisiting gestures, activities,
and overall organization (the brain); 3) a breathing space, a release, a way to avoid feeling
constrained by the strictness of the framework (the lungs); 4) an opportunity to unload,
expose, and untangle conflicts, difficulties, and dysfunctions (the kidney); and 5) a space to
express projects, desires, and curiosities that inject life, motivation, and meaning (the heart).
The Council serves an integrative function on the intelligence produced by the group’s work:
within it, solutions are invented or validated, conflicts are dialectically addressed, and the life
of the classroom organism as a whole is reinvigorated.

62We grade the class: out of 18 students, 8 think that it is not functioning well? Then the
class receives a score of 10 out of 18. This is merely an indication—one should be careful not
to be misled by appearances, as such surveys are not mathematical comparisons. Once again,
what matters is the meaning: a class that is not functioning well cannot help us to grow or to
foster progress. We must therefore reflect upon it and help the class to heal.

However, this practice should be avoided when tumultuous phases (see Vasquez & Oury,
1967, p. 92) drag on: everyone already knows that the class is not functioning well. Rather than
stigmatizing it, it is better to emphasize progress (the class scores 8 out of 18? That’s very
good—Tlast time it only had 6...).

“Grading the class” is interesting because, beyond the “express survey” it provides, it makes
the class exist as a collective entity. However, especially with younger children, the “weather
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3. Floor to the secretary... who reads out the decisions of the previous
Council (if the Council’s decisions do not translate into actions, what is its

purpose?).
4. Proposals (and miscellaneous: requests, information, etc.).
5. Jobs (tasks and responsibilities).
6. Other criticisms.
7. Congratulations (and/or thanks).
8. Floor to the secretary... who reads out the decisions of the day.
9. The Council is concluded. (Laffitte, R., 1999, p. 97)

A “senior” in behaviour (not necessarily the adult—see below, belts system)
assumes the role of president. This does not mean that they tell others what to think,
and in general, they only speak last. Their role is to ensure that the rules are
respected: they distribute the floor, make sure everyone is heard, and, if necessary,
interrupt the discussion when time constraints require it.%. In short, the presidency
ensures the ethical safety of each participant and the practical effectiveness of this
key moment in the group’s life; it in no way entails any form of power
monopolization (even though it does not automatically prevent it). A secretary
records the decisions and important pieces of information in a notebook that
everyone can consult, and these are read aloud at the following meeting to verify
whether they have been acted upon (such indicators allow one to assess the council’s
actual effectiveness).

The Council is a meeting for organization and the verbal mediation of situations
(especially conflictual ones): its purpose is to make decisions and to structure a
genuine, rich, and complex school life (around classroom jobs, projects, behavioural
belts, etc.), without wasting hours in sterile discussions—something that many
adults too often mistake for democracy. “You ask for freedom, I propose
organization,” is the serious adage of praxis, pedagogical or otherwise. The council
should therefore not be confused with a space for more or less philosophical debate
on just any topic.

The Council translates immediate confrontations into mediated verbal
exchanges. “The council is so we don't fight,” as one young delinquent put it. The
Council is emblematic of the primary pedagogical mission: to make the classroom a
milieu of language, not merely a place for learning correctness. Here, language is not
synonymous with tongue or communication code, but is understood, in the
anthropological sense, as the symbolic law that makes us human beings.

report” at the end of the day (see p. 106) can replace this “dashboard indicator” (see
“Indicators,” p. 300). (Laffitte, R., 1999, p. 97)

%30ne does not contest the president’s decisions in the moment: a child who has been
disruptive three times may be excluded from the council and therefore from voting—however,
they will have the opportunity to criticize the president at the next council meeting if they
wish.
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The Council enables a permanent institutional analysis of the group; the
discussions and emergent themes bring to light what traverses the group, providing
a space for speech and symbolization of the invisible movements—what blocks,
repeats, excludes, divides, or mobilizes. A council without concrete life to organize,
without responsibilities to assume, but above all without powers or freedoms for its
subjects, is inconceivable. That is why the Council is articulated with the whole
milieu, and particularly through two other key institutions: classroom jobs and
behavioural belts.

b. Jobs (métiers)

The group’s work consists in constructing the living space of the class, analyzing
it, and continually helping it to progress. This collective task includes a wide variety
of more localized, heterogeneous efforts; among them, some regular ones constitute
the classroom jobs.

Classroom jobs are an essential institution for organizing communal life.
Everyday life itself imposes them on the group: taking care of materials, files, the
library, the vivarium, preparing parcels for correspondents, managing the printing
press, ensuring cleanliness at the end of the day, overseeing the cafeteria, and so on.
These jobs are ongoing and require specific skills, defined through job sheets. Each
job grants both power and freedom to its holder, who is expected to make it their
own: not everyone can do everything, otherwise the organization of group life would
suffer. Decisions concerning jobs are made during the Council: a job that is
consistently poorly done leads to a change of responsible person. Thus, this has
nothing to do with the “tasks” often distributed among students each week (or even
each day), either by the teacher or at random (in turn-taking). A job requires time—
time to master its techniques, time to perform its duties at cruising speed, and also
time to transmit this knowledge to another—a continuous handover between
responsible persons. These are as many occasions for exchanges, transmission, and
identification dynamics between someone who learns (by doing) and someone who
knows (and can help)—without this powerful dialectic of learning necessarily
passing through the adult. Sharing power by passing it on periodically defines
cooperation, thereby creating the class-group.

A job is not an anonymous task: it is an important identificatory support, often
revealing much about the child who chooses it (one does not choose just any task,
nor invest in it indifferently), and it often marks the child’s true entry into the
collective life of the class. Moreover, jobs are not assigned once and for all: on the
contrary, changing roles, avoiding overly fixed or imaginary identification with a
single position within the group, is essential for renewing the experience of
heterogeneity—“I can be multiple, therefore singular”

If a child wishes to take on the role of librarian but lacks sufficient reading
proficiency to classify books properly, this becomes an excellent motivation to work
on their reading belts (see below). Most importantly, one can learn the job alongside
the current responsible person, by asking to become an apprentice. This spirit
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commits practitioners (children and adults alike) to remain vigilant, to propose,
modify, or even eliminate a job according to the real needs of the class. This dynamic
allows each individual to find their place, to feel useful and recognized. Jobs are not
static: they evolve with the life of the group, reflecting its priorities and
transformations. By adapting them, the group responds to collective needs and
exercises a critical view of its institutions. It is also a way of developing oneself as a
subject capable of acting within a collective framework, without dissolving into it.
Jobs therefore serve as tools introducing distinctiveness, providing opportunities for
singularities to become concretely inscribed in daily life while contributing to its
smooth functioning.

However, to make this work, one must know by what criteria it can be determined
who is, or is not, ready to take on a job responsibly. This is where another institution
comes into play: the belts.

c. Belts (ceintures)

Welcoming singularities means, above all, recognizing the heterogeneity that
constitutes any living group. From the initially heterogeneous gathering of
individuals who did not choose to be together, the task is to form a living group—a
community in which relationships emerge among subjects who feel welcomed for
who they are. If the free text and the What’s New? activities primarily emphasize the
singularity of each individual’s voice, it is nonetheless essential to situate these
specificities within a coherent and easily legible whole. To welcome singularity does
not mean to fragment the group into isolated atoms; otherwise, no cooperation or
self-organization would be possible. Making differences visible, connecting them,
and turning them into a collective strength is precisely the function of a crucial tool:
the belts (Vasquez, Oury, 1972, p. 407sq.; Laffitte, R., 1999, p. 207sq.; Laffitte, P.J.,
2020, p. 44-68).

In a classroom, the differences between pupils go far beyond their academic level
or age group. Each child has their own learning rhythm, specific abilities, talents,
interests—but also vulnerabilities, and particular needs in terms of guidance,
encouragement, and motivation. These cannot be determined on behalf of the
learner; the aim of cooperative pedagogy is not to artificially motivate each child, but
rather to help them—and the group as a whole—to cultivate genuine desires,
intentions, and projects that make learning worthwhile, combining the joy of
creation with the effort of self-questioning, producing, and growing. Moreover, no
child resembles another, and there is no such thing as a “normal pupil” Some
progress rapidly and autonomously, while others require stable reference points,
individualized support, or constant encouragement. This diversity raises crucial
questions: how can we position ourselves in relation to each learner in a caring and
respectful manner, taking into account their trajectory, strengths, weaknesses, and
potential for autonomy? How can we create a learning environment in which
everyone can locate themselves, feel recognized, and move forward with clarity
along their own path?
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The belt system, inspired by judo and invented by Fernand Oury (both a
pedagogue and a judoka), offers a concrete response to these pedagogical questions.
In each subject area, the skills to be acquired are carefully defined, clearly articulated,
and precisely organized. They are grouped into sets of four or five competencies,
forming progressive levels—each associated with a belt colour, from white to black.
This system identifies and values technical abilities (in writing, reading,
mathematics, history, physical education, but also in theatre, cooking, printing,
computer science, and more). At each stage of growth—white, yellow, orange, up to
black, sometimes with intermediate shades such as light or dark orange—
corresponds a specific set of competencies, typically formulated as “I can..”
statements. Learners can periodically take an assessment to earn a new belt. In the
meantime, their daily classroom activities help them advance, supported by a variety
of tools designed for independent learning and practice: self-correcting work files in
writing, mathematics, and reading; reference and documentation materials; and the
class’s own productions or those of its correspondents.

There exists a special type of belt: the behaviour belt, which is by no means a
judgment—it has nothing to do with being a “good, obedient student” or with
evaluating a child’s psychological development. Rather, it designates each person’s
role and status within the class, as well as the degree of trust the group can place in
them. Each status corresponds to a specific set of powers, responsibilities, and
freedoms.

For instance, a white belt student is someone who “tries not to disturb too much”:
they have few responsibilities, little power, and limited freedom of movement—
although the right to speak, vote, and participate in decisions remains sacred. By
contrast, a green belt student can move freely within the classroom, and a blue belt
within the entire school: they are trusted not to cause trouble. In fact, at this level,
students often begin to mediate conflicts, even in the absence of an adult—they are
considered the “big ones,” and their presence reassures the younger children.

Progression from one colour to the next is initiated by the student’s own decision;
they are never forced but may be encouraged to realize when they are ready. For the
behaviour belt, there is no formal “exam.” Instead, the entire group collectively
examines and evaluates the situation: the student makes their request during the
class council, and the class reviews the criteria for the next belt colour. The child self-
assesses their behaviour, reflecting on what might still need to improve in order to
reach the next level. If the group agrees, the student earns their new belt on a trial
basis for fifteen days, after which the class council confirms—or rejects—the
change®+. During these discussions and the vote, everyone has the right to speak, but

64Why this trial period? Because a belt signifies the crossing of an important symbolic
threshold in the student’s entire existence: “When you grow up, you don’t shrink in the wash.”
Once a belt is earned, one does not regress in this status of being a “big one.” Of course,
regressive moments can occur; although not encouraged, they are possible, identifiable, and
manageable through other institutions. For example, in some classes there exists an internal
currency system—allowing fines but also a “salary” that rewards effort and courage rather than
the result itself. There is also a gold belt, used in cases of a temporary need to “take a break,”
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the darker belts, who have mastered the topic, hold an authority that is recognized
by all.

These belts are represented by coloured pins on the Belt Board, a double-entry
chart where, at a glance, one can see all the belts in the class, the belt of each child
along the row of their name, and the heterogeneity of levels in the class along the
column of a given belt. In this way, a living, colourful tableau emerges, reflecting
each individual’s trajectory. This board is not hierarchical in an elitist sense; rather,
it reveals the diversity of progress, the richness of rhythms, and makes visible the
efforts, achievements, and paths under construction.

What is the meaning and purpose of belts in a cooperative classroom? The Belt
Board is both an institution and a “job’: it is extremely useful in daily life. Without
belts, there is no effective organization of work: when a project is decided in the
Council, or when a role in daily life must be assigned, the responsible person must
be able to quickly indicate who is capable of taking on the responsibility. For
example, not everyone is suited to be a treasurer: they must have sufficient skills in
arithmetic but also be reliable with money. A team leader must have at least a light
green behavioral belt, but does not need to be “good at everything”: one teammate
can be blue in mathematics, another green in reading, etc. Teams, recomposed
seasonally using a quick sociogram (inspired by Lewin and Moreno), are based on
heterogeneity among members, which requires cooperation and gives it meaning.

When seen as integrated into the “Atomium” of the class, it becomes clear that
the belt system is not an evaluation in the classical sense—even though it can also
serve an evaluative function, and in a very flexible and effective way, it remains
profoundly formative and structuring. It is not about grades: belts signify durable
and reliable competencies. They operate according to a logic of mapping,
progression, and individual trial-and-error. They incorporate evaluation as a lever of
emancipation, rather than as a tool for ranking performance (Laffitte, PJ., 2020, p.
278sq.). How?

4. From ethos to ethics: a dialectic between singularity and community

More than any other institution in the classroom, the belt system reveals the
interweaving of the semiotic dimension—reading and interpreting situations—and
the praxic dimension—as a tool or lever to seriously generate action, cooperation,
and projection. To read the world is already to write it; to perceive it is to interpret it,
and therefore to make its transformation possible.

How can this matrix walcome and support the intimate existence of each subject
in the construction of their singularity? The belts help to see “where one stands™
where the class is, where each individual is in their personal growth. Here, usefulness
without judgment links directly to self-awareness, which each child can cultivate

and a red belt, reserved for serious (but rare) situations where a child, for various reasons,
endangers themselves or others, a situation in which only the adult has authority and
responsibility. (Laffitte, R., 2006, p. 239-259.)
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within the privacy of their own existence. Indeed, heterogeneity does not exist only
between children: each one can experience their own multiplicity. “Poor” students
realize, in the eyes of the group, that they are not defined solely as poor: yellow in
reading, but blue in drawing, or green in behaviour. Likewise, “good” students can
be brown in mathematics but light orange in history, and being “first” does not
necessarily mean being a green or blue belt in behaviour. In a cooperative classroom,
real power lies in freedom and autonomy—provided this is balanced with a sense of
responsibility, and thus a concern for others. Experiencing this, both intimately and
ordinarily, demonstrates that one can escape the univocity of one’s destiny. This is
far from trivial, especially when everything in one’s life—or the lives of those close
to us—seems to bind us to a single path: exile, poverty, segregation. Within the life
of the group, but also in parts of my life where school does not usually allow me to
look, I can find small shining stars, points of identification that allow me to grow, to
find meaning in the effort to surpass limits I once thought immovable. In turn, this
achievement can later be symbolically inscribed: by changing belt colour. And this,
in turn, will be recorded on the “We Grow” page of the seasonal class journal,
distributed to families and sent to correspondents who are far away...

One cannot underestimate the significance of this simultaneous gift: both a
deeply felt experience and a capacity foraction capable of transforming the collective
and personal conditions of our lives. The belt system thus serves as a lever for both
personal and collective transformation. Rather than ranking or freezing, it enables a
nuanced reading of each individual’s trajectory: where I stand, what I have already
accomplished, and what remains to be explored or constructed. This system provides
each student with visibility over their position in their learning journey, allowing
them to recognize their competencies, vulnerabilities, and the resources they need
to progress and project themselves toward the next stages at their own pace. It makes
clear that no one is “naturally” a black belt in everything (the adult), and that one is
not condemned to remain a white belt for life. In doing so, the belts allow the
collective to recognize each person’s positions and responsibilities, enabling the
group to become aware of its heterogeneity. This allows each individual to situate
themselves without engaging in massive comparison, instead entering a very
different dynamic of exchange: “Who can help me realize my project? In which areas
would I like to be recognized as a point of reference by others?” The system defuses
the paralysis often inspired by the individual anxiety of failure, showing that we
advance together, with our imperfections, in a space where differences are not
deficits but distinct forms of experience and, consequently, contributions. The
group’s daily life establishes a logic of values grounded in respect for oneself, for
others, and for one’s existence considered as a journey.

What emerges from such daily life is a certain ethos—that is, the customs, ways
of being, and modes of coexistence that each individual can internalize and
dialectically integrate with their own singular constitution. Ethics—the quality of
ethos prevailing within a society, whether large or small—becomes a quality that the
individual incorporates into their own singularity. The danger, of course, lies in this
process becoming a form of over-alienation of the child to the group’s doxa—a
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persistent risk, an entropic hazard inherent to all socialization, both at micro- and
macro-social scales. It is with the aim of addressing and mitigating such tendencies
that the entire pedagogical framework presented here is constituted. On one hand,
the group’s ethos is grounded in the sacred principle of welcoming the singularity of
each subjectivity (cf. Quoi de neuf, free writing), and on the other hand, permanent
spaces for analysis throughout the life of the group allow these risks of alienation to
the collective imagination to be unbound (council meetings, daily “weather reports,”
team leader meetings, etc.).

The engine of all progress in transmission, learning, and personal growth
fundamentally relies on what psychoanalysis and developmental psychology
identify as processes of identification (Vasquez, Oury, 1967). The richer the
environment is in “identificatory references,” the more each individual can find
branches to grasp in order to continue progressing. The teacher need not embody—
or monopolize—this entire identificatory function (at the risk of being labelled as
the sole scapegoat should the school fail in its mission—a reality that, sadly, is
increasingly dramatic). Many other figures can play this role, often much more
effectively: a child “advanced” in mathematics (sometimes a gifted girl!) may be less
inhibiting than adult knowledge, which is often perceived as inaccessible in its
supposed perfection and thus becomes an object of adoration—or, conversely,
massive rejection. On the contrary, “breaking down” different figures of knowledge
and skill into smaller, more accessible units makes it easier to find, often right beside
oneself, the encouraging image of a peer who succeeds while sharing our points of
fragility. This identificatory dynamic also works symmetrically: I realize that, in the
eyes of others, I too can become such a reference point, even when I once believed
myself so weak, or even non-existent. In the reconstruction of a frequently damaged
sense of narcissism, such a specular life proves to be immensely existentially effective
for each participant in the exchange. Within this dynamic of the group imaginary,
the belt system plays an essential, almost automatic role: it inscribes the richness of
who I am into the life of value circulating in our group, without reducing it to mere
performance, let alone ranking. It is indeed the environment that fosters growth,
that is to say, “the imaginary institution of society” (Castoriadis, 1973).

5. When the tone of a language becomes welcoming

Here, we must acknowledge an entire pedagogical and linguistic domain that we only
touch upon in this work, even though it constitutes a significant part of the material
our team sought to highlight: the praxis of the Calandretas, the Occitan-language
immersive bilingual schools (Calandreta, 2011; Laffitte, P.J., 2020, p. 133sq., Benesty,
2024, Bidabad, 2026).

These schools have been practicing Freinet pedagogy and institutional pedagogy
for fifty years: everything discussed above applies to them fully. Their unique
contribution to the intersection between pedagogical praxis and the experiences of
migrant children seems to us particularly significant: their culture of linguistic and
cultural openness. The monolingual doxa has a stultifying effect on the French
educational system, one of its most dangerous assumptions being that children,
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regardless of their origin, must integrate into “our” language. In stark contrast, the
bilingualism practiced in the Calandretas embodies a conception of language based
on welcoming the various languages each child carries. All family languages are
acknowledged, valued, and become opportunities for encounters or invitations:
parents and relatives come to speak about their country and culture, share their
cuisine, sing... Each child has the right to speak their language, to feel no shame in
doing so, and not to leave it outside the classroom as one might leave a raincoat on a
coat rack. Just as a cooperative classroom welcomes the intimate and psychic
singularity of each child, the child may enter it with the language and culture of their
family, of their past—especially when this past represents, for a long time or even
permanently, a lost homeland in exile. Can we fully grasp what such an educational
reception of the child and their family entails? The school can be a place of recourse,
refuge, and reconstruction—not a site for enlistment into the established order of a
new linguistic legislation.

In these schools, Occitan is indeed the name of a language and culture that are
prior and external, whose transmission and learning are part of the educational
“contract”; but above all, Occitan functions as the language of communication in the
daily life of the pupils (otherwise, there is no immersion). The didactics of immersive
bilingualism is based on a parallel and comparative learning of languages, to the
extent that a genuine awakening to multilingualism can be observed in these
classrooms (notably through the Musicas de lengas program). Within this didactic
approach, one could perceive the beginnings of comparative Romance studies at the
primary school level. Yet, it is not merely a set of learning protocols: it is imbued
with the ethics of free writing, natural learning methods, and the belt system.
Students correspond with other Occitan-speaking classes, but also with classes in
entirely different languages (Sardinian, Welsh, Aymara...). Occitan is not taken for
granted: it “does not go without saying” and can be critically questioned. There are
belts in Occitan just as there are in mathematics, and the language can be
interrogated in the same way as French, Arabic, Catalan, Persian, mathematics, or
history. This is why Occitan educators at Aprene (the higher training center) insist
that this is not merely a didactics but a pedagogy of immersion (one of its
emblematic tools being Familhas de lengas, Ferré, 2012). Within this environment,
in the intimate tone of expression that each child develops through this milieu in
which Occitan is the language, the language itself becomes “the language of
welcome,” the language through which the subject is institutionally told: “Here, you
can become who you are.”

In short, what distinguishes Calandretas from other immersive pedagogies is that
Occitan functions as an institution within the classroom: identified as the language
in which institutional life is conducted, worked through, and made meaningful,
Occitan becomes the language that welcomes the subject. It is in Occitan that the
ritual phrases punctuating the class council are spoken, or that questions are asked
during the Quoi de neuf—and if a child, whether very young or newly arrived during
the school year, is not yet able to respond in Occitan, it does not matter: they do their
best, with the help of peers who have been in this somewhat strange new country of
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the classroom longer. Making several languages coexist and cooperate ceases to be a
handicap in the eyes of the time-obsessed overseers of ministerial curricula or the
OECD. For these few children gathered into a living group, Occitan thus becomes a
language of life, welcoming foreign languages rather than repressing them as one
represses a stranger at the border.

Only at this price does this language—otherwise so minoritized
sociolinguistically, and for so long opposed by the French Republic’s school system
that it nearly perished—regain life: precarious life, certainly on a limited scale, but
alive within the praxis of a single classroom. It is with an awareness of such
“precarity” that the praxis of Calandretas transmits its most heuristic ethic: “Do not
fear languages you do not understand.” One “leaps into the void” because the group
is there to catch us through its attentive listening, and together, through the
experimental trial-and-error so dear to Freinet, we manage to understand the other,
in their language, in their life. With a little help from my friends...

Here again, with a toolbox that is specific—that is, limited and speaking its local
dialect—a praxis offers its inventive strategies and the accompanying ethos: the
ethos of one who not only is unafraid of the other’s language but actively seeks
contact with its foreignness, transforming it into a source of enrichment, unfreezing
oneself and continually unfreezing the language itself.

These extremely useful tools carry a contagious ethic: we hope that they will be
one of the links through which the different praxes that have intersected within
VOLARE, and hopefully will continue to intersect, can meet ojald.

Bibliography

Bidabad, D. (2026). Aprene: Pédagogie de laccueil; une pédagogie pour créer un
environnement inclusif et accueillant. ISLRF.

Bidabad, D., & Francomme, O. (2025). Lémergence d’une pratique démocratique dans l'école
de la République: Une monnaie intérieure au collége, les points de confiance. Revue
L’Année de la recherche en sciences de l'éducation, 2025. Cairn.

Calandretas (Confédération occitane des écoles laiques), & Aprene (Etablissement
d’enseignement supérieur). (2011). Calandretas, 30 ans de creacions pedagogicas. La
Poesia.

Castoriadis, C. (1973). L'institution imaginaire de la société. Seuil.

Delion, P. (2013). La fonction phorique. Erés.

Ferré, X. (2012). “Familhas de lengas™ Lboccitan, étayage institutionnel de [léveil au
multilinguisme [Master’s thesis, Université de Perpignan-Via Domitia - ISLRF].
http://www.aprene.org

Geffard, P. (2018). Expériences de groupes en pédagogie institutionnelle. L'Harmattan.

Imbert, F., & Groupe de recherche en pédagogie institutionnelle (GRPI). (1996). L'inconscient
dans la classe: Transferts et contre-transferts. ESF.

Laffitte, P. J. (2020). Pédagogie et langage: La pédagogie institutionnelle, a la rencontre des
sciences du langage et de 'homme. L'Harmattan.

Laffitte, R., & AVPL. (1999). Mémento de pédagogie institutionnelle: Faire de la classe un milieu
éducatif (Avant-propos de J. Oury). Matrice. (Rééd. Nimes: Champ social Editions).

Voices of Displacement 233 » VOLARE. Voice Lab Repository


http://www.aprene.org/

Laffitte, R., & AVPL (2006). Essais de pédagogie institutionnelle: La nécessaire clairvoyance
des taupes, ou lécole, un lieu de recours possible pour lenfant et ses parents. Champ
social.

Lévi-Strauss, C. (1962). La pensée sauvage. Plon.

Lopez, R. (2013). La fonction d'accueil mise en ceuvre dans une classe TFPI vue au travers d’une
monographie [Master’s thesis, Université de Perpignan-Via Domitia - ISLRF].
http://www.aprene.org

Vasquez, A., & Oury, F. (1967). Vers une pédagogie institutionnelle (Préface de F. Dolto).
Francois Maspero. (Rééd. Nimes: Champ social Editions).

Vasquez, A., & Oury, F. (1972). De la classe coopérative a la pédagogie institutionnelle. Frangois
Maspero. (Rééd. Nimes: Champ social Editions).

Documentaries

Benesty, A. (2024). Endavant ta lescola! Calandreta, une pédagogie en commun (bilingual
documentary).

Ribas, A., & Aristide, C. (2016). Les semailles: La pédagogie institutionnelle a [‘école de Javrezac,
Cognac.

Online sources
Aprene (centre de formation supérieur occitan) : www.aprene.org

Calandretas : www.calandreta.org

Champ-PI : www.champ-pi.com
Fimem (Fédération internationale des mouvements de I'Ecole moderne): www.fimem-

freinet.org
Icem (Institut coopératif de I'Ecole moderne) : www.icem-pedagogie-freinet.org

Réseau Pédagogie institutionnelle international : www.reseau-pi-international.org

Voices of Displacement 234 o VOLARE. Voice Lab Repository


http://www.aprene.org/
http://www.aprene.org/
http://www.calandreta.org/
http://www.champ-pi.com/
http://www.fimem-freinet.org/
http://www.fimem-freinet.org/
http://www.icem-pedagogie-freinet.org/
http://www.reseau-pi-international.org/

EJJUHAIECET
Pe(l)]IeKCI/IBHaTa IIeagarorukKa B ,Z[el./JICTBI/Ie:

NMpularaHe Ha MPUHIMIUTE Ha pedIeKCUBHOCTTA B
KJIACHUTE CTau

Hagpuna [NanduH

BbBegenue

Ha/IMTUYEH, aKTUBEH, U3C/IeZJ0BaTe/l C BUCOKO PAHMILIE Ha CAMOIIO3HAHUE,

eMIIaTHeH U ThPCeLl HOBU PELIeHHsI — TOBA €a YaCT OT XapaKTePCTUKHUTE Ha

pedeKCUBHUS y4YWUTeN, KOWTO IO ITBTS Ha CBOETO MNpodeCcHOHaTHO
pasBUTHE, YMeJIO IPEBPBLIA OMUTA CU BB Bh3MOXKHOCT 33 yuyeHe W pa3BuBaHe. B
CBOS YKUTEUCKU BT (KaTo MparnofaBaTeny, CleUaIuCTH, POSUTENN) HECHMHEHO
CpelLIaMe YUYUTe/ U, KOUTO GHUXMe MOT/IH Jja HapeueM ,pedekcuBHU". ToBa ca oHe3u
YUYUTEMH, KOUTO MPHUTEXABAT MPOHULATENTHOCT W PEIIUTETHOCT, C TOTOBHOCT
OTK/IMKBAaT HA HYXAWTEe Ha CBOWTE yYEeHULH M T'M HACOYBaT KbM H360p Ha
npoxxogsaiu GpopMu Ha mMoBeJeHHe W oblyBaHe ¢ apyrure. [Ipu cpeluarta cu ¢
YOBEK C ONMUCAHUTE XapaKTEPUCTUKH BCEKM OT HAC M3MUTBA BB3XUILEHHE U
6aaropapHoct. HecbMHEHO MpuUMepHTe OT MeJarormyecKara MpaKTHKa a MHOTO,
HO TYK 1je O'bJie TPe/ICTaBeH eIUH OT TSAX, KOWTO Ie ,,0CBET/IN" KaK MPUJIAraHeToO Ha
MPUHLUINTE Ha pPedIeKCMBHOCTTA B KJIACHATa CTast MOZOOPSBAT BBTPETPYIIOBUS
MUKDOK/JIUMAT, eTUMUHHUpPAT GOpMUTE HA Hacwive U OPMHUPAT y YYEHHIUTE
BHCOKO PaBHHILE HAa CaMOINO3HAHWE M €MIATHUsI - €AHU OT KIIIOYOBHUTE
XapaKTepUCTUKX B  HalleTo cbBpeMue. IlpumMepsr € OT  CpPemHO
o61oo6pasoBaresiHO yuwnuiie B rp. Byprac, B KoeTo ce o6y4aBar y4YeHHULH OT
OBTAPCKH U POMCKHM €THHUYECKH MPOM3XOA. [IpodpurbT Ha yYHIHILIETO MOKPUBA
MpeJOCTaBsHeTO Ha 061j006pa3oBaTe/iHa MOAIOTOBKA HA YYEHHULIMTE OT IIBPBU [0
JeceTd KJac B pAMKWATE HA 3aAb/DKATETHOTO YYUIUIIHO 0Opa3oBaHUeE.
[MearoruyecKusIT €KUII Ce ChbCTOU OT OKOJIO 40 YYUTENU. B mporuMHasuasieH eram
(oT meTH mo cemMu Kiac) Mo yueGHuUs mpeaMeT ,Bbarapcku esuk u nuteparypa’
[perojiaBa yyuTenl C ABATOTOLUINHA MeJArorudecKa MPAKTHUKA. YYUTEeNT C BHUCOK
npodeCcHOHaTN3bM, KOWTO He OTPaHMYaBa CBOSITa paboTa eAMHCTBEHO B PAMKHTE
Ha KJIACHATA CTasi, HO ¥ W3BBH Hes. 10 paska3w Ha Y4HTe/si MPENOJABAaHETO B
MOJOGHO YYMIHILE e ,TPyAHA, HO YAOB/IETBOPSIBALIA 33a4d‘, Thil KaTO He MajKa
YacT OT YYEHULUTE PUTEXABAT HUCKAa MOTHBALMS 3a YY€HE U MPOLb/DKaBaHe Ha
06pa3oBaHUETO CH B TMMHA3MAJIEH €Tall, a MOJKPEIaTa, KOSTO OKa3BaT YUYUTETUTe
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B Ta3W IIOCOKa, 4YeCTO BOLU [JO /BITOBPEMEHHU pe3YyJATaTH M OCTaBaHETO B
YYM/IMIIHA cpejia. YCUIMSITA Ha YUYUTEs, KOUTO Ca MPeACTaBeHN TYK Ca HaCOYeHU
KbM OCHUTYpsIBAHE Ha TOIUIO, JPYXKEMOOHO OTHOIIEHHE, TOTOBHOCT 3a Gecemu C
YYEHHUIIUTEe [0 TeMH, KOUTO HAAXBBP/IAT 0Opa3oBaTe/IHUTe — TOBa Hal-4ecTo ca
TeMH 33 WAEHTUYHOCTTA, CeMeiHUTe B3aWMMOOTHOIIEHMS, CIIPaBsSIHeTO C
MpeJU3BHUKATE/ICTBATA HAa 6eIHOCTTA M U30JIALUATA, BH3PACTOBUTE OCOOEHOCTH Ha
yuenunure. [lo paskas Ha yuuTessi, 3a Ja ¢opMmupaul MHTepeCc KbM y4eGHHUTe
MpeAMeTH, TO TPsAOBa Ja MOKa3Ball JTUYeH, BUCOKO eTHUYeH MPUMeD 3a TOBA KaKBO
Ce Kpue 33/ IMYHOCTTA Ha MpenojaBaresis, 3a Ja MOraT OCTaHaAUTe (Y4eHULUTE)
Ja 51 OTIO3HASsIT U Ja ce UAeHTUPHLUPAT ¢ To3u npumep. He ca psgko ciydaure, B
KOMTO 06pa30BaTe/IHOTO ChAbP)KAaHKE OCTABA HA BTOPH IUIaH, TOPAJy Bb3HUKHAIN
KPHU3UCHA MOMEHTH C y4YeHUK. B momo6Hu ciaydan eQpeKTHBHO Ce OKasBa
IejaroruyeckaTa MojKperna KbM y4YeHHKa OT CTpPaHa Ha yYUTess 3a CIIPaBsiHe C
BBb3HUKHAJIUTEe IpeJu3BUKaTesncTBa. KoraTo y4eHUKBT IOTy4aBa HaBpeMeHHa
MOZIKpera, pUCKBT OT OTHAaJaHe Ha YYWJIMILHA Cpeia Cce CBeXJA 0 MUHUMYyM. B
TO3Y IUIaH OCBEH INOJKpela KbM yYeHHKa, NMOAKpeINa IOTy4aBaT U POAWTEINUTE.
KoHkpeTHUST pasriexxjaH mpuMep ce OTHACs A0 Y4YEeHWK B IIeCTH Kjac OT
CeMeMCTBO C HUCHK COLIMOMKOHOMUYeCKH cTayc. CeMeHCTBOTO XuBee B GeAHOCT U
YeCTo He MOXKe []a MOKpHBa 6a3MCHUTE HYXKAH Ha CBOETO JeTe. 3a Ja IpeJoTBpaTH
YyBCTBOTO Ha U30J/IallUsI OT APYTUTeE, YIUTE/IST ChBETBa, A U CAaMUST TOH JaBa TU4YeH
puMep, 3a U3paboTKa Ha BUJ, YUHUIHIIHA YHUGOPMA, KOSITO He € 3ab/DKUTE/THA 3
YYMJIMIIETO, HO € TpernopbYMTeNHa 3a KOHKpeTHUs Kiac. CaMUAT yuuTen HOCHU
mogo6HU Apexu. Makap 4Ye B Ta3u BB3PACT € BAYKHO 3a YYEHHUILUTE HAYMHBT IO
KONTO MBIMEXJAT, C OZ00EeH MPUMeED Ce WIIOCTPUPA TOBA, Y€ He € BAKHO KaKBU
Jpexy MpeAIoYnTaT Aa HOCIAT YYeHHUIUTe, a TOB], Ye ChIIeCTBYBaT MHOTO Hella,
KOMTO HU 00eHSIBAT U Te Ca TI0BeYe OT Te3H, KOUTO HU OTAaevanar. [lomorrra u
podeCHOHATHOTO OTHOLIEHHE HA YYUTEIsI He CIIUPAT JAOTYK.

OpraHusupaHa e 61aroTBOPUTETHA KAMITAHHS B IIOMOLL HA CEMEHCTBOTO, KOETO
€ IMOJIIOMOTHATO C HeOOXOAWMH ApPeXU M MPOAYKTH OT ITbpBa HEOOGXOZMMOCT.
[lpuMepsT Ha TO3W y4yWTeN INMPOBOKUPA OCTAHAIMTE YYeHHIUW Ja ¢opMmupar
KpPUTMYHA U aKTHBHA MO3ULMUSA [0 OTHOIIEHHe Ha OHe3W Helld, KOUTO
HabmoaBaMe B OOLECTBOTO MJIM OOLIHOCTTA M CAMOCH3HAHHMETO A HE CTOUM
6e3y4acTHU KbM HY)XXAHTE Ha ApyruTte. ToBa e HarleJeH NPUMep KaK eAUH yInuTeI
MOXe a3 ¢dopMupa aNTPYHUCTHUYHHM HAIMIACH Y YYEHUILUTe CH U Taka Ja TH
IIPOBOKMpa Ja MpOsiBaBaT aKTHUBHOCT, AaHAJIUTUYHOCT U ThpPCeHe Ha pelLIeHUs
HE3aBUCHMO OT eTHHYeCKd IIPOM3X0J M KyITypHa o6yciaoBeHocT. I[lomo6HO
MIpPeXXUBsIBaHe Pe30HHUPA ABIO0OKO ¢ ¢rutocodusita Ha mpoekta VOLARE, B KOHTO
KaKTO CBUJETe/ICTBaTa Ha yYWUTe/IMTe, TaKa M Ha YYeHULIUTe ce pasIeXJaT He
MPOCTO KaTO Pa3KasU 3a OMMT, a KaTo pOPMH Ha MeJAroruvyecKy JOKa3aTe/ICTBa.
BrarogapeHue Ha TAXHOTO CHOMpAaHe, CIIOAE/IsIHE M KPUTHUYHO OCMUC/ISIHE, TE3U
CBU/IETeJ/ICTBA CTaBaT YacT OT MO-UIMPOKO JUTUTA/THO U €TUYHO MPOCTPAHCTBO Ha
obyueHe, KOETO Ce AaHTAKHPA UMEHHO ¢ pedieKCMBHATA I1eJaroryuka. B rasu pamka
pa3sKasBaHeTO HAa HMCTOPUU NMPUAOOMBA 0O6pa3oBaTeHa CTOMHOCT, 3aLIOTO HOCH
MOPa/HOTO M eMOLHMOHA/IIHOTO HallpeXXeHue Ha IIpelofaBaTes/icKaTa IIPAaKTHKa;
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HpeBp"bH.LaﬁKPI CaMOTO O6paBOBaHI/Ie B MJSICTO 3a Cpellla MeXAY 3HAHHUETO U XUBUS
OITUT.

Crneunpukure Ha MeXAyeTHHYECKaTa oOOpasoBaTeaHa Cpeja IOCTaBAT
CepUO3HU U3UCKBAaHUS K'bM II0GATHOTO pa3bupaHe 3a o6pasoBanue. OcHOBUTE ce
MOCTABAT OLle B MPESyYM/THIIHUS MEePUoJ, U Ce PasTPBLUIAT B II'bJIHA CTEIEH B
YYWIMLIHKST ~TEPUOZ KAaro  OTNHPaBIT o0coGeH BHJA  WU3UCKBAHHS — KBbM
neJaroruvecKrMTe CIeUaJuCcTA 3a aKTyaJlW3MpaHe HAa B3HAHUs, YMEHHUS U
KOMITETEHTHOCTH 32 MEXIyeTHHYECKO 00LryBaHe 1 popMHpaHe Ha Ta3W OCHOBA Ha
MEXKIYKY/ITYpHa KOMITETEHTHOCT 4Ype3 IpHeMaHe W 3adyWTaHe Ha pas3IudyusTa.
B3aunmogeiicTBHETO € pa3/IMYMeTo Ce pasrpblua MO MOCOKA Ha MpU3HABaHe Ha
KyITYDHU LEHHOCTH W (POPMUPAHHWTE HAa Ta3ud OCHOBA WJEHTHUYHOCTH Cpef
o6pa3zoBaTe/THUTE CyOeKTH, KaKTO U MPOMsIHA Ha HAIIaCHUTe 3a B3aUMOJAENCTBHE C
PasIMYHeTo, OCHOBaHU Ha I0JI0BA, PACOBa, ETHUYECKA, PEIUTUO3HA, COLMATHA WK
KJIacOBa OCHOBa. B TO3M KyiTypeH OGMEH HAaMHpAaT MSCTO W COLUATHUTE
HEPABEHCTBAa ¥  MPOU3THYALIMTE OT TOBAa I[PEeAU3BUKATEJICTBA  Tpen,
00pa3oBaTe/IHUTE CHUCTEMHU HA MYATHUKYITYpHUTe 0OiecTBa. OCHOBEH aKLEHT ce
OTKpWBAa 4Ype3 IPOTHUBONOCTAaBsIHE W HEAONyCKaHe Ha BCAKAKBH (GOpPMH Ha
OUCKPUMUHALYSL, KaKTO U 6opba ChC CHINECTBYBALIM CTEPEOTUINM HAIMACH M
YCTaHOBKH 3a OCBILECTBSIBAHE HA OCHOBHATA 11e/1 HA ChBPEMEHHOTO JeMOKPAaTHYHO
o6paszoBaHue: GpopMHpaHe Ha AaKTHBHU TPAKAAHH, KOUTO 3aYMUTAT KyITYPHOTO
MHOroo0pasue KaTro OCHOBHA IIEHHOCT 3a OGIIECTBOTO, B KOETO JKUBESIT U Lie ce
peausupar.

B Tasum Bpw3Ka pedrexcHMBHATa MeJArOrMKa OTIPaBs IOINIe], KbM
MPUCIOCOOSIBAaHETO Y edeKTUBHATA QfalTalusl HAa JIMYHOCTTA B PA3THYEHU
KY/ITYPHH yC/IOBHSI, KOETO Ch3aBa HEOOXOLUMOCT OT HOB IOI/IeZ, B Pa3GHpaHeTo 3a
MYATHUKYITYPHUS GAKTOP KATO KOHCTPYKTHUBEH e/IeMeHT Ha aJanTauusaTa. Paz6upa
ce, HeOOXOLWMO e HU3BBpILIBaHe HA AudepeHLpaHa OLIEHKA I0 OTHOLIEHHE
dYHKUIMSITA HA OIpese/ieHH KyITYPHH U eTHUYeCKU MapaMeTpU B YCJIOBHITA Ha
IICUXOJIOTUYecKaTa aJanTalus MW OTYMTAHETO Ha HeHMHUTe MeXaHU3MHU.
[To3HaBaHeTO Ha MCHXOJOTMYECKUTE OCOGEHOCTH HA JIMYHOCTTA IOAIIOMAarar
edeKTUBHOTO OCBILECTBSIBAHE HA MpOLieca HA MEXKIYKYITYPHO OGIyBaHe MEXAY
o0Opa3oBaTeTHUTe CYOEKTH — MeJaroruyecKy CHeIuaaIuCTy, YIeHUIY, POAUTENH.

Hapes ¢ mnpuuuHUTe 3a Bb3HUKBaHE HA ETHUYECKH MPOTHBOPEYUs U
KOHQIMKTH B oOpa3soBarejileH KOHTEKCT, LeHTpaJieH ocCTaBa MpPo6/iIeMbT 3a
crioco6uTe 3a TAXHOTO peryiupane upes popMupaHe Ha yMEHHS 33 pa3pelaBaHeTo
uM. OcobeHo BHHMMaHHWe TO3M BBIOPOC NpuULOOHMBA B  HHTEPKYITYPHA
o6Gpa3oBaTesiHa Cpefa MOPajy ChIECTBYBALIUS PHUCK OT MPOsiBA HA CTEPEOTHUITHU
HalacH, AUCKPUMHUHALMOHHU TMPAKTUKU U OCBIIECTBIBaHe Ha ¢GOpMU Ha
MEXIYTUIHOCTHO B3aMMOJENCTBIE Ha 0a3a Ha HeO/IATONIPUSITEH CyOEKTUBEH OTIUT
C pasnIu4IHeTo.

MynrukynrypHara cpeja 3aJaBa HelpeKbCcHaT OOMeH Ha WHPOpPMaLUs C
Pa3HOPOZAEH XapaKTep ¥ BAPUATHBHOCT B MEXIYTUYHOCTHUTE B3aMMOOTHOLIEHHST
Ha wuHAuBHUAUTe. OTYUTAlKA MYATHKYITYPHHUSI XapaKTep Ha HacCeJeHUeTO B
Peny6nuka Bearapus, Moxke Ja MpeIoNOXKUM, Y€ CBIIECTBYBa PasHOPOJHOCT B
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MEXIYIMYHOCTHUTE BPB3KM M HMHTEPAKIMM, a OTTaM M LEHHOCTHU HAIJIACH U
YCTAaHOBKM,  OCBIIECTBABAHM B  y4WaumiHa  oGpasoBaTenHa  cpeja.
MeXayKynTypHUAT 06MEH Npeznoiara anpuopy OChIIECTBSIBaHe Ha (peHOMeHa Ha
pebnekcuaTa B HeHHWTE 4YETHPU aCTeKTa (MYHOCTEH, KOMYHMKATHBEH,
KOOTIepAaTUBEH, WHTeNeKTyasneH). KiaouoBo pas6GupaHe B TasW MOCOKA
NpeJCTaB/IsiBa pasIeXAaHe Ha y4YMIMIIHATA Bb3PacT 3a LEHTpajHa B TOBA
OTHOILIEHHe, TIOPaZM MHTeH3U(PUIMPAaHEeTO Ha KOTHUTHUBHUTE, eMOIIMOHA/THUTE U
MOTHBAaLlMOHHUTE ACMEKTH Ha JIMYHOCTTa Ha y4eHUKAa M B TOC/IEJACTBUE KaTo
Hagrpaxkgam, (o6oraraBani) MbpBOHaYanHO GpopMUpaHUTe pedEeKCUBHU YMEHUsT
(TManguH, 2025).

H3noxenue

B MeXIyHapoJeH acleKT eJHW OT HaW-3HAYMMHUTE aBTOPH Ha pedeKCHBHaTa
nezgaroruka ca John Dewey (1933), Donald Schén (1987; 2017) u Jack Whitehead
(2006; 2008). Cmopepn, John Dewey (1933), KOHTO € OCHOBOIOJO)XHHKA Ha
KOHLEUATA 3a pedIeKCUBHOTO MUCJIEHE, YYEHETO Ce OCHOBaBa Ha OMNMWTA, a
MUC/IEHETO C€ MOTHUBHPA YPe3 PaspellaBaHeTo Ha HaexaluTe npobiemu. Criopes,
aBTOpa pedieKcusiTa € JUHAMHYEH MPOUEC HA OCh3HABaHE HAa YOEXAEHUs WM
3HAHUS, UMAKKU TIpeiBU, GpaKTUTE, KOUTO CTOAT 3a[, Te3U yOEKAEHUs M 3HAHMS,
KaKTO M Bb3MOXXHMTE CJIeICTBHs OT LieJIMs TO3M Ipolec Ha ocb3HaBaHe (Dewey,
1933). B pasnu4HuM KyATypHHM YCIOBHs, KBAETO C€ OCHUIECTBABA [IUHAMHUYEH
KyITypeH OOMeH Ha LEHHOCTH, Harnacu, y6exxaenus, pedreKCUBHOTO MUC/IEHEe
MpeJCTaB/sBa HEOOXOAUMO YCIOBUE U CI€JCTBUE OT CTPAHA HA MEJATOTMYECKUTE
CcyGeKTH MO OTHOUIEHWE HA YYMIUIIHUSA KOHTEKCT LEHTpa/Ha pOJs 3aema
MICUXOJIOTMYECKATA HAT/IACA 3a B3AUMOEHCTBHUE C Pa3/TUIMETO U 0GOTOTSIBAHETO Ha
VHAWBH/A B CPE/ICTBUE HAa TOBA B3aUMOJENCTBUE.

CopulectBen mnpuHoc Ha Donald Schon  (1987; 2017) mnpeacraBnsiBa
dopmynrpaHeTo Ha uzesTa 3a pedexcuBHUs mpakTukysaui. C ories Ha TOBA TOM
BBBEXZA TepMHUHUTE ,pediiekcust B geficTBrue” u ,pediekcust 3a AeHcTBHE, KOUTO
Ce OCBIIECTBSBAT Ha paBHUILE MUcIeHe. PediekcusiTa B 1efiCTBHE Ce OCBIIECTBSIBA
yCIOpeAHo ¢ ornpefenena geitHoct. C Apyru AyMu yYUTEISIT B KJIACHATA CTast CIeJBa
oa pearupa Obp30 pasMO3HABAaWKM A3feHa CUTYalWsi, KaTo C OI/IeJ Ha TOBa
MPOTUYAT MPOLECUTE aHAMN3 U Kopekius. Pedekcusita 3a eiicTBrEe € MUC/IOBHA
JIEeMHOCT HeNpOCPeCTBeHO cief, AafeHo cvouTHe. [1o TO3M HAYMH yuHUTeSIT GU
MOI'B/I [eTallJIHO A aHA/IM3MpPa U CUHTe3Mpa 0Opa3oBaTe/sHATa CHUTYyalHs KaTo
M3rpaay MocieBalla crparervs 3a aedcreue (Schon, 1987; 2017). PepnexkcuBuust
MPAKTUKYBALl yYUTET aHATU3UPA U HA Ta3W OCHOBA KOPUTHPA MeJaroruyecKoTo
B3aMMOAMCTBAE C Y4YeHUKa B KJacHaTa cras. 1oBa e MpeANnoCTaBKa HMEHHO
KJIaCHATa CTas Aa ObJje BB3IPUETA OT YYEHUIUTE KAaTO CUTYPHA M MOJIIKPEISIa
cpefia, B KOSITO Ype3 AKTUBHO B3aMMOJEHCTBHE MEXy OPa3oBaTeTHUTE CYOeKTH Ja
Ce OCBILECTBSIBA HeIlpeJHaAMePeHO 0blyBaHe OCHOBAHO Ha ONKTA M TOTOBHOCTTA 33
MpOMsIHA Ha WHAWBHUAA TPH OTYMTaHe Ha OmpejesieHa oOpasoBaTelHa AEeHHOCT.
MexayKkyrTypHOTO OOlyBaHe ce OCbliecTBsiBa e(eKTHUBHO HMEHHO 4pe3
HacbpYaBaHe OT CTPaHa HA YYUTEIs HAa MO3UTHUBHU GopMH Ha 00LIyBaHe, KAKBBTO
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e JUAJIOT'bT, Ha MpUeMaHe Ha pa3juvyeH CyOeKTHBEH OMUT M Ha MOAINOMAaraHe B
nmocoka popMupaHe Ha MEXIYKYITypHa KOMITeTeHTHOCT. Ta3u uzes 3a ,6e30macHa
U TMOAKpeNsilia cpela“ e B OCHOBAaTa Ha MYITHMMOJAJ/HATa IEeJAroruka, KOSITO
VOLARE ce cTpemu Jia Hacbhp4aBa. [acsT, noreasr, 3ByKbT M pPa3KasbT JelicTBaT
Karo pPABHOCTOMHHU IPEHOCHUTEIM HA CMHUCHI, OOpasyBaliKu MYJITHCEH30PHO
XpaHWIMILe OT yueGHU mpexuBsBaHus. OT Tasyu NEpCHEeKTHBA YIUTENAT He e
IIPOCTO IpejaBaTe/l Ha 3HAaHMS, a KypaTop Ha )XUTEHCKHU NpeXuBsBaHus. Toi e
TO3H, KOUTO OPraHMU3MPa, MHTEPIIPETHPA U Pa3ChK/IaBa BbpPXY CBUAETE/ICTBATa Ha
y4eHHLMTe KaTo GOPMH Ha KY/ITypHA MaMeT U MeJaroruiecko mpo3peHue.

B nmpousBegenusita cu aBropsT Jack Whitehead roBopu 3a T.Hap.
yu3cienoBaTencko geicrsue’, Criopej, HEro MeJaroruyecKUTe CrelUaaucTH ca B
CbCTOsIHUE a2 GOPMHUPAT JUYHO 3HAHHWE B 0GPA30BATETHOTO TOJIE€ MMOCPEACTBOM
MpaKTUYecKaTa CU MeJarorudyecka AedHocT. B Tosu cmucwbn pedrekcusara ce
OCHOBaBa HA LMKIMYHOCTTA ,JeiicTBue - cybGextuBHa pedrexcus -
MogudurpaHe’, Ha 6a3ara Ha KOETO MeJaroruyeCcKuTe CIIeUaTuCTH CIeBa I CU
3ajasar BbIpoca: ,Kak na mogo6ps Tosa, koero npass?” (Whitehead, 2006; 2008).
PedieKCUBHUSAT yunTeN peasnsrpa CBOSITA MeJaroruiecka AeMHOCT, OCh3HABANKU
OTTOBOPHOCTTA CH KaTO aBTOPUTETHA Qurypa 3a yYeHULWTe B KJIacHara CTas,
paboTH Lie/IeHaCOY€eHO BbPXY CYOEKTBHUSI CH OTIHT, 3a Ja MUHUMH3HPA MPEXUBEHU
HeOarONPUSTHU ChOUTHUS B TMYHOCTEH aCMEKT W B/IM3a B POJATAa HA MEHTOP Ha
PaBHHIIE: TUYHHOCTHO Pa3BUTHE HA yYEHHLIHTE.

bobarapckarta pedrieKcMBHA Hay4yHa LIKOJA TMPEACTaBs eTHO-TCHUXOJIOrO-
MeJaroruyecKa TEXHOMOTHS Ha Pa3TnyHU GOPMH Ha B3aUMOJENCTBHE B yUMIHILHA
cpeja. Ta ce ocHOBaBa Ha pedeKCUBHUSI IOAXOZ, KaTO ICUXOJIOTHYECKU B
MY/ITHKYITYpHa 0Opa3BaTesiHa Cpe/ia B yCJIOBUSTA HAa YYHMJIMILHOTO 0Gpa3oBaHue. B
06pa3oBaTeITHOTO B3aMMOJEHCTBYE Ca MpPeACTABEeHH BCHYKU 3aCE€rHATHU CyOeKTH
(poputenu, yaurenu, yaeHU1n). Bbarapckyre u3ciesoBarev MALIAT Ha TOJIETO HA
meTTe Buga pediiekcusi, a UMEHHO: JTUYHOCTHA, KOOMePATUBHA, MHTE/IEeKTyaHa,
MOTHUBAllMOHHA, KOMYHMKAaTHMBHa M JuJaKTh4decka. [IpeacraBurenn Ha
Obarapckara Hay4dHa pedieKcrBHA mxona® ca CIelIUaIMCTU C UIMPOK Hay4deH
nmpopua ¥ CHELUAHOCTH, KOUTO CHELHANUCTH pa3paboTBaT eMIUPUYHU
M3KJIEIBAHKS HAa BCUYKH €Talu Ha 00pa3oBaHKMeTO. Bcuuku Te paboTAT B IMOIETO
Ha 06a30BaHMETO B PA3/TMYHU MHCTUTYLIUY HA JBPXKaBHUS U HEIPAaBUTEICTBEHUS
CeKTOp.

B o6nacTTa Ha YYMIMIHOTO 06pa3oBaHUe B MOHOKYITYPHA M MHTEPKY/ITypHa
obpaszoBarenHa cpefa ca pa3paboOTeHW EeTHOCHXOJIOTHYECKH TEOPETHUKO-
E€MITMPUYHHA U EMHUPHUKO-TEOPETUYHHU MOZENTH U pedpIeKCHBHU €THOTEJarOTMYeCKU
TEXHOJIOTHH, alpOOUPAHU BPBXY TOJIEMU M3BALKU U MPWIOKHUMHU B YCIOBHSITA HA
YYWIMILIHMSL eTan Ha obpasoBanue (BormaHos, 2016; AHapeesa, 2017; 3apes, 2017;
BuraHoBa, 2021; KameHOB, 2021; AHrenos, 2022).

6 Hpuna KoneBa, Mupena Jlerypcka, Tannna Braromunosa, Teopru Borpanos, Axenust
Anppeesa, Tlersp 3apes, Enena BuraHoBa, /lano Kamenos, KamossH Anrenos, [ladpuHa
INanpnH, Teogopa I'puroposa.
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Jpyru M3THKHATU M3C/IEOBATEM HA IMOMETO Ha ObArapckara peduieKCHBHA
tpaguuus ca Credpan Enenkos (2012; 2015) u Maprapura ApaGamkuesa (2010; 2018).
Cnopep, C. Enenkos (2012; 2015) pegeKcusiTa € OCHOBHa KOMIIETEHTHOCT B OCOKA
Ha MpodeCHOHATHOTO YCHBBPIIEHCTBAHE HAa M€JArOrH4YeCcKUTe CIIEeLUaTNCTH, B
OCHOBATa Ha TOBQ, aBTOPBT U3THKBA POJISITA HA cCaMOpedIeKCHUSITA C aKLEHT BbPXy
MPAKTHUKATa B KOHTEKCTa Ha yYUIMLIHOTO oOpa3oBanue (EneHKoB, 2012; 2015).

IMogo6Ho nHa C. EnenxoB u M. ApaGamkueBa (2010; 2018) pasmiexza
pediekcMBHATA TPAKTUKA Ha MEJArOTMYECKUTE CIEIIUAJIMCTH B KOHTEKCTa Ha
CaMOOIIEHKAaTa W HEMPEKbCHATOTO CeOeyChBbPUIEHCTBAHE B NpodecruoHaneH
acmekT. B uscienBaHuATa CM aBTOPBT U3AUTa UAeATa 3a PePIEKCUBHUS YYUTE,
KOWTO HEMPEKhCHATO YCHBBPUIEHCTBA MOJE3HOCTTa B MPOLECA HA IMPENojaBaHe
KaTo CBLUIEBPEMEHHO OTTOBaps HAa Bb3HMKHAIMTE CCHENUPUHM TMOTPeGHOCTH Ha
Yy4YEeHHUTE, KOUTO Ce MOPKAAT B KIacHara cras (Apabamkuresa, 2010; 2018).

Pymsina Hemuncka (2018) mpesacTaBst meTMOAyleH MyITUMEAUEH KOHCTPYKT B
MOCOKA HAa CHUTYHpaHe Ha TMeJaroruvyecka cpeja, B KOATO CTYOEHTH OT
MeJaroruyecKuTe CIeLMaTHOCTH A3d (GOPMHPAT JTUYHOCTHA M KOOIMEpPaTHBHA
pediekcus B MOCOKa GbAEILIOTO UM M3IPAKAAHE HA MeJAarOTHYeCcKy CIelHaauCcTH
M Pa3BUBAaHETO HAa MPOQEeCHOHATHHU MeJarorudeckd KOMIIETEHTHOCTH B Tas3u
mocoka. [lo To3um HaumH Objelure yuuTenu (GOPMHUPAT 3HAHUS, YMEHUS WU
KOMIIETEHTHOCTH 33 ,yIIpaBjeHre Ha Pa3000pasHU KIACHU CTaU OT IVIEJHA TOYKA
Ha MHOTOOGPasHeTo Ha eTHOC, PeJIUrUsi, COLMATHU MOJIe/TH U LIeHHOCTH, MUPAHTH
u Gexaunu“ (Hemuucka, 2018: 3). INegarorudeckust ¢axynrer va TPY-Crapa
3aropa MMa TpajULMM IO OTHOIIEHWE HA peaju3upaHe HA HHTEPKYITYPHHU
pe/IeKCMBHM MOJENHW Ha MeJAroTMYecKO B3aMMOEeMCTBHE B aKaZeMHYHa cpeja,
HacOYeHU KbM aKaJeMU4HaTa MOATOTOBKa Ha Objewnte yyutenu. Crmopex P.

Hemuncka IIpernojgaBaHETO B MY/ITUETHUYECKA ITeJlaroruvdecKa cpesia ce OTHacs 4o

dbopmupaHeTo Ha U3CIe0BaTeNICKa pedIeKcHs U caMoped)neKCI/IH.66

Cnopen, Kpacumupa umutpoBa (2017) ,IpPWIaraHeTo Ha XOPHM3OHTA/JHA U
BepTHKaIHa pedpeKkcusi B 00y4eHHEeTO Ha CTYLEHTHUTE 110 MOAXOSIIH AUCLIMINHA
e TapaHIus 3a yCIellHa IOArOTOBKa INPH IpaKTU4YecKaTa UM peaju3auusi B
kapuepara“ (HuT. 1o JJMMUTPOBA, 2017: 101).

B gmombaHeHHWe aBTOPBT MOCO4YBA, 4Ye (GOpMHpaHETO HA pedIeKCUBHU
KOMIIETEHTHOCTH Y CTYZAEHTTe OT IeJArorMyecKuTe CIIeLIMaJTHOCTH Ce IMOCTHIra
GrarojapeHyrie Ha XOPU30OHTA/IHATA M BepTHUKaIHATa pIeKcHs: ChOTBETHO Ce
OTHACSIT JO KPaTKU CPOKOBe W JafleHH AVCUUIUIMHU U JBITH CPOKOBe KaTo e
MHTepAVCIUIUIMHAPHA B CBOSITA CBIIHOCT.

% Cumyrnpa ce WHTEpPAKTHBHA o00Opa3oBaTesHa Cpelda, B KOSTO CTPYHZEeHTHTe
eKCIIepUMEHTHPAT pOJIeBU MOAENH Ha IefJarOTUYecKO B3aUMOJEHCTBHE, IOCPeCTBOM
,KOMOHHHPAHETO Ha BUJEO, M300pKEHNEe, MY3UKa, TEKCT, TOBOP, AHMMALHsI, C KOETO Ce
oborarsiBaT BB3MOXXHOCTHTE 3a Bb3IpreMaHe Ha MHGOpMALMSITA M YYEHHIUTE I10JIarar
MaJIKO YCW/IMs Ja BB3NpHEeMaT MO-IIMPOK obeM OT 3HaHMs. Taka cb3gafieHHUTe yuyeOHU
pecypcu MoraT ja MMar sIpKO M3pa3eHa MHTerpaTMBHA M WMHTEPKYJATYpHa HACOYEHOCT C
($arMeHTHO NpesCTaBsAHE Ha TPasHULM, 06uYau, Tpaguuui... (o JuMuTpos, 2012).
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B 6warapckara pediekcMBHA IeJAroruyecka IIKOJA TMPUHLMIATE Ha
pediekCUBHUSI TIOAXO0[, U HETOBOTO LIMPOKO TPUIOKeHHE B 00pa3oBaTesiHa cpeja
paspaborBa 3a mepBu mbT Fpuna KoneBa. ABTOpBT wu3gura ugeute 3a
dyHIamMeHTaMHaTA posist Ha pedJieKcrsATa Ha oOpasoBarenHuTe cyGeKTH (poguTe,
y4YHUTeNH, yYEHHIIM) Ha BCHYKH eTanu Ha oOpa3oBaHue. HesameHnrMa e ponsita Ha
pedriekcusTa B MpoLeca Ha MpernojaBaHe, a IMEHHO M3MOJ3BaHETO Ha OT CTPaHa
Ha yYUTe/Ns Ha Pas/vyHU pedIeKCMBHU TEXHUKU B KOHTEKCTA Ha MoJo0psiBaHe Ha
MeIarOrMYeCKOTO B3aUMOJEHCTBHE C YueHULuTe. B To3u cMuchn pediekcusra e
WHCTPYMEHT B TOCOKa (GOPMHUPAHETO Ha MPOodeCHOHATHU MeJaroruvecku
KOMIIETEHTHOCTH U TIeIarOrMYeCKU MTPAKTUKH.

. KosneBa mocoysa, ye ,,... mpefcraBuTenuTe Ha mkosara Ha CY ,,CB. KimumeHTt
Oxpuzpcxku“ - T. AnryuieB, H. Anexcangposa, B. Maranosa, M. KomeBa, M.
Jlerypcka, I'. baaromumoBa u zapyru, Ha pedeKCUBHHUS IOAXOZ, CYUTAT 3a
1eJIeTiojIarall, MCUXOMoTuYecKusi $peHOMeH Ha OCh3HaBAaHETO, KaTO CPEeACTBO U
e/leMeHT Ha aCleKTUTe Ha peQJieKCHUsITa: HHTeNeKTyalleH, KOOIepaTHBEH,
KOMYHUKaTUBeH UM JHMYHOCTeH. Te pa3paboTBaT USJIOCTHA ICHUXOJIOTO-
MeJaroruyecka TEXHOJMOTHSI HA OCHOBHM U JAOMBJIHUTETHH (GOpPMH Ha
MeJarorMyecKo B3aMMOJEeNCTBHE Ha OCHOBAaTa Ha peduieKCUBHUS Moaxox. TexHute
MapajyrMy €a KOZUPAHU B 3aKOHA 32 MPeSyYHIHIIHO M YUMIMIIHO 06pa3oBaHe
Ha P. Bwarapus (2016), KakTo ¥ B mocjeABaliuTe ro craHaapty, HarponanHaTa
cTpaTervisi 3a ydyeHe mpe3 Uenusi XuBoT (2015), Haruonannara crparerust sa
o6pasoBaTe/THa MHTErPALKS HA AELATa U YYEHHULUTE OT eTHUYECKUTE MAJIIIMHCTBA
(2016), Haumonanuara crparerus ¢ miaH 3a gevicreue na HCCEMB - MC (2012 —
2020) ¥ MHOTO [PYrd TIOXKEIATENTHU U AUPEKTUBHU [NOKYMEHTH, OIMpeJesiu
o6pasoBaTe/THUTE MAPKEPU 3a PA3BUTHE HA [JETETO U YYeHHKA ... B 06/acTTa Ha
BCUYKM CTeleHW Ha oOpasoBaTe/lHaTa HU CHCTeMa, KaKTo W B 06jacTTa Ha
I00a/THUTe WHTETPALIMOHHU W3C/IeABAaHUS HA CcolpasHata pedeKCUBHA
auTponosorusa” (uut. mo Konesa, 2016: 165 - 166).

B KOHTeKCTa Ha IMeJAroruvYeCcKTO B3aUMOZAEHCTBUE ,yIUTEN — YUeHUK" aBTOPBT
CbCpeJoToYaBa BHUMAaHMETO CH BBPXy pPa3BUTHETO Ha TOBOpa U €3MKOBOTO
oboraTsiBaHe y y4yeHUUuTe. B TO3u cMHCBI pediiekcusTa Ha TOBOpa Ce sIBSIBA
LIEHTpaJieH eJIeMeHT 3a OCBhIIeCTBsIBaHe Ha pedIeKCUBHO B3aUMOJEHCTBUE.
[TocpencTBoM roBopa yueHUKBT GOpPMHUpA YMEHHUsI U KOMITIETEHTHOCTH 3a AaHA/IN3 U
KOHCTUTyHpa IpaMaTu4eH M pedeBU IOTeHIMa/. YYeHUKBT OCh3HaBa CBOSITA
CcyOeKTHBHA PeasHOCT KaTO MUC/IOBEH U €3UKOB IIPOILIeC, €TO 3all0 TO3H IPOLieC B
CBOSATA LISAJIOCT Ce pasIieXxa KaTo MeTakoruutruBHa pediekcus (Konesa, 2001).

B koHTeKcTa Ha pedeKcHusTa Ha POLUTEJIS, B TOBA YUCJIO C Pa3/TNYeH eTHUYECKU
MPOU3XOM, AKLEHT Ce TIOCTaBs BBPXy OCH3HABAHETO U OLEHABAHETO HA
crienrpUIHUTE 06pa30BaTeTHN HY)KJU Ha YIY€HHKA OT CTPAaHA HAa POAUTENIS, KAKTO
1 coGCTBEHATa My POJIst TI0 OTHOLIEHHWE HA TMYHOCTHOTO Pa3BUTHE HA yYeHUKa. B
TO3M KMHUCBH/I pedJIeKCHsATa Ce CBEX/JA M JO IbIHIPABHO POAMTEICKO y4aCcTHE U
OCBH3HATOCT HAa OOPA30BaTENHU HpPOLEeC U 06pa3oBaTeTHOTO O1aromoaydre Ha
yuenwka (Konesa, [ToroBa, 2003).
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BoratusT HayeH nmpuHoc Ha M. KoneBa nokassa, ue peHOMeHBT Ha pediekcusTa
He TIPe/ICTaB/ISBA U30/IUPAH MPOIIEC,  HAMTPOTUB — MPOIIEC, KOUTO € UMILTUIUTHO
BKJIIOYEH B PA3/IMYHUTE aCTEKTH Ha OGPAa30BaHUETO — OT MPOQECHOHATHOTO
Pa3BUTHE HA YYUTE/IS B YUYUJIMIIHA CPEJA U YMEHUATA MY Jjd YIIPAB/IsABA U HACOYBA
neJlarorMuecKOTO B3aUMO/IeACTBHE B K/IaCHATa CTas 0 KOTHUTUBHOTO U €3UKOBOTO
PasBUTHE HAa yYeHMKa Karo GasOBM KOHCTPYKTH 3a USAJOCTHOTO MY JIMMHOCTHO
passutue ([ManauH, 2025).

KommnerenTHocTHo 6asupaHara (ped/ieKCMBHA) 1I€HHOCTHO-OPHUEHTUPAHA
MOJIMTUKA HA HWHTEPKYATYPHO B3aUMOAEUCTBUE B YYWIMIIHOTO OOpa3oBaHHE
C/lefiBa JQ aKUeHTHpa Ha GOpMHpaHe M 3aYMTaHe Ha EHHOCTHO-OPUEHTHPAHUTE
MOBeIEHYEeCKA MOJENU Y BCHYKHU aApecaTd B 0OGpPa30BaTeHHs MPOLEC 4pes
pasrppuiaHe Ha ¢eHOMeHa Ha pedieKcUsITa B UYETHPHUTE My acHeKTa:
KOMYHUKaTHBEH, KOOMepaTHBEH, WHTeJeKTyaleH, JUYHOCTeH. Makap, Ja
CHLIECTBYBa M30CTaBaHe TMPH TMPOBEXJAHEe HAa OOpPa30BaTe/IHU MOMUTHKH,
OTYHUTAIY eTHOKY/ITYPHOTO MHOroo6pasuie Ha HacejeHUeTo B bbiarapus B mepuoga
2012 - 2015 I. ¥ B NOTBBPXKJEHHE HA eBPOMetCcKust 00pa3oBaTe/ieH KOHTEKCT U
MHTErPalMOHHU MOJIMTUKYA Ha MAJIIMHCTBEHUTE OOLIHOCTH U TPYIIH 3a 60p0a C’bC
COLIMAJTHATa M30/IalUsi U HEPABEHCTBATa, HA HUBO CTPATErHMYECKU JOKYMEHTH, Ce
3aTBBPKJABa HEOOXOAMMOCTTa OT 0GOTraTsiBaHe M 3aTBBHP)KAABaHE Ha KyATypHaTa
HEHTUYHOCT Ha 00pa3oBaTeHUTE CyGEeKTH M HaChpPYaBaHe HAa MEKIYKYITYPHUS
obmen ([Mangun, 2025).

LleHHOCTHO-OpHEHTHUPAHUTE TOBeJEHUYECKH MOAENHU Cpej, 00pa3oBaTeTHUTE
y4acTHULM Tps6Ba Ja ce pa3Gupar B MHOrOM3MepHA pPaMKa, KOSTO OOXBala
HSIKOJIKO B3aMMOCBBbP3aHU KOHTeKcTa. [IbpBo, 1M4HaTa 3HAYMMOCT, IIPOsIBEHA Ype3
4yeTHUPH BUJA pedieKcUsi — MHTeJIeKTyalHa, TUYHA, KOOlepaTUBHA U MOpajHa —
odopMs HaYMHA, M0 KOWTO MHAWBHUAWTE BB3IPHEMAT U [eHCTBAT Bb3 OCHOBA HA
CBOs1 OOpasoBaresieH oOmuT. BTOpO, conpaaHaTa 3HAYMMOCT Ce OTHACsA [0
B3aMIMOOTHOILIEHUSITA MEXAY X0Pa, SIBIEHUsI ¥ 00EKTH Ha PEasTHOCTTd, B PAMKHUTE
Ha KOMTO ce pas3BuBa oOydeHuero. Tpero, KyITypHaTa 3HAYMMOCT C€ OTHACS [0
OT/INYUTE/THUTE KYITYPHHU OCOOEHOCTH Ha IPEACTABUTENM HA pasIUYHU
eTHUYECKH U COLMaHU oOmHocTH B Boarapus. Y Hakpasi, eTHOICHXOTOTMYHHTE
U KyITYPHO-TICUXOJIOTUYECKUTe W3MepeHUs] BIMSIAT BBPXY HAuMHA, 1O KOWTO
y4yaludre W IperojaBaTe/NnTe IPABSIT MOpPasieH H300p M KOHLEINTyaJTU3HPaT
LleHHOCTUTe. Te3W wu3MepeHMs] BapHUpaT B pa3IUYHUTe KyITYpHU Ccpeju U
C/Ie[JlOBaTeIHO Ca OT ChIIECTBEHO 3HAYeHHe 3a pa3bUpaHeT0 Ha eTUYHATa U
o6paszoBaTeTHaTa JUHAMUKA Ha MEXAYKyITypHaTa nejarorvka (Pandin, 2025).

B Obarapckusi 00pa3oBaTelieH KOHTEKCT Te3U LE€HHOCTHO-OPHUEHTHPAHHU
MOJie/Ti MOTaT Ja O'bJAT IPYMUPAHU CIIOPE], KOMIIETEHIIMUTE U HAIJIACUTE, KOUTO
kyrruBupar. OT efHAa CTpaHa, TaKa HApeYeHUTe ,MeKU WM I'bBKaBU YMEHUs
BKJTIOYBAT €MOIIMOHAIHA M KY/ITyPHA UHTEJUT€HTHOCT, COLMAHA aJAITUBHOCT U
CIOCOGHOCT 3a B3eMaHe Ha WMHPOPMUPAHM M E€THYHU MPELEHKU B CIOKHU
cutyauuu. Te o6xBalmjar M CIOCOGHOCTTa 3a HWHUIIMATUBHOCT, JIOOOIHTCTBO,
OTBOPEHOCT KbM HOBU HAEM M KPEATUBHOCT — HW3PA3€HU 4Ype3 KPUTHYHO MU
pedrekcuBHO MHUCIeHe. ['BBKAaBOCTTa TYK TMpeAmonara CIOCOOHOCT — 3a
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camopedieKcusi ¥ KOTHUTHBHA I'bBKABOCT, BKJIIOYBALIA aHAmW3, 0000LieHUe,
MoJe/upaHe U TpaHcpep Ha 3HAHUS B HOBM KOHTeKCcTH. KoomepartuBHaTa u
KOMYHHUKATUBHA pedIeKCHsi UTPAsIT KII0YOBA POJIs, ThH KaTO yUeHHIIUTE Yy4aCcTBAT
B IeIarOTM4YecKo B3aUMOJeMCTBHe B paMKHUTe Ha IPYNU U eKUIH, yuYelKu ce Ja
MpUIaraT pas3/JIMYHU BUIOBe 3HAHUSI B HOBU CUTYallUH.

Ot gpyra crpaHa, ,TBBPAUTE YMEHHUS“ CHOTBETCTBAT Ha IMO-CTPYKTYPHUPAHH,
usMepumMu  GOpMHM Ha KOMIIETEHTHOCT. Te BKJIOYBAT CIMOCOGHOCTTA 3a
paspeluaBaHe Ha MPOTHBOPeYHsi U B3eMaHe Ha HAy4YHO OOOCHOBAaHU pELIEHUS
(uHTenexTyanHa pedeKCHUs), KAKTO U 332 MPOBEXAAHE HA peasHa CaMOOLEHKa U
YTBbp)KJaBaHe Ha (QU3UYECKOTO, TCHUXHUYECKOTO U COLMATHOTO Oaromonydue
(muuna pednexcus). EMormonanHara camoperyrangusi M OLeHKaTa Ha pHCKa ca
CHLIO TOMKOBA BaYXHU, THil KaTo MO3BOJSBAT KAKTO Ha yYEHHUIWTE, TaKa U Ha
yYUTEeIUTe Ja JAeWCTBaT aBTOHOMHO M oTroBopHo. (dopmupaHetro Ha
NpPeANPHUEMAYEeCTBOTO KAaTO JIMYHA KOMIIETEHTHOCT, 0COGeHO B o0acTTa Ha
€THOKY/ITYPHOTO MHOroo6pasuie, WIIOCTPHPA KaK LEHHOCTHO OPHUEHTHPAHOTO
o6pa3oBaHHe MOXe Jia CBbp)Xe 3HAaHHETO C JAeWCTBHETO U JIMYHOCTHOTO
M3pacTBaHe.

OT Tasu mIegHa TOYKA, LEHHOCTHO OPHUeHTHPAaHaTa 00pa3oBaTe/Ha MOTUTHKA
M3UCKBA yYMUTe/INUTe W IeJaroruyeckyTe CIeLUaJNCTA Ja pasliefaTr peaula
BBIIPOCH, KOUTO HAAXBBPJSAT TEXHHYECKOTO OOyueHHe M OOXBallaT eTUYHUTE U
COLIMA/IHUTE U3MepeHus: Ha oO0ydeHreTo. Kak corpanHuTe v nprpogHUTE IPOLECH
Ca CBBP3aHU C JUTMTATHATA KYATYPA M KOMIIETEHTHOCT HA YYeHHUIIUTE, 0CO6EHO
KOTaTO Ce pasIIeXJaT Ipe3 TeXHUTe eTHOICHUXOJOTMYHHU XapakTepucTuku? Kak
KOMYHHKALUSTA C U3KYCTBEH UHTEIEKT — ChLIECTBO, CIIOCOOHO Aa UMUTHPA, HO He
U Ja WUSIOUTBA eMOLMU - BIMse BBPXy Ipolieca Ha COUMANU3aLUA U
CBETOBB3NpUsiTHe HAa ydyeHuka? KakBu TpaHcPopmMauum HACTHIBAT B
KOMYHUKAUMSITA C BpPbCTHULIM, COLIMANHATA aJANTallusl M BB3IIPOU3BEXXJAaHeTO Ha
€THOIICHXOJIOTMYHH XaPAaKTePUCTHUKU BBB BCe IO-AUTUTATN3UPaHa yyeOHa cpesa?
M Hakpasi, Kak Bb3XObT Ha U3KYCTBEHMUSI UHTEJIeKT ITOCTaBsI MO/, BBIIPOC YOBEIKUS
pasyM, aBTOHOMHOCT Y JOCTOMHCTBO?

Te3u BBIPOCH CUTHAJIM3UPAT 3a PeIlaBalla MPOMSHA: OT BHHINHA peryiauus
KbM BBTpeIlHa pedeKCUsi — TOECT OT HANOXKEH TOBEJEHUYECKU KOHTPON KbM
Ky/ITUBMpPaHe Ha pedieKCHMBHA KOMIETEHTHOCT KaKTO Y YYUTENUTe, TaKa U Y
y4genunuTte. Cref0BaTeHO OLEHKATa HA KaYecTBOTO Ha 0Gpa3oBaHUeTo TpsGBa Ja
BKJIIOYBA pe(IeKCMBHO M3MEPEHHWE, KOeTO MPHU3HABA B3aMMHUTE TOBHUIUU Ha
yYaliys v TPernogaBaTe/ist MPY aHA/IM3a Ha TIPUYUMHUTE 33 TPeJU3BUKaTeICTBATa 1
u36opa Ha KOpPUTHMpAlU MBTUINA. B Tasu paMKa UEHHOCTHO OpPUEHTHpAHATa
o6pa3zoBaTe/iHa TOMUTHKA B Bbarapus mpugoGuBa MPUOPUTETHA POl HE CaMO
KaTO MEXaHW3bM 3a OLIEHKA, HO M KaTO MPEBAHTHMBHA U Pa3BUBALIA CTPATErws.
®okychr My TpsibBa Aa ObOe BBPXy CHUCTEMUTE 3a pAHHA MHTEPBEHLUS U
CTPYKTYpUTE 3a COUWANHO-EeMOI[MOHAIHA TIOAKPErNa, HaChpYaBalKA E€THUYHO
MOBEJIeHNEe, MEXAYKYITYPEH [UANOr U YCTOWYMBOCT BBB BCE TO-Pa3HOOGpPasHU
o6pasoBarenuu cpeau (Pandin, 2025).
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3axiaroyeHue

LIEHHOCTHO — OpHEeHTHpPaHaTa 06pasoBaTe)1Ha ITOTMTHKA U3HUCKBa OT YYUTE/IA
(HeﬂaFOFI/I‘-IeCKI/Iﬂ Cl'[e].[I/IaJ'II/ICT) Aa CH OTTOBOPH Ha CJIEAHUTE BBIIPOCU:

Kak comumanHuTe M NpUpPOSHU TPOLLECH Ce CBBP3BAT € OOLIATA JUTHTATHA
KYITypa U AWUTHUTAaJIHA KOMIIETEHTHOCT Ha y4eHHKa Ha OCHOBaTa Ha HEroBUTe
€THOIICUXOJIOTUYeCKU XapaKTepUCTHUKU.

Kak e ceé OTpa3u Bb3IIpHEeMaHEeTO Ha CBETa Ha IpoljeCa Ha COUA/IM3alivus Ha
Y9€HHKa U O6].L[yBaHeTO MYy C HM3KYCTBEHHSI HWHTEJEKT, KOWTO He U3IIHUTBAa
YOBEUIKKW €eMOLIMH, HO MOXX€ [Ia T'M UMUTHUPA.

Kak uje ce IIpoMeHH IMPpoLEeChT Ha O6I.LIYBaHe Ha JeTeTo II0 COUMOMETPpUYEH
CTAaTyC M HETOBaTa COLlMa/IHa aJallTallys.

Kak wuie ce mpoMeHH MPOLECHT HAa COLUATA3AIMS B YCIOBUSITA Ha YIHIULIHOTO
ob6pazoBaHue.

Kakga e 6'p/1e crienindrKaTa Ha Bb3MPOU3BEXKIAHETO Ha €THOTICUXOTIOTHIECKU
Y HapOZOIICUXOJIOTUYeCKU XapaKTepPUCTUKN Ha U3KYCTBEHHUSI NHTEeKT.

Kaksu ie 6'[),ZLaT C/IeaACTBUsITAa OT M3KYCTBEHHSI HHTE/JEKT: PpPa3yMbT H
HN3MeCTBAaHETO Ha YOBEILIKHA pa3yM KbM LE€/JIE€NOoraifoTo C MACTO Ha YOBEIKOTO
,ZLOCTOI>JIHCTBO 1 HE€3aBUCHUMOCT.

[MpoexktsT VOLARE nemoHcTpUpa Kak pedieKCUBHATA TeJaroruka MOXe fia ce
pasBUBa B IMO-IIMPOK €BPOMEHCKH KOHTEKCT, KbJETO 0Opa3oBaHMETO cpelja
AQHTPOTIO/IOTHATA, TEXHOJNOTUUTE U eCTeTHKATa. B AWruTaaHOTO XpaHWIHILE
WCTOPHH, CBUJETE/ICTBA U [TeCHU ce TPAHCHOPMUPAT B ADXUBU OT )XMBHU 3HAHUS, HE
MPOCTO TPEJCTaBANKN Pa3MTUIUETO, HO U AKTUBUPAUKU IO MMEJATOTUYECKH.
BBArapCcKUsIT OMUT, ChC CHUIHUS CH MYATHKYITYPEH M MHOTOE3MYeH XapakTep,
WIIOCTpYpa KaK pedJieKCcMBHATA MPAaKTUKA MOXe [Ja Mpeo0pasy yYH/IHIIHATA
Ky/ITypa B IPOCTPAHCTBO Ha COIMJAPHOCT, EMIIATHsI U TBOpUYeCKH guasior. [loqo6Ho
mpeoOpassiBaHe He MPOCTO OU MOJOOPUIO MEXAYKYITYpHOTO OOlLiyBaHe, HO 6u
¢dbopmupao A60K0 B3aUMOAEHCTBYE C IPYTUTe, OCHOBAHO HA LIEHHOCTH, €TUKA U
eMIaTusl.

YacT OT LEHHOCTHO-OpPHEeHTHpPaHaTa 0Gpa3oBaTeNnHa MOJIUTHUKA € MPOMsSHATa
»OTBBH — HaBBTpE", T.e GOPMUPAHETO HA pedIEeKCUBHA KOMIETEHTHOCT KAaKTO MO
OTHOLIEHWE HA Y4YUTeNs,, TaKa W MO OTHOUIeHWe Ha y4yeHuka. OlLeHKaTa Ha
Ka4eCcTBOTO Ha IUIAaHMPaHaTa M peajM3upaHa JeHHOCT BKIHOYBA pedIeKCUBHO
paBHUIIE, TIOHE B aBe CyGEKTHW TOBHMUWHU M CHOTBETCTBAIMTE MM (GYHKUWHU 3a
OTKpHBaHe Ha MPUYMHUTE Ha OTpee/IeH! HeJOCTaThIM B IEHHOCTTA, Bb3 OCHOBA
Ha AHA/IM3 Ha CUTYAlMsSITa MO KPUTEPUU M M360P Ha IIBTUIIA 3@ TAXHATA KOPEKIIUS.
ToBa TMOCTaBs Te3aTa 3a MPUOPUTEHTHOTO MSCTO Ha U EHHOCTHO-OPHEHTHPAHATA
o6pasoBaTenHa MOJUTUKA B GBATapCKOTO OGpasoBaHME, 3a fIa CE€ CTUMY/IUPAT
MEpDKHTE 3a MPEBEHIUS W WHTEPBEHIMsI B OOGPA30BaTEHUTE UHCTUTYLIVH,
UEHHOCTHO-OPUEHTHUPAHATA MOTUTHKA TPsAOBA [ja Cé ChCPEJOTOYU BBPXY CUCTEMU
3a PaHHO TPeAYNPEXJEHUE U COLUATHO-EMOI[MOHAHA TOBEIEHYECKa TIOAKPena B
MexzayeTHr4YecKa cpega (lMaHauH, 2025).
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ELEVEN
Reflexive pedagogy in action:

Applying the principles of reflexivity in classrooms

Dafina Pandin

Introduction

nalytical active, researcher with a high level of self-knowledge, empathetic
Aand seeking new solutions - these are some of the characteristics of the

reflexive teacher, who, on the path of his professional development, skillfully
transforms his experience into an opportunity for learning and development. In his
life path (as primary teachers, specialists, parents) we undoubtedly meet teachers
who we could call “reflexive”. These are those teachers who possess insight and
determination, readily respond to the needs of their students and guide them to
choose lasting forms of behavior and in communication with others. When meeting
a person with the described characteristics, each of us feels admiration and
gratitude. Undoubtedly, there are many examples from pedagogical practice, but
here we will present one of them, which will “illuminate” how the application of the
principles of reflexivity in the classroom improves the intragroup microclimate,
eliminates forms of violence and forms a high level of self-knowledge and empathy
in students - some of the key characteristics in our time. The example is from a
secondary general education school in the city of Burgas, which educates students
of Bulgarian and Roma ethnic origin. The school’s profile covers the provision of
general education to students from the first to the tenth grade within the framework
of compulsory school education. The pedagogical team consists of about 40
teachers. In the junior high school stage (from the fifth to the seventh grade) the
subject “Bulgarian Language and Literature” is taught by a teacher with many years
of pedagogical practice. A teacher with high professionalism, who does not limit his
work only within the classroom, but also expands his role outside it. According to
the teacher, teaching in such a school is a “difficult but satisfying task”, since a
significant proportion of students have low motivation to learn and continue their
education in high school, and the support that teachers provide in this direction
often leads to long-term results and the staying in the school environment. The
teacher’s efforts, which are presented here, are aimed at ensuring a warm, friendly
attitude, readiness for discussions with students on topics that go beyond
educational ones - these are most often topics about identity, family relationships,
dealing with the challenges of poverty and isolation, and the age characteristics of
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students. According to the teacher, in order to form interest in the subjects, you need
to show a personal, highly ethical example of what lies behind the teacher’s
personality, so that others (the students) can get to know it and identify with this
example. It is not uncommon for educational content to take a back seat due to crisis
moments with a student. In such cases, pedagogical support for the student by the
teacher to cope with the challenges that arise is effective. When the student receives
timely support, the risk of dropping out of the school environment is minimized. In
this regard, in addition to support for the student, the parents also receive support.
The specific example under consideration concerns a sixth-grade student from a
family with a low socioeconomic status. The family lives in poverty and often cannot
cover the basic needs of their child. In order to prevent the feeling of isolation from
others, the teacher advises, and he himself gives a personal example, to make a type
of school uniform, which is not mandatory for the school, but is recommended for
the specific class. The teacher himself wears similar clothes. Although at this age it
is important for students how they look, such an example illustrates that it is not
important what clothes students prefer to wear, but that there are many things that
unite us and they are more than those that drive us apart. The teacher's help and
professional attitude do not stop there.

A charity campaign was organized to help the family, which was assisted with
necessary clothes and basic necessities. The example of this teacher provokes the
other students to form a critical and active position regarding those things that we
observe in society or the community and to develop the self-awareness not to remain
indifferent to the needs of others. This is a clear example of how a teacher can form
altruistic attitudes in his students and thus provoke them to show activity, analytical
skills and search for solutions regardless of ethnic origin and cultural conditioning.
Such an experience resonates deeply with the philosophy of the VOLARE project, in
which both teachers’ and students’ testimonies are considered not simply as
narratives of experience, but as forms of pedagogical evidence. Thanks to their
collection, sharing and critical reflection, these testimonies become part of a broader
digital and ethical learning space that is committed to reflective pedagogy. In this
framework, storytelling acquires educational value because it carries the moral and
emotional tension of teaching practice; transforming education itself into a meeting
place between knowledge and lived experience.

The specifics of the interethnic educational environment place serious demands
on the global understanding of education. The foundations are laid in the preschool
period and are fully developed in the school period, placing special demands on
pedagogical specialists to update their knowledge, skills and competencies for
interethnic communication and to form this basis of intercultural competence
through acceptance and respect for differences. Interaction with difference is
developing towards the recognition of cultural values and the identities formed on
this basis among educational subjects, as well as changing attitudes towards
interaction with difference based on gender, race, ethnicity, religion, social or class.
Social inequalities and the resulting challenges to the educational systems of
multicultural societies also find their place in these cultural exchanges. A main
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emphasis is placed on opposing and preventing all forms of discrimination, as well
as combating existing stereotypes, attitudes and beliefs to achieve the main goal of
modern democratic education: forming active citizens who respect cultural diversity
as a fundamental value for the society in which they live and will thrive.

In this regard, reflexive pedagogy looks at the effective adaptation of the
personality in different cultural conditions, which creates a need for a new
perspective on the understanding of the multicultural factor as a constructive
element of adaptation. Of course, it is necessary to carry out a differentiated
assessment of the function of certain cultural and ethnic parameters in the
conditions of psychological adaptation and to take into account its mechanisms.
Knowledge of the psychological characteristics of the personality supports the
effective implementation of the process of intercultural communication between
educational subjects—pedagogical specialists, students, parents.

Along with the causes of the emergence of ethnic contradictions and conflicts in
an educational context, the central problem remains the problem of methods for
their regulation by forming skills for their resolution. This issue gains particular
attention in an intercultural educational environment due to the existing risk of
manifestation of stereotypical attitudes, discriminatory practices and
implementation of forms of interpersonal interaction based on unfavorable
subjective experience with difference.

The multicultural environment sets a continuous exchange of information with
a heterogeneous character and variability in the interpersonal relationships of
individuals. Taking into account the multicultural character of the population in the
Republic of Bulgaria, we can assume that there is heterogeneity in interpersonal
relationships and interactions, and hence value attitudes and attitudes implemented
in a school educational environment. Intercultural exchange presupposes a priori
the implementation of the phenomenon of reflection in its four aspects (personal,
communicative, cooperative, intellectual). A key understanding in this direction is
the consideration of school age as central in this regard, due to the intensification of
the cognitive, emotional and motivational aspects of the student's personality and
subsequently as building on (enriching) the initially formed reflexive skills (Pandin,
2025).

A brief presentation

Internationally, some of the most significant authors of reflexive pedagogy are John
Dewey (1933), Donald Schén (1987; 2017) and Jack Whitehead (2006; 2008).
According to John Dewey (1933), who is the founder of the concept of reflexive
thinking, learning is based on experience, and thinking is motivated by solving
pressing problems. According to the author, reflection is a dynamic process of
awareness of beliefs or knowledge, taking into account the facts that stand behind
these beliefs and knowledge, as well as the possible consequences of this entire
process of awareness (Dewey, 1933). In different cultural settings, where a dynamic
cultural exchange of values, attitudes, beliefs takes place, reflexive thinking is a
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necessary condition and consequence on the part of pedagogical subjects in relation
to the school context, a central role is played by the psychological attitude to interact
with difference and the enrichment of the individual through this interaction.

A significant contribution of Donald Schén (1987; 2017) is the formulation of the
idea of the reflexive practitioner. In view of this, he introduces the terms “reflection
in action” and “reflection for action”, which are carried out at the level of thinking.
Reflection in action takes place in parallel with a certain activity. In other words, the
teacher in the classroom should react quickly by recognizing a given situation, and
with this in mind the processes of analysis and correction take place. Reflection for
action is a thinking activity immediately after a given event. In this way, the teacher
could analyze and synthesize the educational situation in detail and build a
subsequent strategy for action (Schon, 1987; 2017). The reflexive practitioner teacher
analyzes and on this basis corrects the pedagogical interaction with the student in
the classroom. This is a prerequisite for the classroom to be perceived by students as
a safe and supportive environment, in which, through active interaction between
educational subjects, unintentional communication based on the experience and
readiness for change of the individual is carried out when considering a certain
educational activity. Intercultural communication is effectively carried out precisely
by the teacher's promotion of positive forms of communication, such as dialogue,
acceptance of different subjective experiences and assistance in the formation of
intercultural competence. This idea of a “safe and supportive environment” is at the
heart of the multimodal pedagogy that VOLARE seeks to promote. Voice, gaze,
sound and narrative act as equal carriers of meaning, forming a multisensory
repository of learning experiences. From this perspective, the teacher is not simply
a transmitter of knowledge, but a curator of life experiences. He is the one who
organizes, interprets and reflects on students’ testimonies as forms of cultural
memory and pedagogical insight.

In his works, the author Jack Whitehead speaks of the so-called “research action”.
According to him, pedagogical specialists are able to form personal knowledge in the
educational field through their practical pedagogical activity. In this sense, reflection
is based on the cyclicality “action - subjective reflection - modification”, on the basis
of which pedagogical specialists should ask themselves the question: “How can I
improve what I do?” (Whitehead, 2006; 2008). The reflexive teacher realizes his
pedagogical activity, realizing his responsibility as an authoritative figure for
students in the classroom, works purposefully on his subjective experience in order
to minimize adverse events experienced in a personal aspect and takes on the role of
a mentor at the level of: personal development of students.

The Bulgarian reflexive scientific school presents an ethno-psychological-
pedagogical technology of various forms of interaction in a school environment. It
is based on the reflexive approach as a psychological in a multicultural educational
environment in the conditions of school education. In educational interaction, all
affected subjects (parents, teachers, students) are represented. Bulgarian
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researchers write® in the field of five types of reflection, namely: personal,
cooperative, intellectual, motivational, communicative and didactic.
Representatives of the Bulgarian scientific reflexive school are specialists with a
broad scientific profile and specialties, which specialists develop empirical research
at all stages of education. All of them work in the field of education in various
institutions of the state and non-governmental sectors.

Similar to S. Elenkov, the work of M. Arabadzhieva (2010; 2018) also examines the
reflexive practice of pedagogical specialists in the context of self-assessment and
continuous self-improvement in a professional aspect. In his research, the author
raises the idea of the reflexive teacher, who continuously improves the usefulness of
the teaching process while responding to the specific needs of students that arise in
the classroom (Arabadzhieva, 2010; 2018).

Rumyana Neminska (2018) presents a five-module multimedia construct in the
direction of situating a pedagogical environment in which students of pedagogical
specialties can form personal and cooperative reflection in the future development
of pedagogical specialists and the development of professional pedagogical
competencies in this direction. In this way, future teachers form knowledge, skills
and competencies for “managing diverse classrooms from the perspective of the
diversity of ethnicity, religion, social models and values, migrants and refugees”
(Neminska, 2018: 3). The Faculty of Pedagogy of the Bulgarian National University
of Education-Stara Zagora has traditions in terms of implementing intercultural
reflexive models of pedagogical interaction in an academic environment, aimed at
the academic preparation of future teachers. According to R. Neminska, teaching in
a multiethnic pedagogical environment refers to the formation of research reflection
and self-reflection.%®

According to Krasimira Dimitrova (2017), “the application of horizontal and
vertical reflection in the education of students in appropriate disciplines is a
guarantee of successful preparation for their practical realization in their careers”
(Dimitrova, 2017: 101).

In addition, the author points out that the formation of reflexive competencies
in students of pedagogical specialties is achieved thanks to horizontal and vertical
reflection: respectively, they relate to short terms and given disciplines and long
terms, being interdisciplinary in nature.

67 Irina Koleva, Mirena Legurska, Galina Blagomilova, Georgi Bogdanov, Anelia Andreeva,
Petar Zarev, Elena Vitanova, Lalo Kamenov, Kaloyan Angelov, Dafina Pandin, Teodora
Grigorova.

68 An interactive educational environment is simulated in which students experiment with
role models of pedagogical interaction, through "combining video, image, music, text, speech,
animation, which enriches the possibilities for perceiving information and students make
little effort to perceive a wider volume of knowledge. The learning resources created in this
way can have a clearly expressed integrative and intercultural focus with fragmentary
presentation of holidays, customs, traditions..." (according to Dimitrov, 2012).
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In the Bulgarian reflexive pedagogical school, the principles of the reflexive
approach and its wide application in the educational environment were first
developed by Irina Koleva. The author raises the ideas about the fundamental role
of the reflection of educational subjects (parents, teachers, students) at all stages of
education. The role of reflection in the teaching process is irreplaceable, namely the
use by the teacher of various reflexive techniques in the context of improving
pedagogical interaction with students. In this sense, reflextion is a tool towards the
formation of professional pedagogical competencies and pedagogical practices.

I. Koleva points out that “.. the representatives of the school of Sofia University
“St. Kliment Ohridski” - G. Angushev, N. Aleksandrova, V. Matanova, 1. Koleva, M.
Legurska, G. Blagomilova and others, of the reflexive approach, consider the
psychological phenomenon of awareness to be purposeful, as a means and element
of the aspects of reflection: intellectual, cooperative, communicative and personal.
They develop a comprehensive psychological and pedagogical technology of basic
and additional forms of pedagogical interaction based on the reflexive approach.
Their paradigms are codified in the Law on Preschool and School Education of the
Republic of Bulgaria (2016), as well as in the subsequent standards, the National
Strategy for Lifelong Learning (2015), the National Strategy for Educational
Integration of Children and Students from Ethnic Minorities (2016), the National
Strategy with an Action Plan of the National Strategy for the Integration of Children
and Students from Ethnic Minorities - MS (2012 - 2020) and many other aspirational
and directive documents defining the educational markers for the development of
the child and student ... in the field of all levels of our educational system, as well as
in the field of global integration studies of social reflexive anthropology” (cited in
Koleva, 2016: 165 - 166).

In the context of pedagogical interaction “teacher - student” the author focuses
his attention on the development of speech and linguistic enrichment in students.
In this sense, the reflection of speech is a central element for the implementation of
reflexive interaction. Through speech the student forms skills and competencies for
analysis and developms grammatical and speech potential. The student realizes his
subjective reality as a thought and language process, which is why this process in its
entirety is considered as metacognitive reflection (Koleva, 2001).

In the context of parental reflection, including that of a different ethnic
background, emphasis is placed on the parent's awareness and assessment of the
student's specific educational needs, as well as his or her own role in the student's
personal development. In this sense, reflection also boils down to full parental
participation and awareness of the educational process and the student's
educational well-being (Koleva, Popova, 2003).

The rich scientific contribution of I. Koleva shows that the phenomenon of
reflection is not an isolated process, but on the contrary - a process that is implicitly
included in various aspects of education - from the professional development of the
teacher in a school environment and his skills to manage and direct pedagogical
interaction in the classroom to the cognitive and linguistic development of the
student as basic constructs for his overall personal development (Pandin, 2025).
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The competence-based (reflexive) value-oriented policy of intercultural
interaction in school education should emphasize the formation and respect of
value-oriented behavioral models in all addressees in the educational process by
deploying the phenomenon of reflection in its four aspects: communicative,
cooperative, intellectual, personal. Although there is a neglect in implementing
educational policies that take into account the ethnocultural diversity of the
population in Bulgaria in the period 2012-2015 and in confirmation of the European
educational context and integration policies of minority communities and groups to
combat social isolation and inequalities, at the level of strategic documents, the need
to enrich and strengthen the cultural identity of educational subjects and promote
intercultural exchange is confirmed (Pandin, 2025).

Value-oriented behavioral models among educational actors should be
understood within a multidimensional framework that encompasses several
interrelated contexts. First, personal significance, manifested through four types of
reflection—intellectual, personal, cooperative, and moral—shapes how individuals
perceive and act upon their educational experience. Second, social significance
pertains to the relationships between people, phenomena, and the objects of reality
within which learning unfolds. Third, cultural significance refers to the distinct
cultural particularities of representatives of different ethnic and social communities
in Bulgaria. Finally, the ethnopsychological and cultural-psychological dimensions
influence how learners and educators make moral choices and conceptualize values.
These dimensions vary across cultural settings and are therefore essential to
understanding the ethical and educational dynamics of intercultural pedagogy
(Pandin, 2025).

In the Bulgarian educational context, these value-oriented models can be
grouped according to the competencies and dispositions they cultivate. On one
hand, the so-called “soft” or flexible skills include emotional and cultural
intelligence, social adaptability, and the ability to make informed and ethical
judgments in complex situations. They also encompass the capacity for initiative,
curiosity, openness to new ideas, and creativity—expressed through critical and
reflexive thinking. Flexibility here implies an ability for self-reflection and cognitive
versatility, involving analysis, generalization, modeling, and the transfer of
knowledge to new contexts. Cooperative and communicative reflection plays a
crucial role, as students engage in pedagogical interaction within groups and teams,
learning to apply different types of knowledge in novel situations.

On the other hand, “hard skills” correspond to more structured, measurable
forms of competence. These include the ability to resolve contradictions and make
scientifically grounded decisions (intellectual reflection), as well as to conduct real
self-assessment and affirm one’s physical, mental, and social well-being (personal
reflection). Emotional self-regulation and risk assessment are equally essential, as
they enable both students and teachers to act autonomously and responsibly. The
formation of entrepreneurship as a personal competence, particularly in the field of
ethnocultural diversity, illustrates how value-oriented education can connect
knowledge with action and personal growth.
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From this perspective, a value-oriented educational policy requires teachers and
pedagogical specialists to address a series of questions that go beyond technical
instruction and reach into the ethical and social dimensions of learning. How are
social and natural processes linked to students’ digital culture and competence,
especially when viewed through their ethnopsychological characteristics? How does
communication with artificial intelligence—an entity capable of mimicking but not
feeling emotions—affect the student’s process of socialization and world
perception? What transformations occur in peer communication, social adaptation,
and the reproduction of ethnopsychological features in an increasingly digital
learning environment? And finally, how does the rise of artificial intelligence
challenge human reason, autonomy, and dignity?

These questions signal a crucial shift: from external regulation to internal
reflection—that is, from imposed behavioral control to the cultivation of reflexive
competence in both teachers and students. The evaluation of educational quality
must therefore include a reflexive dimension, one that acknowledges the mutual
positions of learner and educator in analyzing the causes of challenges and selecting
corrective paths. Within this framework, value-oriented educational policy in
Bulgaria acquires a priority role, not only as a mechanism of evaluation but as a
preventive and developmental strategy. Its focus should rest on early intervention
systems and socio-emotional support structures, fostering ethical behavior,
intercultural dialogue, and resilience in increasingly diverse educational
environments (Pandin, 2025).

Conclusion

Value-oriented educational policy requires the teacher (pedagogical specialist) to
answer the following questions:

-How social and natural processes are connected with the general digital
culture and digital competence of the student based on his
ethnopsychological characteristics.

-How will the perception of the world be affected by the student's
socialization process and his communication with artificial intelligence,
which does not experience human emotions, but can imitate them.

-How will the process of communication of the child change according to
sociometric status and his social adaptation.

-How will the process of socialization change in the conditions of school
education.

-What will be the specificity of the reproduction of ethnopsychological and
folk psychological characteristics of artificial intelligence.

-What will be the consequences of artificial intelligence: reason and the shift
of human reason to its purposeful place of human dignity and
independence.
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The VOLARE project demonstrates how reflective pedagogy can be developed in a
broader European context, where education meets anthropology, technology and
aesthetics. In the digital repository, stories, testimonies and songs are transformed
into archives of living knowledge, not only presenting difference but also activating
it pedagogically. The Bulgarian experience, with its strong multicultural and
multilingual character, illustrates how reflective practice can transform school
culture into a space of solidarity, empathy and creative dialogue. Such a
transformation would not only improve intercultural communication, but would
also form a deep interaction with others, based on values, ethics and empathy.

Part of the value-oriented educational policy is the change “from the outside in’,
i.e., the formation of reflexive competence both in relation to the teacher and in
relation to the student. The assessment of the quality of the planned and
implemented activity includes a reflexive level, at least in two subject positions and
their corresponding functions for discovering the causes of certain shortcomings in
the activity, based on an analysis of the situation by criteria and the choice of ways
for their correction. This puts forward the thesis for the priority place of the value-
oriented educational policy in Bulgarian education, in order to stimulate prevention
and intervention measures in educational institutions, the value-oriented policy
should focus on early warning systems and socio-emotional behavioral support in
an interethnic environment (Pandin, 2025).
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AQAEKA

H axpoaon w¢ pédnon: Mia tpwtn curotipnon tov
VOLARE w¢ YwpOU xvOGTOXUTHOU Ko EATIS oG

EAiva Toipbyka

Me0Bodoloyikr) mpocéyylon ko mAnicto tn¢g Sokipactikiic paong tov €pyou

4 00 TPOCEKTIKA KL av €xel oxediootei, kabe moudoywylkd epyaieio mpémel
teAkd va Soklpootel oe mpoypatikég ouvOnkes yi vo amodeifel tnv

exmoudevtikr) tov odio. H Sokipaotikn ot dbdon tov amoBetnpiov VOLARE
amotédece pio Wiaitepn ypnotun dwdikaoia, kabwg otn Sidpkeld tng avadvOnkoy
EPWTNHATA TNV OHASA oYeSIATHOV, TTOU SEV Eival LOVO TEXVIKA 1] OPYOVWTIKE, XAAL
oxeti{ovtoy He TIg Toudaywylkég apyeg tou eyxetpripoatog. Ilwg to «ouotivoupe» oe
eKTTOUSEVTIKOUG KOt DOLTITPLEG WOTE VO NV TO TPOCEYYIOOUV €PYOAELOKE, QAAL
aUTOVOpX, WG va Suvapkd medio pabnong xat avaotoyaopov; Kat yiori entAéyBnke
Evol eTLHOPDWTIKS TIPOYPALHK EKTTXISEVTIKMV KL VO TIXVETILO T LLAKO HAOTpHa w¢ T
KOATAAANAQ TAQOLX Yt QUTI] TNV TPWTN GUVAVTNOTN HE TO VAIKO tou Ymdilokou
amoBetnpiov;

Avtictolya, 1 OUAAOY] TWV QUTOKPICEWV S€V KTOTEAECE QMOKAEIOTIKA I
Stadikacio eAéyyou TG AertoupyikotnTog evog Yndrakol epyoieiov- yo tnv opdda
oxeSLT OV ATOTEAETE €Vl KPIGLLO OTIEI0 KATAVONOTG OXETIKA HE TO KATE TO00 TO
amobeti)plo cuviotd éva medio moauSoywylkng Kot avOpwToAoyIKi§ ouvdvtnong, 1
omoia Sietpeye €€ apyng OAeg Tig dperg Tou kovou pog eyxetpriportog. To epwtrportoa
mou avaduOnkav katd tn Sidpkeld TG SokidaoTiknG ddong Eemepvouv Ty TeXVIKT
pebodoloyikn Sidotaon ko KAToAyouv o epwtipoata Babdid moudoywylkd: g
poBaivoupe va akovpe tov AAAo; Twg petadpddetal 1 poptupia o moudoywyikn
pé&én; Kou marg n ok texvoroyia propei vo umtnpetiioet tnv evouvvaicOnon, xwpig
VO TIV QUTOCTELPWVEL 1] VOL TNV EPYAAELOTOLEI;

Ytdxog pag oy n pebodoAoyia mou vioBetr|Onke, BACIOUEVT OF PEIKTEG TEXVIKEG
ouAdoyng Sedopévwy, pe kAeloTéq ko avoyteg epwtroelg (TowbAng, 2014), va
avtavakAd tn oxedluoTikn Aoyikny tou (Stou tou amobfetnpiov: ™ cuvimapén
opyavwpeEVOU Yndlokol CUCTHHATOG Kol TTPOTAOTG avoLYThG mepuynongs. Onwg n
mAonynon oto VOLARE 8ev eivou ypaylplikr), €T0L Ko TO €PEVVITIKO €PYOAEIO TTOU
emAéxOnKe, To EpWTNHATOAGYIO, Sev Ba pmopolioe va mepLAAUPAvel ATOKAELIOTIKA
KAeloTEG 1) avoltég gpwtrjoelg. Ot gpwtrjoelg oxedidotnkoy yioo va Swoouv T
SuvaTdTITA OTOUG GUHUETEXOVTEG KAL TIG GULUETEXOUGES VO OUTOTLIOOUV T AOYIKT)
g mepujynong, evBappuvovtag toug/tig va mepuynfolv  eAevbepa  oTOUG
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npoodepopevoug mopoug. ‘Eva akdpn xpioipo epwtnuo mouv emBupovoope va
dtepevvriooupe adopoloe ToV XWpo Twv Gwvwv: Omwg To amobetrplo emSIWKEL VX
dwoel Pripa OTOUG EKTOMIOPEVOUG avOPWTOUG Kol TIG HELOVOTITEG, £€TOL KoL 1)
Sokipootiky) Gpdorn Odeire va avayvwpioet TG GwveG TwV BLwV TWV EKTOUSEUTIKWOV.
TéAog, n nOk1 Sidotaon g Stadikaciog amodeiybnke e€icov kevrpiki: ) NN g
avdmruéng tou atoBetnpiov cuvdednke pe tnv NOIKT) TNG Tapolvoag HeAE TNG.

Ye owtd To mMAaiolo, T euprpaTa OV TpogkuPay SeV EpUVEVOVTAL XTTAWG WG
afloAdynon evog Ynodloakol epycdeiou, 0AAL WG TEKPNPLA HIKG ToUSOYWYIKNG
epmepiog oe e€€Ai€n. H oulijtnon mov akoAoubei emiyeipei va eppunvetosl autd to
SUPHHUTH pEGA oaTO TPELG KEVTPIKOUG d&oveg: (o) TV TAONYNoT wg Toudaywylkn
epmepia, (B) ™ poprupic wg mpdén yvwong xou eveuvaicBnong, ko (y) v
TOAUTPOTIIKOTNTA WG gpyodeio oupmepiAnyng xou kpirkng moudaywyiknig. Ot
ATOVTIOELG TWV CULPETEXOUCWV/OVTwV Seiyvouv OTL 1| gpmelpia TG TAOYNONG 0TO
amobeti)plo Aetrtovpynoe wg Puwpoatikn podnotokr Stadikacio. Ot exmoudevtikol kot
oL ¢owrrTpleg mov €Aafov pEpog oty molotiky omotipnon 8ev otdbnkov pdvo
AMEVAVTL OF €VX OUVOAO UAIKWY, OAAL eVEMAdKNOQV OE WA TIPEEN akpOKONG Kol
VOO TOYACHOV: éVIwoaV cuyKivioT, TPOoBANHATIoNS, apnyavic: avayveplooy péoa
oTI§ PWVEG TWV EKTOTIOUEVWY TNV avOp WV KOWVATNTA TOUG, XAAG Kt TN SIKT) TOUG
0¢on péoa og Eva TOAUTTAOKO KOWVWVIKO Tedio.

To 6T KA OL GUUPHETEXOUCEG/OVTEG TIG LEAETG

Y1g oeAideg mou akoAouBoUv emiyelpolpe v avadEiOUHE WG KATTOL HEAT TNG
ekmoudevtikiig kowotnTog (gv evepysia ko peAdovrikol ekmoudsvtikoi) pBov oe pia
npwtn entadn pe to armobetripo VOLARE. To keddAouo kataypadet tig GAoelg autng
g gpeuvnTikng Stadikaoiong, Tig emAoyeg mov TN Stapdpdwaoay, Kal TOUG TPWTOUG
amdnyoug tng emadr)q e Eva UALKO TTou BETEL TNV EUTELPIN TOU EKTOTILGHOU GTO KEVTPO
¢ podnotaxng Siepyaciog.

SUHUETOYT) EKTAISEVTIKWV OTI)V EPEVV

H Undokn mAarpoppa VOLARE mopouctdotnke opxlkd o€ oUVOAO 229
exmaudevtikav e U0 Tpiwpeg €€ amooTdoEW( EMPOPPWTIKEG CUVAVINOEL TTOU
de€nxdnoav tov Mduo tou 2025 6to TAAGL0 TOU eMHOPDWTIKOU TPOYPAUHATOS HE
titho «Teacher’s capacity building on Integration of refugee and migrant children
in Greece»®. To mpoypappo Teach.In.G. omoteAsl pio onpovtiky mepimtwon
edappoopévng moudaywylknig  kouvotopiog o mepIBAAAOVTH  YAWGOIKNG KoL
moATlo k|G Tokilopopdiag. YAomouibnke amd to EKITA oe ouvepyaosioa pe
UNICEF (2022-2025), pe otd)o tnv evicyuon twv Se€loTTwV Twv eKTaUdsuTIKGOV oF
Ntijpato TOAVYAWOGIKTG SISACKAAING, SLUTOALTIOWIKTG EMKOVWVIAG, TOAVTPOTIKOU
ypoppotiopoU  kat  Siapopomoinpevng  SidaokaAiog. Méxpt onpepa  €xouv
emipopdwhel mévw amd 1.400 ekmoudevtikoi mpwtoBdOuiag ko SeutepofdOpiog
ekmaidevong, kupiwg oe Attiki) Kot viold tou Aryaiov, pe okomd tnv umoothpén

69 https://teach-in-g.cce.uoa.gr/programma/
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padntwv mpooduykol kKot HETAVHOTEVTIKOU UTtdBabpou, cAAd kou tnv ebappoyn
oUyXpovwy ToUSAYyWYIK®WV TPOKTIK®WV ot ToKiAa podnolokd mepifdirovia. H
emipopdwon (400 wpeg) mpoyparomoiBnke oxeddv amokAeloTikd €€ anooTdoEWG,
A6yw tng mavdnpiog, meptAapfavovtog 8o wpeg alyxpovig Kot 320 WPES AGUYXPOVNG
padnong. Ot mpokAnoetg g Yndrakrg entpdpdwaong, o€ ouvSuacpo pe Tnv KéTwaon
oo Ty epmelpio tng «e§ amootdoews éktaktng SiSaokaAing» Ty tepiodo 2020-2021,
avedeldov TV avdykn SNLOUPYIKWV AVCEWV KAl UTOGTNPIKTIKWV HeB0S0A0YLOV yio
TNV evVePYO GUHHETOXT| TwV eKTToudeutikdv (ATtootoAidou k.4, 2023).

H apyixn mapovciaon tou amobetnpiov oto mAaiclo authg tg empodpdwong
MEPIAGUPOaVE TNV  TOPOUCINCT TOU OKEMTIKOU KOl TWV ToUSoywylKav Kot
EMIOTNLOAOYIKWY XPXWV TOU OYXESIHGHOV, TNV TAPOUGINGT] GUYKEKPLUEVWY HOPTUPLDV
KOOWG KAl TNV ToPOUGINGT) CUYKEKPLLEVWY TTOAUTPOTIIKWY UALK®V TTOU TTAALGLOVOUV
TIC MHopTUpieg. XTIC OUYKEKPLUEVEG OUVOVTIOELS Ol  OUHUETEXOUCEG/OVTEG
enefepydotnkay  oe  opddeg pi  ouykekplpévn  paptupio, pe  Pooikd
epwtnpoto/Oepota ouliitnong m SUvaun g paptupiog Kol Tig SIKEG TOUG TPWTEG
avTIdpAoelq o aUTH Ko TIG SIKEG TOUG OVAYKeG/omOPEelS Tvw OTO TL VAIKE Ko
nAnpodopieg B B€Aave va ExoUv WG eKTAUSEVTIKOL Y10 VO KATAVOTIOOUY KOAUTEPX Kot
v 818d€ouv kaAUTepa L TéTola popTupia. AkoAoUBnooy culntroelg otV oAopEAELN
TIAVW OTNV €VVOLX TNG TTOAUTPOTILKOTITAS TOU EKTIAUSEUTIKOU UALKOV, GTNV £VVOLX TOU
Yndlokoy apyeiov kot oto poro tou ekmoudeutikol. Zntnke omd Toug/TIg
ouppetéyovteg/ovoeg va dnAwoouv ) Stabecipdtntd toug va Sokipdoouv Tnv
Yndlokn mAatdoppa 6tay oAokANpwOEl N KataoKeLT) TNG.

Metd tnv oAokAfpwon NG kKataokeurg tng Yndakng mAatdopuag VOLARE, to
YemteuPplo tou 2025, otdABnke oe dGloug/eq TOUG/TIG €KMoUSEVUTIKOUG TTOU
OULHETEL(OY OTIG AP)IKES TTOPOUGLATELS TOV MALO TOU 2025, eVNepwTIKO email yioe tnv
AN PN Agttoupyia TG TAXTHOPUAG, TPOCKAADVTHG TOUG va tepinynfouv oe autr) Kot
TAPAAANAX TOUG {NTOVCU|LE VO CUHTTAT|PWCOUY £VX GUVTOO EPWTNHATOASGYLO e Bdon
TNV gpmelpio TAoNynong oe atrv. e autd to SeUTePO GTASIO CUHETEIXOY CUVOAIKA
63 exToUdEVTIKOL.

Supperoyn porrnTpLwv otn dokipactikn ¢pdon

To okemtikd tou epeuvntikov épyou VOLARE kot to meplexdpevo tng mATthOpuag
TIOPOVCLIACTNKE €TmioNG o€ Op&So 30 POITNTPLOV KATA Tr SLAPKEIR TOU £XPLVOU
e€ouvou TOu 2025, OTO TMAXICIO TOU TAVEMOTNHINKOU HOONHATOG CEUVAPLOKOU
xapoktnpa «IToudaywyikéc Tapepfdoelg oe avorytd mAaioio: avdAvon Spdoewv yix
moudid TpoohUywv Kol EURAWTWY KOWWVIKE opddwv» mou Siedyetat oto Tprpo
Exnaidevong ko Aywyng otnv [pooyoAik} HAwkix tov EBvikov kou Karodiotprlakov
[Movemotnpiov ABnvay, pe Siddokouvoa tnv Kabnynirpix Aldoaxtikng MeBodoroyiog
ko Avdmttuéng Exmoudeutikoy YAkoU, AAe&dvdpa Avipoucou. AvTAmvtag oo thy
Bswpioc g Kprrikiig TToudoywyikng, to ouykekpipévo péOnpo amookormel oty
TIPOETOLHAGIN TV GOLITNTWVY KAl TwV GOITNTPLOV YLo EKTTUSEVTIKEG SpATTNPLOTNTESG OE
avouytd mAaiowx pn tumtikng eknaidevong. Eotidlel oe exmoudevtikeg moapepfdoelg mov
AVOTTUCCOVTOUL T TEAEUTAIN XPOVIX GTO XWPO TNG N TUTIKNG ekmaidevong tdoo otnv
EAAGSa 600 ko aAAoU kou e8ikotepa og mopepPdoeig mov adopouv moudid
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TPOCYOAIKNG Kol OXOAIKNG NAKING TPOoohUywv Kol EUGAWTWY KOWVWVIKE OHASWV.
[Mopovoidlovton Paoikeg Oewpieg g pn Tumkng exmaidevong, eve TapEAANAx
ETULYELPEITOU KPLTIKT] TTPOOEYYLOT] EKTOUSEUTIKWV TOPEPRPAOEWY GTOV EAANVIKO XWDPO YLot
s TpoodhUywy Kol gUGAWTWY KOowwvikd opddwv. Katd tn Sidpkeir tou ot
downTeg/Tpleg epmAKovVTAL 0 BLOHATIKE EPYNOTIIPLA € OKOTIO VO LUTTOPEGOUV VXL
tomofetnBolv kptik& amevavtt oty ekmoudevtikny mpadn ko vo avarrtvéouv
(KovOTNTEG EKTOUSEVTIKOU o)eSLa oV pe Bdon tig apxeg tng Kprriknig Moudoywykng
Oewpiog. ¢ €k TOUTOU, TO CUYKEKPLUEVO TOVETIOTNIAKO TAXIGLO TTOV KATAAANAO
Yy ot T SoKIHaoTIKY GAon Ko Kupiwg Yoo TNV QToTiUNon Twv Toudoywykomy
Aertoupylwv tng TAathoppog tou épyov VOLARE o€ puia mavemiotn ok aifovoo Sia
{wong.

To mpwyto otddio EAafe xwpa petd tn péon tou eaprvou, dTav oL GUHHETEXOUTES
glyov ook Trioel [ aioBnon opadikng kot Stoedoyikng Spdong kot eiyov e€otketwbdel
emopkws, péoa amd Bewpntikeg eme€epynoie Kol EMTOMIEG EMIOKEPELS OE XWPOUG
evOLohEpOVTOG, HE TIG €VVOLEG TNG €TEPOTNTAS KAl TOU EKTOTMIONOV. XTNV TPWTH
mapovcioon TOu  eyxelpnpaTog, oL  doitiTpleg  emeePydOTNKAY  ETAEYHEVO
TEPLEXOUEVO TNG TAATHOPHOG KO CUYKEKPLUEVH ETUAEYUEVEG papTupieg podi pe to
ekmoudeutikO VAIKO mou TIg mAaucwwvouv. H eme€epyacioa €yve pe &oveg tig
EVIUTIWOELG TIOV giyay KaBg TapoakoAotBnoav Tig cuvevtelgelg, Tig mAnpodopieg mou
ATOKOMIo0Y KOOWG Kot TaL OTELN TIG KIVITOTTOINo®V Vo T SLEPEVVIIOOUV TTEPAUTEPW T
v okedptovv Sadopetikd. e autd TO TPWTO OTAdI0, HETH TNV emegepyaoio Twv
ouvevtel€ewv eiyoav TtV gukaupict Voo yvwpioouv Kol KATOLOUG/EG otO TOUG/TIQ
ouvevtev€lalOpevoug/eq Tou KANONKOY VoL 0TO GEHIVEPLO KOl GUVORIATIOOV [E TIQ
doutnpieg yio B¢pata mov adopovv otn {wr] TOuG, TIG TAUTOTNTEG TOUG KoL TNV
ekmoudevtikn mopeio Toug.

Yto Oevtepo oTASI0 TNG €pevvag OTIC POITNTPLEG KAl HETA TNV oxedov
oAokAnpwpeévn popdr tng Yndrakng matdoppoag VOLARE, to XemtépBplo tou 2025,
{ntoope péow TNG NAEKTPOVIKNG TEENG Tou pabnupoatog otig dortnTpleg vo
mepmynBouv  6to  omoPETNPlO KAl TG KOAEOOE VX CUNTANPWOOUV  €vd
EPWTNHOTOAOYIO HE EPWTIOEL] KVOIKTOU KOl KAEWGTOU TUMOU. XTo oTddl0 autd

OUpHETEIYOY 9 POLTNTPLEG.
To tpodid TwV eKTAUIEVTIKWVY KoL GPOLTNTPLADV TTOU CURUETELNOV GTNV £pEUVA

Exmoudevrixoi

TNy épeuva avTamokpiBnkoy 63 eKTAUSEVTIKOL TUTTIKTG Ko [N TUTIIKNG eKmaidevong.
To 88,68% eivau yuvaikeg kot to 11,32% dvdpeg. To 66,04% oviikouv otV NAIKLOKT)
Katnyopio 46-60 €Twv, To 30,19% otV NAKLIaKT Katnyopia 36-45 €TV eved To 3,77%
oTNV NAKLOKT KoTnyopio 26-35 €TV.
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1,32% ®ulo

B [uvaika
B Avbpog
AA\o

Ipdepnua 1. ®vAo (ekmaudevtixol)

[Tpoxerrat yiar piot opdSo eKToUSEUTIKWV e PeYOAT ekoudevTIKT epmelpio kabwg
10 50,94% SnAwvel dtt epydletar oty ekmaidevon oo 16 €wg 25 £€tr), T0 16,98% mavw
amd 26 £tn, 10 13,21% 8 £w( 15 £t eV TO 16,98 epydletan 3 €wG 7 €T Kot HOALS TO
1,89% éxeL Atydtepo amtd 2 €t ekmoudevtikn epmepio. oapamdvw ammd toug poovg
vmnpetotv otnv [Mpwrtofdduia exmaidsvon (43,40% oe Anpotikd kou 20,75% os
vnroywyein), To 26,42% vnn petei otn Asutepofddpia skmaidevon (Tupvdoto:s,09%,
Tevikd AvUkel0:7,55%, ETTAA: 1,89%, E.E.E.E.K.:1,89%) ev& t0 9,43% vumnpetei ot
Sopég tng un tumikng ekmaidevong.

Adiokahou/gg Mevikng & EWSwng (MET0, ME71, ME73) 30,19%
Nnriaywyol Fevikng & EWwng (ME6O, ME6T) 18,87%
®d\ohoyou (MEO2, ME33) 15,09%
Zevwv NMwoowv (MEOS5, MEO6, MEO7, ME34, ME40) 7,55%
MAnpodopkng (MES6) 5,66%
Kowwvikwv Emiotnuwv & Owovoplag (ME78 & MESO) 3,77%
KoAtexvikwv, Mouoknig & Oeartpikng Aywyng (MEOS,... 3,77%
MaBnuatikol kot Guoikwv Ertiotnuwv (MEO3, MEO4) 1,89%
duowkng Aywyng (MEM) 1,89%
Nourtég ElSkdTnTeg 11,32% El6lKéTnTa

Ipdepnua 2. IMeblo eixevong (exmaudevtikol)

H ovuvtputtikr mieioyndbio tovg (81,13%) eivon povipor/eg ekmoudevtikoi og
dnudoto oyoreio, to 13,21% eivan avamAnpwteg/tpleg exmoudevtikol ot Snpocio
exmaidevon kat to 5,66% epydleton otnv OIWTIKTY ekmaidevon. Afyo mapamdvew omd
ToUg pIoolg (54,72%) sivau exmoudevtikol o Tumikég TEEeELG, €V oL umOAOLTOL
unnpetovv ot diapopeg Beoelg otnv exmaidevon.
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Exkmoudeutikdg TAENG 54,72%
AeuBuvtig/tpa 1y Mpoiotduevog/uévn Lolelou
Yuvtoviotg Eknaibeuong Mpoodlywv
Exkmtoundeutikdg og Tunua'Evtagng

Ekmaudeutikdg oe TLY.

Exkmtoudeutikdg MapdAnAng ImpEng

YTéNex0G ek SEUONG 1,89%

e 5.66% O¢eon Epyaciag

Ipagnua 3. Oéon otnv eknaidevon (exmaudevtikoi)

Ot ouppetéyovteg/ovoeg epydovtat oe OAN tnv EAANvikn emikpdreia, wotdco to
47,17% dnAwveL wg meployn epyaciag tnv Attikn Kot To umoAoLto 52,83% trnyv umodolnn
EAAGSa Xteped EAAGS: 15,09%, Oeooorio: 11,32%, [ledomovvnoog: 13,21%, Bopelo
Awyaio: 5,66%, KukAddeg: 3,77%, Awdekdvnon: 1,89%, Kevtpikiy Maxedovio: 1,89%.
EmumA¢ov, oe 0600t 92,46% SNADVOUV 0XpKETH £wG TOAU €€0IKELWUEVOL/EG LE TOUG
vmoAoytoteg kot to Sadiktvo pe M.O. oto deiktn efoikeiwong 4,3/5. To 84,91% €xel
Xpnotpomotroet oo mopeABdv Yndrokeg mAatdoppeg yio tn SiSaokoio kot to 64,15%
€XEL EVOWHATWOEL 0TO TOPEABOV 0T SISAoKOAIX TOUG TOAUTPOTIKG TEPLEXOHEVO
OXETLKO L€ TOUG TTPOTDUYEG 1| TT) LETAVAOTEVOT).

SUPTEPAOUNTIKY, TPOKELTAL Yo piot Opdda eKTAUSEVTIKOV HE TOAAL Xpdvin
eumelpiag otny eknaidevon, omd Siddopeg edikdtnreg aAAd kot Bécelg otnv
ekmaidevon, amd OAeg tig Pabpideg, eloikelwévn HE TOUG UTOAOYIOTEG Kl TIG
Undlokeg mAathdppeg kot pe evdiod€pov TOGO YL TOAUTPOTIKE EKTTOUSEVUTIKE UAIKA
000 KO Yo EKTIOUSEVTIKE UALKG OYETIKA L€ TOUG TTPOTDUYEG 1) TI| HETAVAOTEVOT).

Dorrijrpieg

Ot dortrtpleg mOU CUHNETEIYOY OTI CUUTANPWOT TOU €PWTNHATOAOYIOU Yl TNV
gpmelpio a6 tn xprion g mratdoppoag VOLARE fjtav 9, 0Aeg yuvaikeg. [Tévte amtd
autég (55,56%) aviiKouv TNV NAIKIOKT] KoTnyopio £wg 25 eTwv, tpelg (33,33%) otnv
NAKLakT Koenyopio 26-35 twv kou pia (11,11%) oTny nAKioK Koeyopia 36-45 €ToVv.
To Mduo tou 2025, 6mov mopaxkorovBnoav tnv tapovsioon tou VOLARE técoepig
(44,44%) fjtav 6T0 3° €T0G oTTOVS WV TOVG, 8V (22,22%) oTO 2°, §U0 (22,22%) OTO 4°
Ko pio elxe OAOKANPWOEL TAL 4 TTPWTA £TT) CTTOUSWV TNG.
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Etog omtoubwv
22,22% 22,22%
. . - 11%
1
30 50 Ko Ttdvw

Ipapnua 4. Etog omoudwv (portijtpieg)

O mévre (55,56%) eiyav eiooyBel oto TEATTH pe ) Stadikooio twv TToaveAAnviov
E&etdoswv evidr ot umdoimeg téooepig (44,44%) pe Koatotaxtrpleg e€etdoelg kou
Kotéxouv kot 2° truyio. Ot téooepiq (44,44%) £xovv epyactel 6TV TUTTIKT 1§ UN TUTTIKT
exmaidevon, 1 pio 0-1 £T1) kou oL AAAEG TPELG VW Ao 6 €T,

20 TrTUYlo

44,44%

55,56% B Nou
B0yt

Ipagnua 5. lNooootd katéywv Sevtepou mruyiov (porrjtpieg)

Otoktd amd tig evvid (88,88%) SnAwvouv apkeTd £w¢ TOAD €£0IKEIWHEVEG PE TOUG
UTTOAOYLOTEG Kot TO dladiktvo, evd 1 piot SNAWVEL KATWG €EOIKELWUEVT] [LE TUVOALKO
M.O. eokeiwong 4,22/5. Ot tpei¢ amd g swid (33,33%) SnAdvouv ot
Xpnotpomotoet oto mapeABov Yndrakeg mAathdppeg oxeTikeG pe tn SidaokaAia, eve
H6vo ot 8vo amd Tig evvid (22,22%) €xouv xprotpomouioet 1] éxouv £€pbet oe emadn pe
TIOAUTPOTILIKO TIEPLEXOLEVO GYETIKO |LE TOUG TTPOOPUYEG 1| TI| LETAVAGTEVOT).

H opdda twv dortntpuwv eivor pkpry aplOpuntikd opdda, mov mapott dportiTpLeg
€xouv eumelpioc ad tnv ekmoudevtikny mpddn, kabwg oxedov oL poég €xouv 1dN
epyaotel otnv eknaidevon pe Ty devtepn edikodtnTd Toug. Emopevwg, mpoxettot yio
aropo e€olkewpeva pev pe to Yndlokd epyaAeio wotooo e ToAD pikpr e€oikeiwon
kot emadn| pe ekmoudevtikeg Ynodlokég TAaThOpeS 1) e TTOAUTPOTIKO TXETIKO HE TO
VOLARE mepieyopevo.

A&iler va onpewwBel 6t ) Sokipaotikr| ¢pdon tov VOLARE oAokAnpwBnke 0yt wg
poe oA a§loAdynon Aerroupylody, 0AAG w¢ pia ouAAoyikny pabnotaxn epmetpia. Ot
ouppeTeéyovteg/ovoeg (ekmoudsutikoi, doltiTpleg kou epeuvnTeg/Tpleg) Bpédnkay va
KIvouvTot avapesa o€ S0 medio: To KOVwWVIKO, OTTOU YEVVIOUVTAL Ol HAPTUPIES, KAl TO
EKTAUSEVTIKO, OTTOU QUTEG PETAOYNUATI(OVTNL OE YVWOT WOTE VoL EMIOTPEPOLY, HECW
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NG ekmaidevong, miow oto Kowwvikd cuvolro. To mépaopa amd v eumelpio Tng
TAOTYNONG OTNV AVAAUOT] TwV aVTIOPAOEWY KAl GTOXAOUWY TOUG S€V oNUaTOSOTEl
ATAWG VA EMOHEVO EPEVVNTIKO 0TASI0- atoteAei ouvexel g Siag Sadikaoiog
pabnong. Xtn ovvéxewn, emiyewpeitar voo oBei dwvr) oe ot v epmelpio, v
akouoTolv SNAadT| OL TPOTIOL L€ TOUG OTOIOUG Ol CUHHETEXOVTEG/OUTGES TTPOCEYYLOY,
apdofritnoav kot doknoav KpLTiky oto amobetrplo, KaBWG Kot oL EKTOUSEVTIKEG
Slaotdoelg mou avédel€e ot 1) cuvavnon.

Mo KPLTIKT] CTOTIHIOT) TWV KTOKPIGEWV
Exmoudevrikoi: AvtiAPeLg ko maudaywytkés avayveooelg

H oavddvon mouv okorouBel eotidler oto mWG oL ekmoudeutikol ko OL
dowrirpieg/portntég Piwoav tny mhonynon xat t xpron touv amobetnpiov VOLARE.
Méoa amd ta epwTNHATOAIYLX KAL TI§ KVOLYTEG ATKVTHOELG TOUG, avadUovtan TG00 oL
naudoywylkég SuvatdTnTeg 660 Kal oL TPOKAT|oeLg ov Btel eva tetoto eyyeipnpa. Ot
dWVEG TWV OCUHUETEXOUOWV/OVIWV OITOTUTWVOUV TNV €VINOT] OVAUESH OTT
OUVAUCONOTIKT) €UTAOKT] KOl TNV EMAYYEAPOTIKT] OTOOTOON, OVAUESH OTHV
KoUvOTOopia TNG epmeLpiog Ko TIg TeXVIKES 1) Oeopikég SuokoAieg Tou tn) cuvodevouv.

[Tio ouykekpipéve, oL eKToUSEUTIKOL TOU GCUHETEYaY 0TO0 2° oT&dlo NG
SokipaoTikng perétng emAéyouv Aégeig pe Oetikd mpdonpo (Betikny/moAy kodn
30,38%, elaupetikni/koOnAwtikn 17,72%). Eexwpilouvv xopakInplotikd Omwg 1
nmpwtotumio/keuvotopia (8,86%), to dpopdo ausBnTikd omotéAeopa Ko To KoAd
otropo (5,06%) xai to mAoUo10 VAKO (7,59%), Ontwg autotuntwvetat oto [pddnpa 6.

ApPXLKN EVTUTIWON

OeTkr)/TIOAD KOAT) I 30, 38%
EEqpeTikr)/KoBONAWTIKA I 7 72 %
MPEWTOTUTN/KAUVOTOUA/ TIPWTOTIOPLOKY  I—— S 86%
Mololw — 7 59%
EvSiadépouco 6 33%
‘Opopdo aoBNTIKG /KAAOCTNUEVT)/TIPOCEYUEYT, I 5 06%
Xpr|olo/oNuavTik) 3 80%
Zeotaold/ouykivnon e 3 80%
MpooBAoLUN/EVXPENOTO/KATATOTIOTIKY . 3 80%
TIOAUTPOTTIKY 3 80%
ETtayyeApOTikn/opyavwpévn 2 53%
Auvovénto
YeBaouog

.

-
AladpopeTikdTTo. M 127%
Evéuvbuwon m

-

MoAUTIUN

Ipdepnua 6. [pdreg evrundoeig amd to amobetijpto VOLARE (skmaudeutixol)

Otav kadovvtan v emAgéouv ouykekplpéveg AEEEIC yiar va YapakTnpicovv To
eyxelpnpe, emAéyouv Ag€eig dnwg evdadépov/evnpepwtikd (12,61%), clyxpovo Kot
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mpwtétuno  (12,61%), mpooPdoipo kot cadeg  (9,24%). Avadpépovron  oTnVv
moAvtpomikOThTA TOV (7,56%), 0Tn Snpovpykoétnta (7,56%), otnv kedauodnoio tou
(5,88%) 0AA& kot 6To TAOUGI0 VAIKS TOU (5,88%) Emiong avaduovran kau Aéeig 6mwg
SupnepiAnn ko evrodn (8,40%), svauodnoia, aAAnAeyyln, evouvaicOnon (4,20%)
0AAG kou Biwpa (3,36%), pddnon (2,52%) ko evéuvdapwon (1,68%).

AeEeig ou xapaktnpeilouv to VO.LARE.

EVNUEPWTIKO/SLodWwTIoTIKO/eVELodEPOV 12,61%

TUyXPOVO/KOUVOTOUO/ TIPWTATUTIO/ SLAPOPETIKO 12,61%

9,24%

8,40%

MOAUTPOTIKG/ TIOAUMET KO/ SO PO TIKO/ PNdLaKS 7,56%
Anuoupykd/DovTao o/ eUmveucn/TOAUXPWHO I ] 5 (%

BonBnTiko/Xprioo  ——  ( 72%

TPooRA&oo/cadEG/eUkoNO

YuurepAnyn/Evtagn

Evtunwotokd/wpaio/KahatoBnoto 5,88%
MAololo/TokN ol I 5 33%
EvatoBnolo/oMnAeyyin/EvouvaicBnon —— 4 20%
Blwpo  — 3 36%
M&ONOoN/E60KTIKG —— D 52%,
MOAUTIOATIOWIKG — — 2 52Y%
Evluvduworn e 1 68%
Erompoviko mmmmm 168%
YeBaoudc mmm 0,.84%
AN\O 6,72%

Ipapnua 7. Aééeig mou mepiypagouv to VOLARE (ekmaudevtixoi)

Zexwpilouv WG TO O TOAUTIHO OTOLKEIO TNG TAATHOPUAS TIG HOPTUPIES KaL TV
avBevTikdTnTo Ko apesdtn T toug (56,76%), To TAOUG10 Ka Xpriotpo VA (24,32%),
Vv €0K0oAN kot Koravon T mAofynon (8,11%) kabdg ko trv povadikdTnTa Tov.

IMiorjynon  otnpv  mAatpoppa  (carjvei,  eukoldia) koL TEXVIKA
Oéuara/mpoPrlijpara

Q¢ pog to fTnpa tng mpooPaoipdtnroag oto Yndlokod amobetiplo, To EVPTHATA TG
Sokipurig frav  evBoppuvtikd, Sedopevou kot Tou oxetikd uymAou Ymbrlokou
Ypoppatiopov tov Seiypatog. To 74,60% (47 dtopa) dnAwvel 6Tl n TAofynon otnv
TAatdhOppa Mty TOAU €0koAn, to 23,81% (15 dropa) SnAwver OtL Mty ovte
g0koAn/ovlte dVokoAn evd to 1,50% (1 dropo) SnAwvel 4Tt frav TOAY SUokoAn
Spopdpivovrag M.O. otnyv gukoAia TAonynong 2,73/3. Eniong to 80,95% (51 dropa)
dnAwvouv 6t o tpdmog mAoNynong Nrav omoivta codrg, to 17,46% Ppioketan
avdpeoa oto andiuta cadrq kot 0to kabdAou codr|g eve 10 1,59% (1 dtopo) SnAwvet
ot1 dev fjrav kaBoAov cadrig o Tpdmog mAorynong Stapopdwvovtog ¢tot M.O. ot

ocadrvelx TAonynong 2,79/3.
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T¢A0¢ 10 92,06% (58 &ropa) Sev AVTIPETAOTIOE KOVEVA TEXVIKO TPOPANH, To 6,35%
(4 dropa) avtipeTOmos eAdyIoTA TEXVIKA TTpoPApata evd to 1,59% (1 dTopo)
QVTIPETWTILOE OTUOVTIKA TEXVIKA TTPOBAT  HoToL.

Texvika ipoBANpOTA
159%
6.35% ;

B Acv QVTILETWTILON KAVEVO TEXVIKO
TIPORANUO

B AVTIHETWTTILOX EAXYLOTA TEXVIKA
TPoPAuOTOL

92,06%

B AVTHETWTTLON OTNOVTIKA TEXVIKA
TiPoRAuOTOL

Ipdepnua 8. Texvikd mpoPiuara (ekmaudevtioi)

Yt texvikd mpoPAnpata mov avodepouvv evromileton pio keBuotépnon otig
oeAideg, BépaTo GTOV 1X0 EVW TO VA TOHO TOU OVTLHETWTILOE CT|UOVTIKA TEYVIKE
npoPArpate, givor To (810 mov dAweoe SuckoAieg kou otV TAOYNOT Kot Kateypohe
Bépata mou adopovv TV mpoPoAr} twv Pivteo. Emiong xdmoleg SuokoAieg

evtomiotnkay ot €VOAAXYEG Twv YAwoowv 1) otnv ovalitnon UAkol yla
OUYKEKPLUEVES NALIKIOKEG KATNYOPIEG LOBNTOV.

Hepieyduevo, katavonon, vmocTNPIKTIKI) AsLToUpyia

ATOVTWVTOG 08 EPWTNOT] YLK TO KATH TOGO KUAX EVOWUATWHEVO TV TO TTEPLEXOHEVO
moAvpEcwY TG mAaTdOppag to 84,13% (53 dropa) SAwoav dtt frov TOAD KaAd
EVOWPATWHEVO £V TO 15,87% (10 dropa) tomobetrOnke ot péon Bom, avdpeosa oto
TTOAU KOAX EVOWHATWHEVO Kot TO KABOAOU KOAX EVOWUXTW LEVO SLoptopd@VOVTOG £Tot
M.O. otnV eVOWHATWOT) TOU TEPLEXOHEVOU 2,84/3.

Me Béon v eumeipic toug amd tm xprion tov VOLARE to 96,30% twv
OUHHETEXOUOWV/OVTWV TLOTEVEL OTL TO TUVOSEUTIKO VAIKS K&Oe paptupiog epfdbuve
TNV Kotavonon tov, to 96,22% Otl to meplexdpevo evbuypoppidetou e Toug oTOXOUG
¢ ekmaidevong yux ta avBpomva Sikaudpata eve to 88,89% miotelel 6tL N
mAatddppa VOLARE vrootnpilet tnyv evepyntiki), pabnrokevepiki pddnor.
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96,30% M.0.
f 1

T it waostnon o0 w8
€UBABULVE TNV KATAVANGN oL, 3,70% 11,11% 85,19%
96,22%

...TO TIEPLEXOpEVO uBuypoppileTal pe Toug [ 1

oTéY0UG TNG eKTtaiSEUONG Yl T 3.77%,439 86,79% 4,83

avBpwTivar Stkawpoto.

88,89%
I |
R A °
EVEPYNTIKY), LOBNTOKEVTPIKY] L&BNom. 7.41%12,96% 75,93% 0% 4,71
M 1: KaBdhou 2 3 4 M 5: MoAd AA.

Ipdpnua 9. Evowpdtwon molupeotkot mepiexopgvou tne mAatpdpuas (exmoudevtixoi)

Eridpaon orov tpomo Sidaokalding kot otnv mpoceyyion Osudtwv oxetikiig
Ospuaroloyiog

Kodovpeveg/ol va emiAééouv T toylel pe Bdon tnv eumelpio Toug otn xprion tou
VOLARE 10 94,44% twv gpwtnféviwv dnAcdvouy ott 1 mAathoppa toug Boronoe v
e€etdoouv véeg oelg yupw amd tnv ekmaidevon twv mpoodUywv. To 88,89%
atcBdvovton  peyodltepn automemoifnon otn SidaokoAia TG eumelpiag TOU
ektomiopov (mpdoduyeg, petavdoteg) petd tn xpron tov VOLARE v to 92,59%
aloBd&vovtat KaAUTEpX eEOTTALOHEVEG/OL VIO VAL XVTILETWTTIGOUY TIOALTIOpIKA evaicOnTo
O¢pota otnv téén toug 1§ oto mAaiclo mou Siddokouvv. Tédog to 90,74% Twv
ouppeTeEXOUoWV/Ovtwy aucBdvovrar OtL 1] TAATHOpHa oUVEBOAE CIHOVTIKE GTOV
TOAUTPOTTIKO Kot YnhLako ypopPATIoHS TOUG.

94,44% M.O.

H mAatdpdpua pe Bornoe va eEetdow véeg OYPEeLg yupw 5 56%20,37% 74,07% 4,69

artd TV eKTalSEVOT TWV TIPOOHUYWV.

88,89%
AwcBd&vopat peyaAltepn automemol®non otn ! 1
Si6ackalia TG epmelpiag Tou ekToTiopol (mpdoduyeg, 1,85%41% 38 89% 50,00% 4,40
UETOVAOTEG) HETA TN ¥pErom Tou Volare. "99%
92,59%

AwoBdvopat koAOtepa eEOTIALOMEVN YLa VAl [
QVTHETWTTOW TIOMTIOMIKG guaioBnTa Bépata otnv 1’8?{%6‘:/20,37% 72,22% 4,63
TGEN pou 1 0o TAALOLO TToU SIEATKW.

90,74

|
AwoBavopat 6L n TAatdSppa CUVEBCAE OIPAVTIKA gsg,

0, 0
OTOV TIOAUTPOTIKS KO PNOLOKO YOOUUATIOUS HOU. 5,56%20’37/° 70,37%

4,62

X

B KaBdAou HIoAl T AA.

Ipdpnua 10. EniSpaon nAarpdpuag (skmaudevtixol)

MeAdovrikij xprjon kot evowudrwon ot Sidaokadic ornv tdén

Y1g epwtnoelg mov adopolv otny évraén tov VOLARE kau ot xprion ot SidaokaAia
toug kaBwg kot og mboviy clotaon, to 96,30% SnAwvel 6t1 Oa propolioe v To

Voices of Displacement 267 » VOLARE. Voice Lab Repository



dovTaoTEl VO EVIAOOETAL OTO UTIAPYOV TIPOYPAUPX GTIOUdWY, TO 94,44% SnAdvel ot
oKOTEVEL VK TO Xprnolgomoujoel otn  OdooKoAi, €vw TO OUVOAO TwV
ouppetexovov/ovtwy  (100%) SnAwver ott B To ouvictolos of  GAAOUG
eKTToUSEVTIKOUG.

5,56% MeA\ovTikr Xprion

otn StdaokoAlx

W Nou

B'OyL
94,44%

Ipdonua 1. [Ip66son peAdovrikig xpriong

(o)
3,70% 'Evta&n oo uttdpyov

TIEOY PO OTIOUSWV

B Not

m'OyL

96,30%

Ipapnua 12. Evraén oto vpiotduevo avaAutikd mpoypapipio

IIpotdoeig ko oxOAL

Ot TopaTnprioeLg Kot TPOTATELG TWV CUHHETEXOUCWV/OVTWY KOTA TV TAOTIKN ddon
tou €¢pyouv VOLARE amotumcyvouy th) SUVOLIKT] OXECT] AVAHETH OTT) XPTIOTIKOTITA KL
TN pobnotoakn epmepio mouv yevd v moAutpomikd amobetrpro. Ot mepiocdtepol
ooALG Ol apopolV TpoaKTIKA {Tr ot TpOSacn§ Kot TAOTYNONG, OTOLXEIN TTOV, oV
KOl TEXVIKA, OUVEEOVTAL CHECH HE TNV ToUSOywYIK] OUTOTEAECUATIKOTNTN TOU
epyaieiov. Onwg onpewnvel evag ekmaidevtikdg: «H mpdoPfaocn aro amobetipio péow
ktvitov Sev eivat Suvatij! Towg autd va pivarte pio patid». H oovéykn yio eukoAdtepn
KOl TTL0 gVEAIKTN TTpOoBaon emavepyetat o€ apKeTeg Haptupieg: «H avalijtnon vAikou
rapovotdet Suokodieg» 1| «Aev urtdpyet pevov mpoafaoiudTnragy.

Avutd T oxOAt Sev avaSelKVUOUV [OVO TEXVIKA EAAgippaTa 0AAG Gépvouv oTo
TPOOKNVIO éva Kpiotpo {iTnpe: OtL 1 epmepio Tov yprjotn amoteAel avamdonooto
pepog tov moudoywytkov oxedlacpol H mpdoPaocn oto mepiexdpevo, 1 aicbnon
TPOCAVATOAIGHOU péca otnv mAatdoppa kat 1 Suvardtnra v kvnbei koveig
eAevBepa amoTeAOUV HopDEC TOUSAYWYIKTIG EVOUVAHWOTIG TTPOTAOTIG YLK £VOL 0VOLYTO
ekmoudeuTikd VAKO. Onwg éyponde pua portnepie: «Oa rjfeda va PAénw tiq ovvroueg
rAnpogopisg tavtdTnTog twv avipdmwy mov piAovy dtay mailet to Bivreo toug... fonbdet
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va €yw pia péviun vrevlupion yla to motog eivat o avlpwmog mov mpofdAderars. H
mapatrpnon outh eivou Biaitepa eUyAwtn, kobwg avadeikviel Tn ox€on avAapESA
OTNV TEXVIKT| AETTOpEPELN Kot TNV NOIKT TNG akpOAOTG: TO TOLOG AL, ol €ivout 1
B¢om tou kot Toto eivou to BAEppX Tou Beatry amévavti tov. e auto To eminedo, ko
Waitepa ot ddon tov emovaoxeSlGHOU, pog anooyOAnoe Swaitepa WG N
TEYXVOAOYIKT| AELTOUPYIKOTITA LETATPEMETAUL O HOPEN TOUSAYWYIKOV VOTIHATOG.

[ToAAég mpotdoelg emikevipwBnkav emiong otnv avdykn ywx kobopdtepn
opydvwon kot kaBodynon. Onwg avédepav §Uo cuppetéyovoes: «Oa embupovon var
UmtIipxe KaAUTEPT ELoaywYT] e TANPOPOPIES yior TN Yp1joT) Tov UAtkoU ot kdOe evotnro kot
vmoevérnTo. Mia dAAN onpeivet: «(Mov éAdenpe) o ydptng mAorynone». Ot pwvég
auteg Sefyvouv ot emBupio yio eAevBepr mepujynon Sev avoupei Tnv ovérykn yio Sopr)
KOl TPOoOVOTOAoHS- avtifeta, mpoteivouv €vav ooppomnpévo oxedlaopd mou
koBodnyel ywpic va meplopilel, exmoudevel ywpig va kavovikomotel. Onwg oxoAiace
XOPOKTNPLOTIKA o cuppetéyovon: «Oa mpdreva Tn feltiwon tne mAorjynong kot g
0pyavwon¢ Tou meplexopevou, e mo Eexdabapn Soun kot pidtpa avadijtnong, date n
mepujynorn oro amobetijplo va eivat mo eUXPNOTTI) Ko ATOTEAECUATIKI)».

MopdAAnia, apketég/oi exmoudevtikoi eoticoov oto mEPLEXOUEVO KAl TN
Suvatotnta dievpuvong tov amobetnpiov: «Ilepiocdrepeg eumeipie amd to medio», 1
«Na vrtdpyet vopoBeaia amAd kot katavontd-vopoBeoisg mov ouvavrdus kabnuepivd
0T0 Ox0Aglo pog», 1) TO adtnpo TG YAwOoOIKNG TPOcPaong MOV AMOTUTIWVETHL OTO
oxOA0 «Oua 1j6eda otig foudyapikés kat yaAAIKES papTUupleg va urdpyouy umdtitAot Kat
ota eAAnvika». Ot tpotdoelg autég bavepivouv pia evepyn emBupiot GUPUETOXTG: OL
exmoudevtikoi dev fAEmOUV TOV €XUTO TOUG WG THONTIKOUG YPOTES, AAAL WG GUV-
dnuiovpyolg meplexopEvoy. ZnNTouv UAIKO TOU VO GUVOMIAE( e Tn OXOAIKT] TOUG
mpoypaTikOTNTe Kot voo  epmAoutiCel v kaBnpepvy toug mpaktiky: «lowg
rapadeiypara aéomomong tov udikov atnv taén». Me adoppr) tnv enelepyaocio avtwv
Twv oxoAiwv 1 opdda oxediaopol Tpdcbeoe évav cuvomTikd X&ptr TAONyNoNG 6TV
apyikn ogAida tou amobetnpiov ko emPePaiwoe tnv apyikr tou mapadoyn OtL
amevBivetou kupiwg oty tprtofdbpia ekmaidevon.

H avarpododdtnon autr) amodeikviel 6tL to atobetiipto Aertovpynoe 1101 ot tug
TPWTEG TOU ePUPUOYEG WG {VTavOg TASAYWYIKOG 0PYAVIOHOG, WG EVAG XWPOG TOU
KOAE( TOUG EMIOKETTEG TOU VX TOV SLAHOPDWOOUY TEPAUTEPW, VX OKEDTOUV TAVW OTIG
OXEOELC AVAETA TNV TEXVOAOYIQ, TNV EKTIAUSEVOT) KoL TNV EUMELPIN TOU EKTOTUTHOV.
Méoa omtd autég TIg HIKPEG, TPAKTIKEG AAAE OUCLWOELS TTPOTAOELS, 1) SOKIHAOTIKY)
¢ddon tou VOLARE Bonbnoe tnv opdda oxediaopot va StopBwael kot va epimAoutiost
T0 atoBetiplo, evd mapdAANAa avédeie tn Suvopikn) TG CUPHETOXNG: OTL dnAadT 1)
ekmauSevuTikn oot evOG £pyou Sev HETPLETAUL HOVO OO TO TEPLEXOPEVO TOU, XAAL Kol
amd TO WG TPOTKUAEL TOUG dAAOUG VO GUV-BLopopdGOoUV To VA& Tov.

DortijTpLeg: AVHGTOYOGHOL Kot EKTTOUIEUTIKEG EPTELPIEC

Yuveyilovtog tnv oulfjtnon TOU TPOKUTTEL ooTd T EUPTIHATA TOU AOYOU TwV
dortnTpudv mov cuppeteiyay, tig Stofdloupe Oyt wg deikTeq AMOTEAEGHATIKOTITAG,
aAAE w¢ Toudaywylkeg odnyroElg TOU AMOKOAUTITOUV TG Ol CUMPHETEXOUOEG
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VONUOToS0TOUV TNV MPOoWTIKT Toug Stadpopr) p&dnong péoo otd tn paptupic, TV
ewova kal tov Nxo. H avdivon emiyepei vo avadeiel t dwvh twv Slwv twv
EKTIAUSEVTIKWV WG HOPEWV GTOXACHOV Kol dAAXYNG, Kot v dei€el g 1 epmetpio tov
VOLARE )ertoupyei wg adoppr] mpofANUATIoHOU YIo TV KOWWVIKT TPy LOTIKOT T
€VTOG Ko €KTOG eKmaidevong.

Ye mpWTN avdyvwor, Kataypddpovtag ToLn eivat | GUVOALKT] EVTUIWOT) amd Tt
mAathdppa kat ot powrriTpieg emAéyouv Ag€elg kot ppdoelg mou artodidouv Betikd
nmpdonpo oty eumelpio Tovg. Ppdoelg OMWG «moAV evdiapépovoar», «moAl Oetikiy»,
«eVOOUTIATUOG», «UOU OPETEL», «MPWTOTUM) IS€a», «XPIjOLUN» TEPLEXOVTOUL OTIG
anavtioelg toug. EmAéyouv Aééeig Omwg «ouumepiAnym»,  «evluvdpwon»,
«evauvaiofnon», «eumotoovvn», «eAmiSa»  0AA& Ko «SlamoATiopKoTTON,
«opaténToy, «moAvtpomkdTnTar yio va xapaktnpicovy to VOLARE.

ITiorjynon  otnpv  mAatpoppa  (ca@ijvei,  eukoldia) kot TEXVIKA
Oéuara/mpoPrlijpara

Ot 4 otg 9 cuppetexovoeg dNAwvVouV OTL 1] TAOTynoT otV TAATdOppa oy TOAD
€0KOAN €vd oL umodAoimeg 4 SnAwvouv OtL Nty oUte €UKOAn/olte SUoKOAN
Sapopdwvovtag M.O. otnyv evkoia Ao ynong 2,44/3. Emiong ot 6 otig 9 dnAwvouy
OTL 0 TPOTIOG TAOTYNONG TAV atOAUTA cadT|G EVEM OL UTTOAOLTTEG 3 BplokovTat avapesa
oto andivta cadng kat oto kaBorou Swapopdavovtag étor M.O. otn cadrivein
mAoTyNnong 2,66/3.

Tédog ot 5 amd T 9 Sev AVTIHETWOTIOAV KOVEVA TEXVIKO TPOPANUa, ot 3
QVTIHETWTIONY EAGYIOTA TEXVIKA TPOPANHOTH €VW Mot OVTIHETOTIOE ONUOVTIKA
teyvikd mpofAnpaca. To texvikd mpoBAnpata mov avadépouv adbopolv atny eArendm
urotitAwv og kdmola Bivteo ko k&moteg kaBuoteprioelg oty mAonynon.

Hepieyduevo, kartavonor), vrooTNPIKTIKI) AeITOUpYic

Ot 6 and Tg 9 exTHOUV OTL TO TEPLEXOUEVO TWV TOAUHECWY TTOV TOAU KOAL
EVOWHATWHEVO eV oL 3 eméAelav Tn péon Béomn, ovipeoo oto TOAU KoAd
EVOWHATWHEVO Kal TO KaBOAoU KoAd evowpatwévo Stapopduvovtag étot M.O. otn
EVOWHATWOT) TOU TIEPLEXOUEVOU 2,66/3.

Me Bdon tnv gpmetpio toug amd ™ xprion tov VOLARE ot 8 amtd tig 9 dortntpleg
SNAwaoav 0TL To oUVOSeUTIKO UAIKO K&BE paptupiag epfdBuve Ty kaTtavonon Toug eve
Kot ot 9 OfAwoav 6t miotevovv Ot N mAatdoppa VOLARE vmootnpiler tnv
€VEPYNTIKT], POLTNTOKEVTPIKT HaOnon.
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...TO 0LVOSEUTIKO UAKO k&BE poptuplog epBdBuve tnv 2 1
KATOWVONOT 00
... N TAaTdSppa Vo.La.Re. utootnpilel tnv evepynTikn, 1 0
DOLTNTOKEVTPLKY) udBno;

H1:KaBolou 12 3 m4 E5ToAd AA

Ipdepnua 13. Epmlokij kat pdbnon (potripieg)

Zexwpilouv wg YproLpn Ty emadr] HE «TI¢ TPOTWTIKES HOPTUPLEG», TNV «TTAatolwon
e dpbpa, keipeve ko emkapoTnTon cAAd kot «To ot péoa oe pia totooedida iyar 6Aeg
Ti¢ Y€ mov XpeLo{OouY HalEUEVES.

Eridpaon ornv npoc€yyion Oepdrwv oxetixij¢ Osuororoyiog

Kou ot 9 dortrjtpileg mov ouppeteiyav otnv avatpopodotnon dnAwvouv ott pe Baon
Vv gpmelpia toug otn xpnon tov VOLARE aucBavovtat 0Tt toug eivat o oadég pe
molo tpdmo 1 poptupio pmopel va otnpiéel tn karovonon twv NTMUATwV Tov
HETAVXOTEUTIKOV/ TTpooduyikoy evw ot 8 amd Tig 9 dnAwvouy 6tt ausbdvovtat otL i
mAaThOppa cUVEBAAE GHAVTIKE GTOV TTOAUTPOTIKS Kot Yndiokd YpoXUHATIOHO TOUG.
Emiong kot ot 9 dnAwvouv 6tL aioBdvovton peyaAltepn autonemoibnon 6cov adopd
TOV TPOTO e ToV omoio Ba prmopovoay Vo TPOGEYYIOOUV TNV EUMELPIX TOU EKTOTIOHOU
(mpooduyeg, petavdorteg) petd tn xprion tov VOLARE xaBwg kou 6t to VOLARE T1g
BonBnoe v Katarvor|oouv TOAAEG TTTUXES YUPW At TNV eKTAiSEVOT] TV TPOThUYwV.
Tédog 7 amd g 9 dnAwvouv Ott cucBivovron kaAUtepa €EOTAIOUEVEG YO VA
QVTIHETWTTIOOUV TOAITIOHIKA gvaicOnta O¢poata oty Téén Toug 1 oto mAaiolo mou B
€PYNOTOUV GTO HEAAOV.

AoBdvopat OtL pou elvat o cadEg e ToLo TPOTo n
paptupia propei va otnpiet ™ katavonon twv 1
INTNUATWY TOU LETAVAOTEVTIKOU/ TIPOohUYLKOU.

AweBdvoparl 6t n mMAatdopua cUVEBAAE GNUAVTLKA OTOV “

TIOAUTPOTUKO KAl PNDLAKO YPAUUATIONS HOU.

AlcBdvopal peyalltepn automnenoibnon écov adopd tov

TPOTO We Tov omoio Ba uropovoa va IPosEYYiow tThv 3 —

EUTELPLA TOU EKTOTILOUOU (POOPUYEC, LETAVAOTEG) HETA...

To VO.LA.RE. pe BoriBnoe va katavorow OAAEG TITUXEG
YUPW aro tnv eknaideuon twv npoodUywv.

AwoBdvopat kKahUtepa eEOMALOUEVN VLA VAL AVTLLETWTTIOW
TOALTLOpLKG evaioBnta Bépata otnv Taén pou rj ato
mAaioto ou Ba epyaoctw oto HENOV.

LS}
N
H

W KaBShou 2 3 4 H [MoAU

Ipdpnua 14. EniSpaon otn fabitepn karavénon (poicrtpieg)
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XUvdeon pe to Iavemiotijpuio

Metd v epmetpio toug otnv mAathoppa tov VOLARE ko ot 9 dnAdvouv ot B
pmopovoav va pavtactotv to VOLARE val eVTAOOETAL O TAVEMIOTHHIOKO P&On o
kaBw¢ kot 0Tt ot To cUTTNVAY 08 AAAEG DoLTHTPLEG.

Evtomilouv ouvdécelg avdpeca oto amtoBetiplo wG eKTOUSEUTIKO UALKO KL OTOV
TPOTO TOU EPYAOTNKAY HE HAPTUPIEG Kot GAAX UAKKE ko OAn T Sidpkewx tou
padnpotog oto omoio 1pOav apyikd oe emadr pe to vAkd tov VOLARE. Yuykekpipevo
evTomifOUV WG KOV OTOLYEIN TOV «KEVIPIKG pOAO TI)¢ LapTUpiog», TNV «{WVTAVI» TOU
VAKOU, TN «Aettoupyia Tn¢ paptuplag w¢ OTIplypa yloo TV Kartavonon moATKdv/
Kolvwvikwv {nrnudtwvys Kot oty «[loidia péowv kat Sapopetikdv Tpdmwv
npoagyytong kot e&epevvnong tou kdabe Oéuarog». Emiong, evromifouv ouvdéoelg «ota
epyadeiot vy vwaong Ta 0ol apopovV TI§ CUVEXEIS LETATOTIOEIS AT TO €YW) OTO E0U KAl
avtiotpopo» KHOWG kal «otnv evauvvaiodnaon, tnv evéuvduwaon kat tnv avlpdmivn patid
o€ éva akadnpaiko ovoTnua mov pog elye ouvnOIoeL o€ (A ATOCTAGIOTOUEVT) KA XWPL§
ouvaioOnua yvwon».

Tédog evromifouv kowvd pebodoroyikd epyodeia avapeon oto pabnua ko oto
amofetnplo, 6ntwg daiveton ota akdAiovba amoomdopata: «Nidbw mwg eivat o Tpdmog
ov SouAéapie peg oto pdbnua oe éva adit. Me mpwro emimedo to Piwpa EedimAdvovrat
YUpw yUpw 6Aa ta vmblowma», «lia eudva, 1o pdbnua ouvdéstan amdivta pe tnv
totooeAida kB¢ o tpémog Sieaywyriq fitav mapdpotog. o mapddetypa pag {nrijfnke
va avapepBolue otnv Bloypagio pag, HE QVTIOTOI(EQ TOAUTPOTUKES TEXVIKES, OMWE
akpifd¢ Astroupyel kat i) 10TOTEAISo».

Hpotdoeig kot oxoiix

Ot mapatnproeig twv GoltnTpuwv avadetkviouy T onpocio tng mpooBactpdTnrog Kot
NG KaTavonong we mpoimoféoewy yix pioe ouolooTikn moudoywytkn epmetpio. Eva
and ta cuyvotepa {nipota mov evromiotnkav apopd tnv ammovsic 1) SucAsitoupyia
Twv umotitAwv ot Pivteo mou Sev elvou ota eEAANVIKG 1§ ota ayyAikd. ‘Omnwg
XOPOKTNPLOTIKA Ypadouv: «Xe moAAd ard ta Bivreo mov Sev rjtav otnv ayyAkij 1j oTnv
eAMnvikij yAddoow, dev Aettoupyoloe 1 umnpecic vmoTITAIOHOU Kot €MOUEVWS TTay
advvarn i rapakxolovbnon kat kartavonaorj tovg». H mapatrpnon avtr) vrevOupidet ot
N moAuyAwooia, 1n omoiot oamoteAel PoOIKO YOPAKTINPIOTIKO KOl TAOUTO TOU
amoBetnpiov, pmopel va petatpamel o epmddlo €dv dev cuvodeletal amd T
KOTEAANAo epyodeioc mpooPaotpdtnrag. H avdykn yi vmotitAilopd oe OAeg Tig
YAwooeg Sev eivot omAWG TEXVIKO AT, CAAR TS AYWYIKT| KL TTOALTIKT] ETLAOYT) TTOU
StaodaAilet tn SuvatoOTNTH AWV VO AKOUV KO VO KATAVOOUV T HopTupict Tou dAAOv.

[Mépa amd to ITrpato Katavonong, ol GOoLTTPLEG TPOTEIVOUV TOV EUTAOUTIGHO
tou amobetnpiov pe meplocoTepeg mANpodopieg yix to meplexdpevo. «Emiong, ya ta
TpayoUdia mov umipyay otV TAXTPOppe, Sev mapexovran ‘Alya Adyta’ yia o mepiexGuevo
Toug 1j yla T onuaoia tovg otnv kabe ywpa. Kart to omolo, katd tn yvwun pou, 0o
TPOTESide oTnY aKpOAT) TOUG TEPITTOTEPO VONa», 1) « Alya Abyta’ yiar to kdBe tpayoudt
—EPLANTTTIKA Tt A€€L, méte ouvijBwg To Tpayoudouy k.AT.». Ot bwveg auteg Selyvouv OtL
0 SuvnTIKO KOO Tou amoBetnpiov avalntd mAaiolo kot ToAtiopikr) mAnpodopic, ot
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VIO VOL «EPUNVEVCED TN LOPTUPIN CAAR VIO VO LTTOPEGEL VAL TIV TTPOCEYYIOEL PLe 0efacpO
ko emiyvwon. H mpocOnkn cUvtopwv onUeiwoewy, eneEnyrnoewy 11 CUVOSEUTIKGOV
Kelpévwv B prropovioe va Aettoupyroel wg yédupa petady akpoaon§ Kot Katavonong,
BonBovtag tov emokémtn vo Slapopdwoel Eval TPOCWTIKO AA& EVI|HEPWHEVO
BAEppa TTEVW OTO TOALTIOPIKE (V] TV TPOyOuSL®V.

Avéroyn Aoyikr) Siemel ko T oxOA Yl T SLdpaoTIKOTNTA KAL TNV OTTIKY)
mapovaoiaon: «XTo NynTikd oxédio oTo KdTtw HEPOg TI¢ IoToTeAiSaG, To omoio Umopeis var
TaTHOELS Kot Voo akoUOELS Ta Tpayoudia, Bo mpémet vor vmdpyel kdmota €vOelén —m.y.
‘matijote yio v akotoete™- S1étt Sev eivou EexdBapog o Stadpaotikdg Tov xopakTijpag
Kat pmopel kamotog/a va to mapadeiper», «lowg mepioodrepeg eikéveg, pe oo doa
Suyovvran ot dvBpwmot otig paptupiee», «Nopi{w Oa ntav wpaio vo vmdpyouv
TEPIOTOTEPES TANPOPOPIES Katt EIKOVES YIX TOV TOTTO KAU TO HEPOG TTOU AVAPEPETAL OE KA OE
Haptupion.

Ot mopatnpricelg auteg ouvdeouv Tty aucOntikny epmelpioc pe ) pobnolokn
npdoAnym. Ot dortitpieg Seiyvouv 4Tt 1 TOAUTPOTIKOTNTA -0 GUVSUACHAG X0V,
€IKOVaAG, KePEVOU— Jev elva omAwg it HopdOAOYIKT) €TIAOYT], XAAL €vag TPOTOG
okeyng kot epmAokng. To {nrovpevo Sev eivar vo yiver to amoBetnplo «mio
EVTUTIWOLAKO», 0AA& va evioyuBel | oxéon petall epmelpioag Kol KOTHVONonG, Vo
petatporel 1 axpdaon kot 1 Béaon o popdég evepyng pabnong. Tedog, Waitepo
eviladépov mapovotdlouv oL TPOTACELS Yl TN oUvdeon TG TAATHOPURG HE TO
dnudoto xwpo kot tnv kowwviky mpdén: «Na épber oe SidAoyo pe to ywpo pe
mopdAAnleg Spdaeig oto Spopo kat oTig yerroviéey, 1| «Oa umopovoe va SieupuvOel 1
aneifuvon kot wépa ort’ TV ekmaiSevan».

Avuteg ot okédelg ayyifouv pe Stadopetikd TPOTO TNV TOAITIKY SLACTHOT) TOU
eyxepripatog. To VOLARE ev yivetou ovTIANTTO atA®G WG eKTOUSEVUTIKO epYAEio,
aAA& w¢ SuvatdTnTa KowwviknG Stakiviiong g Haptupiog: wg éva {wvtavo apyeio
mou pmopel va ToI3EPElL EKTOG TWV TAVEMOTNHINKWYV KoL OXOAIKWV TELKWYV, VO
OUVOVTTOEL KOLVOTNTES, SpOpouG, mAateieg. Meoo oo owtd ta oxdALa, To amofetripto
QMOKT& TN Hopd1) €VOG AVOL(TOU XWPOU GUHHETOXNG Kal dpdong, omov 1 uddnon
ouveyiletou péco TNV KOwvia.

Ot pwvEg TV EKTAUFEVTIKWY GUVHVTOUV TI§ DwVvES TG TAATHOPHOG

H avdAvon twv artavriioewy deiyvel dtt i) mAorynon oto amobetriplo Eemepvd ta OpLoc
HLOG TEXVIKNG EUMELPING KAl LETHTPEMETOU OF X TTPAgn pHabnong pe cuoOnukn ko
ouvalcOnpatikn didotoon. O exmaidevtikol kot oL dortnTpleg meptyp&douv tnv
eumelpioc TOUG pe AEEEIC OTIWG «OUYKIVITIKI]», «QUETOTITO», «yVIjOIQ EMIKOVWVIO»,
«EUMIOTEVTIKG mAaiT1o». MIAOUV yix «T1) SuvatdTnta va yvwpliow toug avipwmroug uéoa
a6 TI¢ MPOOWTIKES TOUG KATAOETEIg», YIo «TI¢ yvijoteq paptupieg (Bivreo/keluevo)» kat
«t1) SUTKOALX NG GUYKIVIIOTI¢ 0TO AKOUCUX TWV TPOTWITIKWY ITTOPLOV».

Avuteg ot dpdoelg dev meprypddouy oamAng ouvalcOnpaTIKEG ovTISPATEL], OXAAL
paptupolv e Babutepn popdr] cuppeToxng, mTOU avakivel Tn onpacioc KoL TV
AVOYVWPLOT] TNG CUVOUCONHATIKIG EUTTAOKIG YIX TV KXTHOKEUN TNG YVWOTG GTNV
ekmaidevon  (ABpapomovrov, 2018). H ovykiviion 8ev Aeitouvpyei €80 wg
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ouvalcOnpatikn vrtepyeiion, cAA& wg yvwoTtikn kou n0ikn Siadikaoia, péoo amd tny
ool 0 EKTOUSEVOUEVOG AVOPETPLETAL [E TOV «AAAO» —O)L WG XVTIKEIHEVO HEAETNG,
AAAG WG dwVT) e LoTopia, cwpo kot epmelpia. Evag cuppetéywy onpelavet: «Eivar éva
épyo mdpa moAU ovykivntikG. MEvo mou @épel TOéoeg avOpdmivee UAPTUPIES,
ovvaioOrjpara ko ayva Biwpara, €xel tepdotia ouvauobnuarixiy aéic, Asitoupydvrag
OV EUTIOTEVTIKG TAXIG10%.

H ofefaudtnra g pn xabBodnyovpevng mepuijynong, tnv omoio moAAgg/ol
avapépouv w¢ «SUoKOAi», amoSeIkVUETAL EMIONG WG ML KOUVOTOHA TTouSorywyIKn
mpdtaon: n/o ekmoudevdpevn/og kaAeiton v xopddet tn Sk tng/Tou dtadpopn, va
ouykpivel, va okedrtel, va emiAe€el. Autr) 1) epmerpio tg affefoudtnrog evepyomolei tnv
avootoxootikl Sikotaon g pabnong, kouBwg n TAORYNoN HUETHTPETETAL O L
Stadikacio EMITEAECTIC KATAVONONG. L€ QUTO TO ONpeio avadelkvUeTa 1) TTUS oy WwYIKT)
nipoogyytorn tov VOLARE: 1) HETATOTIOT) ot TV KATUVAAWGT) 0TIV EUITAOKT], IO TV
madntikn tpocAndn mepiexopévou ot Pwpatikn padnon. To amoBetriplo Sev {ntd
VO «TTOPOKOAOUOT|GOUE» TIG HAPTUPIEG: HOG TTPOOKAAEL Vo akoUGOULE, Vo aupeBoupe
ot dwvr, va avtédoupe ™ olwm), va arodexBolpe tn pri&n avapeca otn Sk Hog
0¢on kat tn B€om TOU dAAOUL.

H ntp&én tg axpdaong amoktd e8w moArtikr| onpocio: eivau pio popdn avtiotoong
otnv adtadopia, oty TUTOTOiNON, OTN YP1iyopn KatavdAwar cuvaicdnpatog. Onwg
delyvouv oL ouppetéyovoeg/ovteg, 1n epmepiac tov VOLARE Ttig/toug €depe
QVTLPETWTTOUG OXL HOVO LE TIG HAPTUPIEG TWV EKTOTUOUEVWY, CAAL KL (L€ TX OPLX TNG
SIKT|G TOUG KOUGTIKIG GUVEISTOTG —|E TO TG AKOULE, TTOLOV KKOULE, TTOLOV (6WwG Sev
axoUpe okopn (Apostolidou, Androusou & Plexousaki, 2025). To VOLARE, étol,
HETATPEMETUL OE XWPO TAUSAYWYIKTG CUVAVTNONG: éva tepBaAiov 6mou 1) Hébnon dev
€ival T GUGCWPEUCT] YVWOTG, CAAL TTpa&n avoryvwplong kot euBuvng: €vag tdmog
OTIOU 1] TEXVOAOYIX Agttoupyei wG peoo kal oyt ws GiAtpo tng avBpwmivng epmelpiog.

H Sokipaotikn épevva tov VOLARE avédei&e 0t ) moudoywytkn Kat 1) texvoAoyia
HtopoUv v cuvurtdpéouv dnpovpytkd, dtav Tifevton oty unnpecio TG akpOAoTG.
Ot ouppeteyovteg Sev meplopiotnkay otnv a§loAdynon evog epyoreiov, aArd Biwoav
e pdén ouvavtnong He TIG GwVEG TWV EKTOTIOHEVWY, X EUTELpia TTOV TOUG wOnoe
VO VAT TOXOGTOUV TOV S1KO TOUG pdAo peoa oto ekmoudeutikd medio. Ot amavtiioelg
toug deiyvouv OtL 1 pdbnon amoktd BdBog dtov mpoxUTTTel Amd TN CUMHETOYT, TN
ouykivnon kot tn olykpouor) pe to Staudopetiko- dtav 1 texvoroyia Sev Aetrtouvpyei wg
biAtpo, aAAd wg xpog oxéong. Yrd auto to mpiopa, to VOLARE amtodeikvieton wg
EPLOGOTEPO amd eva Pndlokd omobeTriplo: eival éva pyaoTipLlO PETACYNLATIOHOU
600 Yloo TIG/TOoUuG HaBnTpLeg/HaBnTéc Ko TIG/TOUG eKMAUSEUTIKOUG, 000 KOl YLt
00eG/G00UG CUHHETEXOUY OTNV €peuva. Méoo amd TIG HapTUpieS, TOUG NXOUG Kol TIG
€IKOVEG, aVOIYEL VOV XWPO OOV 1) YVWOT| TOPAYETOL CUAAOYIKA Ko 1) ekmaidevon
Eovaouvdéetou pe Tnv N0 kot oAtk tng Sikotoon.

H dokipaotiki) paon wg HETACYNUATIGTIKT EPTELPic

Onwg gxet 1181 Swadavei, n Sokipaotikn ebappoyr) tou VOLARE Sev Aetrtovpynoe
anAwg w¢ péoo afloAdynong evdg epycdeiov, ocAAd wg mpdén padnong ko
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empopdwong. H dadikoacic mronqynong otnv mAatdOppa HETATPATNKE OE
TS AYWYIKT] EUTELPIQ, OTTOU 1) YVWPLHIX HLE TIG GwVEG TWV EKTOTILOHEVWY €YIve adopun
YL VOO TOXAG O YUPW otd Tov pOA0 Tou ektoudeuTikov, tn ¢puoT g paptupiog kot
TNV MOALTIKT onpacio tng akpoéaong. H cuvtputtiki mAglovoTnTa twv CUHHETEXOVTWY
(51 a6 toug 63 ekmoudeuTIKOUG Ko OAEG ot dortrTpieg) SAwoe Ot To outoPetrplo
oUVEBOAE OTNV KATAVONOT] VEWV TITUXWV TNG ekmaideuong twv mpoodUywy Kot v
avtiAndBolv mw¢ 1 paptupio pmopel va amoteAéoel epyodeio kaTovonong ko
ddaokoiog. Onwg eypoe pioe portitpio: «Emeidij elvan évrovn n eumeipior tov va
repiyeioat, Oédw Afyo xpbvo va t petafoliow kot petd va auveyiow».

H épeuva, pe dAda Adyla, €ywve xwpog PBlwpatikig eumelpiag Kot OxL oItATG
mAnpodopnong. H mlonynon oto omoBetnpio Aewrovpynoe wg o  popdi
EMIPOPPWONG «oTO HETO», OTTOU OL CUUHETEXOVTEG KATIONKAV Vo avTipeTwicouy tnv
afePoudtnra, T ovykiviion ko tnv euBHVN TG axpdaong. «Or paptupies e Poribnoav
va ouvatoOavld toug opAnTEe Ko v Koltdéw [HE TO UATIH TOUG», OTJHELOVEL LK
ouppetéyovoa, exppdlovtag autd mou 1 moudoywytkr) tov VOLARE smidiwkel: ™
METATOTLOT] QIO TN YVWOT] TTPOG TT) GUVAVTNOT).

H A¢&n «opatdtntan emavépyetot Eava ko Eavd oo oYOALR, UTOSNA®VOVTOG OTLT)
pabnon dev eivat povo yvwotikn Stepyooio, aAAd mpd€n avayvaopiong. H mAgiovdtnta
TwV eKTTouSeuTIKQOV (50 0TOUG 63) Kot oL Tteplocdtepeg dorriTpleg SAwoav auénpévn
etotpdTnTa Yo T Srargeipion moAtio ke svaicOntwy Oepdtwy, eved mdvw amd T tpio
TETHPTA TWV EKTOUSEUTIKWV KAL TO GUVOAO TwV GOLTNTPLOV EViwon OtL evioxUOnkKe 1)
aUTOTEMOION 01 TOUG WG TTPOG TNV TPOCEYYIOT| TOV EKTOMIGHOU otV eknaidevon. «To
ouvodeutikd Ao e PBoribnoe va pwtiow mAeupés tne kdbe paprupiag akoAovdwvrag
n Sikr) pov Stadpoptij», kot «Mov édwoe eAmida yia tnv mopeiar autwv Twv avlpdrwv
mov urodexopaate (e T000 TKANPO TPOTOX.

H epmerpia tov va axotg tn dwvr| tou dArou xwpig SiapecoAdfinon, petatpdmnke
ylot TOAAOUG OUUpETEXOVTEG OF YVwoTik kot NOkn cuvavinon. Ou avadopég ot
«EATIB 0, «SUvan», «avBpwtvn agic GavepwVoOuY WG 1) LHPTUpia AELITOUPYNOE WG
avtifoapo oty ampdownn yvmorn Kal w¢ TPOCKANOT Yl OTOXAOHO Tévw OTO TL
onpaivel vo poBaivelg kou va SISAoKeLG pEoa og €voy KOOHO Tou petakiveiton. EE
dAov, 1 Tpagn NG akpOaoNG, OTWS TNV Teptypddet o Freire (2005), dev eivou tote
oudetepn- amoteAel mpa&n SlaAdyou kal cuveldnToToINoNG, HETH KTO TNV Omoia 1)/0
eKmToudeVOpEVN/0G Kal /0 ekmaudevTpLa/Tr¢ cuvdnpoupyoly yvwor). Xto mAaiclo
QUTO, 1) AKPONOT) YIVETOU TTOALTIKT] XELPOVOLIC otvary VW PLOT|G TOU AAAOU KO TAUTOX POV
Stedikacio ameAevbépwong, Omou 1 bwvH] HETHTPEMETAL O €PYAAEIO KPITIKIG
KOTOVOT|OT|G KL HETHOYNHATICHOV TOU KOGHOU.

H ouykivnon, o autr| tn ouvBnkn, Sev eivou popavtikomoinon tov Pwpatog, cAA&
kprrikn mtoudoywytkn) Stoadikaoio. AmoteAel, cOUPwva e TO oxeSIAOTIKO OKETTIKS TOU
£pyov, éva onpeio exkiviong ylio avaotoxoopod ko moArtikn tomoBétnon. Onwg pog
urtevOU el pLe TOAAXTAOVUG TPOTTOUG 1) KPITIKT| toudarywyikr, to va pabaivelg onpaivet
va Stoféderg tov k6opo mpv amd to keipevo. Ot ekmoudeutikoi kot ot GortrTpLeg Tou
VOLARE ¢$évnkav va emiPefoucdivouv 6t pobaivouv v Stefdlouv tov KOGHO Twv
EKTOTIOHEVWY KU, LEGH ot TV, va EovadioBadouy kal va eTovepUnveVouY Tov Stk
TOUG.
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H molvtpomikoétnTa wg epumetpior paOnomng

H epmepio tng mronynong oto VOLARE ovédelle pe coadrveln tn onuacio g
TOAUTPOTIKOTNTAG WG popd1ig H&Onong. Ot 48 amd toug 63 ekmaudeutikovg Kot OAEG
ot dowriTpieg dAwoav ottt N mAathoppa vmootnpilel evepynTiKeg, LOHONTOKEVTPIKES
popdéc pabnong, evw 59 exmadevtikoi kot 8 dortrTpleg avedepav Ot ouveéPode
ouclaoTikd otov Yndlokd Kot TOAUTPOTIKO YPOUUXTIOHO TOUG. XTI OVOL(TES
EPWTNOEL], Ol  OCUHUETEXOVIEG  MIAOUV  YIOL  «QaVIQOia»,  «KOUVOTOMIO,
«Sladpaotikétnrar», «mpoaPaciudtnra», Aééelg mou  emotpédouv  ouyxvd Kol
QTOTUTIWVOUV TV EVEPYT] OXECT] TOUG HE TNV atoOnTikr kot T Sopn tng mAXTdOppog.

H moAvtpomikdtnra, dmwg mpokUTTeL otd TG oTaVTHOELS, OV adopd TAWDG TN
ouvimapén Sladopetikdv péowv (xov, eikdvag, Bivteo, kelpévov), aArd exdppddel pia
TOALTIKT) TNG opatdTnTog Ko TG oupperoxng (Kress, 2010). H tautdypovn mapovoia
TOAATTAGVY popdwv adriynong enttpenel oe mePLooOTEPEG GWVEG VAL AKOUGTOUV Kol
oe  SladopeTikoUg TPOTOUG VOnpoouvng -—ouoBnTnplokng, ouvaoHnpatkig,
YAWOOIKNG— Vo evepyomotnfoly, Onw¢g Yapoktnplotikd oulntovv ol Jewitt wou
Bezemer (2016) avadopiki] pe TV eMidpoon TG TOAVTPOTIKOTITOG 6T CUHHETOXIKT
podnotoxn Sdikacio. Mot cuppetéyovoa ypddel xapoktnplotikd: «Oetiki) yiorl
TPOKELTAL YL XPIiOI0 UAKO -3t Hovo yia dooug epyadovat pe UELOVOTNTEG— LE KUPLO
XOPOKTNPLOTIKG TNV TOAUTPOTIKOTNTA TOU QVOLYEl AKOUT) O €UPEir TNV OUTPEAX TI)¢
ovumepiAnyne». H  moAutpomikotnte, emopévwg, petadpdletoar  oe  mpdén
oupmepiAnng: n ekmoudevtikn yvaon dev mapdyetan mAov pdvo péca amd T AoyIk)
Ko TOV A0Y0, 0AAL péoa amd tnv aicOnon, tn pvipn kot tn ovykivnon. To VOLARE
Slevplivel £Tot Toe OpLot TOU TUSAYWYIKOU XWPou, dnpoupywvtag ouvOrkeg émou doot
ouvNBwG GLWTOVV 1] ATOKAEIOVTOUL HITOPOUV VX GUHHETEXOUV LOOTIPX 0T podnotakn
Sidikaoio (Cope & Kalantzis, 2017).

Enpoveikn €8 eivou ko 1) epmetpio tng pn kabodnyovpevng mAonynong, tnv omoia
apketoi Teptypadouv wg mpdkAnon aArd kat wg yonteio: «Mov apéoet mou atnv apyi)
eupavifovrai pdvo ot eikéves. Eivou mpwtérumo —otny apyri oképropat ‘Tt eivat autd, amd
mov va éekvijow;” kat petd amolapfdvew to otadiakd EexAeidwua. Me éxave va otafd
o6 Aemtd kat v dw mpog ta mov Oédw va kvnfd». Auth 1 avorytr) Sopr, mov
anoppintel v auotnpr kabodnynon, Aettovpyel wg moudaywyikny TPOOKANCT Yl
otoyacpo. O xpriotng kaAeitat va mapet anodaoelg, va xapdéel tn Sikn) Tov mopeia, va
avoAdPet evepyd pdio otn Swadikasio vonparoddtnong. H ouoBnrikr yonreio mou
avodEpouv ot cuppetéyovteg dev adopd LOVO TNV OTTIKT) ERTELPict, CAAG TNV aioBnon
otLn yvwon Sev emiPBdAretar EekAeldwvel.

TéAog, 1 epmepial TNG TOAUTPOTIIKOTTAS CUVSEETAL QUECA |LE LA VOTPOTIH OTTV
tepapyia TG yvwong. Onwg evotoya onpewwvel pioe dowrntpie: «To mpwtdyvwpo
otolyelo givat Ott ) akadnuaixij yvdon kavel éva Bripa miow kot praivovv otnv mpdtn
YPOUT) Ot PwVES Kt T PBIOUATH TwV UTOKEIEVWY, TA OOl TAPdyouV yvwor) mou
emotpépet ot Sy, H dMAwon owut] ocuvolilet tn Pabitepn moAitiky kol
moudaywyikr) topr} tov VOLARE: 1 YV®oT) TopayeTo OXL LOVO YLa TOUG avBpWTToug Tou
nediov, aAAd pe awtovg- N adriynon Sev petadpdleton AMA®G OE TEPLEXOIEVO, XAAL
oe oxeon. 'Etol, n moAvtpomikdtnTa koBioToron oYL TEXVIKO XXPUKTNPLOTIKO, QAAL
pebodoloyia avOpwmoroyikiig moudoywylkig, 0mov 1 Gwvry, 1 €IKOVX Kot To Piwpa
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ouvBétouv evav véo Tpdmo Tou «pabaivev» Tov eival Tautoypova coBNTIKOG, KPLTIKA
evapyng kat Bobid avBphmivog.

Eriloyog

H Soxiootiki épeuva Sev Aerrolpynoe amAmg wg oaloddynon, cAAd wg ouv-
Snuovpyikn Swadikacia, 6mov n Sl 1 epmelpi Twv CUUHETEXOVOWV/OVTWV
tpododotnoe tnv €A tou amoBetnpiov. To VOLARE avadeikvietal e50 wG xwpog
Slaotapwong SLadOPETIKWV YVWOOEWV: TNG EUTEIPIKTG YVWOONG TWV EKTOUSEUTIK®Y,
NG OewpnTIKIG TWV EPEVVIITAV/TPLWV TNG PLWHATIKAG TwV eKTOTIOUEVWY. Méoo oo
QUTT] TT) OUVAVTNOT], TO £€pY0 TPOTEIVEL €V VEO UTTOSELYHO YO TO TIWG 1) €PEUVA, N
SiSaokohio ko 1) TEYVOAOYIX HITOPOUY VO GUVEPYXGTOVY, Xwpi§ Vo amoppodd 1 picc tnv
GAAN. Ipokerral yio po mouSoywyikr) TG oXEoNG, OTOU 1) YVWOT) TopAyeTaL otd TV
EUMIOTOOUVN), TNV TEPLEPYELA KAl TNV KON €vBUVN amévavtt oto avBpwmivo. e éva
amnoBetr)pto ou dpraoevel hwveg, Bewpoupie Tt oL GwVEG TWV CUUPETEXOUVTWV/OVTWV
QUTOTUTWVOULV TN pHeTapopdwtikn SUvaun g eunelpiog. «Hrav n mpdtn @opd mou
atoBavOnka 6tt Sev amAwg ‘ypnotpomold) éve ulikG, aAAd cuvopIAw pe autdy», eypoe
pa exmoudevtikdg. Mia dortntpla mapatnpnoe: «Eviwoa ott umrjka o évav xwpo
owmij¢ —6mov N olwmi] Opws pAders. AAAot tévioav v avdykn va «Eavaudfoupe vo
QKOUUE Ywpig Vo EPUIIVEVOULE QUETWE» KL VO QQPTJVOULE «TOV TjY0 Kol To SAéuua tou
dAAov Vot oG HETAKIVIIOED.

Or poaptupieg mou ouArexOnkov oto mAaico TG mAOTIKNG ebapHoyng
ouvavtiiOnkoy pe Tig poptupieg tou amobetnpiov kot GWOTIONV Ad piot GAAN OTTTIKY
tov upfva tn¢ moudaywytkng mpdtaong tov VOLARE: dt n) pdBnon dev eivou mmia 1)
KOTOVAAWGT YVWOOTNG, GAAX 1| ouv-mapoucia, o€ €vav KOWWwVIKO XWwpo Omou 1
teyvoAoyia model va eivat pegodafntiig kot yivetal tomog oxéong. Onwg onpeiwos pio
OUpETEXOUOQ, «aUTO TO amobetijpto Sev aou Selyvel totopleg, e kadel kdmwg va otabeic
amévavtt toug». Kot iowg exel axptPag Ppioketon to otoiynua tng eknaidevong otnv
onuepv Kplon koprr): vo Sivel xwpo otig Gwvég Tou pag aAAdlovy, akptBag emeldn)
HOG KOXAOUY VX TIG XKOUGOU|LE.
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TWELVE
Listening as learning:

A first appraisal of VOLARE as a space for reflection
and hope

Elina Tsiroga

Methodological approach and framework of the trial phase of the project

owever carefully designed and meticulously prepared, any pedagogical tool

must ultimately be tested in real-life conditions to demonstrate its genuine
H educational value. The evaluation of the VOLARE repository served as a

powerful stimulus for reflection among both in-service teachers and

university students who, during a preparatory phase, engaged with a
multimodal learning environment centered on testimony. These early trial uses of
the digital platform proved invaluable not only for the participants themselves but
also for the members of the project’s design team.

The process soon extended beyond the boundaries of testing an educational
resource. It evolved into an act of listening—an inquiry in which the experience of
displacement became the focal point of learning across diverse educational contexts.
Through a combination of questionnaires and open-ended responses, the study
illuminated a set of critical questions: How can lived experience be translated into
pedagogical material? How does an ethics of listening develop within a digital
environment? And what form does learning take when voice precedes theory?

Participants described the project’s digital repository as a space that felt “alive,
moving, and demanding,” where technology was not an end in itself but a catalyst for
reflection on the human condition. The analysis of findings suggests that VOLARE
is recognized as a pedagogical framework that brings together ethnographic
observation and experiential learning—creating a site where testimony becomes a
bridge for understanding, care, and motivation.

Framework of the trial phase: Methodological approach

The trial phase of the VOLARE repository proved particularly valuable, as it
generated questions within the design team that extended beyond technical or
organizational concerns and touched on the project’s pedagogical foundations. How
could the platform be introduced to teachers and university students in a way that
would avoid an instrumental approach, while instead inviting autonomous and
reflective engagement—as a dynamic field of learning? And why were a teacher
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training program and a university course chosen as the most appropriate contexts
for this initial encounter?

Similarly, the collection of responses was never conceived merely as a test of the
repository’s functionality. For the design team, it represented a crucial moment of
understanding: to what extent could this digital repository function as a space of
pedagogical and anthropological encounter—an aspiration that had, from the
outset, informed every aspect of the project? The questions that emerged during this
phase went far beyond technical or methodological issues: How do we learn to listen
to the Other? How can testimony be translated into pedagogical practice? And how
might digital technology serve empathy without sterilizing or instrumentalizing it?

The research methodology adopted, a mixed-methods approach combining
closed and open-ended questions (Tsiolis, 2014), was designed to mirror the very
logic that guided the repository’s creation: the coexistence of a structured digital
system with an open, exploratory mode of navigation. Just as navigation through
VOLARE is nonlinear, the research instrument could not rely exclusively on closed
or open questions. Instead, the questionnaire encouraged participants to assess the
platform’s exploratory logic and to move freely among its available resources.

Another key issue concerned the “space of voices.” Just as the repository seeks to
give voice to displaced people and minorities, the trial phase needed to acknowledge
and include the voices of teachers themselves. The ethical dimension of the process
thus became equally central: the ethics underlying the repository’s development
became inseparable from the ethics of the research itself.

In this context, the findings cannot be interpreted merely as an evaluation of a
digital tool, but rather as evidence of an ongoing pedagogical experience. The
discussion that follows interprets these findings along three central axes: (a)
Navigation as a pedagogical experience, (b) Testimony as an act of knowledge and
empathy, and (c) Multimodality as a tool for inclusion and critical pedagogy.

The participants’ responses reveal that navigating the repository functioned as a
deeply experiential process. The teachers and students involved in the qualitative
evaluation did not merely engage with a set of materials; they participated in an act
of listening and reflection. They reported feelings of emotion, curiosity, and at times
discomfort. In the voices of the displaced, they recognized both shared humanity
and their own position within a complex social field.

The stages and participants of the study

This section outlines how members of the educational community—both in-service
and prospective teachers—first came into contact with the VOLARE repository. It
presents the phases of the research process, the methodological choices that shaped
it, and the first echoes of engagement with material that places the experience of
displacement at the center of learning.

Voices of Displacement 280 Y VOLARE. Voice Lab Repository



Participation of teachers in the study

The VOLARE digital platform was first presented to a group of 229 teachers during
two three-hour online training sessions held in May 2025, as part of the University
of Athens’ professional development program “Teacher’s Capacity Building on the
Integration of Refugee and Migrant Children in Greece.” This program— Teach.In.G.
(Teachers’ Capacity Building for the Integration of Refugee and Migrant Children in
Greece)—represents a major instance of applied pedagogical innovation within
environments of linguistic and cultural diversity. It was implemented by the
National and Kapodistrian University of Athens (NKUA) in collaboration with
UNICEF (2022-2025), with the goal of enhancing teachers’ competences in
multilingual instruction, intercultural communication, multimodal literacy, and
differentiated teaching.

To date, more than 1,400 teachers from primary and secondary education—
mainly from Attica and the Aegean islands—have received training to support
students of refugee or migrant backgrounds while also promoting contemporary
pedagogical practices in diverse learning contexts. The program consisted of 400
hours of training, conducted almost entirely online due to the pandemic, with 8o
hours of synchronous and 320 hours of asynchronous learning. The challenges of
distance education—combined with the fatigue resulting from the “emergency
remote teaching” of 2020-2021—highlighted the need for creative methodologies
that could sustain teachers’ active engagement (Apostolidou et al., 2023).

During the initial presentation of VOLARE, the team introduced the project’s
rationale and its pedagogical and epistemological principles. Selected testimonies
and accompanying multimodal materials were showcased. Participants then worked
in small groups with a specific testimony, guided by key discussion prompts: What
is the power of testimony? What were their first reactions to it? What additional
resources or contextual information would they need as teachers to understand and
teach such material effectively?

These discussions were followed by a plenary exchange on the concepts of
multimodality, digital archives, and the teacher’s role. At the end of the session,
participants were invited to express their willingness to test the platform once
development was complete.

After the full construction of the digital platform in September 2025, an
informational email was sent to all teachers who had participated in the earlier
sessions, announcing the repository’s complete functionality and inviting them to
explore it freely. They were also asked to complete a short questionnaire reflecting
on their experience of navigation. A total of 63 teachers took part in this second
stage.

Participation of university students in the trial phase

The rationale and content of the VOLARE project were also presented to a group of
30 university students during the Spring Semester of 2025, within the seminar
“Pedagogical Interventions in Open Frameworks: Analysing Actions for Refugee and
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Socially Vulnerable Children,” taught by Professor Alexandra Androusou in the
Department of Education and Early Childhood Education at the National and
Kapodistrian University of Athens. Grounded in the principles of Critical Pedagogy,
this course prepares students for educational activities in open and non-formal
learning contexts. It examines interventions developed in recent years—both in
Greece and internationally—addressing refugee and socially vulnerable children of
preschool and school age. The seminar introduces key theories of non-formal
education while critically analysing Greek educational initiatives aimed at these
populations. Throughout the course, students participate in experiential workshops
that encourage critical reflection on educational practice and the design of learning
activities consistent with Critical Pedagogy. This university context therefore
provided an ideal framework for testing and evaluating VOLARE’s pedagogical
potential in a face-to-face setting.

The first stage of the research took place mid-semester, once participants had
developed a sense of collaboration and dialogic engagement, and had become
familiar—through theoretical discussions and field visits—with the concepts of
otherness and displacement. In this initial session, students examined selected
interviews and testimonies together with their accompanying educational materials.
Their analysis focused on:

e The impressions generated while watching or listening to the testimonies;
e The information they gained; and

e The aspects that prompted further inquiry or a reconsideration of prior
assumptions.

After working with the testimonies, students were invited to meet some of the
interviewees themselves, who participated in the seminar to discuss their lives,
identities, and educational experiences.
In the second stage, following the platform’s completion in September 2025,
students were asked through the online classroom environment to navigate the
repository and complete a mixed-format questionnaire (with open and closed
questions). A total of nine students participated in this final stage.

Profile of the teachers and students who participated in the study
Teachers

A total of 63 teachers from both formal and non-formal education participated in
the study. Among them, 88.68% were women and 11.32% men. The majority
belonged to the 46-60 age group (66.04%), followed by 36-45 (30.19%), and 26-35
(3.77%).
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Gender

11,32%

M Female

H Male

Other

Figure 1. Gender (Teachers)

This group represents highly experienced educators: 50.94% had worked in
education for 16-25 years, 16.98% for more than 26 years, 13.21% for 8-15 years,
16.98% for 3-7 years, and only 1.89% had less than two years of experience.

More than half served in primary education (43.40% in elementary schools and
20.75% in kindergartens), while 26.42% worked in secondary education (lower
secondary: 15.09%, upper secondary: 7.55%, vocational: 1.89%, special education:
1.89%). The remaining 9.43% were employed in non-formal educational settings.

The vast majority (81.13%) were permanent teachers in public schools, 13.21%
were substitute teachers, and 5.66% worked in private education.

Primary School 30,19%
Kindergarten

Modern Greek Language

Foreign Languages (English, French, German)
Computer Science

Social Sciences & Economics

Arts, Music & Theater

Maths & Science

Gym

Other n32% Area of expertise

Figure 2. Area of expertise (teachers)

Slightly over half (54.72%) taught in mainstream classrooms, while the rest held
other educational roles (e.g., administrative, special education, intercultural
support).
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ExkTtondeutikdg TEENG 54,72%
AeuBuvtng/tpla N Mpolotdpevog/pevn LxoAelou
Yuvtoviothg EkmaiSeuong Mpoodlywv
Exmtoudeutikdg o Turua'Evtagng

Exkmtondeutikdg oe TLY.

EkTtouSeuTIkog MopdAANANG ZTNEENG

Ttelexog ekmaideuong

©¢on Epyaociog

ANo

Figure 3. Position in education (teachers)

Geographically, participants came from across Greece: 47.17% worked in Attica, and
52.83% across other regions, including Central Greece (15.09%), Thessaly (11.32%),
Peloponnese (13.21%), North Aegean (5.66%), Cyclades (3.77%), Dodecanese
(1.89%), and Central Macedonia (1.89%).

In terms of digital literacy, 92.46% reported being quite or very familiar with
computers and the internet (mean familiarity = score: = 4.3/5).
Moreover, 84.91% had previously used digital platforms for teaching, and 64.15% had
incorporated multimodal content related to refugees or migration into their
teaching.

In summary, this was a group of teachers with extensive professional experience,
representing diverse subject areas and educational levels, technologically proficient,
and showing strong interest in multimodal educational materials and in topics
concerning refugees and migration.

University students

Nine students participated in the trial evaluation of the VOLARE platform—all
women. Five (55.56%) were under 25 years old, three (33.33%) were 26-35 years old,
and one (1.1%) belonged to the 36-45 age group. At the time of the platform’s
presentation in May 2025: Four (44.44%) were in their third year of study, two
(22.22%) in the second year, two (22.22%) in the fourth year, and one had already
completed her degree requirements.

44,44% .
Year of studies
22,22% 22,22%
3rd 5th ond above

Figure 4. Years of training (students)
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Five students (55.56%) had entered the Department through the national
university entrance exams, while four (44.44%) were graduates of other disciplines
admitted through qualifying examinations and already held a second degree. Four
students (44.44%) had previous teaching experience in either formal or non-formal
education: one for o-1 year, three for over six years.

2nd degree

44,44%

M Yes

® No

Figure 5. Percentage of second-degree holders (students)

Eight of the nine students (88.88%) reported being quite or very familiar with
digital technologies (mean score: 4.22/5), while one reported being “somewhat
familiar” Three students (33.33%) had previously used digital platforms related to
teaching, and only two (22.22%) had worked with multimodal content concerning
refugees or migration.

Although numerically small, this group of students possessed considerable
practical insight, as nearly half had already worked in educational settings due to
their second field of study. They were therefore digitally literate but had limited prior
experience with educational digital platforms or multimodal materials similar to
those in VOLARE

Notably, the trial phase of VOLARE did not conclude as a mere assessment of
technical functions but as a collective learning experience. Teachers, students, and
researchers found themselves navigating between two interconnected fields: the
social, where testimonies are born, and the educational, where these testimonies are
transformed into knowledge that ultimately returns—through education—to the
broader community. The transition from exploring the repository to analysing
participants’ reflections marked not merely a new research stage but a continuation
of the same learning process. The following discussion gives voice to that
experience—how participants approached, questioned, and critiqued the
repository, and what pedagogical dimensions this encounter revealed.
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A critical appraisal of the responses
Teachers: Perceptions and pedagogical readings

The analysis that follows focuses on how teachers and students experienced the
navigation and use of the VOLARE repository. Through their questionnaires and
open-ended responses, both the pedagogical potential and the challenges of such an
undertaking became visible. Participants’ voices reveal the tension between
emotional engagement and professional distance, between the novelty of the
experience and the technical or institutional constraints that accompany it.

First Impression

Positive/very good I 30,38%
Excellent/captivating - ————— 7 72%
Original/innovative/groundbreaking I 8 S 86%
Rich m——— 7 59%
Interesting I 6 33%
Aesthetically pleasing/well-... = 5 06%
Useful/important 3 80%
Warmth/emotion mmmmm 3 80%
Accessible/easy to use/informative 3 80%
Multimodal el 3 80%

Professional/organized mmm 2 53%

Difficult to understand @ 127%
Respect m 127%

Diversity = 127%
Empowerment m® 127%
Valuable m 127%

Figure 6. First Impressions from the VOLARE repository (teachers)

More specifically, teachers who took part in the second stage of the trial phase
used predominantly positive terms to describe their experience: “positive/very good”
(30.38%), ‘“excellent/captivating”  (17.72%),  “innovative/original”  (8.86%),
“aesthetically pleasing and well structured” (5.06%), and “rich material” (7.59%).

When asked to select words characterising the project, they chose terms such as
“interesting/informative” (12.61%), “contemporary and original” (12.61%), “accessible
and clear” (9.24%), “multimodal” (7.56%), ‘“creative” (7.56%), and “aesthetic”
(5.88%). Other recurring concepts included “inclusion and integration” (8.40%),
“sensitivity, solidarity, empathy” (4.20%), “experience” (3.36%), “learning” (2.52%),
and “empowerment” (1.68%).
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Words discribing VO.LA.RE.

Informative/educational/interesting

12,61%
12,61%

Contemporary/innovative/original/different

Accessible/clear/easy 9,24%
8,40%

Multimodal/multimedia/interactive/digital  E ———  ——— | 5%

Inclusion/integration

Creative/Imaginative/Inspirational/Colorful I —— N 5 (%
Helpful/Useful - s 7%
Impressive/beautiful/cesthetic  n  ———— 5 33%
Rich/variety m————— 5 38%
Sensitivity/solidarity/empathy  n—————— /4 20%
Experience N8 3 36%
Learning/educational n———— 2 52%
Multicultural — n— 2 52%
Empowerment mm— 168%
Scientific ——— 8 168%
Respect mmm 0,84%
Other EE————  ( 72%

Figure 7. Words that describe VOLARE (teachers)

The most valuable elements of the platform, as identified by the partcipating
teachers was: the authenticity and immediacy of the testimonies (56.76%), the rich
and useful educational content (24.32%), the ease and clarity of navigation (8.1%),
and the uniqueness of the platform as an educational resource.

Navigation and technical aspects

Regarding accessibility and usability, the trial results were highly encouraging,
especially given the participants’ generally advanced digital literacy. 74.60% (47
respondents) found navigation “very easy,” 23.81% (15 respondents) found it “neither
easy nor difficult,” while only 1.59% (one respondent) described it as “very difficult.”
The average ease-of-navigation score was 2.73/3. Similarly, 80.95% (51 participants)
stated that navigation was “entirely clear,” 17.46% positioned themselves between
“clear” and “unclear,” and 1.59% found it “not clear at all.” The mean clarity score was
2.79/3. Finally, 92.06% (58 participants) reported encountering no technical
problems, 6.35% (4) mentioned minor issues, and 1.59% (1) reported serious
technical difficulties.
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1.59% Technical Problems

B [ did not encounter any technical
problems

M I encountered minor technical
problems

B [ encountered significant technical
problems

Figure 8. Technical problems (teachers)

The reported problems were minor—occasional slow loading times, sound
issues, and difficulties with video playback in isolated cases. Some participants also
mentioned trouble switching between languages or locating materials by age group.

Content, comprehension, and support

When asked whether the platform’s multimedia content was well integrated, 84.13%
(53 participants) answered “very well integrated,” while 15.87% (10 participants)
selected an intermediate position between “well integrated” and “poorly integrated,”
yielding a mean score of 2.84/3. Based on their experience: 96.30% believed the
accompanying materials deepened their understanding of each testimony, 96.22%
agreed that the content was aligned with the goals of human rights education, and
88.89% felt that VOLARE supported active, learner-centred learning.

96,30% Av.
| 1

...the accompanying material for each o 481
testimony deepened my undersfqndinga.'m% i 85,19% !

96,22%
r 1

...the content is aligned with the goals of b
o neg 3,77% 6 86,79% 4,83
human rights education.

88,89%

I 1
..the Vo.La.Re. platform supports active, 3 5
student-centered learning. g 75,93% 0%4,71

m1:Notatall 2 3 4 ®m5:very much N/A

Figure 9. Integration of platform’s multimedia content (teachers)
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Impact on teaching practice and engagement with the topic

When invited to reflect on the impact of VOLARE on their teaching, participants’
responses were strikingly positive: 94.44% stated that the platform helped them
consider new aspects of refugee education, 88.89% felt more confident teaching
about displacement and migration, 92.59% felt better equipped to handle culturally
sensitive issues, and 90.74% believed that the platform enhanced their multimodal
and digital literacy skills.

These results suggest that engagement with VOLARE extended beyond content
acquisition to foster pedagogical transformation, encouraging teachers to rethink
how displacement and diversity can be approached in the classroom.

94,44% Av.
! )
The platform helped me explore new perspectives 5 _ 469
on refugee education. 556%20,37% 74,07%
88,89%

r
I feel more confident teaching about displacement =7 443

1
0 0 pcos 4,4
(refugees, migrants) after using Volare. 1,85% 38,89% 50,00% po%%

92,59%

I feel better equipped to deal with culturally

I \
sensitive issues in my classroom or in the context ; g2520%20,37% 72,22% 4,63

in which I teach. 90,74%

I feel that the platform has contributed significantly

r 1
5,56%: 0, 1)
to my multimodal and digital literacy. 1,85% 20,37% 70,37% po% 4,62

B Not at all W Very much B N/A

Figure 10. Impact on teaching (teachers)

Future Use and Integration in Educational Practice

When asked about potential future use, 96.30% stated that they could imagine
integrating VOLARE into existing curricula, 94.44% intended to use it in their
teaching, and 100% said they would recommend it to other educators.

5,56% Future use

in teaching

M Yes

H No

94,44%

Figure 11. Intention of future use (teachers)
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What appears to be a unanimous willingness to share and apply the resource
suggests that the platform succeeded in building a sense of professional ownership
and collective engagement among its users.

3,70% Inclusion in the
existing curriculum

M Yes

H No

96,30%

Figure 12. Inclusion in current curriculum (teachers)

Suggestions and feedback

Participants’ comments during the trial phase illuminate the dynamic relationship
between usability and learning experience in multimodal repositories. Most remarks
concerned practical issues of access and navigation, which, though technical in
nature, are deeply connected to pedagogical effectiveness.

As one teacher observed: “Accessing the repository from a mobile device is not
possible! Maybe this could be checked.” Another wrote: “Searching for materials is a
bit difficult,” and a third noted: “There’s no accessibility menu.” Such feedback
underscores that user experience is integral to pedagogical design. Access,
orientation, and the freedom to move intuitively through the platform are
themselves forms of pedagogical empowerment—key features of open educational
materials. One student’s comment illustrates this perfectly: “I'd like to see short
identity notes about the people speaking while their videos play... it helps me
remember who is being shown.” This observation points to the link between
technical detail and the ethics of listening—to the importance of knowing who
speaks, from what position, and how the viewer is invited to listen. Consequently,
the design team’s attention turned to how technological functionality can embody
pedagogical meaning.

Several participants also requested clearer organisation and guidance: “I would
have liked a better introduction with information on how to use the materials in each
section,” “I missed a navigation map.” These comments highlight that free
exploration does not negate the need for structure and orientation; rather, they call
for a balanced design that guides without constraining, educates without
standardising. Others proposed expanding the repository’s content and scope:
“Include more field experiences,” “Add simple, comprehensible references to
educational legislation,” “Provide Greek subtitles for the Bulgarian and French
testimonies.” Such remarks reveal a desire for active participation: teachers viewed
themselves not as passive users but as co-creators of content, seeking materials that
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resonate with their classroom realities. In response, the design team incorporated a
concise navigation map on the home page and reaffirmed the platform’s primary
orientation toward higher education while maintaining its open-access nature.

This process demonstrated that the repository functioned as a living pedagogical
organism, inviting visitors to help shape its evolution and to reflect critically on the
intersections of technology, education, and displacement. Through these small yet
meaningful suggestions, the trial phase of VOLARE helped refine and enrich the
repository while underscoring the transformative power of participation—the idea
thatan educational project’s value lies not only in its content but also in how it invites
others to co-create meaning.

Students: Reflections and educational experiences

Continuing the analysis, the reflections shared by the university students are not
treated here as mere indicators of effectiveness but as pedagogical narratives—
accounts that reveal how participants made meaning of their own learning journeys
through testimony, image, and sound. This section highlights how the experience of
VOLARE encouraged students to think critically about education, empathy, and
social reality, both inside and beyond the university setting.

General impressions

On a first glance, students’ responses convey a uniformly positive engagement with
the platform. They used phrases such as “very interesting,” “very positive,”
‘enthusiastic,” “I liked it,” “original idea,” and “useful.” The words they chose to
characterise VOLARE include inclusion, empowerment, empathy, trust, hope, as
well as interculturality, visibility, and multimodality. These terms indicate that the
students experienced the repository not merely as a technological resource but as a
space of encounter and recognition, where listening becomes an ethical as well as an
epistemic act.

Navigation and technical aspects

Regarding the ease of use, four of the nine participants described navigation as very
easy, while another four found it neither easy nor difficult, yielding an average ease-
of-navigation score of 2.44/3. Six out of nine found the navigation method entirely
clear, and three rated it between clear and unclear (average clarity score: 2.66/3). Five
of them encountered no technical difficulties, three reported minor issues, and one
experienced significant problems—mainly the absence of subtitles in some videos
and occasional slow loading times. While these issues were limited, they reinforce
an important insight already raised by the teachers: technological accessibility is
inseparable from educational accessibility. For multimodal materials to foster
inclusion, users must be able to engage with them seamlessly.
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Content, comprehension, and learning support

Six of the nine students found the multimedia content very well integrated, and the
remaining three moderately so (average score 2.66/3). Eight out of nine agreed that
the accompanying materials deepened their understanding of each testimony, while
all nine affirmed that the platform supports active, student-centred learning.
Students highlighted as most valuable: the personal testimonies, the contextual
framing through articles and texts, and the availability of all necessary sources within
a single digital space.

...did the accompanying material for each testimony

Gespen Yoo ancarsning? > I
...does the Vo.La.Re. platform support active, student- 1 n
centered learning?

Em1:Notatall ©2 =3 =4 Mm5:verymuch N/A

Figure 13. Engagement and learning (students)

Such remarks suggest that the platform’s curated intertextuality—its careful
weaving of narrative, context, and reflection—helped transform the act of listening
into a form of knowledge-building.

Impact on the understanding of educational themes

All nine students stated that, after using VOLARE, they now have a clearer sense of
how testimony can illuminate issues related to migration and displacement. Eight of
them also believed that the platform significantly enhanced their multimodal and
digital literacy, while all nine felt more confident about addressing the topic of
displacement in educational contexts. They also reported that VOLARE helped them
grasp multiple dimensions of refugee education, and seven out of nine felt better
equipped to deal with culturally sensitive topics in their future classrooms. These
responses reveal how critical empathy—the ability to engage intellectually and
emotionally with the experiences of others—can be cultivated through carefully
designed multimodal encounters.
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I feel that I have a clearer understanding of how

migration/refugee issues.
I feel that the platform has contributed significantly to 1 “
my multimodal and digital literacy.
I feel more confident about how I could approach the

experience of displacement (refugees, migrants) after () 3 “

using VO.LARE.

VO.LARE. helped me understand many aspects of J B “
refugee education.

I feel better equipped to deal with culturally sensitive

issues in my classroom or in my future work 2 4

environment.

ENotafall =2 =3 m4 mVerymuch

Figure 14. Impact on deeper understanding (students)

Connection with university learning

After navigating the VOLARE platform, all nine students stated that they could easily
imagine its inclusion within a university course and that they would recommend it
to other students. They identified strong connections between the repository’s
educational logic and the methods used in their own seminar throughout the
semester. Specifically, they noted common elements such as: the central role of
testimony, the liveliness of the material, the function of testimony as an entry point
for understanding political and social issues, and the variety of media and
approaches offered for exploring each theme. They also recognised parallels in the
reading tools and interpretive shifts employed in both settings—particularly the
constant movement between “I” and “you,” and the cultivation of empathy,
empowerment, and a human gaze within an academic framework that often
privileges detachment.

The students also had the opportunity to meet some of the interviewees, who
were invited to the seminarand engaged in conversation with them about their lives,
identities, and educational paths. As one student reflected: “I feel like it’s the same
way we worked in class, but inside a website. With the first layer being lived
experience, everything else unfolds around it.” Another added: “For me, the seminar
and the website are directly connected, because the way of working was similar. We
were asked to refer to our own biographies using multimodal techniques—exactly as
the platform does.” These reflections demonstrate that students recognised VOLARE
not simply as content but as a pedagogical method—a digital extension of dialogic,
critical, and experiential learning.
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Suggestions and comments

The students’ observations highlight the importance of accessibility and
comprehension as prerequisites for meaningful pedagogical engagement. One of the
most frequent issues concerned the lack or malfunction of subtitles in non-Greek or
non-English videos: “In many of the videos that were not in English or Greek, the
subtitle service didn’t work, making them difficult to follow and understand.” This
points to a fundamental issue: multilingualism, while a key strength of the
repository, can become a barrier if not supported by adequate accessibility tools. The
need for full subtitling is therefore not merely technical but pedagogical and
political—ensuring that every visitor can hear and understand the voices presented.

Students also proposed adding more contextual information to enhance
comprehension: “For the songs included, there aren’t any short explanations of their
content or cultural meaning. That would make listening more meaningful”
“A short note for each song—what it says, when it is sung, etc.—would really help.”
“I'would like to see brief identity information about the people speaking while their
video is playing... it helps to have a constant reminder of who the person on screen
is” These comments reveal that users seek cultural framing—not to over-interpret
testimonies, but to approach them with awareness and respect. Adding concise
background notes or commentaries could serve as a bridge between listening and
understanding, allowing visitors to form a more informed and empathetic
perspective on the cultural traces embedded in sound.

Similar concerns were raised about interactivity and visual presentation: “At the
bottom of the homepage, there’s an audio strip you can click to listen to songs—but
it’s not clear that it’s interactive. Maybe add a note like ‘click to listen’ so users don't
miss it.” “Perhaps more images showing what the people in the testimonies describe.”
“It would be nice to include more photos or information about the places mentioned
in each testimony.”

Teachers did not view themselves as passive users but as co-creators of content.
They requested materials that resonate with their school realities and enrich their
everyday teaching practice. One teacher suggested: “Perhaps examples of how to use
the material in class.” “Accessing the repository via mobile devices isn't possible!
Maybe you could look into that.” These remarks link aesthetic experience directly to
learning processes. The students showed an intuitive understanding that
multimodality—the integration of sound, image, and text—is not just a design
feature but a mode of cognition and engagement. Their suggestions were not about
making the site more visually impressive, but about deepening the relationship
between experience and understanding—turning viewing and listening into forms
of active learning.

Finally, several comments addressed the potential for VOLARE to extend beyond
academia into public and community spaces: “It should engage with public space—
through parallel activities in streets and neighbourhoods.”
“Its reach could extend beyond education.” These reflections highlight the project’s
political dimension. For these students, VOLARE was not only an educational tool
but a vehicle for social participation and visibility—a living archive that could travel
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beyond university walls to encounter communities and public life. In this sense, they
imagined VOLARE as an open civic platform, where learning continues through
social action and shared storytelling.

The voices of the teachers meet the voices of the platform

The analysis of participants’ responses reveals that navigation within the repository
transcends the limits of a technical experience and becomes an act of learning
imbued with aesthetic and emotional dimensions. Teachers and university students
alike described their experience using words such as “moving,” “immediacy,” “genuine
communication,” and “a confidential space.” They spoke of “the possibility of getting
to know people through their personal testimonies,” of “authentic narratives
(video/text),” and of “the difficulty of holding back emotion when listening to personal
stories.” These expressions do not merely convey emotional reactions; they testify to
a deeper form of participation—one that foregrounds the importance and
recognition of emotional engagement in the construction of knowledge within
education (Avramopoulou, 2018). Emotion here does not function as an overflow of
feeling, but as a cognitive and ethical process through which the learner encounters
the Other—not as an object of study, but as a voice with a history, a body, and lived
experience. One participant remarked: “It is an extremely moving project. Simply by
carrying so many human testimonies, feelings, and pure lived experiences, it
possesses immense emotional value, functioning as a confidential space.”

The uncertainty of unguided navigation—often described by participants as a
“difficulty”—also emerges as an innovative pedagogical proposition. Learners are
called upon to chart their own paths, to compare, to think, and to choose. This
experience of uncertainty activates the reflective dimension of learning, as
navigation itself becomes a performative process of understanding. It is at this point
that the pedagogical approach of VOLARE becomes evident: a shift from
consumption to engagement, from passive reception of content to experiential
learning. The repository does not ask us merely to watch testimonies; it invites us to
listen—to surrender to the voice, to endure silence, to accept the rupture between
our own standpoint and that of another.

The act of listening thus acquires political significance: it becomes a form of
resistance to indifference, standardization, and the fast consumption of emotion. As
the participants indicate, the VOLARE experience confronted them not only with
the testimonies of displaced people but also with the limits of their own auditory
consciousness—with how we listen, to whom we listen, and whom we have yet to
hear (Apostolidou, Androusou, & Plexousaki, 2025). VOLARE therefore becomes a
pedagogical meeting ground: an environment in which learning is no longer the
accumulation of knowledge, but an act of recognition and responsibility; a space
where technology operates not as a filter, but as a medium for human experience.

The trial phase of VOLARE demonstrated that pedagogy and technology can
coexist creatively when placed in the service of listening. Participants did not merely
evaluate a digital tool; they experienced an encounter with the voices of the
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displaced—an encounter that prompted reflection on their own roles within the
educational field. Their responses suggest that learning acquires depth when it arises
through participation, emotion, and confrontation with difference—when
technology ceases to mediate and instead becomes a space of relation. From this
perspective, VOLARE emerges as far more than a digital repository: it is a laboratory
of transformation—for students, teachers, and all those involved in the research
alike. Through testimonies, sounds, and images, it opens a space where knowledge
is produced collectively, and education is reconnected with its ethical and political
dimensions.

The trial phase as a transformative experience

As has already become evident, the VOLARE trial study did not function merely as a
means of evaluating a tool, but as an act of learning and professional development.
The process of navigating the platform evolved into a pedagogical experience in
which engagement with the voices of the displaced became a stimulus for reflection
on the role of the educator, the nature of testimony, and the political significance of
listening. The overwhelming majority of participants (51 out of 63 teachers and all of
the students) reported that the repository contributed to their understanding of new
dimensions in refugee education and helped them recognise how testimony can
serve as both a tool for comprehension and a resource for teaching. As one student
wrote, “Because the experience of navigating is so intense, I feel I need a little time to
process it before continuing.”

In other words, the study became a space of lived experience rather than mere
information gathering. Navigation through the repository acted as a form of internal
professional development, in which participants confronted uncertainty, emotion,
and the ethical responsibility of listening. “The testimonies helped me to empathize
with the speakers and to see through their eyes,” one participant noted, expressing
precisely what the pedagogy of VOLARE seeks to achieve: a shift from knowledge to
encounter. The word “visibility” appears repeatedly in the participants’ comments,
suggesting that learning is not only a cognitive process but also an act of recognition.
Most teachers (50 out of 63) and nearly all students reported an increased readiness
to address culturally sensitive issues, while over three-quarters of the teachers and
all of the students stated that their confidence in approaching displacement within
education had strengthened. “The accompanying materials helped me illuminate
aspects of each testimony by following my own path,” wrote one teacher, while
another observed, “It gave me hope for the future of these people whom we so harshly
receive.

For many participants, the experience of listening to another’s voice without
mediation became a cognitive and moral encounter. References to “hope,” “strength,”
and “human dignity” reveal that testimony functioned as a counterweight to
impersonal knowledge and as an invitation to reflect on what it means to teach and
learn in a world in motion. Indeed, as Freire (2005) reminds us, the act of listening
is never neutral—it is an act of dialogue and conscientization, through which teacher

and learner co-create knowledge. In this light, listening becomes a political gesture
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of recognition of the Other and simultaneously a process of liberation, in which the
voice transforms into a tool for critical understanding and for reimagining the world.

Within this framework, emotion is not a romanticization of experience but a
process of critical pedagogy. It constitutes, in the project’s design logic, a point of
departure for reflection and political positioning. As critical pedagogy repeatedly
reminds us, learning means reading the world before reading the word. The teachers
and students involved in VOLARE seemed to confirm that they were learning to read
the world of the displaced—and, through it, to reread and reinterpret their own.

Multimodality as a Learning Experience

The experience of navigating VOLARE highlighted with clarity the significance of
multimodality as a form of learning. Forty-eight of the sixty-three teachers and all
students reported that the platform supports active, learner-centered approaches,
while fifty-nine teachers and eight students indicated that it substantially enhanced
their digital and multimodal literacy. In the open-ended responses, participants
used words such as “imagination,” “innovation,” “interactivity,” and “accessibility”—
terms that recur frequently and reflect their active engagement with the platform’s

aesthetic and structural design.

As the responses suggest, multimodality does not simply refer to the coexistence
of different media (sound, image, video, text), but expresses a politics of visibility
and participation (Kress, 2010). The simultaneous presence of multiple narrative
forms allows more voices to be heard and activates diverse modes of intelligence—
sensory, emotional, linguistic—as discussed by Jewitt and Bezemer (2016) in relation
to the participatory dimensions of multimodal learning. One participant aptly
wrote: “Positive, because it is useful material—not only for those working with
minorities—with multimodality as its key feature, widening even further the umbrella
of inclusion.” Thus, multimodality translates into an act of inclusion: educational
knowledge is no longer produced solely through logic and discourse, but also
through sensation, memory, and emotion. VOLARE thereby expands the boundaries
of the pedagogical space, creating conditions in which those who are usually silent
or excluded can participate equally in the learning process (Cope & Kalantzis, 2017).

Equally important is the experience of unguided navigation, which several
participants described as both a challenge and a source of fascination: “I like that
only the images appear at first. It’s original—at first I think, ‘What is this? Where
should I start?’ and then I enjoy the gradual unfolding. It made me pause for a moment
and decide where I wanted to go.” This open structure, which resists strict guidance,
operates as a pedagogical invitation to reflection. The user is called to make
decisions, to trace a personal trajectory, to assume an active role in meaning-making.
The aesthetic pleasure participants describe concerns not merely the visual
experience, but the sense that knowledge is not imposed—it unfolds.

Ultimately, the experience of multimodality is closely linked to a reconfiguration
of the hierarchy of knowledge. As one student insightfully noted: “What is most
striking is that academic knowledge takes a step back, while the voices and lived
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experiences of the subjects move to the forefront, producing knowledge that returns
to them.” This statement encapsulates the deeper political and pedagogical rupture
introduced by VOLARE: knowledge is produced not only for the people in the field,
but with them; storytelling is not simply translated into content but transformed
into relationship. In this way, multimodality becomes not a technical feature but a
methodology of anthropological pedagogy—one in which voice, image, and
experience compose a new mode of learning that is simultaneously aesthetic,
critically aware, and profoundly human.

Epilogue

The trial study functioned not merely as an evaluation, but as a co-creative process
in which the participants’ own experiences informed the ongoing development of
the repository. VOLARE emerges here as a space of intersection among different
forms of knowledge: the empirical knowledge of teachers, the theoretical insights of
researchers, and the experiential knowledge of displaced individuals. Through this
encounter, the project proposes a new model for how research, teaching, and
technology can collaborate without subsuming one another. It articulates a pedagogy
of relation, in which knowledge arises from trust, curiosity, and a shared
responsibility toward the human.

In a repository that houses voices, it is the voices of the participants themselves
that reveal the transformative power of experience. “It was the first time I felt that I
wasn'’t simply ‘using’ material but actually conversing with it,” wrote one teacher. A
student reflected, “I felt I entered a space of silence—where silence itself speaks.”
Others emphasized the need to “relearn how to listen without immediately
interpreting” and to “let the sound and gaze of the other move us.” The testimonies
collected during the trial and evaluation phase intersected with those housed in the
repository, shedding new light on the very core of VOLARE’s pedagogical vision: that
learning is no longer the consumption of knowledge but co-presence—a shared
space in which technology ceases to mediate and becomes a locus of relationship. As
one participant observed, “This repository doesn'’t just show you stories—it calls you
to stand before them.” And perhaps therein lies the true challenge of education at
this critical juncture: to make room for the voices that transform us, precisely
because they compel us to listen.
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emimAgov 6mou 1 Texyvnt Nonpooivn (TN) cuykpotel éva kaBoAkd KOVWVIKO-
TEXVOAOYIKO KOl TTOATIKO €TISIKO Kol VEX KOVOVIOTIKE TAQUCIN, €V® 1) €VVOLd TNG
PndloakotnTag pe Tig Omoleq apdIoTieq Kol AOAPEIEG TNG OUYKPOTEL €vay VEO
kupiopyo Adyo. EvAoya Aowmdv ki ebotoya, 1 epeuvntikiy kKowotnta dev €Bece eautdv
€KTOG oTHG NG SUoKOANG culiTnong, KTOG SNAXST) HLOG ETITAKTIKIG XVAYKNG YLot
AVOOTOXOOHO YUpw amtd TG veeg Ynoblokég epeuvnukég peBodoroyieq xat Tig
emioTnpoAoyikég mpokAnoelg. H oulinon owtr, otav Sie€dyeton pe Opoug
emotkodounTikng kpitikng Suvarat va Babaivel tig pebodoioyieg kot ta epguvnTIKA
QUTOVHEVQ, VA ETLOT|HLAVEL TPOPAT AT KOt TTEPLOPLOHOUG KB WG Kal va GUPPBAAEL oTnY
HEYOAUTEPT] CAANAETIOPAOT] TWV KOWWVIWV HE TA TOPAYWwYA TOU ETMIGTNHOVIKOU
Adyou.
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[pw amd autd TOV KPITIKO AVACTOXACHO TAV®W CTA EPWTHHATX Kol TG Yndlokeg
pebodoloyieq €peuvog Kol TOPOUCINONG TWV OIMOTEAEOUATWY, TO EPEUVITIKO
npoypoppo VOLARE xau to mepifdAlov tou mapovtog Ttdpou Snpoupyolv €vav
{wtikd xwpo oulinong kot mpoPAnpartiopot. Ipwtictwg yioti emavadépouvy oto
TPOOKNVIO TNV Slaxpovikn kot OepeAtddn ovyKn O EMOTNHOVIKOG AGYOG Kol T
mopAywya TG €peuvag, —EVTUma Kot Prdloakd—va oTEKOVTOL OVOL(TA OTN
Stampaypdtevon, Ty KpLtiki, otig Seutepeg pHotieg kal T afefoidtnreg. Autodg o
XopoxTrpag ovoixtig depwtnong, omw¢g Ba JoUpe avaAUTIKOTEPA TAPUKATW,
Slatpéxel To oUVOAO TWV OMTIKWV TNG €MOTNUOVIKNG opddag tov VOLARE, evw
QUTOTUTWVETOL OVAYAUDX OTIC OYESIOTIKEG E€TAOYEG, TI( OVUTTOPAOTHCELS TWV
€PELVVITIK®WV SeSopeEVIV KAt TIG apnynHaTikéG oTpatnyikég tou epyou. ESo ag pou
emTpamtel P pkpr mapekPaocn yupw omd tnyv Xprion twv opwv. [ToAt cuyvd otov
dnudoto Adyo ko tig Bewpnrikeg mpooeyyioelg yupw amd to Yndrako mepBaAioy, ol
Xpnotpomolovpevol  GpoL  oaTOKTOUV  OUVONHATOAOYIKG KL €VIOTE  KEVOAOYIK&
XOPOKTNPLOTIKE. O TEPLOVUHOG VEOAOYIOHOG TNG «OVOLYTOTNTAG» OAAX KOl TWV
«KOAWV  TIPOKTIKOV» KOTE TEPUTTWOELS OGUYKPOTOUV éva Ae€lAdylo  peydAwy
UTTOOXECEWY KO TIPOTSOKLIWV TTOU TEAIKA PEPIKWG 1] Kot KaBOAOU eEKTTANplIVOVTAL GT
Ynoroxd mopdywyo. AAAwoTte, 1 181 8€ 1) €vvola TG EMOTNHOAOYIKG «UTOCKEOT|(»
twv WAE kot twv Yndlokav pedodoroyiwv umd to mpiopa [ag LETOHOYNHATIOTIKAG
SUVaIKTG €xEl TTOAAXTTAWG TeBEl UTTO TO TIPICHA EVOG KPITIKOU GYOALAGHOU atd TV
BipAoypadia (Thomas, 2014).

Ye avtiBeon e auT TNV oUYVA oTEipo GUVONHATOAOYIX «LEYAAWY UTOOXETEWVH KL
évay avevpo GpoppoAiopd, to mpoypoappo VOLARE B¢ter tnv ovorytr Ogaon kot
OVOUETPNOT] HE TO EPEUVITIKOU TOU UTOKEIPHEVO WG OVAYKXIX EMIOTNOVIKY
npoimoBeon. Eldikdtepa, embupwvrag va mpoaeyylioel Ko vo KATavoroel To oUvOeto
Kot ToAveminedo GavOpeEVO TwV TPOTHUYIKOV KX LETHVIOTEUTIKWV EPTTEIPLOV KL
TWV HELOVOTIKWV OHAdwV, KaBwg Kot Ttng ekmaidevuong GoLtnTwv/Tplwy Kal Tou
€UPUTEPOU KOLVOU, EMIAEYEL KATAPXES Vo Sthoel bwvi) 0TOUG TTpwTapytkoUs dopeic kot
paptupeG Ttwv eumelplwyv. [lpdowna omd SlapopeTIKEG XWPES KATAYWYNS Kol
petokiviong, mpooduyeg Ko HETOVAOTEG/TPleG HE SLoPOPETIKO KOWWVIKO Kol
ToATIopIKS UTtOBabpo yivovtal ot adiopesord ol adnyntég tng LoTopiog Toug Kot
TAPAAANAX GUVOETOUV TNV TPWTN €PEVVNTIKY VAN KATovonong tou {nrnpatog. Me
aut6 tov tpdmo to VOLARE katopBwvel va guvopiAToel artobaoloTikd TG00 pe To
EMIOTNHOAOYIKO UTTOSELY L TNG oUYXPOVIG KPLTIKTG TToudarywytknig Bewpiag 600 kat e
ekelvo g avBpwmoroyikng épeuvag mediov. H ouvBeon tng epeuvntikig opddoag,
Boaowopevn otn ouvvepyooia petadl ekmoudeutikwy, Yuxoddywv, avBpwmordywy,
APYITEKTOVWYV, KAAALTEXVWV KoL UyeviK®v Ymdrakadv ebappoywv §ev amookomovoe
povo ot dnpovpyia piog TAXTHOpHAG, AAAL KUpiwg oty Yndlokr) amotinwor vog
SLEMOTNOVIKOU TPOTOU akpdaoN§ TG HopTupiog.

JUyxpOvWG TO TPOYPUpH, cuVOpIAwvTag He tnv Oewpio twv WAE avtidopfaveton
TNV texvoAoyikr ouvOrkn kot To Pndiokd vmocTpwa dxt AMA®MS WG HECO, CAAL WG
0pyoVIKO  GUVSIHPOpdWTH TwV EPWTNUATWY Kol Twv pHeBOSOAOYIKWV EMIAOYWV
EKTEAEOTG TG EPEVVITIKNG epyaoiag. Ta epwtrparta, To véa Sedopéva mov mapdyovtal
Ko 31 To €id0g¢ oTWY, Ol EMAOYEG TWV KATAAANAWY Yndlokwv epyarsiny kot Twvy
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AMOTUTIWOEWY VOOUVTAL WG LOOTIHX XVOYKOUEG KOl AAANAEVEETEG TAPAETPOL VIO VO
ouykpotnOei to 6Aov: H Yndroxr) vmdotaon tov épyou Sev eivat To KASpo aAAd éPOG
TOU VO,

[Mopokdtw, eotialoviag evEEAEXEoTEPA GE QUTEG TIG EPEUVITIKEG ETIAOYEG KOl
anoddoelg Oo emtiyeLpr)cOUE VA TPOPOUE GE OPLOUEVEG KPIGIUES ETILOTIHAVOELS YUPW
and t1g ouyypoveg peBodoroyieg Siedaywynig epeuvag umod to mpiopo twv WAE. Ta
onpela mov B sulnTnBovUv TaAPAKETW HITOPOUV VO GTEKOVTAL WG XPTIOLULEG UTTOUVTOELS
YL TOV QUTOTEAECUATIKOTEPO OXESITHO Kal TNV Sleéoywyr] avEAOYwV €PEVVITIKMV
£pywV.

1. XUvOeon epeuvnTIKWV JeJOpEVWV KoL TOAVTPOMIKOTNTA, 1) OAALWNG
CUYKPOTWVTAG VA {WVTOVO XPYELO HVIIUTG

Exkivovtag omd 1o meplexdpevo, amd ta gpeuvitikd dedopéva (data) mou
OUYKEVIPWOE KL TTAPEYEL OTOUG XP1ioTeg/Tpleg Tov, To VOLARE ouykpotrifnke wg éva
kotegoynv moAutpoTikd kot toAupeoikd amobetrplo. Eva amobetiipro dnAadi) dmov ot
mOpoL Tou Sev eivat PLOvVo KeLpevIKol, yio T akpifeta eivot kupiwg pn kelpevikoi, cAAG
OTITIKOOKKOUOTIKOL, OTWwG GAAWGCTE 0AOEVA Kl cuyvotepa cupPaivel otn alyxpovn
gpeuvnTiky mpaypatikotnTa (Rigney, 2010). Onwg dAAwote avayluda SnAdvel to
ovopa tov, 1o VOLARE givat éva TpOyp oYLl TTOU €0TIALEL TPWTIOTWE 0TV Kotaypodny
Kot S1dowaon NG TpoPopIKOTNTAG KL TNG TPOCWTIKNG adiynong wg mnyeg ylo Tnv
pVRpn, TV avOpwmoAoyIk] KaTtavonon €8IKOTEPWY KOWVWVIKWV OHASwWY KOl TNV
evioxvon g kptikrg moudaywyikng SidackoAiog. Etot, avti va dnpouvpynoet pio
(ck6pn) amobrkn atdktwg eppipévwv dedopévwy, 11 opdda tou épyou emédes va
ouykpotnoel eva {wvtavo amofetriplo avBpwmvng epmelpiag, peoo amd To TOAUTIHO
OWUX PIVTEOOKOTNIEVWY GUVEVTEUEEWV.

JUVOHIAGVTOG SLopK®WG e auTd Tov oTd)0 Yo TV Snpuovpyia evog amoBetnpiov
kotaypadng ko Sidcwong Eexwplot®v avOp®TvwY ePTEIpLY, 1) Gwvr| Kot 1) popd),
o Svo kateloxnv otoryeion povadikotntag tng avlpamivng Umapéng, pmaivouv
gUPANpatika oto emikevrpo g Yndloknig adrynong Kot Tov eIkaoTIKoU oXeSIHGHOU
TOU £pyou. Avadopikd [LE TOV TEAEUTAIO, XXPAKTIPLOTIKO Selypa 1] KEVTPIKT| OEAIS X TOU
amofetnpiov mov koopeiton oo pa Tpocwmoypadikr cuvleon pe Tig bwtoypadieg
Ko ouvtopa Ploypadikd otoryeiat Twv TANpodopnTwv: otnv 006V Twv XpnoTwv
avaSVeTaL €val EIKOVIOTIKO TOAIpNOTO SLpOPETIKWY TPOCHTWY Kol EEXWPLOTAOV
EUTELPLAV TIOU LETATPETOVTUL OE IO KPIGLUT TTPWTT VAN YLOL [ GUAAOYIKT) KOTOVOT|OM)
TwV TANOUCHIAKOV PHETOKIVI|GEWV.

Méoa amo outr| TNV €0TINOT) OTA TPAOCWTTXK KAL TNV TTPOCWTOTOLNHEVT adr)ynor), To
VOLARE xotadépvel va Stappri&el Tov ateykto kavdva mou B€TeL TOug XproTeG/TPLEG
pog Ynoblokng TAAThHOpHOG OVTIHETWTOUG HE HEYEGAOUG Oykoug omtpOowTwy
dedopévwv. AvtBetwg, to €pyo Oftel toug mANpodopnTEG/TPIEG OTO ETIKEVTPO,
TPOTKOAWVTAG TOUG XPTOTEG/TPLEG VO XKOUGOUV, VoL SOUV, VO OXETIOTOUV HE TIG
lotopieg Ko TI§ PVIHEG dAAWY avBphTtwy. Xe autd BonbBolv amodpaoioTikd ot KoAd
EMIUEANLEVEG GUVEVTEVEELG OL OTIolEG eTiyePOVV VX PpwTicouv To oUVoAo TG K&Oe
TPOohUYIKNG KOl HETHVAOTEVUTIKIG ERMELPING KAl TOUG TOAAXTAOUG XpOvoug TG,
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Xwpig vaeatidlouv povopepwg ato mapeABdv 1 to tpaiipa. To oW o Twv cuvevtevEewv
katopOwvel €tol va 1oopporel oe évav alctodo&o peaAlopd, xwpi¢ vo Topouctddet
otopieg Oupdtwy, Npwicpol, emituyiog 1} amotvyiog. Motifa Kot ATAOUCTEUTIKEG
ToE VO OELG KOLVWVLWV KoL avBp®TIWV TTOU 0A0EVA KoL TTEPLOCOTEPO KATAKAVLOUV TIG
Undlokeg ebappoyeg ko T KOWWVIKA SikTua orjpep, SNUIOUPYOVTHS €vay VEO
Kupiopyo Adyo.

Xwpig va eipon €181kdg emi tov Bpatog, Bewp® OTL TO KOWWVIKO KL EKTTOUSEUTIKO
QTOTEAET U OO QUTT] TNV AVTIHETWTILOT] TWV TANPOdPOpPNTAOV/TPpLwV eival peydAro. H
XPT)OM TOU OOUATOG TwV ouvevTeLEewV aTiC aifovoeg SidaokaAiog mavemiotn iy kot
oXOAgiwv pmopel vo evepyomoloel TNV KPITIKN KaTavonon yopw amd TIg
HETAVHOTEUTIKEG Kol TTPOGDUYIKEG HETUKIVIIOELS KL YUpw otd TO SLaypovikd ko
SLPKMG EMTOVEPYOIEVO EPWTTUX TIOLOL KAl TTOoLeG StkotoUvTon Vo eivon oAiteg evodg
oUYYpPOVOU KPATOUG.

[Mepoutépw, kd&be Pvteookomnpuévn adrnynon TANUCIOVETOL OO OYETIOHEVA
dedopéva ko TNYEG TOPEYXOVTAG HLX TTAT|PECTEPT) EIKOVA TOU EUPUTEPOU AGYOU KAL TNG
ouQiitnong. Kou méAt e8w to VOLARE pog umevBupilel tnv KeVIPIKY onpaocio tng
TOAUTPOTIIKTG Kl TOAUHESIKTG adpriynong. Etot, ta oxeti{dpevo ymdrokd avrikeipeve
Swabgtouv peydAn molkiAia, pmopei kotd mepimtwon va eivou keipeve, &pBpa,
tpayoudie, Bivreo, Yndroxd moyvidia, avaptioelg ota péoa KOWWVIKTG SIKTUWOT.
To avrikeipeva oautd petaBifalouvv avotd tnv emAoyrn kot artodoot TAonynong
OTOUG XPT)OTEG/TPLEG OYETIKA e TO ToLo Pndlakd avtikeipevo Toug eviadEpel Tnv
dedopévn otypny mepuynong. H mowiAie autr) Siver v Suvatotnta yix
emovodapPavopeveg emokéPelc oto amobetriplo aAA& kat tnv Suvardtnta oty
OGS €pyOU VL UTTAOUTICEL TO TTEPLEXOHEVO PLE VEOUG TTOPOUG KO EUPTILLOTAL.

‘Ola T moapamdvw ototyeio ouvBétouv éva uBpdikd opyeio mou pe tov
TPOGPActO, AVOLYTO Kol TTOAUBEHATIKS XopakTIpo TOU pag KaAel va Eavaokedtolpe
YUpw oo TIG €VVOLEG TWV OPYEIWV KX TV TNYwV TEKUNpiwong Tng €peuvag. Evvoleg
IOV 6T0 cUyxpovo Yndilakd mapddetypo vtepPaivouy Tig oNUACIES, TIG LEpap)ieS, TOUG
tpomoug tagvounong, Ttoug oUMPBOAIGHOUG Ko TIG TEAETOUPYIEG TOU €VTUTIOU
ToAITIopoU Omwg avadetkvietat otn oxetikh PiBAoypadia (Owens & Padilla, 2021
[MaraAe&iov, 2022).Yr6 awtd to npiopa to amobetrpio tov VOLARE mpémet va e18wbei
WG &va {wvtoavo apyeio Tou Sluowlel TNV PV Kot TV avBpmivn epmelpior péoa omd
ETEPOYEVI] TEKUIPLX KOl OUVOETIKEG abIyN|OELS TTOU EVEPYOTIOLOUV GYESOV OAEG TIG
alclnoelg Twv xpnotwv/tpiwy. Aivovtag emiong oto emimedo TG eKMAUSEVTIKNG
Stadikaoiog, Suvaypikeg piog moAvaleOnTnplakig pédnong.

2. H roAvtpomikdtnra tng Yndiakig adrjynong Kot o avoy(tog YupoKTipag
tou VOLARE w¢ tpoimoféceig piag Snpokpatiknig moAretdtnrog

'Onw¢ amoTun®veTot omd To THPATEVW, 0 VoI TOG Kal UBPLSIKOC XApAKTIpAG TOU
VOLARE vmipée TO OITOTEAECHX TPOOCEKTIKA HEAETNHEVWV EMIOTIHOAOYIKWV
amoddoewv Kt gpeuvnTikwv emiAoywv. H amdAnén dnAadn piog opyovikng —kout
HAAloT 0 OAeG TIGC PAOEIG TOU €PYOU—GCUCKETIONG METOEY TWV TMPWTNPYIKWY
EPWTNHATWY TOU £pyou pe Tty peBodoroyia Kot TOUG TPOTTOUG TTPOCEYYLOTG TOUG. YTTd
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autfy v évolx to VOLARE 8ev QUTOCUCTHAVETOL WG €VAL €PYO EPEUVITIKNG
oudeTepOTNTOG XAAG WG EVaL €PYO He AToYT KL TPOTEOELG: KAAWG UTS TNV OTTIKT| [OG.

Oa umopovoe va eimwbel OtL To €pyo eyypddetan oe pio eupltepn Topddoon
EPEVVITIKWV TPOYPUUHATWV KAl TTPWTOPOVAL®Y TTov 181 amd ta Tpata XpOvia Tou
Stadiktvov €0ecay oTO emikevipo TOUG TO (TR TOU €KOTUOKPATIONOU TNG
EMIOTNHOVIKT|G YVWOTG KoL TNG KOAALEpYELNG TwV Snpokpatik®v adtwv otny Yndiokr
Snpooia opaipa. (Locke & Wright, 2021). Ailel evSektikd va Bupnbolpe €8 Tig
nmpwtondpeg Bedoelg kot to pebodoroyikd umoderypa tov Apepikovov lotopikov Roy
Rosensweig, mpwtomdpou epevvner| ato nedio tng Pndrokng lotopiog.

AmokopUdwHA AUTOU TOU TPOTAYHATOS YLK TOV EKSTHOKPATIOHO TNG LOTOPIKNG
YV®WOTG KL TNG LOTLHNG CUHHETOXTG TWV TTOATWV GTNV SIACWAT) TNG HVIHNG KoL TV
totopikwv mywv v p&e to «The September 11 Digital Archive: Saving the Histories
of September 11, 2001», éva o6 tar TpTa Yndrakd épya TOu vAomoOnKoy e TV
péfodo tou mAnBomopiopot (Badaroov, 2014). Me apoppri To teAeutaio autd onpeio,
B &é1le iowg kou otnv totooeAida tou VOLARE va dnpovpynBei pua Eexwpiotn
evotnTa mov Oa Sivel xwpo o€ vEo ekmaUSeuTIkd VAIKO KL ePpappoyEg mov a&lomolovy to
PndLoko mepLEXOPEVO TOU €pY0, OG0 PUGIKE AUTO EVIROOETAL CUCTNHATIKOTEPA TNV
exmoudevtikn Studikaoio.

Acbadwg, oo TIG apyxEg TG SEKAETIOG TOU 2000 £XEL TEPAOEL TTOAUG XPOVOG Kol
moAdatAdolog pe dpoug Yndrakol meptBdArovrog. Avtifétwg Spwg amd ot Ba
avepeve Kovelg ToAAd amd to BepeAiddn ko autovonta {nrovpeva emAvovtal el to
xelpw, petall twv omoiwv kot 1 epmédwon puag ekmoudevtikig dadikaciog Tou
Sapopodwvel ouveldnromowmpévoug Snpokpatikots moAiteg. [Ipoocappoloviag ta
SLO(POVIKA UTA QUTTLOTH OTIG CTIEPIVEG KOIVWVIKEG KL EPEVVITIKEG OVAYKEG KAl TIG
oVUyxpoveg HeBodoAoyieg, HAALOTH OF £V KOIVWVIKO-TIOALTIKO TAXG10 ov&duon vEwv
autapylopwy, To VOLARE emavadEpel P mavta emikalprn oudiTnor, AmovTwvTog Oyt
pe Befoudtnreg cAAd pe epwtipoato: [wg propolpe va piArcouvpe kat va avadeioupe
TPOCDUYIKEG KOl LETAVIOTEVTIKEG EUMELPIEG Kol KOIVOTNTEG arv O)L SNUOKPATIKG, HE
0poug katavonong kot cupmepiAndng autot mou dev epmintel otov kKovova; [wg
propovpe v apnynBovpe 1otopieg dAAwY avBpdTwv av Ot HE TIG AtyOTEPEG SUVATESG
drapecorafrioelg otn dwvr) toug; Mmopei 1) ekmaideuon oTo SIKOUWMPATH TOV TTOALTN
Ko TNV TOALTELOTITA Vo YiveTou amtd ol méve Ko péaa otd Tig BefoudTnTeg KOwvIKohY
KOl OLKOVOLLKWV TIPOVOLIWV;

[Tpwv dpwg Bgoet autd to epwtiipoate, to VOLARE ékave éva Pripa tiow 0éAovtoag
KOTopYag v Sioxpopdwoel to Sikd tou Snpokpatikd TAaiclo Aerroupyiog ko
0pY&AVWOoNG 0AAd Kot cutocUoTaong oTo Kowd. Q¢ amapyr| authg tng Stadikaoiog,
emEAe€e VO EVOWPATWOEL EVOL TTAYLO QUTOUUEVO TWV TANPODOPLOUK®V CUCTNHATWY KoLl
tou Yndlakov koopou: tnv évvolx tng Oladavelag. 'Etol ol yproteg/tpleg tng
totooeAidag kot twv edpappoywv tov VOLARE do0 mepuyouvtou 6To mTepleXOUEVO TOU
AopBévouv Siopkadg v aicBnon puag Sidyutng Aoyodoosioag yx tor Bripata, TIg
emAoyeg xat tig amoddoelg g opddag epyou. I Tig cuvavtroelg epyaciog mou
nparypotomomOnkov otn Xddia kot to Tapiol katd T Sidpkela EKTOVNONG TOU
TPOYPHATOG, Yo T TIPOPATLATH TTOU TTPOEKUPAY KL YLK TIG AVOTTPOCXPHOYEG. LTO
i0lo mlaiclo, ta keipevo yeviknig mepypodr)g, TWV OTOXWV KOl TWV OTOLXEIWV
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Kouvotopiag tov épyou Eexwpilouvyta tnv kaBapdtnTa Ko cadrivela tng ypodrig toug,
EMIYELPWVTOG VO atevBuvOoUV 1odTIpA 0TO peyaAuTtepo duvatod kowod. To pvupa tov
Ynoraxov mepifairovrog tov VOLARE eivan cadeg: oxt Yndraxd “black boxes”, ot
xpnoteg/Tpieg Sikoovvtou va E€pouv amd mov Eekivioe, mov éTace KoL AKOT TTWG TO
€pyo Ba xataotel Buvotpo oto péALov, onpeio WSiaitepng onpaciog yo tnv Yndrox
ouvBnxkn pe tnv dedopévn evbpovotdnra tng Yndlokng mAnpodopiog.

[Tpwv Aowmdv piAroet peyaeAdotopa Kal e akAdvnteg Pefatdtnreg yio to JiTnpotng
dnpoxpoatikig exmaidevong kit evalcOnromoinong yopw amd to {NTrHoTo HELOVOTIKGOVY
OHAd WV Ko TwV e€avayKaopeEVwY pHetakivijoewv mAnOuopwy, to VOLARE péoo oo to
Ynolaxd epeuvntikd tou mapdderypo OeAnce v yivel pPEPOG HIAG  LOOTLUNG,
Snuokpatikng kot ouvepyatikng Stodikaoiog avamtuéng tng epeuvag. To tnv opdda
TOU £pyou ot SNHOKPTIKEG a&leC £yvay oUYXPOVWE HEGO KOt OKOTIOG, VM 1) (810 o€
€vdel€n epeuvntikig deovtoroyiag, BEANCE TPWTA VX EKTTAUSEVUTEL G HLX GCUHHETOXIKT)
TAPAYwYT) KAL TAPOUsiaoT) TG Yvaong tptv tpootadioel va ektoudevoeL To Koo twv
XPNOoT®WV/Tplwv tou Ynodlakov amobetnpiov. AVTIoTOIXWG, TO OMTIKOXNKOUTTIKO UAIKO
pe oulnTHOEL] KOl TAPOUCIACELS €KWV EPEUVIITWOV Of OAANAemISpootn HE TIQ
apnynoelg twv TANPohopNTWV/TPLWV TTPETeL HAAAOV Vi el8wBOEl WG PHEPOG TG TNG
AQOKNONG LOOTLHIAG, TAPE WG EVA KAELGTO GUGTILA TTPOATOPAGIOPEVWY EPUNVELWV KoL
aStopdLoBrTnTwV CUPTEPATHAETWY.

3. AvOpwmokevipikog oxedlaopnog twv Yndrakwv meplBorAdviwv Kol Twv
YN PLoKwV EPEVVITIKWV EPYWV

To tedevtaio onpueio mou oilel va otaBovpe, dppnrto ouvdedepevo pe ta dvo
TPOTYOUHEVY, AdOPAE TOV GUVOAIKOTEPO aXeSIAGHO TOU Yndlokol meptBdArovtog Tou
VOLARE. AVTIGTOIWG HE TA EPEVVITIKA EPWTIHATA KAL T] OpYSvwoT] Twv dedopeEvwv
kot 1 bndlokr adriynon axoAovbolv tnv cUAAOYLOTIKT] TOU avOpWTOKEVTPLKOU
oxedlaopot twv Ynolokdv meptBoAroviwy. To Jtnpa tov avOpwmokevTpLKOU
oXeSLT OV TWV CUOTNUETWY KAl TNG TPOSANYNG TNG TEXVOAOYING WG HLOG KXTEEOXTV
KOIVWVIKO-TIOAITIOWIKTG oUVONKNG, pHokpdy dnAadt) twv mpocAnPewv evog dyovou
TEXVOAOYIKOU VTETEPUIVIGHOU £XEL TOAAXTAWG oxoAlaotel amtd tnv BipAoypadia. Xto
medio owtod Slaitepa yovipeg eivow ot omtikég tou Eric Schatzberg omwg
amotunwvovtat oto épyo Technology: Critical History of a Concept mou
petadpdotnke ko KukAoddpnoe ota eAANVIKE to 2024 (Schatzberg, 2018, 2024).
Edikdtepa 8¢ yia tov oxeSLloopd GUGTNHATWY 0PYEVWOTC KO OVATOHPAOTHONG THG
yvwong omwg ot Yndrokeg BiPAtodrkeg kot ta amoBetipla, Siaitepa XprioLpeg eivout ot
npooeyyioeg kat twv Ann Peterson Bishop, Nancy A. Van House kot Barbara P.
Buttenfield 6mw¢ amotundwvovtat otov topo Digital Library Use. Social Practice in
Design and Evaluation (Bishop x.d., 2003).

Yopdwva pe tig v Adyw epeuvitpleg oL Yndlakeg epeuvNTIKEG UTOSOUEG TTOAY
TEPAV TOU VA AETOUPYOUV w¢ atoBrikeg SeSopévwv kot HeTaSeSOUEVWV QTOTEAOUY
oUVOETAL  KOLWVWVIKOTEXVOAOYIKA Kot TOAITIOHIKG  TepifdArovta, emadng kot
Stacvdeong avBpwmwy. Wnblokd onpeia 6mov Stdopetikég kovotnTeg avBpwwv
WITOPOUV VA GUVOVTOVTOL KOL VX ETOVOSIOTTPOYLATEVOVTAL TNV TOUTOTNTH KO THV
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[V toug o aAAnAemidpaon pe to Yndrlokd avtikeipeva. Zuyxpovwg Opwg, va
SLaOTAUPWVOVTOL KAL VO GUVOHLAOUV [LE AAAEG KOLVOTITEG.

'Etot otnv nepintwor] pog, to amobetrpto tov VOLARE pmopei va Agttoupynoet wg
€vog moAVETimeS0¢ TOTOG GUVAVTNONG. APXIKWG YLX TIG (SIEG TIG HETAVAOTEUTIKEG KOl
nmpooduytkeg kowvotnTeg wg Yndlokdg témog pvipng. e éva delvtepo emimedo wg
XWPOG WoHwonG atoPewv Kot SIKTUWGTG HETAEY TV EPEUVIITMV KOL EPEVUVITPLWV TTOU
epyalovrou oe media 6mwg ot Emotripeg tng Exmaidevong, n AvBpwmoroyia, 1
[Mpodpopikny Iotopia k.&. Eupltepa Opwg, SUvaton va kataotel évag mdAog tng
Ynolaxng dnpdoiag opaipoag 6mou 6ol kot OAeg, doitntég/Tpleg, eKmaudeuTIKOL,
e181kol eMIOTAHOVEG KAl TO €UPU KOO HUTOPOUV VA OAANAETISPOUV 1OOTIHX Kol
SnHOKpATIKA YUpW KO TPOCWTIKEG EUMELPIEG KAl GUAAOY LKA S1SdypoTa.

O ev A0yw avBpwmokevrpikdg oxediaopog tov VOLARE Sev meplopiletat dpwg oe
KATOLEG YEVIKOAOYEG TAPUSOXEG AAAG YivETAL AVTIANTTOC 0 KEOE EVOTNTY, LECK OO
TIG OXeSIAOTIKEG AETTTOUEPELEG KO TX TIOIKIAX EIKAOTIKA XXPAKTPLOTIKA TOou. Méoa
dnAadn amd potifa mou avtiteivouv to mouyvidl, To Tparyoudt, To meipaypo, Tty
avBpamiviy edadpotnTa kol To YOUHop w¢ avtidota oTov akadSnUOiopd Kol tov
doppaAopd. Motifa axoun mou evdexopévwg B€Aouv val AEITOUPYTIOOUV Kol WG
eMovVOPOWTIKA Kot ToUSAYWYIKA HECH EMOVAWONG 1] eme€epynciag TwV TPAUUATWY.
'Etot ot dwroypadieg twv TANpodopnT@wV/TpLwV HETA TO TEPAG TNG PIVTEOTKOTNHEVNG
adrynong, petatpémovral o€ €vav Snpoupykd kapfd omov Yndlokd koAdl,
{wypadiég pe Pouvd, BdAacoeg ko TOTAHIX KOGpHOUY Ta Tpdowma. H totopia twv
TPOOWTWV ovti v YIvVETow avTIANTT w¢ Mot KOTEOEST) HE 1EPE YOPAKTNPLOTIKA
AopBavel ta avBpwmiva otoryeiot mov g ovadoyouv. Ot mAnpodopntég/TpLeg amod
HEPTUPEG TPOUUATIKWV — EUTEIPLOV — UETATPEMOVINL OTOUG  OUHUAONTEG Kot
oUpHaONTPLEG pog oty Téén, kapdirowvovtal Yndlakd GToV TIVOK AVOKOVWEEWY
NG OoXOAIKNG pog aibovoag. Metatpémovtar otoug avBpwmoug e Toug omoioug
[ITOPOUHE VO AOTELEUTOUNE KL Vo TOuG Telpdéoupe oto mAICLO €vOg Opadikoy
mayviSiov. [Ipdtaon pou €dw mpog toug xproteg/Tpleg tou amobetnpiou eivar vo
mapakoAoudioouy TI¢ BIVTEOCKOTNEVEG CUVEVTEVEEIC OTO TIPOTEWVOUEVO atd TNV
oeAida peyefog mapaBupou kot Oyt ot full-screen yio ve pnv xdoouv autr| tnv aicBnon
NG opAiag evdg cuppadnTr 1 CUPHPKONTPLAG TOUG EVOTIOV TG TAENG. ZUppadnTeg
Ko cuppadnTpleg amtd Siddpopeg xwpeg kot mepdAiovta mov o kabe mepimTwon
HAOUV Ywpic dOfo ko ywpic cofapoddvela.

OlokAnpwvovtag autr| tnv emokdnnon tov Yndrakov mpoypdppotog VOLARE
BarifeAa va otoBd o€ éva kpiotpo onpeio mov Stk pivel uTo TO EPEVVITTIKO EYXEIPTI L.
To VOLARE mévw omd OAa eivor €vo TOAITIKO eyyelpnpo pe tnv évvola tng
KOAALEPYELNG HIOG KPITIKTG TTOALTELKTG ekmaiSevong. 'Eva eyxeipnpa mov péoa oo
OUOTIHATIKI TIPWTOYEVI] €PEVVA KAL EMIOTNOVIKT TEKUNPiwoT), HEox otd TV ouveyn
ouvopAia peta€l oxomav kat pefodoroyiog emidunkel va evousOnromouioet Ty Kown
YV Ko TNV TOVETLOTNLOKT] KOWVOTNTA YIX €Va KPIGLHO KL EVTEIVOUEVO PAVOLEVO
TwV OUYXPOVWYV KOWVWVIWV: TNV TPOSPUYIKI] Kol HETHVHOTEUTIKI] EUTELPIX KL TX
B poto Twv TOIKIAWY HELOVOTIK®WV OPESWV WG OPYAVIKO HEPOG TOU KOGHOU TTOU LG

mepIPaAdeL.
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Méoo amd ta otoryeio oawtd, to VOLARE SUvotot va KOTAOTEl [ ovoLyTh,
TOAUTIPLOHATIKT] KoL [T) LEpapyIKT] TpOTaoT) pobnpatog yupw amd tig OepeAirdelg
Snuokpatikés ofie¢ tou oefacpol TwV SIKUWUATWY, TNG KOTAVONoNG TNg
Stadopetikiic avBpwmivig epmelpiog kot TG opoAnNG evtadng g wg HEPOG TNG
oxoAkng Cwng. IlapdAinia va otafel w¢ MK TOTH OVTOVAKAXGT €VOG I
To VO EVOU KL KOTIYOPLOTIONHEVOU AAAL TANBUVTIKOV Kot ovTLPATIKOU KOGHOU.
Me tnv emiAoyn tng moAutpomikig adrynong Kt eAevBepng cUVOEGT|G TOU EPEUVITIKOU
owpatog, Oetel oe apdbioPrtnon to Toapadootokd EKTAUSEVTIKE HOVTEAN, OTTWG Ko
TOUG TOUSAYWYIKA TOYWHEVOUG pOAOUG TNG owBevtiog Twv SI8aoKOVTIWY/oucwv aumd
v pio ko tng modnTikng amodoxrg Twv SIaoKOpeEVWY otd Tty @AAN. Avt’ owtov,
péoa ommd AITEG YPOUHEG KOl TO OUTOAAXYMEVO OO TEPITTEG OXESLAOTIKESG
bavtaopayopieg Yndiokd mepiPdArov Tou mepvdel e cadrVELX TO UIVUHE TOU: OL
WVES, TA TPACWTTAL KL TX N)XOXPWHOTA €V XUTE TTOU HITOPOUV VL HOLPATTOUV KOL VO
KOTAOTIo0UV Katavontd to avBphmivo Biwpa (tov extomiopov).
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THIRTEEN

VO-LA-RE. Three comments for the Digital
Humanities

Stathis Pavlopoulos

Introduction

n the past, researchers in the field of the Digital Humanities—and more broadly,

scholars from various disciplines employing digital methodologies in their

academic work—often found themselves in a position of structural unease and
hesitation: how could they write about and critically reflect on their research when
it was centered on new digital tools and digital outcomes? And when they finally
chose to do so, how could this be achieved in a manner that was substantive, critical,
and synthetic—rather than resembling a press release or a superficial presentation
of a well-designed showcase? In other words, how could they speak critically and
reflexively about a new structure of organizing their research data and representing
their findings—one that transcends the characteristics, methodologies, hierarchies,
and narrative flows of the centuries-old print culture?

Today, many of these earlier reasons for scholarly hesitation are gradually—and
often inadvertently—being lifted, as the digitization of everyday life, and
consequently of the research process itself, continues to expand. We are now in a
condition where Artificial Intelligence constitutes a pervasive socio-technological
and political issue that calls for new normative frameworks. At the same time, the
very notion of ‘digitality, with all its ambiguities and uncertainties, has become a
dominant discourse. Understandably, the research community has not placed itself
outside this difficult discussion—that is, outside the pressing need to reflect on new
digital research methodologies and their epistemological challenges. When
conducted through the lens of constructive critique, such reflection can deepen both
methodologies and research objectives, highlight problems and limitations, and
foster a greater interaction between societies and the outcomes of scholarly work.

It is around this critical reflection on research questions and digital
methodologies of investigation and presentation that the VOLARE project and the
broader framework of this volume establish a vital space for discussion and inquiry.
Above all, they bring back to the forefront the enduring and fundamental need for
scholarly discourse and research outputs—both printed and digital—to remain open
to negotiation, criticism, second readings, and uncertainties. This spirit of open
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inquiry, as we shall see in greater detail below, permeates all perspectives of the
VOLARE research team and is vividly inscribed in the project’s design choices, the
representation of research data, and its narrative strategies.

Allow me a brief digression on terminology at this point. In public discourse and
theoretical discussions about the digital environment, the terms employed often
acquire slogan-like or even vacuous characteristics. The much-cited neologism of
“openness,” as well as that of “best practices,” sometimes forms a lexicon of grand
promises and expectations that are only partially—or not at all—fulfilled in digital
outputs. Indeed, the very notion of the epistemological “promise” of the Digital
Humanities and digital methodologies, viewed through the prism of transformative
potential, has already been critically examined in the literature (Thomas, 2014).

In contrast to this often-sterile sloganism of “great promises” and a tepid
formalism, the VOLARE project posits open engagement with its research subject as
a necessary scientific condition. Seeking to approach and understand the complex
and multilayered phenomenon of refugee and migratory experiences, minority
groups, and the education of students and the wider public, the project first and
foremost gives voice to the primary bearers and witnesses of these experiences.
Individuals from different countries of origin and migration—refugees and migrants
with diverse social and cultural backgrounds—become the unmediated narrators of
their own stories and, at the same time, constitute the primary research material for
understanding the issue at hand. In this way, VOLARE succeeds in engaging
decisively both with the epistemological model of contemporary critical pedagogy
and with that of anthropological field research. The composition of the research
team—based on collaboration among educators, psychologists, anthropologists,
architects, artists, and digital application engineers—did not aim merely at creating
a platform, but rather at digitally capturing an interdisciplinary mode of listening to
testimony.

Concurrently, the project, in dialogue with the theory of the Digital Humanities,
conceives of the technological condition and the digital substrate not simply as a
medium but as an organic co-constitutor of the research questions and the
methodological choices through which the work is carried out. The questions posed,
the new data produced—and indeed their very nature—the selection of appropriate
digital tools and representational strategies are understood as equally necessary and
interdependent parameters that together compose the whole. The digital dimension
of the project is not the frame around the painting—it is part of the painting itself.

In what follows, by examining these research choices and decisions in greater
depth, we will attempt to make several critical observations concerning
contemporary research methodologies viewed through the prism of the Digital
Humanities. The points that will be discussed may serve as useful reminders for the
more effective design and implementation of similar research endeavors.
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1. Composition of research data and multimodality or, constructing a living
archive of memory

Beginning with its core content—the research data it has gathered and now offers to
its users—VOLARE is conceived as a fundamentally multimodal and multimedia
repository. That is, a repository whose resources are not primarily textual—in fact,
they are mostly non-textual—but audiovisual, reflecting a trend increasingly
prevalent in contemporary research environments (Rigney, 2010). As its name itself
evocatively suggests, VOLARE focuses above all on the collection and preservation
of oral histories and personal narratives as sources for memory, for the
anthropological understanding of specific social groups, and for the enrichment of
critical pedagogical practice. Rather than creating yet another storage space for
scattered data, the project team sought to build a living archive of human experience,
anchored in a precious corpus of video-recorded interviews.

Aligned consistently with its aim of documenting and safeguarding unique
human experiences, VOLARE places at the center of its digital storytelling and
design two core elements of human uniqueness: voice and face. A characteristic
example of this is found on the repository’s homepage, where a visual mosaic of
portraits and brief biographical notes of the narrators appears—a kind of
iconographic palimpsest of diverse faces and singular experiences, which becomes a
critical raw material for a collective understanding of migration and displacement.

Through this focus on personal narratives and embodied presence, VOLARE
breaks with the rigid convention that often confronts users of digital platforms with
massive volumes of impersonal data. Instead, it brings the narrators to the forefront,
inviting users to listen, to watch, and to engage with the stories and memories of
others. The curated interviews are key to this: they strive to illuminate the entirety
of each refugee or migratory experience and its multiple temporalities, without
reducing it to trauma or focusing solely on the past. The interview corpus strikes a
balance of hopeful realism, avoiding simplistic tales of victimhood, heroism, or
success—narrative patterns that increasingly dominate digital platforms and social
media, generating a new hegemonic discourse of classification.

Though I do not claim expertise in the subject, I would suggest that this approach
to the narrators holds significant social and educational potential. The use of these
interview materials in university and school classrooms can activate critical
understanding around the complexities of migration and displacement, as well as
the ever-relevant and recurring question: who is entitled to citizenship within a
modern state?

Moreover, each recorded narrative is accompanied by related materials and
sources, offering a fuller picture of the broader discourse and context. Once again,
VOLARE reminds us of the central importance of multimodal and multimedia
storytelling. These associated digital items are diverse: depending on the case, they
may include texts, articles, songs, videos, digital games, or social media posts. These
elements deliberately transfer the power of navigation and choice to the user,
allowing each individual to engage with whichever materials resonate most at any
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given moment. This variety encourages repeated visits to the archive and enables the
project team to continually enrich its content with new resources and findings.

Together, these elements compose a hybrid archive which, through its accessible,
open, and multi-thematic character, invites us to rethink the very notions of
“archive” and “source” in scholarly documentation. In the contemporary digital
paradigm, these concepts surpass the meanings, hierarchies, classification systems,
symbols, and rituals of print culture, as the relevant literature has shown (Owens &
Padilla, 2021; Papalexiou, 2022). Viewed in this light, the VOLARE repository should
be regarded as a living archive, preserving memory and human experience through
heterogeneous evidence and composite narratives that engage almost all the senses
of its users—while also enabling, within educational contexts, the dynamics of
multisensory learning.

2. The multimodality of digital storytelling and the open character of
VOLARE as preconditions for democratic citizenship

As has already been made evident, the open and hybrid nature of VOLARE is not
incidental, but rather the result of carefully considered epistemological choices and
research decisions. It is the product of an organic process—present at every stage of
the project—that aligns its foundational research questions with the methods and
modes through which they are approached. In this light, VOLARE does not present
itself as a project of scholarly neutrality, but as one with a clear perspective and
proposals—rightly so, in our view.

One could say that the project inscribes itself within a broader tradition of
research initiatives that, from the early days of the internet, placed at the center of
their efforts the democratization of scholarly knowledge and the cultivation of
democratic values within the digital public sphere (Locke & Wright, 2021). It is worth
recalling here the pioneering vision and methodological legacy of the American
historian Roy Rosenzweig, a foundational figure in the field of Digital History. The
culmination of this vision for democratizing historical knowledge and ensuring
citizens’ equal participation in the preservation of memory and historical sources
was the September 11 Digital Archive: Saving the Histories of September 11, 2001, one
of the first digital projects to be developed through crowdsourcing methods
(Valatsou, 2014). In light of this, it might be worth considering the creation of a
dedicated section on VOLARE’s website, offering space for new educational
materials and applications that make use of the platform’s digital content—
particularly as it becomes more systematically integrated into teaching and learning
processes.

Of course, a great deal of time has passed since the early 2000s—multiplied, in
fact, in digital terms. And contrary to expectations, many of the fundamental and
seemingly self-evident aspirations of that earlier era are today being met with
increasing difficulty. Among them is the goal of fostering educational processes that
form engaged, critically conscious democratic citizens. Adapting these long-
standing aspirations to today’s social and research contexts—and doing so in a
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political climate marked by the rise of new authoritarianisms—VOLARE reopens a
conversation that is always timely. It does not respond with certainties, but with
questions: How can we speak about and bring to light refugee and migratory
experiences and communities if not democratically—through terms of
understanding and inclusion for that which lies outside normative frameworks?
How can we narrate the stories of others if not with the fewest possible mediations
of their voice? Can education in citizenship and civic rights be meaningfully
conducted from above, through the unquestioned certainties of social and economic
privilege?

Before asking these questions, VOLARE first took a step back—choosing to
establish its own democratic framework for functioning, organization, and self-
presentation to the public. As a starting point for this process, the project
incorporated a fundamental requirement of information systems and digital culture:
the principle of transparency. Thus, users of the VOLARE website and its
applications encounter a persistent sense of openness and accountability with regard
to the project team’s decisions, steps, and processes: the working meetings held in
Sofia and Paris during the project’s implementation, the challenges that arose, the
adaptations that were made. In this same spirit, the descriptive texts outlining the
project’s goals and innovations stand out for their clarity and directness, aiming to
speak equitably to the widest possible audience. The message of the VOLARE digital
environment is clear: not digital “black boxes.” Users have the right to know where
the project began, how it evolved, and how it will be sustained into the future—a
particularly crucial concern given the inherent fragility of digital information.

So, before making grand statements or asserting unshakable truths about
democratic education and awareness concerning minority communities and forced
migration, VOLARE, through its digital research paradigm, sought to become part
of a truly egalitarian, democratic, and collaborative process of knowledge
production. For the project team, democratic values were both the means and the
end. As a gesture of research ethics, they first committed themselves to learning how
to engage in participatory knowledge-making and storytelling—before attempting
to “educate” the users of the digital repository. Likewise, the audiovisual materials
featuring expert presentations and scholarly dialogue, placed in conversation with
the narrators’ testimonies, should be seen less as closed systems of predetermined
interpretations than as integral elements of this exercise in equity and openness.

3. Human-centered design in digital environments and digital research
projects

The final point, closely tied to the two preceding ones, concerns the overall design
of the VOLARE digital environment. Just as the project’s research questions and data
organization were guided by specific epistemological choices, so too the digital
storytelling strategies follow the logic of human-centered design. The question of
human-centered systems and the broader conception of technology as a
fundamentally socio-cultural condition—far removed from the assumptions of
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sterile technological determinism—has been widely discussed in the literature.
Particularly fruitful in this field are the perspectives of Eric Schatzberg, as articulated
in Technology: A Critical History of a Concept, recently translated into Greek
(Schatzberg, 2018; 2024). Equally relevant are the insights of Ann Peterson Bishop,
Nancy A. Van House, and Barbara P. Buttenfield, especially concerning the design of
systems for organizing and representing knowledge—such as digital libraries and
repositories—outlined in their volume Digital Library Use: Social Practice in Design
and Evaluation (Bishop et al., 2003).

According to these researchers, digital research infrastructures are far more than
containers of data and metadata: they constitute complex socio-technological and
cultural environments—spaces of contact, connection, and exchange. They are
digital meeting points where different communities can encounter one another,
renegotiate identity and memory through interaction with digital artifacts, and
engage in meaningful dialogue across difference.

In this sense, the VOLARE repository may serve as a multi-layered meeting space:
first, for migrant and refugee communities themselves—as a digital site of memory;
second, as a space of intellectual exchange and networking among researchers
working in fields such as education, anthropology, and oral history. More broadly, it
functions as a public digital forum where students, educators, scholars, and
members of the general public can interact equitably and democratically, engaging
with personal narratives and shared insights.

Importantly, this human-centered design is not expressed through vague
intentions or generic declarations. It is evident in every part of the project—through
its design details and visual aesthetics. Patterns of playfulness, music, lightness, and
humor appear throughout the platform, offering counterpoints to academic
solemnity and rigid formalism. These elements may also serve reparative or
pedagogical purposes—helping to process or gently heal trauma. After the
conclusion of each video testimony, for instance, the portraits of the narrators are
transformed into creative canvases: digital collages, drawings of mountains, rivers,
and seas adorn their faces. Rather than being presented as sacred witnesses, the
narrators are reimagined as human and relatable—as classmates pinned on the
digital noticeboard of a shared classroom. They become people we might laugh with,
tease, or play games with.

Here, I offer a small suggestion to users: consider viewing the interviews in the
window size recommended by the platform rather than full-screen. In this way, the
feeling is preserved—that a classmate, not a distant subject, is speaking in front of
the room. Classmates from different countries and backgrounds, all of whom speak
openly, without fear and without pretense.

In closing this overview of the VOLARE project, I wish to underscore a
fundamental aspect that distinguishes this initiative: above all, VOLARE is a political
project—in the sense of cultivating a critical civic education. It is a project that,
through systematic primary research and rigorous scholarly documentation, and
through ongoing dialogue between objectives and methods, seeks to raise awareness
among the public and the academic community about one of the most pressing

Voices of Displacement 313 » VOLARE. Voice Lab Repository



phenomena of our time: the experience of displacement, and the lives of minority
groups as an organic part of the world we live in.

Through these elements, VOLARE becomes a non-hierarchical, multi-
perspective educational proposal grounded in fundamental democratic values:
respect for rights, understanding of different human experiences, and their smooth
integration into school and social life. Simultaneously, it stands as a faithful
reflection of a world that is unclassified and uncategorized—plural and
contradictory. By choosing multimodal storytelling and open-ended research
composition, the project challenges traditional educational models and the
entrenched pedagogical roles of authoritative instructors on one side and passive
learners on the other. Instead, through clean design and a platform free from
unnecessary spectacle, it delivers a clear message: voices, faces, and soundscapes are
what can be shared—and what can truly communicate the lived experience (of
displacement).
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QUATORZE
La part migrante de toute praxis.

Une discipline sans disciples

Pierre Johan Laffitte

1. Vivre libre en travaillant. Quand émerge une praxis

otre voyage a travers VOLARE, dans les différentes situations pédagogiques,

politiques, ordinaires, qui nous ont accueillis, émus et appris, fut un

merveilleux cheminement dans la précarité et le sérieux de l'existence
humaine, qui mérite quon l'appelle «vie », et qu'on se batte en commun pour
défendre le droit de chaque étre a pouvoir la mener.

Nous avons recouru, comme souvent dans le champ de ces pratiques
émancipatrices, au terme de « praxis ». Mais pourquoi parler d'une « praxis », et pas
seulement d'un champ de pratiques ? Le point commun du recours a ce terme est la
connotation positive démancipation accordée a la pratique. Or une pratique n'est
pas automatiquement porteuse d’'une émancipation ou d'une autonomisation : tout
dépend de l'environnement dans lequel elle se déploie, de la logique et de I'éthique
qui prévalent a son organisation, non seulement en tant que technique, mais en tant
que milieu de vie, a la fois intime et commun. Le concept marxien de praxis désigne
un milieu de travail et d’existence ou les praticiens sont non seulement les agents
producteurs, mais les sujets qui maitrisent cette production : maitrise des moyens et
outils, mais aussi du savoir qui les constitue (la praxis produit elle-méme sa propre
théorie), et enfin de la valeur produite : valeur économique de l'artefact ou du service
produit, valeur politique des modes d’organisation du travail et de la vie de cette
communauté, et enfin valeur existentielle du sens, de l'étoffe éthique et psychique
que chaque sujet trouve et éprouve dans ces conditions de vie et de travail. Vivre libre
en travaillant, pour reprendre un adage ouvrier du XIX® siécle (Flottés, 2017), et qui
résume bien l'idéal (ou paradigme) révolutionnaire du concept de praxis, dont on
peut dire qu’il s’est historiquement incarné dans l'expérience des coopératives
ouvriéres, paysannes, et ensuite pédagogiques — cest en tout cas le phylum qui
meéne a la pédagogie coopérative de Célestin Freinet, dont nos propositions pour
VOLARE se veulent les héritieres. C'est a hauteur de ce milieu que la fonction efficace
(fonction d’accueil, de transmission, émancipatrice, créatrice, thérapeutique) se met
en marche : elle n'est le monopole ni I'exclusive statutaire de quelque profession ou
age que ce soit. Cette fonction se déploie dans une dimension commune et
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réciproque, mutuelle, telle que la distinction inamovible et hiérarchique
accueillants/accueillis, autochtone/migrant, éducateur/éduqué,
enseignant/enseigné, n'a plus vraiment lieu d’étre : cette distinction désigne des
places auxquelles chacune et chacun peut accéder a certains moments, selon
certaines conditions, laissant ensuite la place a plus efficace, cinq minutes apreés :
c'est a cette dynamisation et communalisation dune fonction d’étayage et
d’émancipation, a ce quelles soient sérieusement partageables par tout sujet du
milieu, que vise l'organisation praxique du travail.

Mais quelles sont les conditions d’'une telle orientation ? Quelles sont les qualités
qui assurent a une situation de fonctionner « a régime praxique », et non d’étre une
situation pratique reproduisant les aliénations (économiques, sociologiques,
épistémiques, doxiques, etc.) engendrées « a régime macrosocial » ?

Quel est le point de départ o, dans le continuum social, une situation fait naitre
un possible qui échapperait au mode de production ou d’existence aliénées a la seule
loi macrosociale, et/ou étatique? Cette départie réside en un moment
d’interruption : soudain, a la place des réponses attendues, un creux. Or tout vide
suscite 'angoisse, et la société est faite au contraire de réponses prétes-a-I'emploi,
qui sans attendre comblent nos besoins (eux-mémes plus ou moins artificiellement
entretenus par la société de consommation et de contention). Pourtant, parfois,
quelque chose résiste a la pression environnante qui nous incite a combler ce vide, a
revenir dans la doxa — la praxis, clest alors asserter (en mots, ou en actes), a rebours
de cette tentation : Non, assumons ensemble cet espace et cette durée d'une non-
réponse-attendue, et dans ce creux, voyons ce qui émerge.

Ainsi, la pédagogue Catherine Pochet dans Qui cest [‘conseil? (Pochet, Oury,
1979) raconte la naissance de sa classe. Les tout premiers jours, au lieu que
'enseignante « fasse ce pour quoi elle est faite », c'est-a-dire faire régner I'ordre dans
la classe et assurer seule la discipline, elle répond : « On en reparlera au conseil. »
Elle ne « répond pas » aux attentes « naturelles » des écoliers (et de la société) : seule
facon pour que ce soit le groupe qui soit mis en position de s'emparer du pouvoir, de
la responsabilité et de la liberté nécessaires a créer ses propres lois. Le groupe devient
sujet de la loi : sujet de sa naissance, et donc sujet qui, en se soumettant a sa propre
loi, la fera vivre, au lieu de seulement obéir a une loi décidée d’ailleurs, d’en haut (car
alors on n'est plus « sujet » de la loi, mais son vassal). Ainsi, I'un des tout premiers
conseils dans la classe de Catherine a duré trente longues minutes pour tenter de
régler le probleme de la « discipline » : « Tout ce temps pour arriver a cette simple loi
: On essaye de ne pas trop faire de bruit ». Et pourtant, cette durée a été fondatrice,
car clest pendant cette période que le groupe apprend a exister, a se parler, et a
développer ses propres outils, basés sur ses besoins et ses capacités. Un groupe met
du temps a naitre ; ce temps, précaire et fragile, est pourtant fondateur, et souvent,
ce qui renait, cest le désir des enfants (et des adultes !) a participer a la naissance
d’'une praxis éducative commune, au lieu de n'étre la que par « obligation sociale ».
Refondation du sens, dans le tatonnement de cette période out émerge une culture
dans les comportements comme les échanges : bref une éthique du lieu — chaque
groupe fomente son éthique.
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Telle est la naissance d’'une praxis, imprévisible autant qu'improbable et contraire
a toute reproduction statistique d’'une situation de champ : mais cette naissance est
la matrice que la praxis ne devra jamais cesser d’étre, sous peine de ronronner dans
ses habitudes, et donc de ne plus travailler a son régime propre, un régime praxique
— et donc de cesser d’étre une praxis. L'assurance d'une existence physique, ou
macro-sociologique, permanente, indépendamment de la fluctuation de son régime
de fonctionnement, ne définit en rien une praxis. Cette matrice désigne une qualité
d’investissement profond, angoissant autant que désirant, des sujets dans la vie
institutionnelle et culturelle du groupe, dans sa production multiple. Dans notre
trajet dans la praxis d’'une classe coopérative, nous rencontrons deux figures du sujet,
qui le dessinent dans sa singularité (sujet existentiel de désir, de poiesis, de parole)
et dans sa communalité (sujet politique, culturel, de discours). La dialectisation de
ces deux sujets (une vraie dialectique : négative (Adorno, 1978), jamais achevée)
constitue le moteur de toute praxis : pas de vie institutionnelle sans engagement
subjectif, et réciproquement, pas d'ouverture subjective a sa propre singularité sans
se sentir soi-méme suffisamment en confiance, porté par la fonction contenante et
symboligéne d’un milieu institutionnel et culturel étoffé.

René Laffitte écrivait que la pédagogie institutionnelle n'existait pas, qu'elle était
une « non-évidence » (Laffitte, R., 2006) ; et Francesc Tosquelles disait : « Pour
quon puisse vraiment parler de psychothérapie institutionnelle, il faudrait y étre
vingt-quatre heures sur vingt-quatre... » Une praxis ne va jamais de soi. Pour peu que
le désir déserte et qu'on se mette a étre la « comme si ¢a allait de soi », le travail vivant
régresse a n'étre que reproduction : la praxis régresse a régime macrosocial, et il n'y
a tout simplement plus aucune pertinence a parler de praxis. Cela peut advenir en
une seconde : d’'ot1 la nécessité d'une permanente fonction d’analyse institutionnelle,
attitude critique généralisée et commune, qu’assure entre autres le conseil.

2. Sens, éthique et pertinence : un matérialisme praxique

Pour que cette praxis naissante « tienne bon », il faut que ses outils, ses essais, fassent
leur preuve, traversent I'épreuve des faits, et débouchent ainsi sur un savoir éprouvé :
bref, pour accompagner le vécu de sens, et 'émergence d'une éthique, il faut de la
pertinence concrete. Cette pertinence s'éprouve, se vérifie et se travaille dans le
mouvement d’'analyse institutionnelle permanente que, dans la classe, permet en
premier lieu le conseil : le « on note la classe », les propositions, et avant tout la
relecture des décisions antérieures : « Si les décisions du Conseil ne se traduisent pas
en actes, a quoi sert-il ? »... Autant de dispositifs ordinaires (mais l'ordinaire d'une
praxis ne se réduit pas a la banalité répétitive d’'une activité anonyme imposée), tout
simples (et le simple n’est pas le contraire du complexe, mais du compliqué).

Chaque sujet participe de cette fonction d’analyse, élaboratrice d'un savoir
partagé dans sa maitrise: la est la dimension politique de la position
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épistémologique d’'une praxis, contre une division statutaire du travail?®. Mais
nimporte qui ne fait pas nimporte quoi : les places dans I'épistéme du groupe ne
sont pas « toutes les mémes » — sinon, de la complexe hétérogénéité, on régresse a
une massification, méme sous sa forme « horizontale », qui évacue toute hiérarchie,
mais en perdant également tout critérium de pertinence. Au contraire, ce que permet
une praxis, cest une transversalit¢é (Guattari, 1972, p. 72sq.) dans
I'institutionnalisation du milieu et des échanges, qui permet que peu importe qui
(universalité de droit entre chaque sujet) puisse accéder a toute place dans la
structuration du milieu, mais pas nimporte comment (comme pourrait le faire croire
une lecture supposée radicale de la non-directivité) : a condition de le faire selon les
lois d'organisation votées par le groupe (et rediscutables a tout moment, lors du
prochain conseil), et d’en avoir des compétences repérables et discutables par le
groupe (les ceintures). Bref, chaque membre du groupe est sujet de la loi commune,
aux deux sens du terme : maitre de la naissance et de la vie de cette loi, mais obéissant
deés lors a cette loi. Or obéir a la loi que l'on participe librement et puissamment a
réguler, n'est-ce pas la la seule définition crédible d’'une autonomie sérieuse, et d’'une
liberté véritable ? C’est cela que vise 'auto-institutionnalisation d’'une praxis, et son
processus de désinstitutionnalisation et réinstitutionnalisation permanent.

Pas de liberté sans quelle ne se tresse dans une vie commune, ou sa
reconnaissance est liée aux deux autres dimensions fondamentales de la
responsabilité et du pouvoir (ou puissance) : le statut d'un membre du groupe n'est
rien d’autre que la reconnaissance du périmétre de liberté(s), responsabilité(s) et
pouvoir(s) dont chacun dispose, et qui définit sa place dans le groupe, traduit par
une institution des plus régulées au nom de tous par le conseil : les ceintures de
comportement, qui fixent le degré sérieux de confiance que le groupe peut avoir en
chacun, selon le moment, la tAche ou le lieu.

Tel est le matérialisme d'une praxis : nouer ensemble sens, éthique et pertinence,
Clest-a-dire singularité du désir (au sens psychique, ne loublions jamais),
communauté d’une éthique quotidienne, et fiabilité d'un outillage pratique et
théorique aidant a lauto-constitution et auto-organisation. Alors, il devient
concrétement possible d’essayer de passer d'une vie de « groupe assujetti » a ce que
Félix Guattari appelle un « groupe-sujet » (Guattari, 1972, p. 39q.) ; un essai a
reprendre en permanence, sous peine de voir se figer les institutions en
établissement, la culture en doxa, et les subjectivités en agentivités sans désir. Nous
n'insisterons jamais assez sur le fait que l'articulation entre inconscient freudien et
politique émancipatrice est fondamentale dans notre approche de la praxis ; a ce

70 Division du travail intellectuel/manuel dont l'université actuelle, qui s'auto-proclame
« scientifique », est sans doute 'une des gardiennes les plus féroces, du moins en sciences de
I'éducation... On voit beaucoup de chercheurs universitaires venir étudier (et prescrire) dans
des classes de l'enseignement primaire ou secondaire : qui sait, les choses commenceront
peut-étre a changer le jour ot un pédagogue, enseignant en primaire ou secondaire, pourra a
son tour, avec la méme autorité symbolique (c’est-a-dire sans avoir dQi entre-temps étre devenu
« praticien-chercheur », c'est-a-dire... un universitaire), venir en faire de méme dans nos cours
du « supérieur »...
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sujet, nous renvoyons tout particuliérement a nos podcasts avec Valeria Schiavone et
Lorena Méndez Arieta, qui ne sont pas sans s’inscrire dans le sillage d'une phrase
fameuse de Tosquelles, tout a fait actuelle malgré les dates livrées par le psychiatre
catalan :
On songeait, jusquen 1914 a peu pres, a l'effet salutaire de la prise de conscience. On disait
qu'il fallait que le sujet puisse devenir conscient de ses problémes inconscients, inconnus
de lui-méme. Dés que la vérité ainsi connue serait formulée, la souffrance disparaitrait.
Avant 1930, Freud désenchanta a ce propos et, moi-méme, si javais a prophétiser,
jenvisagerais que le prolétariat puisse rester branché sur I'inconscient et non sur la prise
de conscience (Pain, Pollack, Sivadon, 1989).
Que nous apprennent les témoignages de ces «rencontres en migration » que
rassemble VOLARE ? Que l'autonomie logique, politique, épistémique d’une praxis
est certes beaucoup moins « prévisible », « gérable » que les solutions organisées par
un management humanitaire pensé comme des actions massives, « clé-en-main ».
Mais pour prix de cela, elle est d'une complexité et d'une finesse a la fois clinique et
écologique incomparables. Les subjectivités, surtout en souffrance, ne sont pas une
variété a trier et traiter (idéal de rendement, méme humanitaire), mais une
multiplicité qu'il s’agit d’aider a élaborer sa propre singularisation, tant existentielle
et intime, que groupale et commune. Cette logique peut accueillir une variété a priori
infinie de singularités (physique, psychique, genrée, culturelle, linguistique, mais
aussi, tout simplement, familiale, historiale, humorale, d’affinité, de désir de travail,
etc.). Surtout, elle est biodégradable et reproductible : quand un groupe marche
bien, il intégre d’autant mieux les nouveaux arrivants — et en matiere de migration,
cet aspect est fondamental, car il permet de maintenir une «inertie
organisationnelle » malgré les fréquents mouvements de population. Surtout, les
effets de portance psychique et existentielle demeurent beaucoup plus pérennes
quand les liens qui se tissent dans ces rencontres éducatives sont singuliers,
enracinés dans des partages véritables, intimes et pris dans une poiesis commune —
nous renvoyons a l'histoire, exemplaire, de Benjamin et de ses liens avec 'équipe de
nos amies grecques.

Ce dont témoigne 'expérience grecque a l'origine de VOLARE, et qui pour nous a
fait parfaitement écho aux praxis pédagogiques de pédagogie institutionnelle et des
écoles Calandretas, cest le fait que toute pratique sociale s'ouvre a la possibilité de
fonctionner a régime praxique des lors quelle entre dans un processus d’auto-
organisation et d’auto-institutionnalisation, d’analyse permanente de soi par soi,
c’est-a-dire par son peuple praticien.

La logique des praxis est celle de la singularité, de l'ouverture permanente,
logique abductive et vague (Peirce, cf. Laffitte, P.J., 2021 et 2025a). C’est un mode de
fonctionnement qui se distingue de la logique des situations macrosociales établies,
ou prévaut est une logique générale, déductive, ol les catégories théoriques et les
possibles organisationnels, autant que les dispositifs techniques et concrets, sont
déja pensés en amont de toute existence pratique. Au cceur de toute conception
d’ « ingénierie » sociale, 'accueil est pensé avec la perspective de I'ingénieur (Lévi-
Strauss, 1962), qui traite sa matiére en termes de quantité, d’agentivité, de flux, de
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masse, avant tout comme une gestion de flux d’agents regus dans des cases prévues,
avant méme que puisse étre entendue, telle une instance secondaire, la parole propre
a chacune de ces présences en tant que subjectivités dont les demandes,
incalculables, échappent dans leur singularité existentielle a toute approche

statistique.
Cest pour cette raison qu’il ne saurait exister de « solution générale » a 'accueil

des singularités. La question sérieuse consisterait bien plutdét a manier un
paradoxe” : comment une logique générale peut étre élaborée de fagon a aider a faire
émerger, laisser croitre et se relier entre elles des aires, restreintes, ol régne une
logique du singulier, une liberté d’auto-organisation des conditions d’existence et de
travail ? Dans la logique générale (et nécessaire) d'un abord macrosocial des
migrations comme fait massif a gérer rationnellement, comment rendre possibles
des dispositifs et des agencements locaux singuliers, dans leur logique propre, a leur
échelle restreinte ? Comment « fiche la paix7* » a ces possibles praxis, a leur tentative
de tenir bon sur une non-réponse attendue, a leur travail d’auto-institutionnalisation
et a leurs transmissions réciproques d’outillages et d’oxygéne, sans venir leur signifier
quelles n'ont le choix qu'entre des solutions au nombre préfini, déja limité avant
méme l'intervention de toute subjectivité ? Comment mettre en place les conditions
d’émergence (d’'abord, mais accompagnées de légitimes conditions de vérification
ensuite : traduction, analyse, évaluation, etc.) d'une praxis ?

Selon nous, si des instances décideuses a I'échelle macrosociales doivent se poser
en priorité une question sérieuse pour oser prétendre accueillir humainement des
étres humains, cest celle-la, et nulle autre. Pour la simple raison que ces praxis dont
nous parlons ont I'avantage de n'avoir rien d’'utopique, et encore moins d’innovant :
elles existent, elles ont fait leurs preuves, certaines depuis pres d’un siecle, envers et
contre tout.

3. Le sens du précaire, ou la rencontre entre praxis pédagogique et praxis
migrante

A cette question qui se pose a une logique macrosociale, le champ des praxis peut
apporter ses réponses : des témoignages et des outils théoriques et pratiques, et
leffort de VOLARE, avec tant d’autres, en est un essai. Mais ces réponses seront
forcément décalées, dans leur logique et leur discursivité, et on peut aussi donner a
saisir ce qui caractérise la logique singuliére d’'une praxis, puisque cette logique est,
par définition, irréductible a la logique générale du champ macrosocial. Précarité,
ouverture, actualité, discontinuité, parité, transversalité, immanence, monisme,
hétérogénéité : telles sont selon moi les caractéristiques d'une praxis, et qui nous

7 Mais un paradoxe n'est pas une contradiction, tout au contraire, tout dépend de choisir la
perspective épistémique et politique adéquate, le régime de pensée et d’action adapté a la
réalité praxique

72 Lexpression émane de la réponse sincere de Jean Oury a la question, tout aussi sincére, d'une
fonctionnaire de la sécurité sociale : « Comment pouvons-nous vous aider ? »
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semblent se révéler, plus que jamais, dans l'accueil des singularités migrantes telles
que nous les avons partagées autour de VOLARE.

Avant tout, une praxis est précaire et n'a pas la permanence des situations
« automatiques », celles qui dépendent du champ « macrosocial ». Une praxis n'est
jamais une qualité donnée une fois pour toutes : sans engagement porté par un désir
profond, la qualité praxique vive disparait en une seconde, et l'on retombe dans une
pratique directement aliénée aux conditions macrosociales. A proprement parler, a
régime macrosocial, il n'existe pas de sujets, mais des agents, qui sont, en tant que
tels, aliénés a des lois plus puissantes queux, et qu'ils intégrent a travers des habitus
(Bourdieu, 1980). A l'inverse, pour une praxis, il suffit que le désir et 'engagement
des sujets s'estompent, et les institutions ne sont plus étoffées, ou hantées, par cette
qualité de présence a régime de sens, elles retombent a n'étre que des cadres
automatiques, non-questionnés : la situation régresse a n’étre plus qu'une situation
de champ « normale », sa singularité s'’évanouit en une seconde — de méme qu’elle
peut renaitre en une seconde, peu apres, ou tres longtemps apres, ou tres loin.

La précarité prend également un visage beaucoup plus dynamique : une praxis
est une matrice a ouverture ; une praxis est fragile parce qu’elle s'ouvre au contingent,
au hasard, au désir, a 'événement (parfois au désastre), et que ce n'est qu'a partir de
ce point incalculable, et cependant inévitable, quelle structure son organisation, se
remettant en permanence en question, au risque de s'ouvrir a ce qui peut mettre a
bas sa puissance structurante. S'ouvrir aux événements imprévus, a des désirs ou
projets portés par les enfants ou la vie alentours, a la vie intime que 'enfant apporte
dans sa parole ou son écriture : c’est le fondement éthique de la vie coopérative et du
« matérialisme scolaire » de Célestin Freinet. C’est aussi celui de toute praxis : Greffer
de l'ouvert et Programmer le hasard sont les deux adages par lesquels le psychiatre
Jean Oury (frére de Fernand) résume sa propre praxis, la psychothérapie
institutionnelle — et il renchérit : « la psychothérapie institutionnelle se structure a
partir du psychotique » (Oury, J., 1980, p. 13). Dés quelle se referme sur ses
protocoles, la clinique (pédagogique, psychiatrique, politique) cesse de fonctionner
arégime praxique. Et c'est pour cela que, dans des situations aussi chaotiques qu'un
camp de migrants, l'outillage des praxis pédagogiques nous semble le plus aidant qui
soit : car il est, en soi, fait pour étre cabossé.

La précarité implique qu'on ne puisse parler d'un « champ praxique » en soi, mais
seulement d'un champ des praxis réellement existantes. Actualité et discontinuité
sont les deux qualités « physiques » du champ des praxis. Une praxis n'existe qu'en
actes, mais il s’agit d'une actualité complexe, non réduite a une positivité pauvre, et
qui donc est traversée de virtualités et de possibles, de phénoménes inconscients,
non-dits, mais qui en forment la véritable existence affective, fantasmatique,
émotionnelle. La discontinuité peut étre source de fragilité et d’effondrement
soudain, mais tout autant de renaissance a partir de (presque) rien. La fragilité des
praxis mises en place pour accueillir les enfants migrants confine a une précarité
quasi-archipélique : essayer de faire classe quasiment de l'autre c6té d'une cléture de
barbelé, dans des conditions de canicule ou de boue, voila un embléme de ce que
peut étre 'accueil des singularités, de ce quest toute praxis, dont I'émergence est si
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fragile qu'elle risque a chaque instant de retourner au néant, noyée sous le flot
permanent de la violence sociale (les manifestations xénophobes), économique (le
camp d’Elaionas rasé pour batir un stade de foot) ou étatique (la policiarisation et la
criminalisation des existences migrantes).

A régime praxique, les rencontres se font dans une profonde égalité paritaire. Les
phénomeénes de hiérarchie habituels et dominants sont ici dialectisés, voire
interrompus, en tout cas dans leur autorité allant de soi : une neutralisation des
statuts au sens macrosocial, établis et accolés a des personnes de par leur place dans
le champ macrosocial, politique, étatique, économique, etc. Seuls les statuts
discutables, analysables, décidables parmi les praticiens coprésents ont une valeur
dans l'organisation des échanges (cf. les ceintures de comportement). Pourtant, a la
verticalité indiscutable, il ne s’agit pas d'opposer une horizontalité anomique, ou
aucun statut naurait lieu d’étre, mais une transversalité (Guattari, 1972, p. 72sq.),
tant politique que psychique, ot chaque subjectivité peut éprouver 'hétérogénéité
de la vie sociale véritable, dans laquelle une organisation symbolique signifie que le
réel habité en commun est constitué de places, toutes signifiantes dans la vie du
groupe, et que ces places ne peuvent étre occupées que selon des régles, mais des
régles communes, et par tout sujet. Ce qui fait que ces regles donnent naissance a une
praxis, et non a un figement de domination d’'une classe d’étres par une autre, c’est
que chaque sujet de la Loi est maitre (a sa mesure, égale a celle de tout autre sujet, et
sous le nom commun du conseil) du processus d’institutionnalisation qui fait,
questionne, cabosse, défait ces mémes lois.

Autre caractéristique d'une praxis, consécutive: son immanence. Cette
immanence n'est certes pas un écrasement des différents plans ou existe la
complexité anthroposociale de la situation. Sur le plan de la vie quotidienne, au sein
du milieu, pensons a la sous-jacence des phénomenes inconscients (sur le plan d’'une
approche psychique, ou psychosociale, de la vie des groupes restreints), ou relevant
de ce qu'on peut appeler « l'archéologial » ou « l'ancestral » propre a toute culture
(creusement vers le passé), mais aussi de ce qui participe du devenir singulier des
différentes présences (creusement vers l'avenir”3). On le voit, on plonge ici & un
niveau d’anthropologie qui questionne les dimensions pulsionnelles, archaiques,
psychiques : c’est sans doute ce qui explique que de telles praxis pédagogiques, et
leurs proches voisines, psychiatriques, « parlent» tant, dans leur outillage
théoriques et pratiques, a beaucoup des praticiens du champ éducatif (et populaire),
social, médical et sanitaire, culturel, et politique, qui en font la rencontre — et
espérons-le, cette fois encore avec les personnes et groupes que nous avons eu le
bonheur de rencontrer grace a VOLARE.

Ces présences, ce sont certes les compagnons de travail et de chemin, mais pas
seulement : pensons aux productions textuelles ou artistiques qui forment autant

A

7 L'importance de l'utopie et de la projection n'est pas a négliger dans la dynamique
fondamentale instituante de I'imaginaire (Castoriadis, 1973). Et 'anthropologie amérindienne
contemporaine rappelle combien le futur est une dimension du temps tout aussi cruciale pour
la vie humaine que le passé et le présent (Kohn, 2013).
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d’ancestralités a venir, présences qui viendront jouer réle de repéres identificatoires,
d’étoffe imaginaire, « présence darriere-fond » si importantes pour pouvoir
accueillir les singuliéres, et souvent timides, arabesques des personnes nouvellement
arrivées... Lexistence d’'une praxis repose également dans son discours : toute praxis
développe un discours (a travers sa culture, sa théorie, son analyse) ; chaque discours
peut étre analysé a travers son émergence, en permanence dialectisée, au coeur de sa
propre praxis (ce que jai, quant a moi, appelé une « analyse praxique du discours »).

Mais I'immanence d’'une praxis concerne aussi la relation avec d’autres praxis,
laquelle ne suppose pas un renfermement homogeéne de praxis qui se ressemblent et
s'assemblent : tout au contraire, le discours né dans une praxis, parlant sa « langue
locale », avec sa culture, ses idiolectes, ses topoi et ses problématiques propres, n'en
est pas moins, souvent, tres éloquent pour d’autres praxis qui les écoutent, alors
qu’elles sont parfois tres éloignées d’elles, que ce soit dans le temps, ou dans l'espace,
ou dans la rationalité strictement sociologique ou professionnelle : I'instituteur
d’une ville ouvriére européenne peut se reconnaitre bien mieux dans 'expérience
d’'une organisation paysanne de I'Altiplano ou du Chiapas, que dans le discours a
régime macrosocial de sa hiérarchie établie (et évidemment indiscutable). Une
monographie pédagogique peut parler a des psychiatres ou des éducateurs africains,
bien plus que la vision médico-scientiste de la nosographie de la derniére version du
DSM...

Et dans 'étoilement humain a ciel ouvert quest un camp de migrants, ol sont
concentrés, forcés, tant de lignes en exil, ne voit-on pas combien le souci d'une telle
immanence respectueuse de laltérité et de I'hétérogénéité, est plus que jamais
nécessaire ? Ne voit-on pas surtout qu’elle est peut-étre le plus riche des trésors ? la
possibilité dune rencontre véritable (la tuché aristotélicienne) est comme
concentrée dans ces lieux ou ’humain fait vivre 'enfer a ’humain, mais ott dans un
méme Quoi de neuf, dans une méme classe d’enfants, peuvent enfin se dire, parce
quécoutées, partagées, tant d’histoires en exil ? Oui, qui sait, peut-étre que notre
invitation a aller écouter des praticiens d'une praxis pédagogique (enfants ou adultes,
éléves, parents ou enseignants) pourra faire écho a nos contemporains qui travaillent
et luttent pour que dans des camps de migrants vivent des praxis pédagogiques
plutét que 'horreur ou l'automatique indifférence ?

L'écho entre les discours des différentes praxis n'a besoin d’aucune nouvelle
« instance experte », ou autre doxa des « bonnes pratiques » : ce serait retomber dans
un discours général, a régime macrosocial. Certes, des bonnes pratiques, ilyen a :
mais avant tout parce quil y a des praticiens, qui eux-mémes produisent leur
pertinence théorique et pratique ; ils n'ont pas besoin de « chercheurs statutaires »
qui viendraient leur dire « scientifiquement » ce qu'’ils font « pratiquement ». Dans
la praxis, théorie et pratique sont le méme. Permettre a ces praticiens de se
rencontrer, et a leur tour de croiser leurs savoirs, c’est tout ce a quoi nous aspirons :
faire se rencontrer des praxis, et surtout rien de plus. La rencontre entre deux praxis
forme une praxis, et rien d’'autre qu'une praxis. Et la rencontre de leurs savoirs est un
autre savoir — et les trois communiquent entre eux a régime praxique. Voici donc
une nouvelle caractéristique des praxis : leur monisme. Deux classes primaires qui se
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rencontrent, une classe d’étudiantes de Paris 8 et une coopérative de femmes d’'un
quartier immigré : ces rencontres, si elles sont véritablement investies, non imposées
du dehors, protocolaires, engagent le désir des sujets, les éthiques se métissent, les
aires de discours se créolisent (Glissant, 2009).

Mais il s’agit d'un monisme non univoque, et non massif : une hétérogénéité
constitutive et principielle demeure. Au demeurant, elle est au coeur de toute praxis,
méme considérée « isolément » : aucun « atome d’identité pure » ne réside dans le
concept de praxis, qui vise au contraire a « désinfecter » le milieu commun d’un tel
idéal”, qui toujours risque de revenir se fourrer dans les « hypotheses de base » du
groupe et le faire se coaguler et figer dans des phénomeénes de fusion, confusion et
fermeture. C'est pour cela que le conseil dans la classe est I'instance qui permet que
soit accueillie, enfin, la conflictualité dans la vie quotidienne : pas le conflit, ni
l'agressivité, encore moins la guerre, mais une qualité langagiére apte a transformer
les passages a l'acte et les agressivités du réel par leur médiation au travers des
échanges structurés par une loi symbolique protégeant l'intégrité des sujets. De
méme, le Quoi de neuf ou le texte libre accueillent toute parole, sans jugement
aucun, aussi violente, ou traumatique, soit-elle. La fonction symboligene de telles
institutions, et d’'autres, est nécessaire au quotidien d’'une classe coopérative. Il nous
semble que ce constat, la encore, demeure pertinent en contexte d’accueil des
singularités migrantes.

On pourra trouver que les outils pédagogiques d'une classe « ordinaire » sont
inappropriés face a la dimension extraordinaire de 'existence d’enfants migrants. Au
contraire, il semble que ce soit l'ordinaire de ces outils pédagogiques qui les rendent
efficaces : parce qu'ils « n'insistent pas » ; parce qu’ils n'ont pas pour but de « faire
parler » ce qui a avant tout besoin d’étre accueilli dans le silence, cest-a-dire la
dignité de I'étre, qui cherche avant tout la paix et la reconstruction de soi ; parce que
C’est la qualité du travail et de la coprésence journaliers qui portent la fonction
d’accueil, de portance, de relance existentielle, et pas des « interventions-choc », des
prises en charge spécialisées (lesquelles ne sont évidemment pas inutiles par
ailleurs). Les classes coopératives ont, dans une autre rencontre, avec la praxis
psychiatrique, témoigné de leur efficacité a accueillir et aider en profondeur des
enfants psychotiques et autistes, 1a encore parce qu'elles les accueillent avec la
neutralité d’'une praxis ordinaire, ol le sujet n'est ni un handicapé (ou pas plus qu'un
autre), ni un héros (ou pas plus qu’'un autre), ni, surtout, quelqu’'un de « normal » (le
plus dangereux des mythes de notre époque normative...). Face a la pathologie
mortifére de notre époque et de sa « pulsion sécuritaire » (Recalcati, 2025), gageons
qu'il est des dispositifs praxiques qui peuvent tenter de « greffer de l'ouvert »...

74 Pourtant tres prisé dans les réflexions contemporaines sur les modeéles de construction de
cohérence sociale, ou de nombreuses options semblent fascinées par un contractualisme
fédéral d’identités communautaristes.
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4. Réciprocité d’'un bouleversement épistémologique

Il y a bel et bien eu rencontre entre nos différentes praxis : celles de 'accueil d’enfants
migrants, celles des classes coopératives, des écoles occitanes, mais aussi des praxis
artistiques, associatives, militantes : le site de VOLARE est riche de ce patchwork qui
n'a cherché aucune « cohérence » antérieure a nos rencontres, si ce n'est celle de la
vie qui est loin d’étre toujours rationnelle, et celle de la fidélité a ces rencontres qui,
elle, a toujours le sens et la vie pour orient.

La question est donc : réciproquement, mutuellement, que sont venu cabosser
en nous ces autres praxis, et au premier rang la praxis des engagements éducatifs et
sociaux en situation d’accueil de migration ? Un bouleversement tant psychique que
politique, qui s’exprime par une forte pénétration du pathos et de l'ethos dans les
registres de la techné et du logos. Nous navons pas cherché a élimer cette part de
notre écriture, nous aurions trouvé cela inapproprié (comment, a régime praxique,
agir « anonymement », « objectivement » ?). Mais sous-jacente a cette question,
C’est une autre qui se pose : sur le plan épistémologique, comment cesser de refouler
ce qu’il en est du sujet, de son visage, pour lui préférer la figure, certes plus aisément
manipulable et gérable, d'un individu anonyme et interchangeable, d'un numéro
dans une masse, de la piece d’'un rouage, d’'un Stiick ?

a. De quoi « trans » est-il le préfixe ?

La premiere lecon d’'une telle traversée est un plaidoyer en faveur d'une épistémologie
du « trans ».

Nous n’évoluons pas dans des problématiques seulement interlinguistiques, on
multilingues, ni méme bilingues : ce que nous éprouvons, c’est que nous n'existons
véritablement que dans le passage entre nos langues, entre nos images (culturelles,
personnelles, groupales). Cest dans 'entre, 'in-between (la langue japonaise parle
d’aida — Bin Kimura, 2000), que se situe notre étre-humain le plus spécifique : nous
n'évoluons pas dans la logique fixatrice de la signification, qui nous arraisonne a une
seule rive, mais dans la logique du sens, qui est la discipline du passage permanent
d’une place a I'autre. Dans le milieu symbolique et institutionnalisé de la praxis, c’est
l'organisation du « milieu de langage » qui nous met en position détre en
permanence dans le passage, dans la variation de statut (ceinture bleue pour
I'imprimerie, orange pour le calcul, pur sujet créateur quand jécris un texte libre,
sujet politique quand je vote ou me fais critiquer au conseil, etc.). Quand nous tenons
compte de la variation parfois violente de nos affects, désirs, comportements,
paroles, nous éprouvons la dimension transémiotique de notre existence (Laffitte,
2020, p. 165-174 et 2025b) : ces mille vies dans un seul jour, elles sécrivent et
s'inscrivent, laissent des traces, qui font sens autant dans notre souci de les
distinguer que dans notre vécu de les avoir senties profondément dans une méme
existence, une méme chair, une méme ame. Un enfant, bien plus vieux que son dge
apres ce quil a traversé, peut tres bien étre ici, maintenant dans le groupe-classe
d’Elaionas, et la-bas, dans un village du Congo ou d’Afghanistan, et a Munich un jour
peut-étre, et, lespere-t-il ?, cette nuit sous la biche d’'un camion.
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Et Clest aussi cela qui fait la condition translinguistique (Prax-Dubois, 2019) et
transculturelle de nos existences. Si 'on se situe dans la perspective de I'éducation
émancipatrice comme prise de conscience de nos identités — ici, on rejoint par
exemple la pédagogie de Paulo Freire —, alors il est clair que nos identités sont
multiples, et en permanente reconfiguration. Une vie migrante éprouve cela souvent
dans l'exil et qui dépassera toujours les mots que je pourrai tenter de lui offrir en
guise de souci. Mais au méme instant, elle pointe une condition humaine profonde :
Edouard Glissant (2009) nous a offert le nom rénové de « créolisation » pour penser
la condition commune & toute '’humanité, méme celle qui se croit « pure » (réve
fascisant et hélas de plus en plus exacerbé). Nous sommes tous faits non seulement
d’'une pluralité d’'appartenances (contradictoires autant que convergentes — ne
serait-ce que vers ce point contingent, jamais défini jusqua son dernier souffle :
nous-méme), mais d’'une multiplicité de devenirs — a tout moment notre vie peut
bifurquer, dans I'abime comme dans la cime, ou tout simplement poursuivre son
chemin « qui se fait en marchant » (Antonio Machado, 1912). Toute praxis se sait
prise dans ce que le créole malgache appelle la batarcité, cette qualité d’étre-batard-
dans-le-monde : pour peu que nous soyons dans l'ouvert, comment pourrait-il en
étre autrement ? Cest de cet ouvert originaire que viennent, et nos failles (comme
celles de la crofite terrestre, qui elle aussi ne cesse de dériver en se déchirant et en se
cognant), et le jaillissement de nos richesses. Chacune des voix qui nous accueille
sur la page de VOLARE n’est-elle pas, en contrebande, porteuse d'une telle sagesse ?

b. Tout penser migre. Un impératif pour l'espéce humaine

Mais notre éprouvé va jusqu’a un renversement de paradigme. La qualité migrante
d’étre-au-monde se montre sous le jour d'un désastre et d'un deuil a jamais
refermables pour ’humanité contemporaine ; c'est aussi le nom d’une certaine ruine
de I'Europe en tant qu'entité macropolitique ; et ce, tandis que nous avons rencontré
des praxis qui, elles, sauvent ce qui peut encore I'étre de 'dme de notre continent. Et
cependant, par une conscience épistémique, il faut voir que nous sommes
convoqués, comme un trait d’époque, a dire (et sentir) une confraternité de condition
avec ces étres qui forment le visage contemporain de I' « humanité générique »
(comme l'appelle Alain Badiou, 1988), comme le prolétaire ouvrier ou paysan a pu
I'étre au XIX®s. Toute pensée est migrante, tout penser migre : tel est l'adage de
confraternité, solidarité sérieuse qu’il doit nous étre (un) impératif (catégorique) de
pouvoir maintenir. Telle serait la position morale, au sens kantien, de notre époque.
Un impératif moral n’a pas a étre avant tout « thématisable » en un programme de
pensée, il ne s’agit pas « d’y penser » a tout propos, tout le temps ; c'est un écho,
silencieux, qui doit accompagner chacune de nos pensées, tel un cogito, ou plutét un
doute : quouvre cette perspective, pour penser ce quest le penser ? Cest une
condition de vie pour le penser que nous acceptons de prendre sur nos épaules. Pour
qui se sent contemporain d’'un tel impératif, c’est la moindre des choses.

Mais il est toujours a craindre que cela devienne un nouveau cliché, et qui sait
une véritable « cremerie » : un projet Erasmus+ de plus ? Oui, notre doute doit aller
jusque-la... Quant a VOLARE, et a son intuition initiale, ce doute a donné naissance
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a ce parti-pris : parole aux sujets ayant éprouvé ce quest ce savoir migrant. Nous en
restons donc a rappeler une condition a un tel impératif, du point de vue qui est le
notre, radicalement matérialiste : la qualité de la pensée doit avant tout se mesurer
a la condition réelle de sa production. Et 13, nous disons : la pensée de la praxis ne
nait nulle part ailleurs que dans une praxis ; sinon, la pensée experte, ou académique,
« autorisée », peut trés bien « penser la praxis », mais en s’en extrayant, en faisant un
théme de recherche, et en oubliant de se penser elle-méme comme praxis. Cest-a-
dire en oubliant de se penser elle-méme comme affectée des différentes qualités
d’une praxis, que l'on a énumérées (précarité, ouverture, discontinuité, etc.), et qui
sont passablement castratrices, bien loin des logiques dominatrices du champ du
pouvoir symbolique et du savoir scolastique (Bourdieu) : le prix a payer pour un
penser a régime praxique, c’est de renoncer a I'universalité, a la totalité et a 'unité de
son systéme, et C’est a sa propre incomplétude qu’il doit se résoudre. Une dialectique
négative (Adorno, 1978) est au coeur de tout savoir praxique, et ce savoir échappe
radicalement a tout savoir général, ratio-conceptuel pur : un protocole strict, une
méthodologie, voila ce que ne pourra jamais étre une praxis — en elle, trop d’ethos
et de pathos rappellent le savoir a sa radicale fragilité.

La puissance d’étre est la puissance d’étre affecté : il n'y a de puissance en une
pensée qua condition de se laisser étre elle-méme affectée par « ce qui la touche ».
Dimension proprement dépressive de la pensée qui, avant de « comprendre », de
« maitriser », doit avant tout accepter de se laisser envahir, au risque de se laisser
briser, par cette rencontre porteuse d’'angoisse, de désir, de contingence, et d’altérité
radicale, avec ce qui deviendra son objet. Nous retrouvons ici la legon sémiotico-
pédagogique des Calandretas : ne pas avoir peur du langage de l'autre, pas méme de
l'autre du langage. Nulle fonction d’accueil (psychique, politique ou épistémique)
qui ne se fasse au risque de voir son intériorité bouleversée, voire dissoute au contact
du monde, et surtout du monde dans l'état de déflagration et de violence le plus
poussé de notre temps. La pensée, face a cela, ne peut plus se penser dans la dualité
intériorité (du sujet pensant)/extériorité (de son objet pensé) : cest plutdt une
tension intimité/monde qui se fait jour, dans laquelle le sujet est ce qui « habite le
monde » (Weizsdcker — cf. Lain Entralgo, Ledoux, Oury, 2021), dans ses dimensions
les plus archaiques et pulsionnelles jusqu’a ses dimensions les plus politiques,
matérielles et écologiques. Et a la lisiére ou se co-constituent le sujet intime et le
monde habitable, parait une troisiéme dimension : celle du commun. Communauté
d'un penser intimement habitable, sur le registre du singulier, et cependant
communément partageable, comme le monde.

C’est en cela que le savoir praxique a pour synonyme la méthode d'un penser
cheminant en marchant, marche hantée d’intime autant que traversée de commun.
C’est en un point totalement contingent, incalculable, du réel, de I'histoire, de la
géographie, que peut émerger une telle émergence d'un commun neuf, porteur d'une
éthique rénovée en faveur de la vie intime et du monde tout a la fois ; un point
incalculable, non prévisible et non « traitable » par des logiques générales, des
solutions pré-fabriquées. Ce point peut étre un point de catastrophe, de
renversement de I'état du monde : clest la tragédie contemporaine des migrations.

Voices of Displacement 327 » VOLARE. Voice Lab Repository



Mais ce point, qui peut faire événement et bascule, peut aussi apparaitre, dans le
recoin d’'une tente transformé en un lieu d’'accueil : 13, dans ce tout petit recoin, c’est
toujours sur le registre de l'ordinaire, de « la moindre des choses », de la plus humble
ou insignifiante des présences quun enfant ou un adulte peut venir déposer une
parole, un regard. Cest pour accueillir ces points, dont rien n‘assure qu’une
singularité git en lui, que tout le souci d’'une praxis trouve sens — car pour le coup,
sans le geste d'un tel souci, alors il est stir que rien du tout ne naitra jamais, que la
fragilité restera faiblesse, et ce qui git, néant. Accueillir le plus nu, le plus pauvre, le
plus fragile, pas par charité, mais par lucidité : face au réel, I'incalculable prévaut, et
a cela, seules une logique vague et abductive, et I'outillage d'une démocratie directe
et en permanente analyse institutionnelle peuvent permettre de «répondre
présent », juste assez pour ne pas trop prendre de place, ne pas parler trop fort, et
laisser une subjectivité venir se nicher dans ce creux qui lui est laissé, et I'y aider a
faire (re)naitre une parole qui, presque silencieuse d’abord, longtemps parfois,
pourra peu a peu engendrer un ton, un son, un chant.
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FOURTEEN
The migrant part of every praxis.

A discipline without disciples

Pierre Johan Laffitte

1. To live free by working. When a praxis rises

ur journey through VOLARE, across the various pedagogical, political, and

ordinary situations that have welcomed, moved, and taught us, constitutes

a wonderful traversal of the precariousness and seriousness of human
existence—an existence that merits being called “life,” and for which we must
collectively defend the right of every being to live it fully.

We are invoking the term praxis (as often in the field of these emancipatory
practices). But why talk about “praxis”, rather than merely a field of practice? The
point in common to all these uses is that they emphasize the positive, emancipatory
connotation granted to the practice—whereas a practice, in itself, does not
automatically yield a program of emancipation and autonomation: it depends
fundamentally on the environment in which it unfolds, on the logic and ethics
prevailing its organization—not merely as a technique, but as a milieu of life, both
intimate and communal. The Marxian concept of praxis designates a production
milieu in which practitioners are not merely agents of production, but true subjects
who master that production: mastery over the means and tools, but also to the
knowledge that constitutes them (a praxis produces a theory on its own), and, last,
mastery over the value produced—economic value of the artifact or service, political
value in the organization of work and communal life, and finally existential value, in
the sense, and ethical, psychical stuff each subject finds and feels through these
conditions of life and labor. “Living freely while working,” as a nineteenth-century
workers’ adage puts it (Flottés, 2017), succinctly encapsulates the revolutionary ideal
(or paradigm) of praxis, historically embodied in the experience of workers’ and
peasants’ cooperatives, and subsequently pedagogical ones. It is, at least, the lineage
leading to Célestin Freinet’s cooperative pedagogy, of which our proposals for
VOLARE may be considered heirs. It is at the scale of such a milieu that effective
function—of welcoming, transmission, emancipation, creation, and even therapy—
is set in motion: it is neither the monopoly nor the statuary exclusive prerogative of
profession or age whatsoever. This function unfolds in a shared, reciprocal
dimension, such that the immutable and hierarchical distinctions—
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welcomer/welcomed, native/migrant, educator/educated, teacher/learner—cease
to have strict meaning. These distinctions merely designate roles accessible to each
individual at particular moments, under certain conditions, leaving the position
open to others when they can be more effective. This dynamic and communal
distribution of scaffolding and emancipatory function is precisely what the praxic
organization of work aims to achieve.

But what are the conditions for such an orientation? What qualities ensure that a
situation operates “at a praxic régime,, or in praxic mode, rather than reproducing
alienations—economic, sociological, epistemic, or doxic—engendered “at a
macrosocial regime”?

Where, in the social continuum, does a situation give rise to a possibility that
escapes the alienated modes of production or existence dictated solely by macro-
social (and/or State) law? Such a depart lies in a moment of interruption: suddenly,
instead of the expected answers, there comes a hollow. Yet every void produces angst,
whereas society is designed to provide ready-made answers that immediately fill our
needs (which are often artificially maintained by consumerist and controlling
pressures). Yet sometimes, something resists this surrounding pressure that compels
us to fill the void, to return unto the doxa—and here, praxis is the opposite assertion
(in words or acts): “Well, no way, let’s try not to surrender, and collectively inhabit
this space and time for a non-expected-response; in this hollow, let us observe and
assume what emerges.”

Thus, as the pedagogue Catherine Pochet recounts in Qui c'est ['conseil? (Pochet,
Oury, 1979), in the very first days of her class, rather than “doing what she was
supposed to do’—i.e. enforcing order and maintaining discipline alone—she
answers: “We’'ll discuss it at the council.” She did not “answer” the children’s (and
society’s) natural expectations: this was the only way for the group to take
responsibility, authority, and the freedom necessary to create its own laws. The group
becomes the subject of the law: the subject of its own birth, and thereby a subject
who, by submitting to its own law, will make it live, rather than merely obeying a law
imposed from above—where one becomes merely a vassal of the law rather than its
subject. Consequently, one of the very first councils in Catherine’s class lasted more
than thirty long minutes, attempting to regulate “discipline”; she writes: “All that
time to reach this simple law: We try not to make too much noise.” Yet devoting this
time was essential, because it is during this founding period that the group learns to
exist, to communicate, and to develop its own tools, based on its capacities and
needs. A group takes time to emerge; this time—precarious and fragile—is
foundational. Often, what is reborn is the desire of children (and adults!) to
participate in the creation of a shared educational praxis, rather than being present
merely through “social obligation” a refoundation of sense in the « titonnement
expérimental » period during which a culture emerges in behaviours and
exchanges—a genuine ethics of the place, as each group cultivates its own ethics.

Such is the birth of a praxis, unpredictable as improbable, and contrary to all
statistic reproduction of a field-generated situation: but this birth is a matrix praxis
must never cease to be, lest it stagnate in habit and cease to operate according to its
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own praxic regime—and thus cease to be a praxis... There is no such thing as a
permanent existence, physical or macrosociological, for defining a praxis,
independently from the fluctuations of it regime of functioning. This matrix denotes
a quality of deep investment—both angst-laden and desire-laden—of subjects in the
institutional and cultural life of the group, and in its multiple productions. In our
exploration of cooperative class praxis, two figures of the subject emerge here, that
draw it in its singularity (existential subject of desire”, poiesis, and speech) and in
its communal dimension (political, cultural, discursive subject). Integrating these
two dimensions into a dialectic (a true one: a negative dialectic (Adorno, 1978), never
achieved) constitute the motor of all praxis: there is no institutional life without
subjective engagement, and conversely, no subjective opening to one’s own
singularity without sufficient trust, supported by a containing, symboligéne,
function from a culturally and institutionally enriched milieu.

René Laffitte wrote that institutional pedagogy doesn’t exist, being a “non-
evidence” (Laffitte, R., 2006); and Francesc Tosquelles used to say: “For a situation to
be really considered as ‘institutional psychotherapy’ it should take to be present
twenty-four hours a day...” Praxis never goes without saying. The moment desire
deserts us and we act as though “everything is self-evident,” living work regresses
into mere reproduction: praxis reverts to a macro-social regime, and it is just no
longer meaningful to speak of “praxis”. This can happen in a single instant—hence
the necessity of a continuous institutional analysis function, a generalized and
shared critical attitude, assured, among other moments, by the council.

2. Sense, ethics and relevance: a praxic materialism

For this nascent praxis to “hold firm,” its tools and experiments must prove
themselves, endure the test of reality, and thus result in verified knowledge: in short,
to accompany the lived experience of sense and the emergence of an ethics, there
must be concrete relevance. This relevance is experienced, verified, and developed
through the ongoing process of “institutional analysis,” which, in the classroom, is
primarily enabled by the council: moments such as “we grade the class,” proposals,
and aboveall, the review of decisions taken during the prior Council: “If the Council’s
decisions are not translated into action, what is the point?”... all ordinary devices
(though the ordinary in a praxis is not reducible to the banal repetition of an
imposed, anonymous activity), very simple (yet the simple is not the opposite of the
complex, but of the complicated).

Each subject is part of this analytical function, which produces a knowledge
shared and mastered collectively: here lies the political dimension of the
epistemological stance of a praxis against all division of work based on status” . Yet

75Here, desire should be understood in the psychoanalytic sense, akin to Spinoza’s conatus:
the effort to persevere in one’s own being, which forms the foundation of all singular life.

76 Such a division between intellectual work and material work is probably best reproduced
and ferociously watched today by self-proclaimed “scientific” university, at least in the field of
Sciences of Education... We can see many academic researchers go and study (and prescript)
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not “anyone” does “anything” positions within the group’s epistemic structure are
not all equivalent—otherwise, from complex heterogeneity, one regresses to
massification, even under the ideal of an “horizontal” homogeneity, losing all
criterion of relevance. Conversely, praxis allows for transversality (Guattari, 1972, p.
725q.) by the processus of institutionalization of the milieu and its exchanges: no
matter who may occupy any position in structuring the milieu (universal right for
each subject), but what matters is how he or she does so (there lies a difference with
what could be a supposedly pure interpretation of “non-directivity”)—one must act
according to the organizational laws voted on by the group (and subject to review at
any subsequent council) and possess competencies identifiable and discussable by
the group (the belt system). In short, each member of the group is a subject of the
common law in both senses: master of its inception and life, yet also obeying this
law. And to obey a law one has actively and freely helped to regulate—does this not
constitute the only credible definition of serious autonomy and genuine freedom?
This is the aim of the self-institutionalization of a praxis, and its ongoing process of
deinstitutionalization and reinstitutionalization.

There is no freedom without its interweaving into communal life, where
recognition of that freedom is inseparable from the other two fundamental
dimensions of responsibility and power: a member’s status in the group is nothing
other than recognition of the scope of freedom(s), responsibility(ies), and power(s)
each possesses, which defines their place within the group. This status is formalized
in the most regulated institution, in the name of all, by the council: the behavior
belts, which establish the degree of trust the group can place in a given member
according to the project, task, or moment at hand.

This is the materialism of a praxis: binding together sense, ethics, and
relevance—that is, the singularity of desire (in the psychoanalytical sense), the
community of daily ethics, and the reliability of practical and theoretical tools that
facilitate self-constitution and self-organization. It thus becomes concretely possible
to attempt to move from what Félix Guattari calls a “subjugated group” to a “subject
group”; an experiment that must be continuously renewed, lest institutions harden
into establishments, culture ossify into doxa, and subjectivities degrade into
desireless agentivities. We shall never insist enough on the fact that the articulation
between Freudian subconscious and emancipatory politics is fundamental to our
approach to the conception of a praxis, and to the clinic of daily life and work:
regarding this aspect, we particularly remind the reader to go and listen to our
podcasts with Valeria Schiavone and Lorena Méndez Arieta, whose purpose could,
to my view, inscribe themselves in the continuity with a Tosquelles’ famous phrase,
that remain very contemporary despite the era evoked by the Catalan psychiatrist:

lower levels of education field (primary, secondary school): things might change the day a
school teacher and pedagogist could come, invested with the same symbolic authority (i.e.
without the obligation to have become a “researcher-practioner”, or, in other words... an
academic himself), and do the same regarding our academic teaching practices (interestingly
named “enseignement supérieur” in French...).
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Until around 1914, people considered the healthy effect of acquiring
consciousness [prise de conscience]. One said that the subject had to become
conscious of his or her subconscious problems, unknown to himself or herself. As
soon as the truth, thus discovered, would be expressed, sufferance would disappear.
Before 1930, Freud was disenchanted on that purpose, and if I were to prophesise
myself, I would foresee that proletariat should remain connected with the
subconscious and not on the process of acquiring consciousness. (Pain, Pollack,
Sivadon, 1989)

3. Sense, ethics and relevance

What do testimonies of these “encounters in migration” gathered by VOLARE teach
us? They show that the logical, political, and epistemic autonomy of a praxis is far
less “predictable” or “manageable” than solutions organized by a humanitarian
management model conceived as mass, “turnkey” interventions. Yet, in exchange for
this apparent unpredictability, it achieves a level of complexity and finesse—both
clinical and ecological—that is unparalleled. Subjectivities, particularly those in
distress, are not merely a category to be sorted and treated (the efficiency ideal, even
in humanitarian contexts); they are a multiplicity that must be supported in
elaborating their own singularization, both existentially and intimately, as well as
collectively and communally. This logic can accommodate an ostensibly infinite
variety of singularities—physical, psychic, gendered, cultural, linguistic, and also
familial, historical, temperamental, relational, or related to one’s work desires,
among others. Importantly, it is biodegradable and reproducible: when a group
functions well, it integrates newcomers more easily. In the context of migration, this
feature is crucial, as it allows the maintenance of “organizational inertia” despite
frequent population movements. Furthermore, the psychological and existential
carrying effects are far more durable when the bonds forged in these educational
encounters are singular, rooted in genuine, intimate sharing, and embedded in a
common poiesis—we can refer, for instance, to the exemplary story of Benjamin and
his connection with the Greek team involved.

What the Greek experience at the origin of VOLARE demonstrates, and what
resonated strongly with the pedagogical praxis of institutional pedagogy and
Calandretas schools, is that any social practice can operate at a praxic regime as soon
as it enters a process of self-organization and self-institutionalization—a permanent
self-analysis conducted by its practitioner community.

The logic of praxis is that of singularity and perpetual openness—a vague,
abductive logic (Peirce, cf. Laffitte, PJ., 2020 & 2025a). It operates differently from
the logic of established macrosocial situations, where what prevails is a general,
deductive logic, where theoretical categories and organisational possibles, as much
as technical, concrete sets, are already thought before every practical existence. At
the core of any conception of “social engineering,” reception is conceived with the
perspective of the Engineer (Lévi-Strauss, 1962), that considers primarily his or her
matter in terms of agency, as the management of flows of agents fitted into
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preexisting categories, even before the unique voice of each individual, as a singular
subjectivity, can be heard, as a secondary stance. These singular demands are
incalculable and escape any statistical approach, which treats its material in terms
of quantity, agency, flow, or mass. What predominates is a general, deductive logic
in which theoretical categories, organizational possibilities, and technical and
concrete arrangements are prefigured prior to any practical existence.

«.

For this reason, there can be no “general solution” to “welcoming singularities.”
The real challenge is to navigate a paradox: how can a general logic bien elaborated
in order to help foster, nurture and link together localized spaces where a logic of the
singular prevails, and where conditions for self-organization and self-determination
can exist? Within the necessarily general logic of a macrosocial approach to
migration—as a massive phenomenon to be rationally managed—, how can we
enable devices that allow for singular, local arrangements, governed by their own
logic, at their own scale? How can we “leave them alone””” to persevere in the face of
non-expected responses and their work of self-institutionalization and reciprocal
transmission of tools and oxygene, without immediately forcing them into an
unquestionable set of pre-determined solutions? How can we create reasonable
conditions for the free emergence of a praxis first, and subsequently with legitimate
verification processes of analyse (translation, evaluation, etc.)?

As for us, here is the first, serious and only question political actors with a
macrosocial power of decision must face in priority, for the mere reason that those
praxes we are talking about have the raw advantage to be utopian in no way, and even
less innovative: they do exist, fact-proven, some of them since almost a century,
against all odds...

4. The sense of the precarious, or the encounter between pedagogical and
migrant praxes

To such a question, that correspond to a macrosocial level, the field of praxes can
bring its own answers: testimonies and both theoretical and practical tools. The
effort of VOLARE, with so many others, is a trial of such an answer. But such answers
cannot be but heterogeneous, in their logic as much as their discursivity, and one
can also try and characterise the singular logic of a praxis, since such a logic is, by
definition, irreducible to the general logic of the macrosocial field. According to our
many enquiries through the field of praxes, here are the defining features of a praxis:
precarity, openness, actuality, discontinuity, parity, transversality, immanence,
monism, heterogeneity—all features which appear, more than ever, in the reception
of migrant singularities as shared through VOLARE.

First of all, a praxis is precarious and cannot rely on the permanency of
“automatic” situations integrated in the functioning of the “macrosocial” field (in
the sense of Pierre Bourdieu’s theory of social fields, cf. Bourdieu, 1980). A praxis is

77 This expression (in French: “Foutez-nous la paix.”) comes from Jean Oury’s sincere answer
Lly si i 1 ial health civl ¢ hel ?
to an equally sincere question askec by a social health civl servant: “How can we help you?
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never a fixed or given quality: without engagement fueled by a profound desire, its
living praxic quality vanishes in an instant, and one falls back into practice in its
impoverished form, directly alienated to macrosocial conditions. Above all, a praxis
is precarious and does not possess the permanence of “automatic” situations
dependent on the macrosocial field. Strictly speaking, under a macrosocial regime,
there are no subjects, only agents, who are, as such, alienated to laws more powerful
than themselves, internalized through habitus (Bourdieu, 1980). Conversely, in a
praxis, it only takes the slightest fading of desire or engagement for institutions to
cease being stuffed, or haunted, by this quality of presence “at a senseful regime”,
regressing into unexamined automatic frameworks: the situation collapses into a
“normal” field, and its singularity vanishes in a second—just as it can reemerge in a
second, much later, or far away.

Precarity also takes on a far more dynamic aspect: a praxis is an open matrix; it is
fragile because it opens itself to contingency, chance, desire, and events (sometimes
disasters). Only from this incalculable yet inevitable point does it structure its
organization, permanently requestioning itself, even at the necessary risk to get
opened to what may enter and ruin its structuring capacity. Opening to unforeseen
events, desires, or projects brought by children or the surrounding life, to the
intimate life children bring in their speech or writing: this is the ethical foundation
of cooperative life and of Célestin Freinet’s “school materialism,” but also of any
praxis. As psychiatrist Jean Oury (Fernand’s brother) summarizes his own praxis,
institutional psychotherapy: “Graft the open and program hazard”—he adds:
“Institutional psychotherapy structures itself from the psychotic.” (Oury, J., 1980, p.
13) Once it closes itself into protocols, the clinic—whether pedagogical, psychiatric,
or political—ceases to operate at a praxic regime. For this reason, in chaotic
situations such as a migrant camp, the tools of pedagogical praxis are invaluable:
they are, by design, meant to be battered and challenged.

Precarity implies that one cannot speak of a “praxic field” in itself, only of the
field of existing, actualized praxes. Actuality and discontinuity are the two “physical”
qualities of the praxis field. A praxis exists only in action, yet this actuality is complex,
not reducible to a poor positivity; it is traversed by virtualities and potentials, by
subconscious, unsaid phenomena that form its true affective, fantasmatic, and
emotional existence. Discontinuity can be a source of fragility and sudden collapse,
but equally of rebirth from almost nothing. The fragility of praxes implemented to
welcome migrant children borders on a quasi-archipelagic precarity: trying to teach
on the other side of a barbed wire fence, in cold or muddy conditions, is emblematic
of the precariousness inherent to any praxis and to the reception of singularities. Its
emergence is so fragile that it risks collapsing into nothing at any moment, drowned
under the constant tide of social violence (xenophobic demonstrations), economic
violence (the Elaionas camp destroyed to build a football stadium), or State violence
(policing and criminalization of migrant existences).

At a praxic regime, encounters occur in deep, egalitarian parity. The usual
hierarchical phenomena are dialectically suspended, or at least interrupted,
neutralizing their taken-for-granted authority: statuses tied to the macrosocial
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field—political, state, or economic—are rendered negotiable and analyzable among
co-present practitioners. Only these discussable, analyzable, and decidable statuses
have organizational value (cf. behavior belts). Yet, against unquestionable verticality,
the goal is not to oppose an anomic horizontality where no status matters, but a
transversal logic (Guattari, 1972, p. 72sq.)—political as well as psychic—where each
subject can experience the heterogeneity of genuine social life, in which symbolic
organization ensures that the shared reality is composed of positions, all meaningful
in the group’s life, and that these positions can only be occupied according to
common rules, by any being. What ensures that these rules generate a praxis rather
than a fixed domination of one class of beings by another is that each subject of the
law is master (to the same measure as any other, and under the common name of the
Council) of the institutionalization process that creates, questions, challenges, and
transforms the laws.

Another characteristic of a praxis, consequentially, is its immanence. This
immanence is by no means a flattening of the different levels at which the
anthroposocial complexity of a situation exists. In the realm of daily life within the
milieu, consider the underlying subconscious phenomena (from a psychic or
psychosocial approach to the life of small groups), or what might be termed the
“archaeological” or “ancestral,” inherent to any culture (a digging into the past), as
well as what contributes to the singular becoming of the different presences (a
digging into the future)?®. One can see that this takes us to a level of anthropology
that interrogates the drive, archaic and psychic dimensions; this likely explains why
such pedagogical praxes, and their closely related psychiatric counterparts, “speak”
so powerfully—through their theoretical and practical tools—to many practitioners
across educational (especially popular), social, medical, health, cultural, and
political fields, who encounter them—and, we hope, will continue to do so with the
people and groups we had the joy of meeting through VOLARE.

These presences certainly include companions on the path and in work, but they
are not limited to them: one must also consider the textual or artistic productions
that form a kind of ancestrality to come—presences that will serve as identificatory
landmarks, as imaginary fabric, as a “background presence” so crucial for welcoming
the singular, and often timid, arabesques of newly arrived persons. The existence of
a praxis also lies in its discourse: every praxis develops its discourse (culture, theory,
analysis); every discourse can be analysed through its dialectic emergence of its own
praxis (which I called “praxic analysis of discourse”).

Yet the immanence of a praxis also concerns its relation to other praxes, which
does not imply a homogeneous enclosure of praxes that resemble and fit together.
On the contrary, the discourse that arises within a local praxis, speaking its “local
language,” with its culture, idiolects, topoi, and specific problems, can nonetheless

78The importance of utopia and projection should not be underestimated in the fundamental
instituting dynamics of the imaginary (Castoriadis, 1973). Contemporary Amerindian
anthropology reminds us that the future is a dimension of time just as crucial for human life
as the past and the present (Kohn, 2013).
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be highly eloquent to other praxes that listen—even when these are far removed in
time or space or according to a strictly sociological or professional rationality. How
often can a teacher in a European industrial town recognize himself or herself more
fully in the experience of a peasant organization in the Altiplano or Chiapas than in
the macrosocial discourse of their own hierarchical authorities (obviously
unquestionable)... How often can a monograph in institutional pedagogy speak
more powerfully to African psychiatrists or educators than the medico-scientific
perspective of the latest DSM nosography...

And in the open-sky human starfield of a migrant camp, where so many lines of
exile are concentrated and forced together, how apparent is the need for an
immanence that respects alterity and heterogeneity? Above all, how evident is its
potential as perhaps the richest of treasures: the possibility of a true encounter (the
Aristotelian tuché) seems concentrated precisely in these spaces, where humans
inflict horror upon humans, but where, yet, in the same What’s New? session, in the
same classroom of children, so many exile stories can finally be told—because they
are heard and shared. Who knows? Perhaps our invitation to engage dialogue with
practitioners of a pedagogical praxis (children or adults, students, parents, or
teachers) may resonate with our sisters and brothers, our contemporaries, who work
and struggle so that migrant camps may host pedagogical praxes rather than horror
or automatic indifference.

This resonance between discourses stemming from different praxis requires no
new “expert authority” or other doxa of “good practices™ to invoke such external
prescriptions would be to fall back into a generalizing, macrosocial discourse.
Certainly, good practices exist—but primarily because there are practitioners
themselves, who generate their own theoretical and practical relevance; they do not
need “statuary researchers” to “scientifically” tell them what they are “practically”
doing. Theory and practice are the same: such is the very core of the concept of
praxis. Our aim is simply to allow these practitioners to meet, to cross-fertilize their
knowledge, and nothing more. In other words, the encounter between two praxes
constitutes a praxis, and nothing other than a praxis. The encounter of their
knowledges constitutes another third knowledge—and all three operate and
communicate at a praxic regime. From this follows a further characteristic of praxis:
its monism. Two primary school classes meeting, a class of Paris 8 students and a
cooperative of women from an immigrant neighborhood: when such encounters are
genuinely invested, not externally imposed or merely protocol-driven, they engage
the desire of the subjects, ethics intermingle, and the discursive spaces creolize
(Glissant, 2009).

Still, this monism is neither univocal nor massive: a constitutive and principled
heterogeneity persists. Indeed, it lies at the heart of any praxis, even when
considered “in isolation™ no “atom of pure identity” exists in the concept of praxis,
which instead aims to “disinfect” the common milieu from such ideals7?, which

79Yet it is highly valued in contemporary reflections on models of social coherence, where
many approaches seem captivated by a federal contractualism of communitarian identities.
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otherwise risk infiltrating the group’s foundational assumptions and causing
coagulation, fusion, confusion, or closure. This is why the council functions as the
forum in which conflictuality can finally be welcomed in daily life—not conflict or
aggression, still less war, but a language quality capable of transforming real-world
aggressions and impulses through mediation in exchanges structured by a symbolic
law that protects the integrity of subjects. Similarly, the Quoi de neuf or free-text
exercises must be able to accommodate all speech, without judgment, however
violent or traumatic. The symbolic-generating function of such institutions—and
others—is essential to the daily life of a cooperative classroom. This observation
remains equally relevant in contexts of welcoming singular migrant presences.

One might think that the pedagogical tools of an “ordinary” classroom are
inappropriate when confronted with the extraordinary conditions of migrant
children’s lives. On the contrary, it appears that it is precisely the ordinariness of
these pedagogical tools that renders them effective: because they “do not press where
it hurts”; because their aim is not to “force speech” from that which primarily needs
to be received in silence—that is, the dignity of the being, seeking above all peace
and self-reconstruction; because it is the quality of daily work and copresence that
carries the function of reception, support, and existential renewal, rather than
“shock interventions” or specialized care (which, of course, are not useless in other
contexts). Cooperative classrooms, in another encounter with psychiatric praxis,
have demonstrated their efficacy in welcoming and profoundly supporting psychotic
and autistic children—again, because they are received with the neutrality of an
ordinary praxis, where the subject is neither a “handicapped” individual (or no more
than anyone else), nor a hero (or no more than anyone else), nor, above all, “normal”
(the most dangerous myth of our normative era). Facing the mortiferous pathology
of our time and its “security drive” (Recalcati, 2025), let’s not forget that there exist
praxic dispositions that can try and “grasp openness” ...

5. Reciprocity of an epistemological upheaval

There was indeed a meeting of our various praxis: those related to the reception of
migrant children, those of cooperative classrooms, Occitan schools, as well as
artistic, associative, and activist praxes. The VOLARE site is rich in this patchwork,
which sought above all no a priori “coherence” to our meetings, except that of life
itself—which is far from always rational—and that of fidelity to encounters, which
always carries sense and life as its guiding principle.

The question, then, is: reciprocally, mutually, what have these other praxes—
above all, the praxis of educational and social engagement in contexts of migrant
reception—come to shake up within us? A disruption both psychic and political,
expressed through a strong penetration of pathos and ethos into the registers of
techné and logos. We have not sought to erase this dimension from our writing, for
doing so would have seemed inappropriate: how, under a praxic regime, could one
act “anonymously”, “objectively”? Yet underlying this question is another,
epistemological one: how can we cease to repress what pertains to the subject, its
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face, and conflate it with the mere figure of an interchangeable agent, a number in a
mass, a cog in a machine, a Stiick?

a. What is “trans” the prefix of ?
The first lesson of such a journey is a plea in favor of an epistemology of the “trans.”

We do not move within merely interlinguistic issues, nor are we simply
multilingual or even bilingual: what we experience is that we truly exist only in the
passage between our languages, between our images—cultural, personal, collective.
It is in the between, the in-between (Japanese idiom says aida, Bin Kimura, 2000),
that our most specific human being resides: we do not operate within the fixist logic
of signification, which confines us to a single shore, but within the logic of sense,
which is the discipline of permanent passage from one place to another. In the
symbolic and institutionalized milieu of praxis, it is the organization of the
“language environment” that positions us constantly in passage, in variation of status
(blue belt for Journal printing, orange for geometry, pure creative subject when I
write a free text, political subject when I vote or am critiqued in the council, etc.).
When we account for the sometimes violent variation of our affects, desires,
behaviors, and words, we experience the transsemiotic dimension of our existence
(Laffitte, 2020, p. 165-174 et 2025b): these thousand lives in a single day—they are
written and inscribed, leaving traces that make sense both in our care to distinguish
them and in our lived experience of having felt them deeply within a single existence,
asingle body, a single soul. A young person, much older than his or her age after what
he or she had to go through, can be here, in the Elaionas classroom group, and there,
in his or hervillage in Congo or Afghanistan, and in Munich one future day perhaps,
and perhaps (with hope?) tonight under the tarp of a truck...

And this is also what constitutes the translinguistic (Prax-Dubois, 2019) and
transcultural condition of our lives. If we situate ourselves within a perspective of
emancipatory education as the awareness of our identities—here, for example, we
resonate with Paulo Freire’s pedagogy—then it is clear that our identities are
multiple and in constant reconfiguration. A migrant life often experiences this
through exile, which will always be out of reach for the weak words I can only try and
offer as care. But at the same time, it highlights a deep human condition: as Edouard
Glissant (2009) has offered us the renovated word of “creolization” to think the
common condition of all humanity, even that which believes itself as “pure” (a fascist
dream, unfortunately increasingly exacerbated). We are all made not only of a
plurality of belongings (contradictory as well as convergent—even if only toward this
contingent point, never fully defined until our last breath: ourselves) but also of a
multiplicity of becomings—at any moment, our life can bifurcate, into the abyss or
toward the summit, or simply continue on its path “which is made by walking”
(Antonio Machado, 1912). Every praxis knows itself caught in what the Malagasy
Creole calls batarcity (bdtarcité), this quality of being a bastard-in-the-world: as long
as we are in openness, how could it be otherwise? And from this archaic openness,
come both the fragility of our fails (like those of the earth’s crust, which also
continually drifts, tears, and collides) and the spreading of our rarest values. Is not
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each of the voices that welcome us on VOLARE’s page the clandestine bearer of such
wisdom?

b. All thought® goes migrating. An imperative for the human species
But what we experience goes as far as a true paradigm shift.

The migrant quality of being-in-the-world now appears as both a disaster and an
ever-going mourning for all of humanity today; it also names a certain ruin of Europe
as a macropolitical entity. And yet, we have encountered forms of praxis that still
preserve what remains of the soul of our continent. However, through an epistemic
awareness, we must recognize that we are summoned—by the very spirit of our
times—to speak (and to feel) a brotherhood of condition with those beings who
embody the contemporary face of what Alain Badiou calls “generic humanity”
(Badiou, 1988), just as the proletarian worker or peasant once did in the nineteenth
century. Every thought migrates: this is the maxim of fraternity, of serious solidarity
that must become for us a (categorical) imperative to uphold. Such would be the
moral stance, in the Kantian sense, of our era. A moral imperative is not something
that has to be first of all “thematized” within a program of thought; it is not
something one must “think about” for any matter, all the time. It is a silent echo that
must accompany each of our thoughts—like a cogito, or rather a doubt: what does
this perspective open up, when it comes to thinking what thinking is? It is a
condition of life for our thought, that we accept to bear upon our shoulders. For those
who feel contemporaneous with such an imperative, it is the least that can be done.

But there is always the risk that this might become a new cliché—or worse, yet
another institutional enterprise: just another Erasmus+ project? Yes, our doubt must
go that far... As for VOLARE and its initial intuition, that very doubt gave rise to a
guiding choice: to give voice to those who have experienced what migrant knowledge
truly means. We therefore insist on one essential condition for such an imperative,
from the radically materialist standpoint that is ours: the quality of thought must be
measured first and foremost by the real conditions of its production. And here we
must say: thinking of what a praxis is can only stem from within that praxis itself.
Otherwise, expert, academic, or “authorized” thought may very well “think about
praxis,” but only by extracting itself from its scope, and framing it into a research
theme—forgetting to think of itself as praxis too. In other words, academic thought
forgets to recognize itself as being affected by the various qualities that define a
praxis—precariousness, openness, discontinuity, and so on—qualities that are,
admittedly, rather castrating, far, far away from the dominant logics of the field of
symbolic power and scholastic knowledge (Bourdieu). The price to pay for a form of

80 Note concerning the English translation : for a clearer reading, I use in this paragraph the
usual term of “thought”; but in French, I prefer to use le penser, which is the substantive based
on the infinitive (penser, “to think”), instead of the name la, une pensée (“a thought”), for its
processual, anti-essentialist, connotation: Tout penser migre. The English (much more
pragmaticist as the French language!), is close to my choice, when using for instance the form
thinking.
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knowledge grounded in praxis is the renunciation of universality, totality, and the
unity of its system. It must come to terms with its own incompleteness. A negative
dialectic (Adorno, 1978) lies at the heart of every praxical form of knowledge, which
therefore radically escapes all general, purely rational-conceptual forms of knowing.
A strict protocol, a methodology—this, a praxis can never be. Within it, there is too
much ethos and pathos, too much human substance reminding knowledge of its
radical fragility.

The power of being is the power of being affected: there is no real power in
thought unless it allows itself to be affected by “what touches it.” This is the properly
depressive dimension of thought—before it can “understand” or “master,” it must
first accept the risk of being overwhelmed, even shattered, by the encounter with
that which carries angst, desire, contingency, and radical otherness, and which will
become its object. Here, we meet again the semiotic-pedagogical lesson from
Calandretas: don’t be afraid of the other’s language, not even from the other-of-
language. No function of hospitality—whether psychic, political, or epistemic—can
occur without the risk of seeing one’s inner world shaken, even dissolved, through
contact with the world—especially the world in its most explosive and violent states
today. In the face of this, thought can no longer conceive of itself within the duality
of interiority (of the thinking subject) and exteriority (of the thought object).
Rather, what emerges is a tension between intimacy and world: the subject is that
which “inhabits the world” (Weizsdcker—cf. Lain Entralgo, Ledoux, Oury, 2021),
from its most archaic and instinctual dimensions to its most political, material and
ecological. And at the very edge where the intimate subject and the habitable world
are co-constituted, a third dimension arises: that of the common—the community
of a thought that is intimately inhabitable on the register of the singular, yet
commonly shareable, like the world itself.

Therefore, praxic knowledge is much closer from method (vs methodology), a
thought that goes on at its own, ever-transforming pace, designed by both an
intimacy-haunted walk and the passing-through of our common ground. It is at a
completely contingent, incalculable point—in reality, in history, in geography—that
the emergence of a new common can arise, carrying within it a renewed ethic in favor
of both intimate life and the world. This point is unpredictable, untreatable by
general logic or pre-fabricated solutions. Such a point may take the form of a
catastrophe, a reversal of the world’s order—as in the contemporary tragedy of
migration. Yet this same point, capable of becoming an event, a turning, may also
appear in the corner of a tent transformed into a place of welcome. It is always in the
register of the ordinary, of “the least of things,” of the humblest or most seemingly
insignificant presence, that a child or an adult may come to lay down a word, a look.
It is to welcome these points—without any certainty that a singularity lies within
them—that the whole sense of praxis is directed: indeed, without such a caring
decision, then nothing at all shall get born ever, fragility shall remain nothing but
weakness, et what underlies here, nothingness. To welcome the barest, the most
destitute, the most fragile: not out of charity, but out of lucidity—for in the face of
the real, the incalculable prevails. And only a vague, abductive logic, the efficiency
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of a true direct democracy and its constant institutional analyse, can allow us to truly
“standing by the other”—just enough not to take up too much space, not to speak
too loudly, and to let a subjectivity come to rest in the hollow left open for it, helping
there to (re)birth a breath, a speech which, almost silent at first, sometimes fora long
time, may little by little engender a tone, a sound, a song.
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AEKAIIENTE
H ¢pwvi) mou tpayoudda

Aéomova AmootoAiSou

aBe yrbooa Siabetel —péoa oto mapadoéo- tnv kpudn emBupio kou 1S16TNTA
vo petadEpeL To VO TOU KELHEVOU Xwpig Kamolx petddpaat), bépovioag amAd
T S1K1| TNG LOUOIKT).
And tomo oe tOMo, K&Be yAWooa 1) SIGAAEKTOG €0WKAEEL I HOUGIKOTNTA
autdyBovn, povadikr).

H mpdkAnon oto moivoydéc épyo tou VOLARE, to omoio avéAafa va
nxoypadnow, frav akpPwg outh: 12 marpideg, 12 Tpayoudia, 12 VTOMIOAAALEG, 12
povaotkeg hpoaoeoroyieg, 12 StoubopeTikég aoONoELg KT THY AKPOKTT| TOUG.

Avtiy 1 mpwtodavrg avdbeon ékdpoong peto€d AGYOU Kol HOUGIKNG, TTOU LE
Katéotnoe polpaio wg eva ayyeio «kowvwviog» HeTa€ TOUg, 1TV yIol HEVR ML

HOVOIKT) EUTELPiO AETPTIG EUTTVEVOTIG.

H povoikn dev éxet ydwooo, EINAI n yAwooo.
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FIFTEEN

The voice that sings

Despoina Apostolidou

ability to convey the meaning of a text without translation, simply by carrying
its own music.

I : very language encloses—within the paradox—the hidden desire and inherent

From place to place, each language or dialect encloses a musicality, indigenous
and unique.

The challenge in the multifaceted project of VOLARE, which I undertook to
record, was precisely this: 12 homelands, 12 songs, 12 local dialects, 12 musical
phrasings, 12 different sensations upon listening.

This unprecedented assignment—an expression that lies between speech and
music, making me inevitably a vessel for their “communion”—was, for me, a singular
experience of boundless inspiration.

Music has no language; it IS the language.
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AFTERWORD

(ka1 oav) Yotepoypado

Adeéavdpa Avépouvoou

0£UPpLog 2025. Mix oAU yoviun kot SUoKoAN tpletio kAgiver kou to mpdtlext
N VOLARE olokAnpwveton Kot TopoadiSetal o 6TOUG XPrjoTeS KAl XPriOTPLES
mou B BeArioouv va tepunynBovy, dortntég/tpieg, Siddokovteg/Siddokovoeg
ota AEI 1] ota AUKkelo 0TI§ TPELG XWPEG TTOU CUHHETEIXXV —KOL EUYXOHAOTE KOt AAAOU.
Yto nAektpovikd BiAio armotunwoaye Ty mopeia autrig tng SouAeldg, katadétovrog
SLPOPETIKEG EMOTNHOVIKEG KO EPEUVITIKEG OTITIKEG, KOOWE KAl TNV TPOCWTIIKN)

epmelpio kaBevog kot kabe &g oo autn Ty mpoomadeLo.

‘Otav kovei GTdvel 0TO TEAOG HLOG TETOLOG TOPEING XVAPWTLETAL AVXTOPEVUKTAL TL
TETUXE QIO TOUG opXLKOUG GTOYOUG KL TL O)L, TL €paBe oo owtr) T Stadikooio kot Thg
autd to amobetriplo Ba avaldntrioet To akpoatipld tov kal Oa pavel xprioipo oty
¢pevva kou ot Sidaokodio. Keu moloug dAroug Spopoug kot atportotg Bo Bpet yio va
axovotel, va ekAnel, va Snpovpynoet culntroeig ko -yloti OxL;- Stadwvieg.

ot SouvAdape owtd ta xpdvia pe toor {Eor ko katopBwoape vo GTAooUpE 6To
téA0¢; [pwto amd dAa emeldr) vioBetroae, WG LK KOWVOTITA LAONONG KA TTPOKTIKTG,
tm Oswpnriky Oéon ot n padnon eivon pioe Stadikocion  pETAOYNHATIOHOU,
ouveldnromoinong ko yepadpétnong. Kot avtr n pabnon dev adopd poévo toug
amodexteg Tov amoBetnpiov aAAd kat epdg tig iSieg ko Toug iSoug. ‘Omwg €xet 11
Ypadtel, Ol TEPIOGOTEPOL KU TIEPLOGOTEPES ATTO OGS ElHOTE EPMTAEYHEVOL/EG €8® Kol
XPOVIX OE KIVIHOTIKEG SpAoeL, og TOAAATAEG Spdoelg oto medio padl, Kot yir, TOUG
pOoduyeg ko petavdot(pl)eg.

'Exovtag apketd xpovia eumelpiag oo medio eiYole VIWTEL TNV QVAYKT) VoL SWOOUE
XWPO, XPOVO Kt PwVT| OTIG KOIVOTNTES [LE TPOTHUYIKT) KXL LETXVXOTEVTIKT) KATAYWYT,
QAAG Kot OTIG KOVOTNTEG TOU topevTnKay SimAa toug. Amo to KaAad éwg ™ Pitodva,
and tov EAaidva €wg tig xowvotnteg twv Popd otn BouvAyopio. Ot kowvwvieg pog
aAAdouv, ot akpodellég MoATikéG maykooping kepdilouv €dadog kot meElouv mpog
pae ouvOnkn émov 1 moAupopdia eival emikivduvog ex0pog, ot dAAotl moArtiopol
ameAoUV TN A€UKT), XploTiavikn Ao, kal emotpédoupe oe HOphEG HTOKAEIGHOU -
oupPoiikot kot mpaypartikov. Xtnv EAAGSa ot mpdoduyeg e€adavilovrou amd tnv
opatotnta mou kepdnbnke ta mponyoUpeva xpdvi péow TG ekmaidevong,
eykAwPifovral og XWPOoUg emITpnong Kot Tel@dpynong, Ko amoctwmdTot 1) mapovaia
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toug. O dnpootog Adyog eivau HiooAA680E0G €wg KA paTOLOTIKOG Kot 1) SIKT) HoG Hikpty
npoonadeia emiyelpel va PTidéel kdmola eAdyloTa avoywporte. To v Statnprjoet Tnv
OUAAOYIKT] HVIHN KO KUPIWG YL VX KPATT|OEL TN HapTupiot atdpwy mou diéoyloay T
XWPO KoL TEPAOAY PECA oo TrV ekmaidevon.

Jupdwvovoape OAeg ko 6Aot, OtL 1) exmaidevon, oe omoladnmote Pabpida, Sev
eival poc oudétepn 1 texvikn Sladikaoic, dev eival AAT] HETAS00T] YVDOEWY XAAL it
mp&&n pe oTOXO TNV KPITIKT oKkEYPN, TNV eAeuBepio kot TNV KovwvikT cAioyr). TeAucd
T eivan yvwor); H yvwon, yioe tov Freire, BpadiAtdvo moaudoaywyd, Sev eivan oudétepn
oUte avtikelpevikn: Sloapopdivetar péoo amd oxéoelg e€ouoiog Kol KOWVWVIKNG
epmepiog. H moudoywyikn mpdén, emopévwg, dev eivou texvikn aAAd Sidoyikn Kot
amelevBepwtikny. O SidAoyog, 1 apdiofrnon kou n mpdén (praxis) amotedolv ta
BepéAir avtng g Swdikaoiag. O Giroux (2011) emexkteivel ot tn Oedpnon,
€L0GyovVTOG TNV évvola TG «padnotaxng Snpokpoatiog», cOpdwve e TNV omoia 1
ekmaidevon odeilel vo amoTeAEL XWPO TOATICHIKNG CUHHETOXTG, KOWVWVIKNG UBUVNG
Kot STHOKPATIKOU GTOXOOHOU.

H anédoon pog va dnpovpynooupe eva Ynodloxd xwpo oxetileton pe moAA&
nipoce: v vo aatotuntwBel oty 1) oAtk pog 0om ko ) Suvapukn Stadikooio,
dev O yIvOTOV |LE KEILEVOKEVTPIKT] TTPOGEYYLOT) TTOU OVOTIWAEL oXeSGV UTT| TN OTIY N
otV movemotnpakn ekmaidevon. H mpoodoarn omtikn g Kpirikije Yneakijg
Houdaywyikii¢ (Stommel, Morris & Friend, 2020) mpoteivel pua mpooéyylorn Omovu 1)
teyvoAoyia Sev Bewpeital anAmg epyaAeio, AAAE XMPOG TOAITIGHIKIG KO KOVWVIKTG
mp&éng. Ltoxog tng dev eivau N amodotikdTnTa, CAAG 1) eVEUVApIWOT Kot 1) EVEPYT
ouppetoyn twv ekmadevopevwy. Ot factkeg apyég autng g Ttoudaywyikig eotidlovv
otov SidAoyo avti tng petddoong, otV KOWOTNTH OVTi TNG OUTOPOVWONG, GTNV
npdoPaon kot T dwvy wg Sikaiwpa, kol otn cuppeToy wg Tpagn dnpokpatiog.
'Onwg emonpaivouv ot Jandri¢ & Hayes (2023), to Yndrokd mepiBdArovra pddnong
HITOPOUV VO AELTOUPYIOOULY Eite WG XWpoL XelpadEtnong eite wg pnyaviopoi eAéyyov,
avEAOYX pE TOV TPOTO XPNONG TOUG. AUTH 1) KPLTIKI TouSOywYIK] HOTIE KOAEL,
EMOPEVWG, TOUG EKTTAUSEVTIKOUG KAt 00eG/0ug oxedidlovy, dnwg epels, exmoudeutikd
VA& va adlomotjoouv v texvoAoyia wg medio Snpiovpyiag, avtiotacng kot
OUAAOYIKTIG oUVEeidTong.

Me 0dnyoug paG To MOPUTAV® Kol T Gmelpeq HeTadl pog oulntroelg ko
VOO TOXAONOVG, oxedlaoope Kot Slepevvrioale pe tov Tpomo mov o Etienne Wenger
(1998) meprypddel tn Asrtoupyia Twv KowvotTwv padnong ko mpaktikng. H epyacio
TOU ELOAYEL IO KOIVWVIKOTOALTIOHLIKT Beddpnon g pdbnong, oupdwva pe tnv omoion
1 Yvworn otkodopeital peéoo omd Tr CUHUETOXT) Of KOWOTNTEG TOU pOolpalovTon
TMPaKTIKEG, a&ieg kot vorjpata. Xt Pndrakd mepBAAAOVTA, oL SUVITIKEG/EIKOVIKEG
KOWVOTITEG TTPAKTIKNG AEITOUPYOUV WG XWPOL GUV-ONHIoUpYiaG Kot avastoxacspov. O
pOAOG TwV ekToUdEVTIKWY peTaoynHotifetal: amd Gopeic yvwaong yivovtal cuvtovioTeg
Ko epPUYWTEG, EVIOYXVOVTHG TN CUVePYAoia, TNV dAANAemiSpacon kal Tt cUAAOYIKY)
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evbivn yio ™ pdadnon. H Sopny awtr avtikaromtpiler to tpimtuxo tou Freire
«Akpdaon-Avactoyaopdg-Apdon», kabmg ot  doitnteg/Tpleg dAA& Ko oL
d1dd&okovteg/ovoeg poabaivouv o évag ammd tov dAro péoa amd tov SidAoyo Kot T
ouAdoyikny pa€n. 'Etol, n kowotnta pddnong avadewkvieton o koteoynv xwpo
ePUPHOYNG TNG KPLTIKTG KoL XELPADETIKNG ToUSorywyIKnG.

Méoa and autn T mopeia Tng KovoTNTdS pog emiefouwdnke emiong n évvolx tng
Metaoynpoatifovoog Mdabnong touv Jack Mezirow (1991), o omoiog Bewpei otL o
evijAikeg poBaivouv oustaoTiKd dTOV avaoTOXA{OVTOL KPITIKG TIG TXPXOOXEG KAL TIG
eumelpieq toug. Méoo omd to Aeydpevo disorienting dilemma -pua kotdotoon
YVwotikh§ 1} a&laknig oUyKpouoTG— TO AToHo emovadloAoyel TI¢ TemoldnoeLg Tou Kot
odnyeitou og cAdayfy mpoomtikng. H pdbnon, €tol, voeitou wg Stoadikasio yvwaotiko
kot o€lokol petaoynuoatiopov. O Jirgen Habermas ouvéfade otn Bewpnrtiki
BepeAiwon owtrg g 18¢ag, mpoteivovtag tn SEKPLoN TwV TPV TOTWY YVWOONG:
texvikig  (yio €Aeyxo), mpoktikig (ywr xoatavonon) kot yepadetikig  (yu
ameAevBépwon). H xepadetikn yvon cuvS£eTal e TNV UTOOTOXNOTIKOTNTA KOL TNV
aneAevB€pwaon) Tou atdpou amd I8E0A0YIKOUG TTEPLOPLOHOUG. Xe owth) T Bdon, Tdco o
Mezirow 600 kot o Freire avtidapBdvovrot tn pddnon wg Stadikaocio anedevBépwong,
mov odnyel og autovopia, evouvaicOnom Kot KowvIKT aAAayT.

Evae Baoikd Jtnpo mou  pog  atooyoAnce otnv  Stedikaoian  oxedlaopov
epLoTpddpnKe yopw amd TI§ €vvoleg tng moAvtpomikotntag (Kress, 2010) kot twv
Indlokav adnyrjcewv. Lro mAaiolo tng olyxpovng KpLtikig ekmaidevong ko ot vo
amotedovy loyupd maudaywytkd epyokeia. Méoa otd tnv avéAvon kot tn Snpovpyio
TOAUTPOTIIKWV €pywV, oL dortntég ko dorrnrpleg padaivouv vo mopdyouv Kot v
epunvevouy vorpoata cuvdudlovtoag Adyo, elkova, 1o kot cuvaicOnua. H emedepyacio
poptuplwy, Baitepa Otav adpopd TPOOPUYIKEG 1) HETAVHOTEVUTIKEG EUTELPIEG,
Aerroupyei wg Tpdén evouvaiodnong kou kowvwvikig ouveidnong (Zembylas, 2018). H
Sadikaoioc  outry  evBuypappiletor €k vEOU pE TNV TOPEiX TG  KPLTIKAS
ouveildnromoinong tov Freire: Akpooon, dnAadn n emadn pe tn dwvr) tov AAAov:
AVOOTOXOONOG, WG KATHVOTOT) TWV KOWWVIKWV ouvBnkwv: kat Apdor, mou odfynoe
otn Snpiovpyia véwv adnynoewy kot o€ px 8OTUTN GUMHETOYXN oTn SNpocLa
ouQitnon. H moAutpomikn adrynomn, €étol, petatpemer Tt pabnon oe mpdadn
HETOOYTNHATIOHOV Kol KPLTIKHG GUVELST|TOTIOINOTG.

Ot emAoyég pag, ot culnNTHoELS, oL cuvevteLEelg kal 1 Stepelivion Twv opiwv Hog,
TV eMOUVMIOV HAG, TWV OPAHATWV Mg Tpododotibnkav omd Tnv okAnpi
emkoupotnta -yevoktovia otn [&la, méAepog Pwoiag/Ovkpaviag, voudylo otn
Meooyeto- kot Tnyv évrovn memoibnon pag 6TL 1 oudeTEPOTNTA EIVAL ATAMG TUTION e
TNV Kupiopym Ie0A0Yia KL OXL EMOTNOVIKT] ATTOCTACLOTOM o).

Ka&be popd empeme va EoavaBpoupe To vonpa ylo v ouvexicoupe, va SovaPpolpe to
vipa g SovAeld pag, pe GAAX AGYlX Vo avooTOXXOTOUpE of Kabe Pripo ko va
TIPOCAPHOCOUE €K VEOU TNV OTOXEUOT] Kol TIG EMIUEPOUG €MIAOYEG. Agv eivau o
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€bkoAn Sdikaoia, eivor Opwg amapaitntn kot péoa amd ovth pddope TOAAL
TPEYHATA VIO TOUG AAAOUG AN KUpiwG YL TOUg eoutoUg pog. Avayvwpioape to Sikd
pog otepedtuna, TIG OIKEQ HOG EPUNVEIEC KOl GUYKPOUCTHKOWE e To OIKA HOG
QUTOVONTA. XTIC GUVEVTEVEELS VOLWOAE oUYKivion, Totion oAAG kal ékmAnén. H
SUvopn TG eumelpiag Twv adpnyoewy HTOV KATAAUTIKY YO oG Kot TOAAEG Popég
amedevBepwtikr). AUt 1] TOpEiX YPOVWV GE AUTOUG TOUG XWPOUG YEULOE |E EIKOVEG,
dwveg kau epwtrpato. Kou epmepieg {wng. 'Hrav pia mopeia mpog tnv avtoyvwaoia, Tn
GULHETOYT Ko T cUAAOYIKT] euBUVT Y €vay Sikaudtepo KOGO.

KAeivw pe toug otixoug evog eAAnvikov ouyxpovou Aaikol tpayoudiov® mouv pog
TpoyoUdnoe peoa oty TeTpdwpn ouvevtevén tov o O.Mm., wg To EAANVIKO Tporyodt
Tou Tov ouykivioe 6co PBplokdtav otnv EAAGSa. Me ¢uabe moAAd owtr) Tou 1) emidoyn).
Adlepwpevo og 00eg ko Go0ug pag kKatéBeoav e epmiotoovvn T {wr] Toug.

A6 puxpol pabaivoupue va yavouue

n anwleia Qo propovos va 'vau kovvia oG
Sev umopeic va ta 'yeig 6Aa

TpwTN Ppdon mov pabaivoupie

amo pikpol mpémet va potpadopoote

T yAukd kat toe maayvidie pe T adéppior po
HdOe mAfov va potpaleoat

Kat €cat Sivoupe 6, Tt malpvoupe

KO TO YPOVIO TEPVAVE

Kol O, TL TPWUE KEPVALE

Sitvoupe 6, Tt amokTdye

WOTTOU KATL TEAELWDVEL...

Kot ot avBpwmot pevyouvv

Kat eleic Sev avriSpdyie

HdBape va Eeyvapie

Kol vor HEVOULLE UOVOL...

Ma n kapdid movdet dtav YnAdvet
va to Quudoat pikprj pov kapdic

n kapdid movdel mavra dtav YnAdvel
Tavra...

n kapdid movder otav YnAwvet
va to Quudoat pikprj pov kapdic

8 Natdooo Mmroditiov, «H kapdid movaet 6tov Pniwvers, povotkr Oung Kapopovpatidng,
otiyol ['epdotpov EvayyeAdrov, aatd to dApmoup Or pépeg tov Pwtdg (2012).
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n kapdid movdel mavra 6tav YnAdvet
movra...

H xapdid movdet étav Ynidvet

va o Quudoat pixkpry pov kopdid

n kapdid movdel mavra 6tav YnAdvet
movra...
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AFTERWORD
(in lieu of a) Postscript

Alexandra Androusou

ovember 2025. A very fruitful and challenging three-year journey comes to

a close, and the VOLARE project is now completed and handed over to its

future users —students, teachers, and educators in universities and high
schools in the three participating countries, and, we hope, even beyond that. In this
e-book, we have captured the course of this work, presenting diverse scientific and
research perspectives, as well as the personal experience of each and every
participant in this effort.

When one reaches the end of such a journey, one inevitably wonders what has
been achieved from the original goals and what has not; what has been learned
through this process, and how this repository will find its audience and prove useful
in research and teaching. And what other paths and trails it might discover—to be
heard, to surprise, to spark discussion, and (why not?) to ignite disagreement.

Why did we work with such passion through these years and how did we manage
to reach the end? It is because, above all, we adopted, as a community of learning
and practice, the theoretical position that learning is a process of transformation,
awareness, and emancipation. And this learning concerns not only the users of the
repository but also ourselves. As has already been noted by many contributors in this
volume, most of us have long been involved in activist initiatives, in various actions
in the field, with and for, refugees and migrants.

Having many years of experience in the field, we felt the need to give space, time,
and voice to communities of refugee and migrant origin, as well as to the
communities that have walked beside them. From Calais to Ritsona, from Elaionas
to the Roma communities in Bulgaria. Our societies are changing: far-right politics
worldwide are gaining ground and pushing us toward a condition where diversity is
cast as a dangerous enemy, other cultures are seen as threatening the white, Christian
West, and we return to long-forgotten forms of exclusion—symbolic and real. In
Greece, refugees are being erased from the visibility they had gained in recent years
through education; they are confined to spaces of surveillance and discipline, and
their presence is silenced. Public discourse is intolerant, even racist, and our small
effort seeks to build modest barriers—to preserve collective memory and, above all,
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to keep alive the testimonies of those who crossed our countries and passed through
their educational institutions.

We all agreed that education, at any level, is neither a neutral nor a technical
process; it is not a simple transmission of knowledge but an act aiming at critical
thinking, freedom, and social change. After all, what is knowledge? For the Brazilian
educator Paulo Freire, knowledge is neither neutral nor objective; it is shaped
through relations of power and social experience. The pedagogical act, therefore, is
not technical; it is dialogical and liberating. Dialogue, questioning, and praxis
constitute the foundations of this process. Giroux (2011) expands on this perspective
by introducing the concept of “learning democracy,” according to which education
must be a space of cultural participation, social responsibility, and democratic
reflection.

Our decision to create a digital space was linked to many concerns: to convey this
political stance and dynamic process, it could not be performed through a text-
centered approach that still dominates much of university education. The recent
perspective of Critical Digital Pedagogy (Stommel, Morris & Friend, 2020) proposes
an approach where technology is not merely a tool but a site of cultural and social
practice. Its aim is not efficiency but empowerment and the active participation of
learners. The core principles of this pedagogy focus on dialogue rather than
transmission, community rather than isolation, access and voice as rights, and
participation as an act of democracy. As Jandri¢ & Hayes (2023) point out, digital
learning environments can serve either as spaces of emancipation or as mechanisms
of control, depending on how they are used. Critical pedagogy thus calls on
educators and educational designers, like us, to use technology as a field of creation,
resistance, and collective consciousness.

Guided by these ideas, and by countless discussions and reflections among us,
we designed and explored our work following the way Etienne Wenger (1998)
describes the workings of communities of learning and practice. He introduces a
sociocultural perspective on learning, according to which knowledge is constructed
through participation in communities that share practices, values, and meanings. In
digital environments, virtual communities of practice serve as spaces for co-creation
and reflection. The role of educators is transformed: from transmitters of knowledge,
they become facilitators and animators, fostering collaboration, interaction, and
collective responsibility for learning. This structure mirrors Freire’s triad “Listening-
Reflection-Action,” as both students and teachers learn from one another through
dialogue and collective practice. Thus, the learning community becomes a prime
space for applying critical and emancipatory pedagogy.

Through the course of our community, we also came to realize the concept of
transformative learning proposed by Jack Mezirow (1991), who argues that adults
learn meaningfully when they critically reflect on their assumptions and
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experiences. Through what he calls a disorienting dilemma, a situation of cognitive
or value conflict, the individual reevaluates their beliefs and undergoes a shift in
perspective. Learning is thus understood as a process of cognitive and value
transformation. Jirgen Habermas contributed to the theoretical foundation of this
idea by proposing the distinction between three types of knowledge: technical (for
control), practical (for understanding), and emancipatory (for liberation).
Emancipatory knowledge is associated with self-reflection and the individual’s
release from ideological constraints. On this basis, both Mezirow and Freire conceive
of learning as a process of liberation, leading to autonomy, empathy, and social
change.

A key question that preoccupied us during the design process concerned the
concepts of multimodality (Kress, 2010) and digital storytelling. Within the
framework of contemporary critical education, both are powerful pedagogical tools.
Through the analysis and creation of multimodal works, students learn to produce
and interpret meaning by combining language, image, sound, and emotion. The
processing of testimonies—especially those involving refugee or migrant
experiences—functions as an act of empathy and social awareness (Zembylas, 2018).
This process aligns once again with Freire’s path of critical consciousness: listening,
that is encountering the voice of the Other; reflection, as understanding the social
conditions; and action, creating new narratives and participating in public dialogue.
Multimodal storytelling thus converts learning into an act of transformation and
critical awareness.

Our choices, discussions, interviews, and exploration of our limits, desires, and
visions were fuelled by harsh current realities—the genocide in Gaza, the Russia-
Ukraine war, the shipwrecks in the Mediterranean—and by our strong conviction
that neutrality simply means going along with the dominant ideology; there is no
such thing as “academic detachment.”

Each time, we had to rediscover meaning in order to keep on going—to find again
and again the thread of our work; in other words, to reflect at every step and readjust
our goals and specific decisions. It is not an easy process, but it is essential. Through
it, we learned many things about others, but above all about ourselves. We
recognized our own stereotypes and interpretations and confronted our own
assumptions. In the interviews we experienced strong emotion, identification, but
also surprise. The power of the narratives was decisive for us, and often liberating.
This long journey through these spaces filled us with images, voices, and questions—
and with life experiences. It was a journey toward self-knowledge, participation, and
collective responsibility for a more just world.

Voices of Displacement 354 » VOLARE. Voice Lab Repository



[ close this postscript with the lyrics of a contemporary Greek popular song?® that
O.B. sang to us during his four-hour interview—the Greek song that moved him
most while he was living in Greece a few years back. His choice taught me a lot.

Dedicated to all those who entrusted us with their life stories.

Since childhood we learn to lose,

loss could have been our cradle.

You can’t have everything

the first phrase we are taught.

From childhood we must share

sweets and toys with our siblings.

Learn to share now,

so we give what we receive.

And the years go by,

and we share what we taste,

we give out what we acquired,

until something ends...

and people leave,

and we do not react,

we have learned to forget

and to remain alone...

But the heart aches when it grows taller
remember that, my little heart.

The heart always aches when it grows taller
always...
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At Paris 8, he co-founded the Coopérative décriture, a self-managed space working
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la recherche en sciences de léducation, a multilingual French-language online
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Praxis, as Discourse and as Language, as the preface and concluding chapter to
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Investigator at the Greek Ombudsman for Children, where she organized and
facilitated workshops and activities with, and for, children, coordinated Youth
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teachers in human rights education and co-designs multimodal and intercultural
teaching materials. She is a founding member of the Initiative for Article 12, a
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is currently teaching at the University of Athens (MSc programme in Digital
Humanities). He is also an adjunct lecturer on the New York University/'NYU in
Athens’ summer programme (2024-present). Since December 2023, he has been the
scientific supervisor of the Contemporary Social History Archives (ASKI) in Athens.
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Films. His doctoral research, Documentary Filmmaking with Adolescent Refugee
Students in Greece and Germany, explores participatory film as a medium for
expression and inclusion. As a teacher, he has also conducted research on
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Socioscientific Issues (SSI), linking science education with ethical and social inquiry.
Stefanou has presented his work at various education conferences and served as a
teacher trainer in Refugee Education, combining pedagogy, visual storytelling, and
social justice.
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on Sociology of Education, 2022, 2025). Her work appears in journals and
international conferences on education and inclusion, such as Apostolidou, A.,
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Antonis Faras is a PhD Candidate at the National and Kapodistrian University of
Athens, specializing in the History and Philosophy of Technology, Maintenance and
Repair Studies, and the Political Economy of technological change. His dissertation
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Administration and Management from the Athens University of Economics and
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sustainable infrastructures, and collective knowledge practices.
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